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Abstract

This phenomenological study, anchored in Sustainable Development Goal 4: Quality Education, explored the lived experiences of out-of-field secondary teachers assigned to teach Social Studies subjects in a public senior high school in Negros Occidental, Philippines. Out-of-field teaching, a widespread educational concern, often results from teacher shortages and can negatively impact student outcomes and teacher confidence. While prior research has examined out-of-field teaching in various contexts, a significant gap remained regarding the experiences of non-specialist Social Studies teachers in the Philippine setting. Using a descriptive phenomenological research design, the study utilized unstructured, in-depth interviews with five purposively sampled out-of-field teachers with at least two years of experience. The data were analyzed using Moustakas' (1994) modified Van Kaam method, which involved horizontalization, reduction, clustering, and constructing textural and structural descriptions. Three major themes emerged from the analysis: "Lost in the Wilderness: Challenges in Teaching Out-of-Field Subjects," "Finding a Way Out: Teaching Strategies and Coping Mechanisms," and "Finding the Treasure: Teacher Reflections and Personal Growth." The first theme detailed challenges such as limited subject mastery, inadequate instructional materials, and the fear of misleading students. The second theme highlighted coping strategies, including simplifying content, using peer mentoring, and leveraging technology for research. The final theme revealed that despite the initial obstacles, teachers developed a greater sense of confidence, resilience, and willingness to teach, ultimately finding fulfillment and professional growth. The findings provided crucial insights for school administrators and policymakers to develop targeted professional development programs and support systems for out-of-field teachers in Social Studies, thereby enhancing instructional quality and teacher well-being.
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1.0 INTRODUCTION

A growing body of research from the past decade has investigated and documented the global phenomenon of out-of-field teaching (Price et al., 2019). This practice involves educators being assigned to teach subjects or courses for which they lack sufficient qualifications or specialization (Luft et al., 2020). As a significant global issue in education, out-of-field teaching warrants serious attention. According to Luft et al. (2020), this practice is often under-discussed and underreported, contributing to a lack of understanding and oversight. Consequently, the public may wrongly assume that teachers are always assigned to subjects they are qualified to teach and that they are effectively supporting student learning. However, teachers in these situations are often limited by their teaching assignments. Addressing this issue is directly related to Sustainable Development Goal (SDG) 4, which aims to ensure inclusive and equitable quality education and promote lifelong learning opportunities for all.

This widespread educational issue stems from various factors, including the short-term solutions implemented by school administrators. According to Du Plessis (2017) and Hobbs (2013), placing teachers in subjects outside their expertise is often a "crisis management" approach used by school leaders to address immediate staffing shortages when other options are unavailable. This practice of out-of-field teaching not only undermines the integrity of the subject matter but also frequently leads to a range of negative outcomes. These include increased student disengagement, lower-than-expected academic achievement, and decreased teachers' confidence in their teaching abilities (Caldis, 2017).

According to Salvador et al. (2022), teaching outside one's expertise is a significant issue for educators in the Philippines. This problem arose with the passage of the Enhanced Basic Education Act of 2013 (Republic Act 10533), which extended the country's basic education from ten to twelve years. This reform, known as the K to 12 program, added two years of senior high school (grades 11 and 12) to align the Philippine education system with international standards (Alonzo, 2015). However, the K to 12 program has created an unintended consequence: a teacher shortage (Arendain & Limpot, 2022). The deficit of qualified teachers is also partly a result of government policies and issues within the teacher selection and school funding systems (See & Gorard, 2019). As a result, the number of out-of-field teachers has grown nationwide, highlighting the complicated teaching and learning environments that can arise when teacher quality is affected by such assignments (Du Plessis, 2017).

In the study's specific location, there is a clear presence of out-of-field teaching, largely because of a shortage of specialized educators. At one senior high school in the Division of Negros Occidental, 16 out of 70 teachers (22.86% of the staff) were identified as teaching outside their area of expertise. These teachers face several obstacles, including mastering their subject matter, choosing effective teaching methods, creating appropriate assessments, and finding time for peer collaboration and lesson planning. Maintaining their motivation and drive to teach is also a major challenge. These difficulties align with findings from Guiaselon et al. (2022), who note that a lack of relevant qualifications and experience can make it harder for new teachers to succeed. Furthermore, teachers can feel intimidated when students question their abilities, particularly when faced with spontaneous questions. According to Nob and Tanola (2024), to overcome these feelings, teachers need to master the content they are teaching, deliver high-quality instruction, and meet their students' expectations.

Many studies have explored out-of-field teaching, with research focusing on various aspects, such as discrepancies in teacher employment (Çınkır & Tiryakioğlu, 2015) and the significant concerns that arise when teachers are assigned subjects outside their area of expertise (Buenacosa & Petalla, 2022; Weldon, 2016). Existing research in this area also covers topics like non-specialized teachers handling major subjects (Villano-AC, 2024), teachers handling General Education subjects outside their field (Bugwak, 2021), Technical and Vocational Education (TVE) teachers in the northern Philippines teaching courses outside their specialization (Salvador et al., 2022), and the impact of out-of-field teaching on teachers' self-efficacy and motivation (Recede et al., 2023). Despite these studies, there has been limited research on out-of-field teaching in Philippine public senior high schools. Specifically, only one study has focused on the experiences of non-Social Science majors teaching Social Science subjects in senior high school in Cabanatuan (Branzuela et al., 2023). There is a notable gap in the existing research: very few studies have explored the specific, lived experiences of out-of-field teachers who teach Social Studies in public senior high schools, especially in Negros Occidental. This study was designed to fill that particular gap.

Thus, this study explored the lived experiences of educators teaching Social Studies subjects outside their specialization in public senior high schools in Negros Occidental. The results will offer essential insights that can help school administrators and policymakers create specific professional development programs and support systems for these teachers. Ultimately, this will improve the quality of instruction and support teachers' well-being.

2. 0 Methodology	

2.1. Philosophical Assumptions

The following philosophical assumptions were significant in the phenomenon being studied since they reflect the researcher's viewpoints and bracket his personal ideas.

 2.1.1. Ontological

Ontology, defined as the study of reality (Creswell & Poth, 2018), shapes this research. The researchers believe that the challenges faced by out-of-field teachers are a significant reality that needs to be explored. A shortage of specialized educators has forced school leaders to assign teachers to subjects they are not qualified to teach. This has harmed the quality of education, a teacher's professional growth, and well-being. Therefore, this study investigates the lived experiences of public senior high school teachers teaching Social Studies without a background in the subject.

2.1.2. Epistemological

Epistemology is concerned with the nature and scope of knowledge and the relationship between the researcher and the subject of their study (Creswell & Poth, 2018). The researchers in this study, who have backgrounds in Social Studies and English education, bring years of experience from both public and private schools. This experience has given them valuable insight into the educational environment and the people within it. In this research, they take on the role of academic scholars. To fully understand the daily lives of out-of-field teachers, the researchers visited their schools and immersed themselves in their work environments.

2.1.3. Axiological

Axiology examines the role of values in research, where researchers are expected to state their biases and acknowledge how their values influence the data they collect (Creswell & Poth, 2018). In this study, the researchers believe that all teachers are valuable and that their professional development and well-being deserve proper attention. They also value that students have a right to a high-quality, responsive education. Therefore, the study is grounded in the belief that out-of-field teachers must be given the support and consideration they need to succeed.

2.1.4. Methodological

Methodology refers to the philosophical principles that guide data collection and determine the methods used in a study (Creswell & Poth, 2018). This research used an inductive approach to explore the participants' lived experiences, starting with the specific details of the research setting and methods. For the data analysis, the researchers followed the modified Van Kaam method, which was popularized by Moustakas (1994).

2.2. Research Design

This study used descriptive phenomenology to analyze its purpose statement. Descriptive phenomenology is a common approach in social science research that focuses on investigating and describing people's lived experiences (Creswell & Creswell, 2018). Therefore, this research specifically aimed to explore and describe the experiences of out-of-field teachers who are teaching Social Studies in a public senior high school in Negros Occidental. Throughout the study, all ethical considerations were carefully followed.

[bookmark: _GoBack]2.3. Participants and Sampling Technique

This study focused on out-of-field senior high school teachers, and five were selected using purposive sampling. This approach was chosen because it allows for a deliberate and unbiased selection of participants, making the findings more reliable and trustworthy (Nyimbili & Nyimbili, 2024). The criteria for choosing participants were: they were not Social Studies majors, worked in a public senior high school, and had at least two years of experience teaching Social Studies-related subjects.

2.4. Research Instrument

This study used an unstructured, in-depth interview to explore the phenomenon in detail. The questions were not standardized and were primarily open-ended, allowing for a discovery-oriented approach (Rutledge & Hogg, 2020). Unstructured interviews are valuable because they provide a rich, participant-centered perspective, describing the person's experiences within their unique social and cultural context (Qamar, 2023). This method was essential for understanding the "what" and "how" behind the participants' lived experiences. The researcher also asked follow-up questions to clarify answers and ensure a deeper understanding.

2.5. Data Collection Procedure

The researchers began the process by getting permission from the school principal and then selected a suitable location for the interviews based on the participants' preferences. Before each interview started, they obtained informed consent and asked preliminary questions to build rapport. During the interviews, the researchers used bracketing to set aside personal assumptions. They also used probing questions to clarify the participants' stories and ensure they reached data saturation, which means they gathered enough information to fully understand the phenomenon. With the participants' permission, the interviews were recorded on a smartphone, and the researchers took notes on non-verbal cues. After the interviews, the researchers briefly debriefed to transition the participants to a casual conversation. Afterward, they thanked the participants and transcribed their responses for data analysis.

2.6. Data Analysis Procedure

The researchers analyzed the interview transcripts using Moustakas' (1994) modified van Kaam analysis, following its seven-step protocol. The process began with horizontalization, where all preconceived notions were set aside and significant statements were identified and listed from the verbatim transcriptions. Next, the researchers reduced and eliminated the data, retaining only the most relevant information and discarding repetitive or ambiguous statements. The remaining data were then clustered into thematic categories, forming fundamental themes reflecting the participants' common experiences. A validation process was then conducted to ensure the themes were consistent with the original transcripts before creating textural and structural descriptions of each participant's experience. The final step involved synthesizing these descriptions into overarching themes to capture the essential experience of out-of-field teachers, which directly addressed the study's purpose.

2.7. Data Trustworthiness

The researchers ensured the trustworthiness of their data analysis by following the established criteria of Lincoln and Guba (1985), which include credibility, transferability, dependability, and confirmability. Credibility was achieved through member verification to confirm the accuracy of interview transcripts and through probing questions that allowed participants to elaborate on their experiences. To establish transferability, the study provided a comprehensive account of the research context and the methods used, enabling future researchers to determine if the findings apply to other settings. Dependability was ensured by meticulously documenting and retaining all data, including transcripts and field notes, while adhering to the modified van Kaam approach for data analysis. Finally, confirmability was demonstrated by maintaining an audit trail and storing all reflective notes and materials, guaranteeing that the findings were objective and free from researcher bias.

2.8. Ethical Considerations

This research followed all ethical guidelines, including respect for persons, beneficence, and justice, to ensure its integrity. The study has significant social value because it explores the lived experiences of out-of-field Social Studies teachers. Doing so aims to address their immediate needs and ultimately improve the country's education system. To uphold informed consent and privacy, participants voluntarily signed a form detailing the study's purpose and procedures, with their identities concealed under pseudonyms. Risks of emotional discomfort were mitigated by allowing participants to relax and only share what they were comfortable with, with all shared experiences ultimately contributing to the study's societal worth. The researchers, well-qualified in both subject matter and qualitative research, ensured a fair and voluntary selection of participants compensated with a token of gratitude.

3.0 RESULTS AND DISCUSSION

3.1. Theme 1: Lost in the Wilderness: Challenges in Teaching Out-of-Field Subjects

The participants shared their experiences as they encountered challenges as out-of-field teachers. Similar statements were organized into three subthemes: The Uncharted Map, The Deserted Island, and The Fear of Getting Lost. 

3.1.1. The Uncharted Map

Out-of-field teachers (OFTs) face significant challenges when they are assigned to teach subjects, such as those related to Social Studies, that do not align with their academic background. This sub-theme examines the difficulties arising from a teacher's limited content knowledge. Participants in the study shared their experiences of struggling to master the subject matter for Understanding, Culture, Society, and Politics (UCSP). They shared:	

That is why you really need to study the terms; some might be familiar, but there are things you might not be familiar with. I am afraid of teaching something to the students when I am not fully sure about it myself. (Rosie, personal communication, December 02, 2024, lines 82-84). 

There was a time when I borrowed books for UCSP topics and scanned through them a little, but there were topics I could not understand. (Dimples, personal communication, December 02, 2024, lines 36-38).

Social Science is not my major. While I know some things, I cannot say I have mastered the content. That is why you need to study and prepare every time you teach, so you are ready in case someone asks a question you might not be able to answer. (Rom, personal communication, December 06, 2024, lines 69-76). 

 It is not my major, so I need to learn new things and those I do not know yet. It really takes effort to study every time to be prepared in class and, of course, to deliver the lesson in a way that the students can understand. (Nelle, personal communication, December 06, 2024, lines 114-117). 

It is a challenge because the subject is something new to me. I am not familiar with the content. I have no choice but to depend on the available module. I need to spend time researching the subject's topics and content. (Zenia, personal communication, December 08, 2024, lines 85-87).

A lack of subject matter knowledge is at the core of the out-of-field teaching problem (Buenacosa & Petalla, 2022; Luft et al., 2020). Out-of-field teachers often feel their lack of content mastery negatively affects student performance (Lagria, 2021). Lagria's study also points out that without qualified teachers to handle specific courses, students may struggle to gain accurate and appropriate knowledge. Despite this, teachers are expected to approach these challenges with flexibility, resilience, openness, and diligence (Hobbs & Porsch, 2021). They often have to dedicate a significant amount of time and effort to prepare for these new subjects out of necessity.

Out-of-field teachers often report lower job satisfaction during their induction year and feel less supported than their colleagues (Schmidt et al., 2022). For recent graduates, the extra effort required to plan and implement a curriculum for a subject they were not trained to teach is a significant hurdle (Torcino & Villocino, 2023). This lack of preparation contributes to a feeling of not having mastered the subject. This aligns with findings by Wheeley et al. (2023), who discovered that a lack of content knowledge can negatively impact students. When teachers are less confident in their subject, it can reduce student engagement, which hurts the learning process.

3.1.2. The Deserted Island

The participants experienced inadequate instructional or learning materials. This sub-theme highlights the difficulties encountered by the out-of-field teachers due to the lack of adequate instructional resources. Thus, they shared the following sentiments: 

Limited resources are a challenge because it would be better for me if there were updates, not just books, but also updated materials. It is like being more ready with visuals, not just PowerPoint presentations. I am used to the old ways, like using flip charts and other teaching tools. (Rosie, personal communication, December 02, 2024, lines 327-330). 
	
The subject is really interesting, but I am not fully equipped to deliver it. As much as I want to explore it deeply, I have very limited resources for myself. (Dimples, personal communication, December 02, 2024, lines 55-58).

A book for the subject, because we really do not have any! We are so deprived; we have only had one book to rely on ever since, and that book is not… well, it is not entirely inapplicable, but it is very limited. The more resources, the better. (Dimples, personal communication, December 02, 2024, lines 197-200). 

As someone not majoring in Social Studies or Araling Panlipunan, I think we really need more learning materials. This would help us, as subject teachers, provide more comprehensive content that students can fully understand and be satisfied with. (Nelle, personal communication, December 06, 2024, lines 156-158).

A teacher's qualifications are directly linked to their ability to effectively manage instruction, students, and classroom materials (Guiaselon, 2022). To support new and veteran teachers working outside their field, it is essential to provide them with high-quality teaching resources (Torcino & Villocino, 2023). Around the world, there is a widely held belief that instructional materials like textbooks and other learning and teaching support materials (LTSMs) can significantly improve student outcomes (Milligan et al., 2018).

According to Silminda and Hafidzoh (2022), educational materials must be appropriate for the students, teachers, and the specific classroom situation to effectively meet students' needs. Their research also concluded that using suitable learning materials boosts student engagement, improves comprehension, and improves overall teaching and learning. Therefore, it is essential to strengthen the Philippine curriculum by providing a comprehensive set of learning and support materials (Guiaselon et al., 2022).

3.1.3. The Fear of Getting Lost

The participants shared their apprehensions as out-of-field teachers, fearing misleading their students due to their limited expertise in the subject they are assigned to. They narrated the following: 
	       
I am afraid because I believe that once you give something to the students, they will carry it with them, especially as they go along with the concept. So, if you teach them wrong, that incorrect concept will stick in their minds. This means that whatever their response is later on, when they realize that what they learned from you is not correct, it could affect their understanding of reality. (Rosie, personal communication, December 02, 2024, lines 121-125). 

Hmm… I must admit that I am limited to just the four walls, and sometimes I am not fully ready for the lesson. As I said, it is about your understanding up to that point. You really must find a way to deliver it so that the students will not be disadvantaged at the end of the day. (Dimples, personal communication, December 02, 2024, lines 138-141). 

Since my students are from the STEM strand, there is pressure because they are really curious. It is like the saying, "You cannot teach what you do not know." So, they might ask questions, and with STEM students, it is not just about getting by; they really need to understand. They are very particular about their scores, summative assessments, and exams. At the same time, they need to have a clear perspective on the subject. That is why they need to understand what they are learning fully. (Nelle, personal communication, December 06, 2024, lines 120-126).

There are topics that I may be correct about, but from a Social Science perspective, they might be seen differently. I am afraid I am giving my students wrong discussions about the content (Zenia, personal communication, December 02, 2024, lines 129-135). 

A limited range of knowledge in an out-of-field teaching situation can have serious consequences, including the risk of teaching students incorrect information (Wheeley et al., 2023). Mastery of the subject matter is crucial for out-of-field teachers because it directly impacts student learning. As Bugwak (2021) notes, an expert in their field can explain the subject clearly and confidently answer students' questions, which is vital for an effective teaching and learning process.

According to Guiaselon et al. (2022), teachers assigned to subjects outside their expertise often worry about the negative effects on student learning, such as lower academic performance. They are also concerned that they cannot connect the subject matter to real-world applications. This anxiety is a common experience, as evidenced by a study from Co et al. (2021) in which teachers acknowledged their unease about teaching outside their specialization. This anxiety, while a natural human emotion, can lead to several negative outcomes, including a sense of failure, a drop in academic performance, difficulty concentrating in class, and a tendency to avoid social interactions and relationships, leading to introversion (Aydin, 2021).

3.2. Theme 2: Finding a Way Out: Teaching Strategies and Coping Mechanisms

After the participants encountered the challenges as out-of-field teachers, they shared their teaching strategies and coping mechanisms in handling the unmastered content. Similar statements were organized into three subthemes: Simplifying the Map, The Buddy System, and Using Technology to Navigate. 

3.2.1. Simplifying the Map

The out-of-field teachers discussed how they simplify subject content to make it manageable for them and their students. They shared the following narratives:

Sometimes, it can be difficult for them to grasp when the subject is all about concepts. That is why I try to adjust by editing my PowerPoints. Of course, I use visuals and some words as much as possible, but I believe students today are more adaptable to pictures, movements, and clips. So, whenever I find clips related to the topic, I use them to capture their attention better (Rosie, personal communication, December 02, 2024, lines 188-194). 

For me, I first read through the material, and for some topics, I feel like they are unnecessary, so I removed them. Instead, I try to supplement with videos and pictures that I think are easier for the students to understand at their level. I do not go into too many elaborations or details anymore. I try to keep it short, simplify it, and deliver it in a way the students can easily grasp. (Dimples, personal communication, December 02, 2024, lines 97-102). 

We have a PowerPoint presentation shared in our group chat, so we use that for consistency. If there are any changes, we can update the content. First, I ask the students to read the concept and then explain it to them. After explaining, I give examples, and then I ask them to give their own examples to test if they understood my explanation and the examples I provided. This way, I can check if they really grasp the concept. (Nelle, personal communication, December 06, 2024, lines 143-149). 

The subject is a bit complicated for the students. So, what I do is to simplify things for them. Some of the topics are very new to them. (Rom, personal communication, December 02, 2024, lines 219-225). 

The sheer volume and complexity of academic knowledge limit what can be accomplished in professional and daily life. Even specialists have a finite amount of time to master their own field, let alone relevant aspects of other disciplines (Wood, 2016). According to Tajuco (2024), simplifying complex concepts is key to better understanding. This approach helps students concentrate on important points, making it easier to grasp and retain information. A significant aspect of teaching and learning is that seeing their students succeed motivates educators to continue teaching (Montesur, 2021).

A significant challenge for teachers working outside their expertise is "crossing foreign territory" to master new subjects. To overcome this, multimedia tools can be incredibly useful, allowing teachers to customize lessons to fit students' needs (Montero et al., 2022). Some out-of-field teachers use videos, often downloaded from YouTube, to supplement their lessons and simplify complex topics (Co et al., 2021). As Carmichael et al. (2018) noted, videos are well-suited for this purpose because they provide a broader context and visual details that help students develop a more complete understanding. Research from an Australian university also shows that animation is a powerful teaching tool. It helps explain complex concepts and keeps students engaged in the learning process (Liu & Elms, 2019).

3.2.2. The Buddy System

One of the features that helped the participants cope with the challenges they experienced in the field was a buddy system or peer mentoring that supported the out-of-field teachers as they navigated unfamiliar subject areas. They recounted the following: 

Hmm… sometimes I worry that I might interpret the meaning differently, and at times, I even ask you or other Social Science teachers in UCSP how to explain certain things, like with teacher Jang. Sometimes, I ask for clarification on certain concepts. That is why I admit that even though it has been two years, there are still times when I teach, and I realize I need to dig deeper into the topic. I tell myself that for sure, there is a deeper background or explanation behind it. That is why I ask for assistance from teachers with a broader understanding of Social Science concepts, especially when things seem vague or too wide. (Rosie, personal communication, December 02, 2024, lines 109-117). 

In our LRC, Ma'am Riza and I sometimes discuss a topic together, and there are times when we ask questions that are more aligned with what Sir Go explains. So, we ask him, "Sir, what does this mean?" Then it becomes clearer, like, "Ah, okay, now I get it." So, the two of us and other teachers try to discuss how we will deliver the topic effectively. (Dimples, personal communication, December 02, 2024, lines 64-69). 

What I target are the majors that are aligned with UCSP. So, I ask, "Ma'am, do you have available time? Can I ask about this word, concept, or topic?" Sometimes, I also ask for examples from them. At least, with examples, it becomes clearer, and they are very positive in helping. Sometimes, the discussion even extends further. They know better, after all. (Nelle, personal communication, December 06, 2024, lines 86-91). 

 I always ask for help from my co-teachers. It is better to ask sometimes than to pretend that you know everything. (Zenia, personal communication, December 06, 2024, lines 108-112). 

Teachers often face difficulties when assigned to subjects for which they lack training or experience (Montero et al., 2022). To overcome this, many turn to peer mentoring, consulting with colleagues who have previously taught the subjects they are now responsible for (Bugwak, 2021). One teacher noted that "teachers do not learn by themselves; they also learn from others" (Bugwak, 2021). This practice aligns with Lev Vygotsky's Sociocultural Theory, which introduced the concept of the More Knowledgeable Other (MKO). The MKO is someone who possesses greater knowledge or a higher skill level in a specific area than the learner (Vygotsky, 1978).

By engaging in shared conversations with more knowledgeable individuals, teachers can internalize new skills through the guidance, hints, and encouragement they receive (McLeod, 2024). Research indicates that peer mentoring is particularly beneficial for teachers starting their careers (Kupila & Karila, 2018). This is also supported by Gillies (2019), who found that collaborating with colleagues was a significant help. Therefore, seeking assistance from teachers with ample knowledge of the subject is an effective strategy (Arendain & Limpot, 2022).

3.2.3. Using Technology to Navigate

Ask the bearer of knowledge, this sub-theme highlights how out-of-field teachers adapt their teaching challenges by engaging in online research. The participants shared the following: 

I am still searching for other ways to improve, exploring what else can be done. It is a challenge for me because I always go out of my way to find a deeper meaning and a simpler, more understandable way to present it so that the students can grasp it more easily. (Rosie, personal communication, December 02, 2024, lines 185-188). 

For example, when we have a topic for the day or week, I search for related examples. Sometimes, there are examples, and sometimes, there aren't. But even if there are, they are often very limited in the books we have. So, what I do is research and search so I can better understand the topic and make it clearer for the student. (Dimples, personal communication, December 02, 2024, lines 202-206). 

There are terms that I can say I have encountered recently. Of course, I must learn from those who know better. I Google or search for the meaning and concept behind them, then look for examples so that the lesson for that day becomes clearer, like the importance of education. (Nelle, personal communication, December 06, 2024, lines 79-83). 

I always try to do my best, you know, doing research as much as I can. After that, I made notes on my PowerPoint presentation to remember what I had read about the topic. Then, I try to give examples, like the importance of education, to clarify the lesson for the students. (Zenia, personal communication, December 02, 2024, lines 217-220). 

Teachers assigned to subjects outside their expertise must dedicate additional time to research and lesson planning to guarantee that their instruction is accurate, relevant, and appropriate (Torcino & Villocino, 2023). This is especially true for out-of-field teachers, who must conduct thorough research to find valid information on the subjects they will be teaching (Arendain & Limpot, 2022). This situation demands significant time and effort beyond their regular teaching duties and requires them to become deeply familiar with new instructional strategies (Hobbs & Porsch, 2021).

Teaching outside one's expertise is challenging, often requiring extensive reading and research (Bugwak, 2021). According to Montero et al. (2022), to excel in an out-of-field assignment, teachers must prepare by researching their new subject, attending seminars, and participating in other relevant training. Reading print and online articles helps educators build their content knowledge in a new discipline (Evardo & Abina, 2023). Even with this preparation, teachers still need to grasp the structure of a lesson, especially when dealing with unfamiliar content (Arendain & Limpot, 2022).

3.3. Theme 3: Finding the Treasure: Teacher Reflections and Personal Growth

The participants' experiences as out-of-field teachers create new opportunities and pathways for growth. Despite the challenges, they appreciate the beauty of Understanding Culture, Society, and Politics (UCSP). Over time, they have developed confidence, resilience, and a willingness to teach subjects outside of their expertise, finding fulfillment in overcoming the obstacles they encountered.

3.3.1. The Journey to Confidence

This sub-theme explores the gradual increase in confidence experienced by out-of-field teachers as they gain more experience teaching subjects outside their expertise. They recounted the following narratives: 
	
Even if you are not very experienced, you still need to be confident in your own understanding so that, more or less, the students can see you as an authority in delivering the lesson. That is how I approach it. Even though it is not my major subject, I can say that I can still deliver the lesson because I know I have put in the effort to make the content meaningful for the students. That is how I feel about it. (Rosie, personal communication, December 02, 2024, lines 197-202). 

Even though I am already in my third year, learning the topics or subjects under UCSP is definitely better now. However, even though I am in my third year, I feel like the depth of the topics is still a bit shallow. However, compared to the first year, it is definitely better now. (Dimples, personal communication, December 02, 2024, lines 39-43). 

It is really challenging, especially with activities, performance tests, how to construct summative tests, and, of course, the delivery of instruction. Then, in the second year, it was still the same, but at least in the first year, I started learning how to teach these things properly. (Nelle, personal communication, December 06, 2024, lines 62-65).

Torcino and Villocino (2023) referenced a study by Du Plessis et al. (2015) that found out-of-field teachers often lack the confidence to take risks with unfamiliar subjects or grade levels because they feel exposed and out of their element. However, Co et al. (2021) argued that positive teacher qualities like enthusiasm, creativity, flexibility, and adaptability are directly linked to student success. Furthermore, Guiaselon et al. (2022) highlighted that seminars are particularly beneficial for mismatched teachers. These events help them improve their communication skills, gain new knowledge, network with peers, and renew their motivation and confidence.

For out-of-field teachers, a strong sense of inner confidence can be their greatest asset, as they often learn on the job (Montero et al., 2022). Their experiences are greatly shaped by their ability to act and be resilient, especially when they must teach subjects outside their expertise. This adaptability helps them manage the challenges of their situation (Co et al., 2021). In fact, Recede et al. (2023) found that teachers assigned to subjects outside their initial training still expressed confidence in their ability to teach their students effectively.

3.3.2. The Willingness to Take the Leap

Over time, the participants developed resilience and determination, out-of-field teachers who continue to teach despite their challenges. They narrated the following: 

For me, my belief has always been that if you are placed somewhere, it is because people believe you can do it. So, even if it is hard sometimes, you should not turn it down if you know you can handle it. If you can, then accept the challenge because you will learn along the way. It might be the hard way, but at least you will learn. I have been teaching for more than 20 years, in various setups—private schools, then two public schools in rural areas, and now in an urban area. I have learned that each student learns in their own way. (Rosie, personal communication, December 02, 2024, lines 292-300). 

That is why I always say, if you are going to ask me, I am willing to handle it again. (Dimples, personal communication, December 02, 2024, lines 233-234). 

After three years of handling it, I have learned to love the subject, but I feel that I am still not confident if you put me in strands like STEM because I feel like I might fall short with the students. I feel like I am not well-equipped enough for that subject. (Rom, personal communication, December 02, 2024, lines 239-242). 
Although we have already taught it, we can handle it again. However, I think it would be better if those with the subject as their major taught it. (Nelle, personal communication, December 06, 2024, lines 160-162).

Teachers often willingly accept the challenge of out-of-field assignments, believing they can learn the necessary content and teaching methods even with limited prior knowledge. This willingness and support can lead to new and successful teaching experiences (Montero et al., 2022). According to Co et al. (2021), a teacher's passion for a subject can make the material more engaging and enjoyable for students. Passionate teachers can also adapt to new challenges and improve their teaching methods over time. As Khan (2020) notes, an out-of-field teacher's passion can significantly enhance the learning environment in the classroom.

Ideally, senior high school students, who are highly perceptive, should be taught by expert teachers, as they can quickly tell if a teacher lacks subject matter knowledge (Co et al., 2021). However, if teachers are genuinely interested in or willingly accept an out-of-field assignment, they may see it as a chance for personal and professional growth (Wheeley et al., 2023). As a participant in Madulara's (2022) study expressed, teaching out-of-field Social Studies was a challenging yet rewarding experience. It sparked new interests and broadened their knowledge beyond their degree, helping them appreciate the subject more deeply than they did as a student. This shows that a teacher's commitment is crucial. When willing to accept the challenge, they fully embrace their new teaching load and instruct the subject with the same dedication as their major (Co et al., 2021).

3.3.3. The Treasure of Teaching

At the end of the day, teachers always find joy despite the obstacles. Out-of-field teachers find fulfillment in their teaching roles, even in the face of challenges they encounter. The following are the narratives given by the participants:

I am thankful for my 20+ years of teaching experience and the opportunity to teach different subjects. Looking back, I feel a sense of accomplishment seeing my former students now as co-teachers. It feels like a return on investment from the experiences and knowledge I have shared with them. I hope they could learn something valuable from me (Rosie, personal communication, December 02, 2024, lines 312-316). 

From that experience, I can see that even though I did not bombard them with 30 or 40 slides like we were given, they still understood what I wanted them to learn from the lesson. They were more attentive because they could see, hear, and even laugh at a video. It shows that engaging them with different methods helped make the lesson clearer and more memorable for them. (Dimples, personal communication, December 02, 2024, lines 127-131). 

I can tell if they understood the lesson by asking them for examples. If their examples are correct and aligned with the concept, I feel confident they understood it. (Zenia, personal communication, December 06, 2024, lines 151-153). 

A love for teaching can motivate educators to learn and excel in their roles, even when faced with challenges (Hobbs, 2013; Arendain & Limpot, 2022). Furthermore, a love for students can drive teachers to develop a passion for the subject they are teaching, inspiring them to put in extra effort (Torcino & Villocino, 2023). While being an out-of-field teacher is incredibly demanding, Bugwak (2021) suggests that a key to success is simply to love what you are doing.

According to Hobbs and Porsch (2024), effective teaching involves sharing your passion for a subject with students while recognizing that they may not share the same enthusiasm or find the material as easy to grasp. This perspective can help a teacher develop a love for the subject they are teaching, which inspires them to create effective strategies to support their students (Torcino & Villocino, 2023). Seeing students succeed can also be a major source of teacher satisfaction (Dicke et al., 2020). Despite the challenges of teaching outside their expertise, teachers are expected to be resilient. They can manage stress and perform their duties effectively, finding ways to cope with difficulties as they arise (Montero et al., 2022).

4.0 Conclusion

This study's exploration into the lived experiences of out-of-field teachers reveals a complex narrative of challenges and resilience that directly impacts the achievement of Sustainable Development Goal 4: Quality Education. By navigating limited subject matter knowledge, a lack of resources, and the fear of misleading students, these educators demonstrate a remarkable capacity for professional growth through self-study, peer mentoring, and technology integration. The findings highlight the critical need for a supportive educational ecosystem that provides structured professional development and pedagogical resources tailored to out-of-field assignments. In social studies, this support is vital for maintaining content integrity and ensuring students receive a deep, accurate understanding of complex societal topics. More broadly, the study underscores that fostering a culture of support, rather than crisis management, for all teachers is essential for enhancing instructional quality and, in turn, promoting a more equitable and effective teaching-learning process for all.

5.0 Limitations of the study

This study's findings are subject to several limitations. First, the results cannot be generalized to a larger population because it is a descriptive phenomenological study. The research focused on the unique experiences of just five teachers who were selected through purposive sampling. While this is a suitable method for a qualitative study, the small sample size means the findings may not represent the experiences of out-of-field teachers in other schools, regions, or subjects. Additionally, the reliance on self-reported data from interviews may introduce participant bias, as individuals might not fully express their experiences or could present them in a more positive light. The study's scope is also limited to one public senior high school in Negros Occidental, which restricts the transferability of the findings to different contexts. Finally, even though a modified analysis method was used, the results are an interpretation of lived experiences and should be considered within that interpretive framework.

The findings of this paper offer crucial, real-world insights for school administrators and policymakers. It highlights the urgent need to develop targeted professional development programs and structured support systems for out-of-field teachers, directly addressing a significant educational gap. By revealing these educators' specific challenges and effective coping mechanisms, the study provides a practical guide for enhancing instructional quality and teacher well-being. Ultimately, the paper is valuable for creating a more supportive educational ecosystem that aligns with Sustainable Development Goal 4: Quality Education. This proactive approach can improve student outcomes and create a more effective teaching-learning process.

6.0 Direction for Future Research

This study's findings, while valuable, highlight several avenues for future research to build upon the initial exploration. Future studies could employ a quantitative approach to examine the prevalence of out-of-field Social Studies teachers across a broader range of schools and regions in the Philippines. Researchers could also conduct a longitudinal study to track out-of-field teachers' professional growth and retention rates over time. For future research, a comparative study could be done to see if there are differences in student learning outcomes between classes taught by in-field versus out-of-field teachers. Researchers should also explore how effective specific professional development programs or peer mentoring initiatives are in supporting out-of-field teachers. This kind of research would provide data-driven recommendations for policymakers and administrators.
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