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ABSTRACT

	The elective course Gender and Society is distinctive in its focus on the social construction of gender and its implications for personal, cultural, and political life. Designed to equip students with analytical tools to interrogate stereotypes, gender-based discrimination, and cultural practices, the subject fosters awareness of equality, inclusivity, and rights. This study aimed to enhance the teaching and learning of Gender and Society, a general education elective in Philippine higher education, by developing and validating a contextualized workbook. It also sought to identify common course topics that can be contextualized, document the strategies employed by teachers, examine the challenges they face, and determine the validity of the developed workbook. The research employed a descriptive developmental design, progressing through three stages: planning, development, and validation. The study was conducted in three higher education institutions (HEIs) in Ilocos Sur, Philippines, during the second semester of academic year 2023–2024. Purposive sampling identified two groups of participants. The first group comprised six teachers handling the Gender and Society course, while the second group included seven validators (six social science experts and one visual graphics technical expert). Data were gathered through a researcher-made survey checklist, an interview guide, and a validation instrument adapted from existing studies. Statistical tools, including frequency counts, composite means, and thematic analysis, were employed to analyze the data. The research findings revealed 21 common topics across institutional syllabi suitable for contextualization. Teachers primarily contextualized lessons by integrating students’ experiences, using local examples, and embedding cultural contexts. Challenges included limited access to local resources and difficulties in ensuring cultural relevance. The developed workbook was rated highly valid across five dimensions: adequacy, coherence, appropriateness, usefulness, and contextualization. The study demonstrated that a contextualized workbook can effectively support the delivery of Gender and Society by providing relevant, culturally grounded, and pedagogically sound learning resources. Its development addresses the scarcity of instructional materials for elective GE courses and underscores the importance of contextualization in promoting meaningful student engagement. The validated workbook offers a model for future resource development in Philippine higher education. The findings support the Theory of Contextual Teaching and Learning, which highlights the value of linking academic content to real-life situations. Through the workbook’s reflective and culturally grounded activities, students are encouraged to connect lessons to their personal experiences and social contexts, thereby fostering deeper understanding and more meaningful learning outcomes.
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1. INTRODUCTION

Education is widely recognized as a central driver of national development, as it equips citizens with the knowledge, skills, and values necessary to participate productively in society. In the Philippines, the past decade has been marked by major reforms intended to improve quality across all levels of the educational system. The enactment of Republic Act 10533, otherwise known as the Enhanced Basic Education Act of 2013, initiated a shift to the K to 12 curriculum, aligning the Philippine system with international standards and expanding the basic education cycle. This reform sought to enhance student competencies, prepare learners more effectively for tertiary education and employment, and promote lifelong learning. Consequently, higher education institutions (HEIs) were compelled to reconfigure their own curricula to complement these systemic changes. In particular, the Commission on Higher Education (CHED) released Memorandum Order (CMO) No. 20, series of 2013, introducing a revised General Education Curriculum (GEC). The GEC emphasized holistic learning, civic responsibility, and intellectual competencies through both core and elective courses, among which “Gender and Society” has emerged as a critical area of study (CHED, 2013). Higher education can offer a strong potential for contributing to development. With the expansion of university participation beyond the elite, higher education has acquired a greater potential for contributing to societal development. UniversitiesFootnote1 can educate citizens, statespersons, teachers, doctors, engineers, philosophers, lawyers, artists, and activists to support the development of peaceful, inclusive, and just societies. Universities can undertake basic and applied research to improve our understanding of life and to develop practical applications of scientific knowledge (Chankseliani et al., 2020; Chankseliani et al., 2021).
The elective course Gender and Society is distinctive in its focus on the social construction of gender and its implications for personal, cultural, and political life. Designed to equip students with analytical tools to interrogate stereotypes, gender-based discrimination, and cultural practices, the subject fosters awareness of equality, inclusivity, and rights. However, despite its importance, course delivery in many Philippine HEIs has been hindered by a lack of standardized instructional resources. In most institutions, teachers rely on independently designed syllabi and generic textbooks, many of which present examples detached from the cultural and social realities of students. As a result, teaching is often uneven, and learners struggle to link abstract concepts to their lived experiences. The absence of contextualized materials not only reduces engagement but also weakens the transformative potential of the subject (Alic & Bual, 2021; Benedito et al., 2023).
Several studies in recent years have emphasized the value of contextualization in improving instructional effectiveness across social science subjects. For instance, Dacuycuy et al. (2023) underscored how contextualized modules in The Contemporary World course promoted active learning, while Benedito et al. (2023) demonstrated the significance of embedding local culture in teaching indigenous knowledge. Nonetheless, there remains a notable gap in scholarship and practice concerning Gender and Society. Specifically, few, if any, studies have focused on the development and validation of a contextualized workbook designed to align with the unique demands of this elective course at the tertiary level. This absence of instructional support materials raises questions about how educators can adequately address the cultural backgrounds of their students and how learners can meaningfully engage with abstract gender concepts.
In light of this gap, the present study was undertaken to design and validate a contextualized workbook for teaching Gender and Society. The rationale rests on two interrelated premises. First, effective contextualization makes learning more meaningful by bridging academic content with learners’ personal, cultural, and social environments. Second, a structured and validated workbook can provide teachers with a coherent instructional framework, addressing the inconsistencies caused by reliance on disparate syllabi and scarce resources. Such a resource is particularly relevant in provinces like Ilocos Sur, where HEIs offer the course but often lack shared reference materials. Consequently, this study contributes not only to pedagogy in Gender and Society but also to broader discourses on resource development in Philippine higher education.
The problem addressed by this research is clear: the lack of standardized, contextualized, and validated instructional resources for Gender and Society undermines both teaching and learning. Teachers are left to devise materials independently, often encountering challenges in ensuring cultural relevance and student engagement. Students, in turn, risk encountering abstract discussions of gender concepts without sufficient anchoring in their social and cultural contexts. This study therefore sought to answer the following research questions: (1) What topics in Gender and Society can be effectively contextualized? (2) What strategies do teachers employ in contextualizing lessons? (3) What challenges do teachers face in this process? (4) What form of contextualized learning material can be developed? and (5) How valid is the developed workbook in terms of adequacy, coherence, appropriateness, usefulness, and contextualization?
The significance of addressing these questions extends across multiple stakeholders. For students, a contextualized workbook provides meaningful and relevant learning experiences, enabling them to better understand, internalize, and apply course concepts. For teachers, the workbook serves as a practical and validated tool that enhances instructional delivery, reduces preparation burdens, and encourages the use of diverse contextualization strategies. For administrators, the study underscores the need to support faculty through professional development initiatives and resource provision, thereby ensuring consistent and high-quality course delivery. For policymakers and curriculum planners, the findings offer insights for future refinements of CHED’s GEC framework and for integrating contextualized resources into broader educational strategies. Lastly, the study enriches the growing body of literature on contextualized instruction in the Philippines, offering a pioneering contribution to elective GE courses that remain underexplored (Rogayan & Dollete, 2019; Maravilla & Aliazas, 2024).
The scope of the study was delimited to three HEIs in Ilocos Sur, with participants including six instructors of Gender and Society and seven validators (six social science experts and one visual graphics technical expert). The study focused on identifying common topics across institutional syllabi, examining teachers’ contextualization strategies, and exploring challenges encountered in classroom practice. The contextualized workbook was subsequently developed and validated using a descriptive design and purposive sampling methods
While the findings offer valuable insights, they are bound by the geographical and institutional contexts of Ilocos Sur, and thus generalizations should be made cautiously. Nevertheless, the methodology ensures that the developed workbook is both relevant to local contexts and informed by the expertise of practitioners and scholars.
In sum, the persistent shortage of contextualized instructional resources for Gender and Society highlights a pressing need for innovation in educational material development. By addressing this gap, the present study aligns with national goals of enhancing educational quality, equity, and relevance. It also contributes to pedagogical scholarship by demonstrating how contextualization can be operationalized within tertiary social science electives.
This study was conducted to develop and validate a contextualized workbook for the Gender and Society course in Philippine higher education. Specifically, it:
1. Identified the common topics in Gender and Society that could be contextualized across higher education institutions in Ilocos Sur;
2. Examined the strategies employed by teachers in contextualizing lessons in Gender and Society;
3. Determined the challenges encountered by teachers in contextualizing lessons in Gender and Society;
4. Designed and developed a contextualized workbook that served as a supplementary instructional material in teaching Gender and Society; and
5. Assessed the validity of the developed contextualized workbook in terms of:
5.1 adequacy,
5.2 coherence,
5.3 appropriateness,
5.4 usefulness, and
5.5 contextualization.

2. methodology

2.1 Research Design
This study employed a descriptive developmental research design, which was deemed appropriate because it sought to describe prevailing practices while simultaneously producing an instructional material. The research progressed through three stages: planning, development, and validation. The planning phase focused on identifying common topics in the Gender and Society course and exploring teachers’ contextualization strategies and challenges. The development phase involved designing the contextualized workbook based on the findings. The final phase centered on validating the workbook with expert evaluators to ensure its adequacy, coherence, appropriateness, usefulness, and contextualization.
2.2 Locale of the Study
The study was conducted in three Higher Education Institutions (HEIs) located in Ilocos Sur, Philippines. Two institutions were situated in the province’s first district, while the third was located in the second district. All three institutions offered Gender and Society as an elective under the General Education Curriculum, although they used different syllabi. Importantly, none of these institutions had an existing contextualized workbook for the course, making them suitable sites for the study.
2.3 Population and Sampling Procedure
Purposive sampling was employed to identify participants. Two groups of respondents were involved. The first group consisted of six teachers handling the Gender and Society course during the second semester of academic year 2023–2024. Selection was based on two criteria: (1) current teaching assignment in Gender and Society and (2) willingness to participate. The second group comprised seven validators, including six social science experts and one visual graphics technical expert. The social science experts were selected on the basis of their teaching experience (minimum of ten years) and prior involvement in developing instructional materials. The technical expert was chosen for his expertise in visual graphics and experience in module evaluation.
2.4 Research Instruments
Three research instruments were utilized. First, a researcher-made survey checklist was used to identify common topics in Gender and Society across the participating HEIs. Only topics cited by at least two institutions were considered for inclusion in the workbook. Second, an interview guide—adapted from Benedito et al. (2023)—was employed to gather data on teachers’ contextualization strategies and challenges, with modifications made to suit the present context. Third, a validation rating scale was adapted from Rogayan and Dollete (2019) and Maravilla and Aliazas (2024). This Likert-type instrument measured five criteria: adequacy, coherence, appropriateness, usefulness, and contextualization. All tools were validated by the advisory committee prior to use.
2.5 Data Gathering Procedure
Prior to data collection, the researcher obtained clearance from the University Research Ethics Review Board (URERB). Formal letters were sent to the presidents of the participating HEIs requesting permission to conduct the study. Upon approval, respondents were briefed about the objectives and procedures of the research and provided with informed consent forms. Copies of institutional syllabi for Gender and Society were initially collected, after which interviews with teachers were conducted to determine their strategies and challenges in contextualizing lessons. The data gathered informed the creation of the workbook, which was then subjected to validation by the identified experts. The validated workbook was enhanced based on the evaluators’ recommendations.
2.6 Data Analysis
The study utilized both quantitative and qualitative techniques. Frequency counts were used to identify common topics in Gender and Society across syllabi. Interview data were transcribed and analyzed thematically using Braun and Clarke’s (2006) six-phase framework, which included familiarization, coding, theme generation, review, definition, and reporting. To determine workbook validity, composite and overall means were computed. The criteria were interpreted using the following ranges:
	Range of Means
	Descriptive Interpretation

	3.41-4.00 
	Highly Valid (HV) 

	2.61–3.40
	Moderately Valid

	1.81–2.60
	Slightly Valid

	Slightly Valid
	Needs Improvement



3. results and discussion

3.1 Common Topics for Contextualization in Gender and Society

This section presents the results of the survey conducted to identify common topics in the Gender and Society course that can be contextualized across higher education institutions (HEIs) in Ilocos Sur. The analysis revealed that, while institutions had developed their own syllabi for the subject, there were at least 21 topics that appeared with a frequency of two or more across syllabi as presented in Table 1. These included foundational concepts such as the difference between sex and gender, stereotypes, prejudice, and discrimination, as well as applied issues like gender-based violence, reproductive health rights, labor, and media. Notably, some topics were present in all three institutions, while others were common only to two. This variation underscores both the shared priorities and the localized approaches in syllabus development.
Table 1. Common topics in Gender and Society that can be contextualized.
	Topics in Gender and Society
	Frequency (f)

	CHED Memo no. 1, s. 2015 
	1

	CEDAW (1981) 
	1

	1987 Constitution, Art. II., Sec. 14 
	1

	Beijing Platform for Action (1995) 
	1

	RA 9710-Magna Carta for Women (2009) 
	1

	Differences of Sex and Gender 
	3

	Primary and Secondary Sex Characteristics 
	2

	The Process of Reproduction 
	2

	Reproductive Roles 
	1

	Historical Views on Gender  
	1

	Gender Identity  
	2

	Gender Roles  
	2

	Gender and Socialization 
	2

	Sexuality/ Sexual Orientation 
	2

	Types of Sexuality/ Sexual Orientation 
	2

	Psychosocial Dimensions of Sexuality 
	1

	Love, Intimacy, and Relationship 
	2

	Sexual Health and Hygiene 
	2

	Sexual Behaviors 
	1

	Risky Behaviors of Adolescents  
	1

	Stereotype, Prejudice, and Discrimination 
	3

	Gender-based Violence 
	2

	Violence Against Women 
	2

	Violence and Discrimination of the members of LGBTQ 
	2

	Understanding Sexual Harassment 
	3

	Discrimination on the Basis of Sexual Orientation, Gender Identity and Expression (SOGIE)  
	3

	Gender Inequality 
	1

	Women’s Issues in Development 
	1

	Violence Against Women and Their Children Act (VAWC) or
Republic Act No. 9262 
	1

	RA 9710-Magna Carta for Women 2009 
	2

	RA 7192 and IRR (1992) 
	1

	Gender and Labor 
	2

	Gender and Media 
	2

	Gender and Activism 
	2

	Gender and Other Cross-Cutting Issues 
	2

	Gender Sensitivity and Responsiveness 
	1

	
Other topics unique in every school 
	

	Gender Division of Labor 
	1

	Patriarchy 
	1

	Economic Marginalization 
	1

	Political subordination 
	1

	Multiple burden 
	1

	Gender Fair Language 
	1

	Feminism 
	1

	Legal Basis of GAD 
	1

	Gender and Development 
	1

	Gender Mainstreaming 
	1

	Mainstreaming in [Institution #1] 
	1

	Sex and senses 
	1

	Men and masculinities 
	1

	Machismo vs. marianismo mentality and Misogyny and misandry
	1 

	Psychoanalytical theory 
	1



Furthermore, the findings point to the contextual challenges faced by institutions. When the Commission on Higher Education (CHED) implemented the new General Education (GE) courses in 2018 under CMO No. 20, s. 2013, standardized syllabi were provided only for the core GE courses. However, no such standardization existed for the GE electives, leaving each institution responsible for developing their own syllabi based on the course descriptions provided by CHED. Consequently, differences emerged across institutions, influenced both by perceived student needs and the relevance of issues to local communities.
Teachers’ responses highlight these variations. One respondent from Institution A emphasized the collaborative process of syllabus preparation:
“The syllabus for teaching gender and society in our institution is standardized. All faculty members teaching the subject have the same syllabus. The content of the syllabus was all agreed and it was prepared by all of the faculty members teaching that subject.” – Teacher 2
This statement illustrates Institution A’s use of a unified syllabus for all faculty members handling the subject. Another teacher elaborated on how the CHED course description guided topic selection:
“The course description coming from CHED became the basis for the selection of topics to be included in the course syllabus. Concepts and topics that are related and can be drawn from the description were included. We also included topics that are relevant to our university, for example, we included the topic: Mainstreaming in the [name of the institution].” – Teacher 1
This response indicates that relevance to student demographics played a critical role in syllabus design. In this case, the inclusion of mainstreaming reflected the institution’s recognition of its growing LGBT student population. This aligns with Shakourzadeh and Izadpanah (2020), who emphasized that topic selection should prioritize student interests and lived experiences to enhance learning outcomes.
In contrast, Institution C demonstrated a lack of standardization across its multiple campuses. Two teachers described how syllabi varied by college and were individually prepared:
“The previous syllabus on gender in society on our campus was patterned from the content of a textbook used in teaching the subject, however, when I revised the syllabus, I included topics that need to be emphasized. Since our campus offers an industrial technology program, and most of our students are men, I included the topic of men and masculinities.” – Teacher 5
“The different colleges on our campus have different syllabi for gender and society because we individually prepared our syllabi. For me, the topics I put in my syllabus were based on what I thought needed to be discussed in the subject, and some topics were based on the reference book on gender and society.” – Teacher 6
These perspectives confirm the absence of an institutional syllabus for electives in Institution C. The diversity of approaches demonstrates curricular flexibility, allowing teachers to adapt to the context of their students. This finding supports Yuldasheva’s (2024) argument that there is no single ideal syllabus type for all classes, since curricular design is influenced by multiple factors, including institutional priorities, teacher discretion, and student demographics.
Moreover, such flexibility is not without merit. Richmond et al. (2019) observed that learner-centered syllabi enhance student engagement and motivation by directly addressing the needs and experiences of learners. In the present study, the inclusion of topics such as men and masculinities or mainstreaming in the local university reflects efforts to make the subject relevant and meaningful to students lived realities.
The results reveal that despite the absence of standardized syllabi for GE electives, common ground exists across institutions in Ilocos Sur, with 21 topics identified as shared. While Institution A demonstrates collective syllabus design and implementation, Institution C highlights faculty-driven flexibility, adapting content to specific program contexts and student needs. These findings underscore the importance of contextualized syllabi, which, though varied, aim to bridge curricular requirements with learner realities. This reinforces prior scholarship affirming that student-centered and context-sensitive approaches to syllabus development foster deeper engagement and more meaningful learning experiences (Shakourzadeh & Izadpanah, 2020; Richmond et al., 2019; Yuldasheva, 2024).
3.2 Teachers’ Approaches to Contextualizing Gender and Society Instruction
This section presents the interview findings on how teachers employed various strategies to contextualize lessons in the Gender and Society course. Analysis of responses revealed three major strategies: (1) using students’ experiences, (2) employing local examples, and (3) integrating the culture of students. These strategies, though distinct, collectively underscore the importance of making course content relatable, culturally grounded, and learner-centered.
3.2.1 Drawing on Students’ Experiences
Teachers emphasized that drawing upon students’ own experiences made lessons more engaging, relatable, and empowering. This strategy was implemented by providing activities that encouraged students to reflect on their experiences and by integrating these into class discussions. Respondents explained that contextualization requires students to connect course concepts to their lived realities.
“The lesson in Gender and Society is said to be contextualized if it require students to look back from their experiences and make sure that the topics are relevant to their community and culture. We incorporate student-centered learning. For example, you give activities that encourage students to reflect on their own experiences.” – Teacher 3
“I must say that a lesson is contextualized if the experiences of the students are integrated. They are involved in the teaching and learning process.” - Teacher 4
“Topics in gender and Society are said to be contextualized if the experiences of the students are incorporated in the class discussion and when it reflects real-world issues and experiences relevant to students.” – Teacher 5

These statements reveal the centrality of students’ personal backgrounds in the learning process. When lessons resonate with students’ lived realities, their participation and comprehension are significantly enhanced. This finding resonates with Rathburn (2015), who emphasized that contextualization combined with reflective practice allows learners to connect new knowledge with prior experiences, thereby enhancing metacognitive skills. Furthermore, as Czarnec and Hill (2018) noted, students’ prior experiences (schema) play a crucial role in enabling them to recall and generate necessary information when new content is introduced.
Table 2. Teachers’ Strategies for Contextualizing the Gender and Society Course
	Themes
	Codes
	Particulars

	Drawing on Students’ Experiences
	Reflection from 
experiences 

Integration of student’s experiences 
	Give activities that encourage students to reflect on their own experiences. (T3) 

The experiences of the students are integrated. (T4) 

The experiences of the students are incorporated in the class discussion. (T5) 

	Employing Local Examples
	Integration of 
Local examples 
	Use of local and regional examples to demonstrate larger gender dynamics. (T1) 

Integrate local examples of issues. (T3)

Examples and concepts that I present in class are from the local community (T2) 

Concepts and examples are borrowed from the local culture of the students. (T5) 

	Integrating Students’ Cultural Contexts
	Incorporation of student’s culture 
 
Use of culturally relevant 
examples 
	Students share their observations from their own culture (T2) 

Usually examples are situated in the culture of the students. (T6) 



3.2.2 Employing Local Examples
Another strategy that emerged was the use of local examples to make abstract concepts tangible. Teachers deliberately adapted lesson content to the realities of their communities by drawing from local sources such as literature, news, and lived experiences.
“Students' individual experiences are made relevant to the course by my use of local and regional examples to demonstrate larger gender dynamics. For greater knowledge and involvement, I urge students to relate the course material to their own life.” – Teacher 1
“I always make sure that the examples and concepts that I present in class are from the local community or at least based on their culture. I also use local sources such as literatures, and real situations in the community so that they can relate to the lessons.” – Teacher 2
“In my gender and society class, we usually integrate local examples of issues. I also include materials that were produced in the locality like stories, newspapers, and magazines.” - Teacher 3
“Students share their experiences from their personal lives. Also, in delivering the topics, concepts and examples are borrowed from the local culture of the students.” – Teacher 5
The reliance on local examples affirms the pedagogical principle that contextualization enhances engagement and comprehension. As Nataño (2023) found, using locally relevant illustrations fosters deeper understanding of concepts. Similarly, Carleton College (2017) emphasized that incorporating local examples bridges classroom learning with real-world issues, thereby enhancing students’ civic awareness and critical thinking. Moreover, this approach aligns with constitutional mandates that promote nationalism and patriotism through education (Philippine Official Gazette, n.d.).
3.2.3 Integrating Students’ Cultural Contexts
The third strategy identified was the integration of students’ cultural contexts into instruction. Teachers emphasized the importance of drawing from cultural practices, traditions, and local knowledge to make lessons more inclusive and meaningful.
“I let my students share their observations from their own culture and incorporate them when discussing our lesson. I let my students share their observations from their own culture and incorporate them when discussing our lesson.” - Teacher 2
“A lesson in Gender and Society is contextualized if the content of the lesson includes examples and concepts that are related in the context or community of the students. Usually examples are situated in the culture of the students.” – Teacher 6
These responses highlight how cultural integration strengthens contextualization by connecting course concepts with students’ identities and communities. Jalotjot and Fidelino (2023) argued that one hallmark of localized learning materials is their capacity to reflect learners’ culture and local knowledge. This finding also echoes Bendijo et al. (2022), who demonstrated that localization strategies improve learning outcomes by making instructional content culturally responsive. Montemayor (2018) further asserted that culture-based education requires embedding traditions, practices, and local knowledge into lessons, thereby fostering inclusivity and engagement.
The findings demonstrate that teachers in Ilocos Sur contextualize Gender and Society lessons through three interrelated strategies: leveraging students’ experiences, incorporating local examples, and integrating cultural contexts. Collectively, these approaches foster a student-centered learning environment that promotes active participation and deeper comprehension. The results also affirm existing scholarship which highlights that contextualization enhances metacognitive skills (Rathburn, 2015), aligns lessons with prior knowledge (Czarnec & Hill, 2018), strengthens engagement through local relevance (Nataño, 2023), and supports culture-based learning (Bendijo et al., 2022; Montemayor, 2018). Consequently, contextualization emerges not only as a pedagogical strategy but also as a vital means of affirming students’ identities, cultures, and lived experiences in higher education.
3.3 Barriers to Contextualizing the Gender and Society Course: Teachers’ Perspectives
This section presents the interview findings on the challenges teachers encountered in contextualizing lessons in the Gender and Society course. Analysis of responses highlighted two main issues: (1) limited local resources and materials, and (2) difficulty in ensuring cultural relevance. These findings reveal the structural and pedagogical barriers that hinder the effective implementation of contextualization strategies in higher education classrooms.
Table 3. Barriers to Contextualizing Lessons in the Gender and Society Course: Teachers’ Perspectives.
	Themes
	Codes
	Particulars

	Limited Access to Local Resources and Materials
	Limited references and sources 
 
Limited access to 
local material  
	Having little access to local references and sources.” (T2) 
 
Little access to sources or references can hinder contextualizing lessons.” (T5) 

Local material that are related to the topics are hard to locate.” (T4)) 

	Challenges in Ensuring Cultural Relevance
	Local and cultural relevance  
 
Alignment of the material with the 
learner’s context  
 
Culturally relevant material
	“…guaranteeing local and cultural 
relevance in instances.” (T1) 
 
Ensuring that the content of the materials is aligned with the context of the learners.” (T2) 
 
Making sure that the material is culturally relevant to the students(T4)



3.3.1 Limited Access to Local Resources and Materials
The first challenge identified was the scarcity of local references and instructional resources. Teachers explained that they struggled to access materials specifically tailored to their local contexts, making it difficult to design lessons that were both meaningful and culturally anchored.
“The barriers in effectively contextualizing lessons in Gender and Society include having little access to local references and sources as well as integrating local culture in the topics.” – Teacher 2)
“Contextualizing the lessons in gender and society is very challenging, especially having local material that are related to the topics are hard to locate.” – Teacher 4
“Having little access to sources or references can hinder contextualizing lessons. We need to have access to local literatures and materials in order to effectively contextualize our lessons in gender and society.” - Teacher 5
These statements underscore a pressing problem in elective courses such as Gender and Society, where standardized resources are scarce and reliance on generic textbooks often fails to reflect students’ lived realities. Although Olumorin et al. (2010) suggested the creation of improvised learning materials from locally available resources, teachers in this study revealed that such initiatives are difficult to sustain in practice due to limited institutional support and the lack of readily accessible local references. Consequently, the scarcity of contextually relevant resources continues to impede the effective delivery of the course.
3.3.2 Challenges in Ensuring Cultural Relevance
The second major challenge concerned the difficulty of guaranteeing that contextualized lessons remained culturally relevant to students. Teachers acknowledged the importance of aligning instructional content with learners’ cultural backgrounds but emphasized the complexities of ensuring this alignment in practice.
“The difficulty of incorporating current events into theoretical frameworks, guaranteeing local and cultural relevance in instances, and balancing personal views with rigorous research are, in my perspective, the barriers to effectively contextualizing the lessons in Gender and Society.” – Teacher 1
“Contextualized learning materials are effective in achieving meaningful and relevant lessons for the students. However, one challenge that it poses is ensuring that the content of the materials is aligned with the context of the learners. If the context is not directly related to the life of the students, they may struggle to see the relevance of the subject which will make them uninterested in learning.” – Teacher 2
“I think the greatest challenge is making sure that the material is culturally relevant to the students and ensuring that student engagement and interest are captured by the material.” - Teacher 4
These responses illustrate that ensuring cultural relevance involves more than inserting localized content; it requires a deep understanding of students’ lived experiences and sociocultural backgrounds. Teachers emphasized that misalignment between lesson content and student realities risks disengagement and diminished learning outcomes. Aguinaldo and Domingo (2021) similarly concluded that student motivation and achievement improve significantly when learning materials are designed with learners’ needs and interests in mind. In addition, continuous training in cultural sensitivity is essential to equip teachers with the skills needed to address evolving cultural contexts and maintain relevance in their teaching practices.
The findings highlight two major obstacles in contextualizing the Gender and Society course: the limited availability of local resources and the difficulty of ensuring cultural relevance. These challenges reflect systemic issues in resource development and underscore the need for institutional support, particularly in producing localized instructional materials. Furthermore, they reveal the importance of teacher training in cultural sensitivity to ensure that lessons resonate with students’ diverse backgrounds. Consequently, addressing these barriers is crucial for advancing contextualized instruction in higher education and for fulfilling the broader goal of promoting inclusive, meaningful, and culturally grounded learning (Olumorin et al., 2010; Aguinaldo & Domingo, 2021).
3.4 Development of a Contextualized Workbook in Gender and Society
The utilization of learning materials is a vital component of effective teaching and learning. As Lewis (2018) emphasizes, such materials encompass the educational resources educators employ to meet specific objectives, thereby creating an impactful learning environment. Worktexts, modules, and workbooks play a particularly important role in facilitating learning by providing structured guidance for both students and teachers. However, the design of instructional materials remains a challenge, given the need to tailor them to diverse learner backgrounds, subject matter, and educational goals (Şendurur et al., 2016). Consequently, educators are encouraged to develop customized materials that address students’ needs and enhance the learning process.
In the present study, this need was evident in the elective course Gender and Society, where limited resources posed barriers to instruction. To address this gap, a contextualized workbook was developed using both the course description outlined in CHED Memorandum Order (CMO) No. 20, series of 2013, and the survey findings that identified 21 common topics across higher education institutions (HEIs) in Ilocos Sur. These topics ranged from foundational concepts such as the difference between sex and gender, stereotypes, and prejudice to more applied issues like sexual harassment, LGBTQ+ discrimination, reproductive health, gender-based violence, and gender in the workplace, media, and activism.
The identified 21 topics were consolidated into 16 worksheets, which were organized into five chapters. Chapter 1, Understanding Sex, includes worksheets on differences between sex and gender, primary and secondary sex characteristics, and reproduction. Chapter 2, Gender as a Social Construct, covers gender identity, roles, and socialization. Chapter 3, Sexuality and Human Relationships, presents sexuality, types of sexuality, and relationships. Chapter 4, Issues on Gender and Sexuality, focuses on stereotypes, prejudice, discrimination, harassment, and violence. Finally, Chapter 5, Gender and Cross-Cutting Issues, addresses gender and labor, media, activism, education, and health. This structure ensured that all critical areas of the course were represented while promoting a logical progression of learning.
The workbook, titled Contextualized Workbook in Gender and Society, was designed with several pedagogical features. The cover page introduces the title, author, and consultants, accompanied by visual representations of diverse gender identities. The preface outlines the background, rationale, and purpose of the material, while the section How to Use this Workbook guides students in navigating its structure. A table of contents provides quick reference to its divisions.
At the core of the workbook are the worksheets, each designed with clear learning outcomes, an introduction, core content, activities, and suggested readings. The outcomes specify intended learning achievements, while the content offers concise discussions contextualized to students’ cultural and social realities, particularly within the Ilocano context. Activities emphasize reflection, critical thinking, problem-solving, and creativity, encouraging learners to connect concepts with personal experiences. Suggested readings expand the scope of study by directing learners to additional resources. To ensure academic rigor and utility, an answer key is included for student self-assessment.
The workbook also integrates a reference list of sources used in lesson development and a suggested syllabus for teaching Gender and Society. This syllabus provides educators with a structured guide to course delivery, aligning with CHED’s mandate while incorporating localized content.
The development of the contextualized workbook addressed a critical instructional gap in teaching Gender and Society. By integrating 21 commonly taught topics across Ilocos Sur HEIs into a structured and contextualized resource, the material offered a culturally grounded approach that linked national curricular expectations with local realities. Moreover, the inclusion of structured worksheets, reflective activities, and context-sensitive examples highlights the value of contextualization in enhancing engagement and deepening conceptual understanding. In this way, the workbook not only supplements instruction but also exemplifies how resource design can contribute to the larger goal of culturally responsive pedagogy in Philippine higher education (Lewis, 2018; Şendurur et al., 2016).
3.5 Assessing the Validity of a Contextualized Workbook as Instructional Material in Gender and Society
The developed Contextualized Workbook in Gender and Society underwent a rigorous validation process to ensure its adequacy, coherence, appropriateness, usefulness, and contextualization. A panel of six social science professors, each with more than ten years of teaching experience and expertise in instructional material development, alongside one visual graphics expert specializing in module and textbook evaluation, assessed the workbook’ quality.
The validation results, summarized in Table 4, indicate an overall mean rating of 3.92, falling within the “Highly Valid” range. This finding demonstrates that the workbook met all established criteria, confirming that it possesses the essential characteristics of an effective instructional material for use in the Gender and Society course. Specifically, the workbook was rated highly valid in terms of adequacy (M = 3.91), coherence (M = 3.91), appropriateness (M = 3.89), usefulness (M = 3.97), and contextualization (M = 3.93).
3.5.1 Adequacy
The adequacy of the workbook was affirmed by the validators, who emphasized that its instructions corresponded well with the activities, that the learning tasks aligned with the intended outcomes, and that independent activities were sufficiently provided. Graphical and pictorial images were also included to support comprehension, while concepts were presented logically. With a composite mean of 3.91, the workbook was deemed to provide the necessary elements of adequacy.
This result supports Kaizer and Okoli’s (2021) definition of adequacy as the extent to which instructional materials satisfactorily meet expectations and demands. As Sukma and Ibrahim (2016) argue, materials that integrate accurate and relevant content enhance student learning by ensuring activities are meaningful and aligned with objectives.
3.5.2 Coherence
The workbook also demonstrated coherence, with validators highlighting that its activities were both relevant and practical, capable of developing creativity and resourcefulness, and consistent with the concepts taught. With a composite mean of 3.91, coherence was validated as a strong feature.
This finding resonates with Rogayan and Dollete (2019), who contend that coherence in instructional design does not simply involve relying on teachers’ prior knowledge but requires careful consideration of pedagogical beliefs regarding effective teaching and learning.
3.5.3 Appropriateness
With a composite mean of 3.89, the workbook was also judged highly valid in terms of appropriateness. Validators noted that it was well-suited to the intended learners, addressed immediate needs, followed a logical sequence, and sustained interest through varied activities. This adaptability is crucial, as workbooks must provide opportunities for reinforcement of concepts already studied in standard textbooks.
As emphasized in the literature, the feasibility of a workbook depends on analyzing student needs and potential challenges (Pamelasari et al., 2018; Sukma & Ibrahim, 2016). Instructional resources that are both practical and culturally sensitive ensure appropriateness for learners.
3.5.4 Usefulness
The workbook’s usefulness obtained the highest composite mean (3.97). Validators strongly agreed that it was easy to understand, imparted knowledge and skills, fostered creative and critical thinking, served as a reliable instructional tool, and facilitated lesson presentation.
This aligns with Flores (2008), who argued that effective materials enhance learning by aligning with students’ interests rather than requiring major shifts in teaching strategy. By encouraging engagement through interactive exercises and practice questions, the workbook was rated by validators as a highly useful supplement to classroom instruction.
3.5.5 Contextualization
Finally, in terms of contextualization, the workbook scored a composite mean of 3.93, confirming its ability to provide learning tasks linked to competencies, include lessons relatable to students’ personal experiences, and substitute for standardized materials when needed.
This finding supports Jimenez’s (2020) conclusion that contextualization significantly improves academic performance. Similarly, Baker et al. (2009) argued that instructional resources tied to real-life situations foster deeper learning and better retention. As Sanchez (2022) suggested, contextualized activities and illustrations should be continuously developed to sustain relevance in learning.
In addition to numerical ratings, validators provided qualitative feedback underscoring the value of the developed workbook:
“Given the limited materials that we utilize in teaching the course, this material can be of great help for the students in Gender and Society.” – Validator 4
“The developed workbook can be used in teaching Gender and Society. Congratulations, Sir!” – Validator 6
“This material is first of its kind in this new GE course. This will benefit both students and teachers alike in our place [province].” – Validator 7
These remarks reflect strong agreement among experts that the workbook is not only valid but also highly beneficial, especially in addressing the lack of instructional materials available for the elective course.
The validation process confirmed that the Contextualized Workbook in Gender and Society met the established standards of adequacy, coherence, appropriateness, usefulness, and contextualization. Both quantitative ratings and qualitative feedback emphasized its relevance, instructional value, and potential to enhance student engagement and performance. Consequently, the workbook emerges as a credible and practical supplementary material that addresses the instructional gaps in teaching Gender and Society, thereby fulfilling the study’s third objective of developing and validating an effective contextualized resource.
Table 4. Expert Validation Results of the Contextualized Workbook in Gender and Society
	Criteria
	Mean
Rating
	DI

	A. Adequacy 
1. The instruction in the workbook corresponds with activities 
	 
4.00 
	 
HV 

	2. The learning activities satisfy the stated learning outcomes in the workbook. 
	4.00 
	HV 

	3. The workbook provides independent activities 
	4.00 
	HV 

	4. Graphical and pictorial images are evident in the workbook 
	3.71 
	HV 

	5. The concepts in the workbook are presented logically. 
	3.86 
	HV 

	Composite Mean 
	3.91 
	HV 

	B. Coherence  
1. The workbook contains relevant activities. 
	 
4.00 
	 
HV 

	2. The activities in the workbook provide practical work. 
	3.71 
	HV 

	3. The activities in the workbook develop creativity and resourcefulness. 
	4.00 
	HV 

	4. The workbook provides relevant information for better understanding. 
	4.00 
	HV 

	5. The activities in the workbook conform to the concepts. 
	3.86 
	HV 

	Composite Mean 
	3.91 
	HV 

	C. Appropriateness 
1. The workbook is adapted to intended learners. 
	 
4.00 
	 
HV 

	2. The workbook provides immediate needs. 
	3.86 
	HV 

	3. The workbook is arranged in the correct sequence.  
	3.86 
	HV 

	4. The workbook provides varied activities to sustain interest.  
	3.86 
	HV 

	Composite Mean 
	3.89 
	HV 

	D. Usefulness 
1. The workbook is easy to understand. 
	 
4.00 
	 
HV 

	2. The workbook provides knowledge and skill. 
	4.00 
	HV 

	3. The workbook encourages creative and critical thinking. 
	3.86 
	HV 

	4. The workbook can serve as an instructional tool. 
	4.00 
	HV 

	5. The workbook helps facilitate lesson presentation.  
	4.00 
	HV 

	Composite Mean 
	3.97 
	HV 

	E. Contextualization 
1. The workbook provides learning tasks designed to develop target competencies. 
	 
4.0 
	 
HV 

	2. The workbook has lessons that are relatable to the target learners’ personal experiences. 
	3.86 
	HV 

	3. The workbook offers various activities that are contextualized and that can be easily accomplished. 
	3.86 
	HV 

	4. The workbook can substitute for standardized materials, which may be difficult to process. 
	4.00 
	HV 

	Composite Mean 
	3.93 
	HV 

	Overall Mean  
	3.92 
	HV 



Legend:
	Range of Means
	
	Descriptive Interpretation (DI)

	3.41 – 4.00 
	 
	Highly Valid (HV) 

	2.61 – 3.40 
	 
	Moderately Valid (MV) 

	1.81 – 2.60 
	 
	Slightly Valid (SV) 

	1.00 – 1.80 
	 
	Needs Improvement (NI) 
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4. Conclusion
The study revealed that higher education institutions (HEIs) in Ilocos Sur share common topics in their Gender and Society syllabi, which provide opportunities for contextualization tailored to students’ needs and local realities. Teachers employed varied strategies in contextualizing their lessons, notably through the use of students’ experiences, local examples, and cultural integration. These approaches strengthened the relevance and utility of the course content, thereby enhancing learner engagement. However, challenges were also identified, particularly the scarcity of local resources and materials, as well as difficulties in ensuring cultural relevance. These barriers underscore the necessity of supplementary instructional materials designed to support contextualized teaching. The development of a contextualized workbook addressed this need, offering teachers a tool to deliver more meaningful and relevant instruction.
The validation process confirmed the workbook’s high level of adequacy, coherence, appropriateness, usefulness, and contextualization, affirming its suitability as instructional material for the Gender and Society course. By facilitating learning that is both culturally responsive and pedagogically sound, the workbook advances the aims of contextualized instruction. Moreover, the findings support the Theory of Contextual Teaching and Learning, which highlights the value of linking academic content to real-life situations. Through the workbook’s reflective and culturally grounded activities, students are encouraged to connect lessons to their personal experiences and social contexts, thereby fostering deeper understanding and more meaningful learning outcomes.



Definitions, Acronyms, Abbreviations
The following terms are operationally defined to ensure clarity and maintain consistency within the scope of this research:
Contextualization – Refers to the process of relating course concepts in Gender and Society to real-world scenarios and learners’ cultural environments. In this study, contextualization was examined through teachers’ strategies and was applied in the design of the workbook’s lessons, activities, and examples.
Contextualized Workbook in Gender and Society – Denotes the instructional material developed by the researcher, which incorporates contextualized content, activities, and exercises. It was designed to supplement classroom teaching and enable students to connect abstract concepts to their own social realities.
Contextualization Strategies – Instructional approaches employed by teachers to make lessons relevant to students’ lives, such as drawing from students’ experiences, using local examples, and integrating cultural contexts. This study identified and analyzed these strategies through teacher interviews.
Common Topics – Course topics in Gender and Society that appeared in at least two syllabi across the participating HEIs. These topics served as the foundation for the content of the developed workbook.
Gender and Society – An elective course under the General Education Curriculum that examines gender as a social construct and its implications across different aspects of life. In this study, the course served as the context for developing the workbook.
Challenges – Difficulties encountered by teachers in contextualizing Gender and Society lessons, such as limited access to local resources and difficulties in ensuring cultural relevance. These challenges were identified through interviews.
Validators – The group of experts (six social science professors and one visual graphics technical expert) who assessed the workbook’s validity using predetermined criteria.
Validity – The extent to which the developed workbook met standards of adequacy, coherence, appropriateness, usefulness, and contextualization, as measured by a validation rating scale.
Adequacy – The degree to which workbook activities were sufficiently comprehensive to address intended learning objectives.
Coherence – The logical organization and flow of workbook content and activities, ensuring alignment with course objectives.
Appropriateness – The suitability of workbook content and activities to the backgrounds, needs, and learning levels of tertiary students.
Usefulness – The extent to which the workbook supported students’ understanding of gender concepts and encouraged higher-order thinking.
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