Education for Sustainable Development (ESD) as a Pedagogical Framework in the Context of NEP 2020: Bridging Policy Vision with Sustainable Educational Practices
Abstract
The National Education Policy (NEP) 2020 envisions a holistic, inclusive and future-ready education based on Indian culture and responsive to global challenges. Education for Sustainable Development (ESD) complements such vision by nurturing learners to develop critical thinking, act with responsibility, and actively contribute to society and the environment. This paper aims to explain how ESD aligns with NEP 2020, through a critical review and analysis of literature around ESD, supported by themes identified in NEP 2020. Seven dimensions are recognised: multidisciplinary education, learner-centred pedagogy, 21st century competencies, inclusive education, life skills education, global citizenship, and quality education. In summary the results demonstrate that NEP 2020 provides structural reform, while ESD provides pedagogy and practices that are action-based and participatory, allowing learners to connect their learning in the classroom with sustainability challenges in the real world. Despite challenges such as exam-driven systems and teacher capacity limitations, ESD in education can create transformation and future readiness by cultivating socially responsible and sustainability-literate learners as intended in NEP 2020.
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Introduction
[bookmark: _GoBack]The National Education Policy (NEP) was launched in 2020 as India’s first education policy of the 21st century. It provides a detailed road map on a number of key areas including revision of the curriculum, innovative teaching methods, the integration of technology in education and equitable access to learning opportunities for all (Shukla et al., 2023). This Policy envisions an education system that embodies Indian values and aims to transform India into a just and thriving knowledge society, positioning it as a global knowledge superpower (Korada, 2023). In recent times Sustainability is a primary concern of the world (Mahat et al., 2016) and education is seen as one of the most effective tools for reshaping worldviews and values, with the vast potential to address the sustainability challenges confronting humanity (UNESCO, 2017). But addressing urgent sustainability challenges, such as surpassing critical planetary boundaries, requires shifts in public perceptions, values, attitudes, and behaviors, along with creating the right conditions for these fundamental changes (Abera, 2023). Hence considering the sustainability concerns the NEP was launched with a focus on Education for Sustainable Development (ESD), aiming to guide India towards achieving Goal 4 by providing inclusive, equitable education and promoting lifelong learning for all (Choudhary, 2022). 
Education for Sustainable Development (ESD) is both a vision and a learning process that helps us understand our interconnected world while motivating us to take actions that contribute to our vision of a more sustainable future (UNESCO, 2018). To put it simply, ESD is a holistic approach that connects the environmental, economic, and social aspects of sustainable development, emphasizing their interactions and dependencies over time and across various levels, from local communities to the global stage (Ohman, 2008). There is no particular pedagogy for ESD but it emphasizes the use of participatory teaching and learning methods that inspire and empower learners to actively change their behavior and engage in actions that promote sustainable development (UNESCO, 2018). UNESCO outlined four key dimensions for incorporating ESD into the education process. 
· Learning content: Incorporating key topics like climate change, biodiversity, disaster risk reduction (DRR), and sustainable consumption and production (SCP) into the curriculum.
· Pedagogy and learning environments: Creating teaching and learning experiences that are interactive and focused on the learner, encouraging exploration, action, and transformative learning. Redesigning both physical and digital learning environments to motivate students to act for sustainability.
· Societal transformation: Empowering people of all ages, in any learning environment, to change both themselves and their communities by supporting the move toward greener economies and societies. Equipping individuals to be active global citizens to take part in addressing global challenges, working locally and globally to help build a more just, peaceful, tolerant, inclusive, secure, and sustainable world.
· Learning outcomes: Encouraging learning and developing key skills like critical and systemic thinking, collaborative decision-making, and taking responsibility for both current and future generations.
On the other hand, one of the notable aspects of NEP 2020 is its focus on sustainability, recognizing the need to address developmental concerns by integrating "ethical and sustainable thinking" across all levels of education to develop a sustainable mindset among learners (NEP 2020). This aligns with the core principles of ESD, which emphasize developing environmental literacy, advancing social equity, and building the capacity to critically assess the impact of human activities on the environment (UNESCO, 2020). 
In light of the connection between the goals of NEP 2020 and ESD principles, this study analyses the role of ESD to complement and achieve the recommendations within NEP 2020. The aim of this study is to show the relationships between the two and how ESD can provide a way to realize the vision of NEP 2020 that calls for an inclusive, environment-conscious and future-oriented education system in India.
1. Objective of the study: 
· To study the alignment of Education for Sustainable Development (ESD) approach with the visions outlined in the National Education Policy (NEP) 2020.
2. Methodology
The current study adopts a qualitative approach. The paper is based on a critical review and analysis of the literatures based on ESD, NEP-2020, and the intersection between ESD and NEP-2020. Relevant literatures are systematically identified and collected through electronic databases using Google Scholar, ERIC, and Research Gate. All the data belongs to secondary sources, evidenced by both qualitative and quantitative facts.
3. The National Education Policy 2020 of India
India’s National Education Policy 2020 (NEP 2020) provides a comprehensive roadmap for reshaping the country’s education system to meet the demands of the 21st century and align with global trends. It addresses a wide range of areas that together aim to bring meaningful change, including curriculum design, teaching and learning methods, assessment processes, and governance structures. With respect to curriculum and pedagogy refinements, NEP articulated several strategic aims and extensive guidelines to implement meaningful systemic change.

· Multidisciplinarity: NEP 2020 recommends that education should cover a range of subjects, including science, social studies, arts, humanities, and sports, to create a complete and connected learning experience that reflects the diverse nature of knowledge.
· Experiential, holistic and learner-centered pedagogy: NEP emphasizes that teaching approaches should develop to become more experiential, holistic, integrated, inquiry-driven, focused on discovery, centered around learners, discussion-oriented, adaptable, and enjoyable.
· 21st century education: The policy suggests updating and improving every part of the education system, including how it is managed and regulated, to create a new system that meets the goals of 21st-century education.
· Inclusive Education: NEP recognizes that complete fairness and inclusion are fundamental to all educational choices, ensuring that every student can succeed in the education system.
· Life skill Education: NEP 2020 recommends boosting life skills such as communication, cooperation, teamwork, and resilience through education.
· Global Citizenship Education: The NEP 2020 highlights the importance of Global Citizenship Education by promoting values such as sustainability, empathy, appreciation of diversity, and active, responsible participation in the global community.
· Quality Education: The National Education Policy seeks to build an education system rooted in Indian values, with the goal of transforming the country into an equitable and dynamic knowledge society while ensuring wider access to quality learning opportunities.
4. ESD and its alignment with NEP-2020
The way ESD connects with the visions of NEP-2020 in the above aspects can be explained and justified in the following ways.
4.1 ESD and Multidisciplinarity
NEP 2020 envisions a multidisciplinary education system that provides students with the diverse skillsets to respond to global challenges and to contribute to the advancement of the nation. It emphasizes the necessity of combining science, technology, humanities, and the arts, recognizing that science, technology, and the humanities and arts must be developed together to prepare flexible and employable workers in the future. In addition to flexible subject choices at the secondary stage, vocational education should provide room for students to follow and develop different interests. In higher education, the policy directs the establishment of multidisciplinary universities and clusters of institutions with a rollout plan for every higher education institution to use by the year 2040. 
ESD, as an educational approach, emphasizes blending and connecting knowledge across 	disciplines, highlighting its interdisciplinary and transdisciplinary nature, and is increasingly recognized as essential for strengthening education systems by integrating diverse perspectives into comprehensive frameworks that deepen understanding of sustainability (Didham et al., 2024). In order to address socio-scientific issues (SSIs) and sustainable development issues, interdisciplinary and transdisciplinary educational mechanisms are an intriguing solution that can assist researchers in exploring, navigating, and grappling with complex, contextual, and contested issues (Kioupi & Voulvoulis, 2019).
Interdisciplinarity in ESD is valuable for addressing knowledge gaps through collaboration across disciplines and promoting critical thinking by allowing students to draw upon multiple disciplines simultaneously to confront contemporary problems. (Mokski et. al., 2023). The literature indicates that ESD is founded on the principle of transdisciplinarity, but research does not sufficiently explore this idea. However, being open to diverse ideas and knowledge would make ESD more relevant and used more widely throughout the world (Kohl, Sanusi, & Hussien, 2024).
In defining the concepts UNESCO explained Multidisciplinarity integrates discrete disciplines in a loose or false manner, interdisciplinarity integrates perspectives but retains the boundaries inherent to each separate discipline, and transdisciplinarity fully integrates knowledge across disciplines to deal with complex global challenges in the same intellectual space (UNESCO, 1998). 
Education for Sustainable Development (ESD) supports the objectives of NEP 2020 in promoting multidisciplinary learning by preparing learners to address complicated issues in their local and global contexts. NEP 2020 makes visible room for flexible academia and holistic institutional development, while ESD extends the framework of NEP 2020 by fostering interdisciplinary and transdisciplinary perspectives. The two are mutually dependent, as NEP 2020’s structural changes and ESD's orientational constructs work together to develop the higher-order thinking and problem-solving skills needed for sustainable development.
4.2 ESD and Experiential, holistic and learner-centered pedagogy
NEP 2020 advocates for pedagogical approaches that are experiential, holistic, inquiry-driven, discussion-based, and learner-centered. It emphasizes activity-based learning, storytelling, art- and sports-integration, and hands-on experiences across all subjects and stages of education. The document recommends reducing curriculum content to key concepts, enabling more time for creativity, critical thinking, and interactive learning. It also highlights the importance of teaching that encourages exploration and interlinking of subjects, with assessments aligned to learning competencies. 
ESD through action-oriented transformative pedagogy aims at developing sustainability competencies and enabling learners to become motivated and critical sustainability citizens who actively engage in creating a sustainable future. This requires pedagogical approaches that are learner-centred as well as action-oriented, and transformative (UNESCO, 2018). 
5.2.1 Pedagogical approaches for ESD (UNESCO, 2018)
Learner-centred approach: Learner-centred pedagogy emphasizes active knowledge construction based on learners’ prior experiences, encouraging reflection and self-regulation, while shifting the educator’s role from knowledge transmitter to facilitator of learning.
Action-oriented learning: Action-oriented learning engages learners in real-world experiences and reflection, following Kolb’s experiential learning cycle, to deepen knowledge, develop competencies, and connect abstract concepts to personal growth, with educators facilitating meaningful, reflective learning environments.
Transformative learning: Transformative learning empowers learners to critically question and reshape their worldviews to deepen understanding, with educators facilitating this change, while transgressive learning goes further by encouraging disruptive thinking and co-creation of new knowledge to challenge the status quo.
5.2.2 ESD Pedagogies (UNESCO, 2012)
ESD pedagogies, often place-based or problem-focused, promote critical thinking, social critique, and value-based analysis of local contexts, while integrating the arts to foster creativity, envision alternative futures, and cultivate learners’ sense of social justice and self-efficacy as active community members.
a) Simulation: Simulations are simplified, real-world teaching scenarios that allow learners to actively engage with complex, abstract sustainability concepts by providing concrete, relatable experiences. By highlighting key aspects and reducing complexity, simulations make abstract ideas more accessible, especially for children and adolescents still developing abstract thinking skills.
b) Class discussion: Class discussions enrich sustainability education by valuing the diverse life experiences and local observations of students, allowing for a reciprocal flow of information between students and teachers, and promote important ESD communication skills such as clear speaking, listening, questioning, and summarizing, especially if students have an auditory preference for learning.
c) Issue analysis: Issue analysis provides a systematic, interdisciplinary approach to considering the environmental, social, economic, and political dimensions of a community problem, including relevant stakeholders, arguments, and implications of proposed solutions. It gives students critical thinking skills for comprehensively addressing complex sustainability issues, designing local solutions, and recognizing global implications and social inequities.
d. Storytelling: Storytelling is an effective ESD pedagogy that embodies sustainability concepts by relating them to cultural traditions, lived experiences, and moral values to expand respect for heritage and the natural world. It can build better understanding and retention, particularly for auditory learners, since it embeds a human element to an abstract idea and makes material more relatable or easy to remember in an experiential way.

4.3 ESD and 21st century education
NEP 2020 emphasizes equipping learners with essential 21st-century skills. Which are categorized into Learning Skills (4Cs—Critical Thinking, Creativity and Innovation, Collaboration, Communication), Literacy Skills (IMT—Information, Media, and Technology Literacy), and Life Skills (FLIPS—Flexibility and Adaptability, Leadership and Responsibility, Initiative and Self-Direction, Social and Cross-Cultural Interaction) (Central Board of Secondary Education, 2020). It envisions a shift from rote learning to experiential, holistic, and value-based education that nurtures critical thinking, character, lifelong learning, and integrates traditional knowledge with modern needs. Ultimately, the policy seeks to create individuals who are academically sound, socially responsible, and future-ready.
Pedagogical approaches play a vital role in fostering 21st-century skills and delivering high-quality education (Malik, 2018; Allen & Van der Velden, 2012; French et al., 2020). UNESCO advocates that Education for Sustainable Development (ESD) develop sustainability competencies through active, participatory, transformative learning experiences that utilize strategies such as real-world collaboration, future-oriented thinking, systems thinking, and reflective practice. (UNESCO,2018). While some researchers have emphasized the value of flexible teaching strategies that are tailored to each learner's needs, others have concentrated on the role that collaborative and hands-on learning play in developing abilities like creativity, critical thinking, and digital literacy (Rajaram, 2023; Tigchelaar et al., 2010). Project-Based Learning (PBL) is a dynamic teaching approach that, when combined with other teaching techniques, captivates students in the learning process by improving their critical thinking, teamwork, and application of 21st-century skills (Gabuardi, 2021; Bell, 2019; Duran & Dökme, 2016). With a focus on extra action-oriented techniques, inquiry-based learning (IBL) engages students in question-driven inquiry and evidence-based reasoning, fostering critical thinking, research, analysis, and creative problem-solving—all of which are essential 21st-century competencies (Adeoye et al., 2024).However, by promoting collaboration, clear communication, and the development of social-emotional skills, cooperative learning fosters both academic and personal development, ultimately promoting high-quality education and lifelong learning (Lawrence, 2017; Slavin, 2012). According to (Smeda et al. 2014), digital storytelling, as a learner-centred approach, enhances communication, writing, and collaboration skills while also fostering cross-curricular competencies like teamwork, independent learning, and project-based learning, empowering students to take charge of their own learning. Studies also found that ESD-based learning can enhance students' problem-solving abilities, as seen in the case of the Lapindo mud phenomenon, where integrating Science concepts of liquid pressure—such as Archimedes’ Law and Bernoulli’s Law—with ESD principles (social, ecological, and economic aspects) helps students develop a deeper, interdisciplinary understanding (Pradipta et al., 2021). Adding further evidences studies have discovered that the benefits of Education for Sustainable Development (ESD) as a pedagogical approach that enhances not only students’ but also teachers’ and pre-service teachers’ 21st-century attitudes while increasing their environmental awareness (Mishra, 2021), and further emphasizes that education serves as a key instrument for achieving sustainable national development in countries like Nigeria by equipping pre-service teachers with essential 21st-century scientific skills (Ogundare et al., 2023).
4.4 ESD and Inclusive Education
NEP 2020 focuses on inclusive, equitable, and quality education for all by 2030, aiming to develop responsible, empathetic, and ethical individuals for a just society. It emphasizes safe and supportive learning environments, inclusive school culture, and reducing social and learning gaps. While programs like internships and Global Citizenship Education link learning to real-world issues, the curriculum encourages inclusivity and social awareness.
Since both education for sustainable development (ESD) and inclusive education emphasize social justice, human rights, personal growth, and empowerment, they should be approached jointly rather than independently. (Vierbuchen & Rieckmann, 2020; Böhme, 2019; Böhme & Führing, 2014). Inclusive education creates equal opportunities for all to take part in society. Education for Sustainable Development (ESD) builds on this by preparing individuals to actively support sustainable growth. In this way, inclusion becomes a vital foundation for realizing the aims of ESD. (Chekan et al., 2023).
Considering the scope of ESD, a democratic viewpoint is vital as it encourages learners to question and reflect on values, norms, and standards (Ohman, 2008). Seen from a wider angle, ESD plays an important role in advancing social inclusion. It supports learners in realizing their potential as responsible citizens (Pooley & Connor, 2000) and also enriches the learning environment by opening up greater opportunities for students from disadvantaged groups to be included. Within the framework of ESD, promoting Global Citizenship Education (GCED) and Education for Democratic Citizenship (EDC) aligns with Agenda 2030’s aim of ensuring no one is excluded, by fostering in all learners a feeling of connection to the global community and encouraging them to interact with others based on shared universal values and respect for individual differences (Campbell & Covell, 2001). Studies also found that Government policies and ESD-based teacher education, as seen in Malawi and Eswatini, play a vital role in promoting inclusivity by empowering educators to address diverse needs and create accessible, supportive learning environments (de Souza, 2024). Although there is ongoing debate about the most suitable teaching methods for ESD (Huckle & Wals, 2015), it is widely accepted that learners need to engage in active, practical, and participatory learning to not only comprehend the complexities of sustainable development but also to contribute effectively to social transformation. To boost such justification Chikamori, Tanimura, and Ueno, (2019) describe ESD as an inclusive educational process that encourages continuous reflection and critical thinking, leading to transformative change
4.5 ESD and Life skill Education:
NEP 2020 highlights the importance of life skills such as communication, cooperation, teamwork, and resilience as key components of education. It promotes sports-integrated learning as a cross-curricular approach that uses physical activities, including indigenous games, to foster collaboration, self-discipline, self-direction, responsibility, and citizenship. This approach not only enhances life skills but also supports physical fitness and cognitive development, aligning with the goals of the Fit India Movement. The policy also addresses adult education by mandating a dedicated NCERT body to develop a comprehensive curriculum framework covering foundational literacy, numeracy, and critical life skills like financial and digital literacy, healthcare, child care, and family welfare. 
The ESD approach fosters responsible citizenship by developing students’ leadership and socio-emotional skills—such as self-esteem, autonomy, communication, and collaboration—empowering them to apply these competencies to real-world global challenges (Mahmoud,2022; Global School Programme). It develops awareness of the interconnectedness of natural, socio-economic, and political systems while enhancing problem-solving, participatory, and analytical skills, ultimately promoting sustainable lifestyles, civic engagement, environmental stewardship, and inclusive decision-making through a blend of formal, non-formal, and informal education (Yadav & Suman, 2023). Researches also advocate for a transformative approach to education—referred to as ‘sustainable education’—that blends both instrumental and intrinsic perspectives, aiming to cultivate resilient learners capable of fostering robust social-ecological systems amid a future marked by threats, uncertainty, and unexpected challenges (Sterling, 2011).
4.6 ESD and Global citizenship Education
The NEP 2020 highlights Global Citizenship Education (GCED) as a key element of holistic and multidisciplinary learning. It advocates for curricula that bring together environmental consciousness, value-based education, life skills, and community engagement to prepare learners for the demands of a changing world. Students who foster empathy, respect, tolerance, non-violence, and a strong sense of human rights and inclusion are the goal of the policy. In addition, it promotes sustainability and global responsibility while highlighting the importance of fostering pride in India's heritage. The ultimate objective is to empower students to develop into responsible, inclusive, and engaged global citizens.
Sustainability, once focused mainly on the environment, has expanded to include social, economic, and political dimensions, fostering global citizenship, community engagement, and integrated solutions to complex challenges (Mohanty et al., 2024). In the context of GCED, its link with ESD has been clear since the United Nations’ Global Education First Initiative (GEFI, 2012), which positioned education for sustainable development as the basis for global citizenship education (UNESCO, 2013). While connecting ESD and GCED, studies found that Even though they are not exactly the same, global citizenship education and global sustainability education have many areas in common (Khoo & Jørgensen, 2021) and adopting an ESD-based approach in curricula, along with strong faculty support and institutional frameworks, allows international student mobility to enhance sustainability awareness and global citizenship meaningfully (Chasokela,2024). Research also shows that GCED and ESD are closely connected fields, strongly related to CCE (Civic and citizenship education) and to how citizenship is understood in today’s global and post-national context (Damiani & Fraillon, 2025). 
4.7 ESD and Quality Education:
The National Education Policy (NEP) 2020 envisions universal access to quality education as a foundation for human potential, equity, and national development. It emphasizes inclusion of marginalized groups while fostering holistic, multidisciplinary, and globally comparable learning rooted in Indian values and sustainability. The policy places strong focus on the role of technology, continuous teacher development, and greater investment to widen access, raise quality, and equip the system for future needs. Its long-term vision is to position India as a dynamic knowledge society and a global leader in education by 2040.
Quality education is a dynamic and context-specific concept that evolves with time, adapting to social, economic, and environmental conditions, and therefore varies across different cultures and regions (Dixit, 2018). UNICEF views quality education as an integrated approach that produces equitable learning outcomes by providing healthy learners with family and community support, safe and inclusive environments, relevant and practical curricula, and child-focused teaching by well-trained educators (UNICEF, 2000). Models explaining quality education include the economic model, which emphasizes measurable outcomes, the humanist model, focusing on holistic learner development and social goals, and the learning-as-connection model, which integrates local knowledge with abstract concepts for contextual relevance and sustainability.
The close connection between quality education and ESD was first recognized globally by the UNDESD in 2005 (Didham & Ofei-manu, 2018:87). According to a cross-country study by Lauri et al., Education for Sustainable Development (ESD) enhances the quality of education across UNICEF’s key dimensions by improving learners’ academic outcomes and critical competencies, enriching content to make curricula relevant and engaging, advancing teaching–learning processes through experiential and interdisciplinary methods, fostering supportive environments through strong school–community partnerships, and ultimately equipping students with the knowledge, values, and skills to address sustainability challenges. Studies also found that environment and sustainability education strengthen the quality and relevance of education by engaging communities in collective efforts through formal, non-formal, and informal avenues to nurture sustainable values and practices (Shumba et al., 2008), while the implementation of STEM-ESD enhances education quality by engaging students with environmental issues and fostering critical, systematic thinking to address sustainability challenges (Fathurohman et al., 2023). In sum, these findings affirm that ESD serves as a transformative approach to advancing holistic, relevant, and future-oriented quality education.
5. Analysis and Discussion
NEP 2020 proposes several ideas for curricular and pedagogical changes, including multidisciplinarity, experiential and learner-focused teaching, inclusive education, life skills, 21st-century competencies, global citizenship, and quality education. The aim is to build an education system that is holistic, practical, and rooted in strong values while preparing learners for the future. Taken together, they strongly connect with the strategies of Education for Sustainable Development (ESD).
NEP 2020 gives importance to multidisciplinarity, while ESD goes further by stressing interdisciplinarity and transdisciplinarity to deal with complex global challenges. Both together build a supportive framework that encourages critical thinking, problem-solving, and learning focused on sustainability. 
ESD encourages experiential, holistic, and learner-centered teaching by using strategies such as learner-focused, action-based, transformative, and place-based learning that help students reflect, think critically, and engage with real-world issues. Tools like simulations, discussions, issue analysis, and storytelling make sustainability ideas easier to grasp, connect them to everyday contexts, and build problem-solving, communication, and social responsibility skills. 
The alignment of ESD with the idea of 21st-century education boosts skills like critical thinking, creativity, teamwork, systems thinking, and digital literacy through active, inquiry-based, project-based, and action-oriented teaching methods. Studies highlight that such approaches improve students’ problem-solving and interdisciplinary understanding while also helping teachers and pre-service teachers develop 21st-century skills, environmental awareness, and the ability to support sustainable development. 
Inclusive education and ESD both focus on equality, human rights, social justice, and empowerment, with inclusion forming the base for achieving ESD’s aim of preparing learners to take part in sustainable development. Through democratic values, global citizenship, and participatory learning, ESD encourages social inclusion, supports disadvantaged groups, equips teachers to meet diverse needs, and drives transformative change through reflection and critical thinking.
 Life skills education gets emphasized by ESD as it helps students develop leadership, communication, collaboration, and socio-emotional abilities, preparing them to responsibly address real-world challenges. It also raises awareness of the links between social, economic, and environmental systems, improves problem-solving and participatory skills, and encourages sustainable living, civic engagement, and inclusive decision-making through all forms of learning.
ESD supports Global Citizenship Education by broadening sustainability to cover social, economic, and political issues, encouraging community involvement, and preparing learners to tackle complex global problems. Studies show that ESD and GCED are closely linked, and incorporating ESD into curricula helps students develop sustainability awareness, global citizenship, and opportunities for international learning.
ESD boosts the quality of education as highlighted in NEP 2020 by improving learning outcomes, building critical skills, making curricula more relevant, using hands-on and interdisciplinary teaching, and fostering supportive connections between schools and communities. By including sustainability, community involvement, and STEM approaches, ESD ensures education is practical, future-focused, and equips students with the knowledge, values, and abilities needed to tackle complex global challenges.
As a transformative approach to education ESD promotes respect for diversity, encourages teamwork, and develops a sense of global responsibility among learners. It connects real-life challenges with classroom learning, giving students the opportunity to act responsibly and work towards shared goals. In this way, ESD puts policy into practice, helping students grow into thoughtful and responsible contributors to a sustainable future.
NEP 2020 is a wide-ranging and ambitious policy that matches global education goals, especially SDG 4, and aims to build environmental awareness while promoting sustainable development through Education for Sustainable Development (ESD) and Global Citizenship Education (Yadav & Singh, 2025). In sum, if we truly want to meet the sustainable development Goals (SDGs)—specifically SDG 4 on quality education—we need to bring ESD into the heart of our teaching and learning as It offers a practical way to make education stronger, more adaptable, and better prepared for the future (Dev et al., 2022). When the aims of the SDGs are connected with the vision of NEP 2020, education can grow to be more meaningful, fair, and future-oriented, and it can nurture learners to become responsible global citizens, ready to shape a better and more sustainable world for all (Radha & Arumugam, 2023). NEP 2020, in step with the 2030 Agenda for Sustainable Development, aims to shape India into a global hub of knowledge, but this vision can only be achieved through collective effort and proper investment in education (Verma & Priya, 2022). To conclude studies also found that the SDGs are built into the learning process—not just in primary and secondary level, but in higher education as well—students can grow with the knowledge, skills, and values they need to contribute to a more sustainable future in India and around the world (Radha & Arumugam, 2023). 
6. Conclusion
NEP 2020 and ESD intersect on many important educational priorities and collectively build a visionary approach for India's education system as a whole. ESD as a pedagogy is a really important component of NEP 2020 initiatives such as multidisciplinary approaches to learning, inclusive practice, 21st century skill development, inclusive education, learner-centered practices, global citizenship education, life skills, and most importantly quality education. Therefore, embedding ESD into everyday classroom practice will directly support the aims and aspirations of NEP 2020 while NEP's alignment with ESD will ensure that the learners develop competencies and abilities, as well as a commitment to a sense of social responsibility and global citizenship. This cross-pollination confirms that education will be crucial to national development and sustainability and, rather more importantly, societal sustainability.
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