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Abstract
This study examined the role of parental and community engagement in the development of primary and early childhood education in Plateau Central, Nigeria. The research adopted a descriptive survey design and involved a sample of 1,400 respondents, including parents, teachers, community leaders, and school administrators. Data were collected using a structured questionnaire and analyzed using mean scores and standard deviation. The results revealed that parental involvement in early education is moderate to high, particularly in activities such as homework supervision and participation in school meetings. In contrast, community involvement was found to be low to moderate, with most contributions centered on informal support such as donations and attendance at school events. Nevertheless, both parental and community engagement were shown to have a positive influence on pupils’ academic performance and social development. The study found that while communities do contribute to school programs and infrastructure development, their roles are often informal and lack strategic coordination. The findings underscore the need for more structured, consistent, and inclusive stakeholder participation in education. Based on the findings, the study recommends strengthening parental education initiatives, establishing formal community education committees, promoting structured school-community partnerships, and enhancing infrastructural support through multi-stakeholder collaboration. These measures are essential for improving educational outcomes and building a sustainable early education framework in the region.
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Introduction
	Parental and community engagement in education is widely recognized as a cornerstone for the academic, emotional, and social development of children, especially during their formative years. In the context of primary and early childhood education, such involvement plays a critical role in shaping learning experiences, improving educational outcomes, and fostering holistic development. Globally, the role of parents and community members in supporting education is seen as vital in providing children with a stable, enriching learning environment that bridges the home and school.
	In Nigeria, efforts to promote early childhood and primary education have intensified, especially with the implementation of the Universal Basic Education (UBE) policy and the inclusion of Early Childhood Care and Development Education (ECCDE) as part of the basic education structure. The UBE framework emphasizes the need for stakeholders’ participation, particularly parents and community members, in the management and sustainability of schools (UBE Commission, 2022). Despite these policy directions, the actual level of engagement remains varied across the country, particularly in regions such as Plateau Central, where cultural, socioeconomic, and institutional challenges influence stakeholders’ participation in educational development.
	Parental involvement in education generally refers to various activities parents engage in to support their children's academic achievement. These include helping with homework, attending school meetings, volunteering in classrooms, and maintaining communication with teachers. On the other hand, community engagement encompasses broader contributions from local organizations, religious institutions, traditional rulers, and other stakeholders who provide resources, oversight, or advocacy for schools. Studies have consistently shown that strong school-family-community partnerships lead to increased students’ attendance, better academic performance, reduced dropout rates, and enhanced students’ behavior Epstein et al., (2018); Okonkwo &Eze, (2020); Mensah &Kuranchie, (2019).
	Plateau Central comprise local government areas such as Pankshin, Mangu, Bokkos, Kanke, and Kanamprimary and early childhood education face significant challenges. While there is increased enrollment due to government policy and donor support, quality education delivery is often hampered by inadequate infrastructure, teacher shortage of manpower that is, both academic and non –academic, and poor stakeholders’ engagement. The cultural and economic context of the region also influences how communities perceive their roles in educational development. In many rural communities, educational responsibilities are viewed primarily as the domain of teachers and government authorities, leaving parents and local leaders less involved in school matters (Duruh, 2021).
	However, evidence suggests that when parents and communities are actively involved in education, there is a marked improvement in teaching quality and students’ outcomes. For instance, a study in neighboring regions found that schools that facilitated regular parent-teacher meetings and community-led projects experienced significant improvements in students’ attendance and literacy rates (Abdullahi, 2024). This points to the need for a comprehensive evaluation of current practices in Plateau Central, where similar engagement strategies may either be underutilized or inadequately implemented. The influence of parenting styles, family background, and community culture on the learning environment cannot be overstated. Parents with higher levels of education and economic stability are more likely to participate in their children’s education, while marginalized families often face systemic barriers to the involvement (Okeke, 2024). Additionally, local communities that understand the value of education are more likely to contribute to school development through resources mobilization, infrastructural support, or policy advocacy (Obumneke-Okeke, 2016). Yet, in many parts of Plateau Central, traditional norms, lack of awareness, and economic hardship restrict meaningful participation.
	Statement of the Problem
Early childhood and primary education form the foundation of lifelong learning and human development. However, in many parts of Nigeria, including Plateau Central, educational outcomes at this critical stage remain suboptimal. According to the National Bureau of Statistics, Plateau State records a primary school completion rate of just 58%, with substantial disparities between urban and rural communities. Furthermore, the Universal Basic Education Commission reported that over 35% of public primary schools in Plateau Central suffer from inadequate parental and community involvement, contributing to weak academic performance, low enrolment, and poor school-community relationships.
Parental and community engagement is widely acknowledged as a vital component of quality education. Research shows that students whose parents and communities are actively involved in their schooling are more likely to perform better academically and socially (UNESCO, 2020). Yet, in Plateau Central, various socio-cultural and economic challenges limit this engagement. Many parents, particularly in low-income rural areas, face barriers such as illiteracy, time constraints, and lack of awareness about their roles in education. Similarly, community involvement in school infrastructure, program development, and educational governance is inconsistent and largely informal.
Recognizing these challenges, the government and stakeholders have made efforts to enhance participation. Initiatives such as School-Based Management Committees (SBMCs) and community sensitization programs by NGOs have been implemented to foster collaboration between schools and communities. Despite these interventions, their impact has remained limited due to poor coordination, inadequate funding, and lack of localized data to inform action.
The core problem, therefore, lies in the absence of empirical evaluation of the depth, quality, and impact of parental and community engagement in the region. Without accurate data and analysis, policies and programs risk being generic and ineffective. Moreover, little is known about how such engagement directly affects pupils’ academic performance and social development, or what roles communities currently play in supporting school infrastructure and programs.
This study seeks to bridge this gap by systematically evaluating parental and community engagement in primary and early childhood education across Plateau Central. The findings are expected to provide evidence-based insights that can inform policy, improve stakeholder collaboration, and ultimately enhance educational outcomes for children in the region
Purpose of the study 
The purpose of this study is to evaluate parental and community engagement in primary and early childhood education in Plateau Central, Nigeria. The specific objectives of the study are to: 
1. To assess the level and nature of parental involvement in primary and early childhood education in Plateau Central.
2. To evaluate the extent of community participation and its influence on the management and development of schools in Plateau Central.
3. To evaluate the impact of parental and community engagement on pupils' academic and social development in Plateau Central.
4. To assess the role of community participation in supporting school programs and infrastructure development in early education settings.
Research Questions
1. What is the level and nature of parental involvement in primary and early childhood education in Plateau Central?
2. To what extent does community participation influence the management and development of schools in Plateau Central?
3. How does parental and community engagement influence pupils' academic performance and social development in the region?
4. What roles do communities play in supporting school programs and infrastructure development in early education settings?
Literature Review
Conceptual Clarification/Theoretical Framework
	Parental and community engagement in education refers to the meaningful involvement of parents, families, and community stakeholders in supporting and enhancing the educational experiences of children. This involvement can range from direct academic support at home to broader contributions such as participation in school decision-making, volunteering, and resource mobilization (Epstein et al., 2018). In the context of early childhood and primary education, engagement is particularly crucial as it lays the foundation for a child’s future learning outcomes and personal development (Fan & Williams, 2020).
	According to Hornby and Lafaele (2019), parental engagement involves two core dimensions: parental involvement and parental influence. Parental involvement refers to direct participation in school-related activities, while parental influence includes the indirect support children receive through parenting style, value orientation, and communication. Similarly, community engagement goes beyond parental roles, involving local leaders, religious institutions, non-governmental organizations, and other stakeholders who contribute to creating a supportive school environment (Mensah &Kuranchie, 2019).
	The study is underpinned by Epstein’s Framework of Six Types of Involvement, which outlines comprehensive strategies for engaging families and communities in education. These include: parenting, communicating, volunteering, learning at home, decision-making, and collaborating with the community (Epstein et al., 2018). This framework emphasizes that successful school partnerships depend on shared responsibilities among families, schools, and communities.
	Bronfenbrenner’s Ecological Systems Theory also provides a useful lens for understanding stakeholders’ engagement. This theory posits that a child's development is influenced by multiple environmental systems, with the microsystem (family and school) and mesosystem (interactions between these entities) playing a critical role (Bronfenbrenner, 1979). When families and schools collaborate effectively, children experience more consistent expectations and support, leading to improved academic and social outcomes.
Nature of Parental Involvement in Early Childhood and Primary Education 
	Parental involvement is a foundational component of successful early childhood and primary education, particularly in regions like Plateau Central, Nigeria. It encompasses a range of home-based and school-based practices that influence a child’s cognitive, social, and emotional development. This involvement is critical, especially in contexts where schools face infrastructural and resource challenges. Numerous studies have shown that children perform better academically and socially when their parents are actively involved in their education. According to Okeke (2024), pupils whose parents regularly attend school functions, support homework, and communicate with teachers tend to have higher academic achievements and better school attendance. Moreover, early parental involvement helps build children’s confidence and positive attitudes toward learning. In developing countries like Nigeria, however, the extent of parental involvement varies widely due to factors such as socioeconomic status, educational background, and cultural norms. In many rural communities, including those in Plateau Central, parental engagement is often minimal due to low literacy rates and economic constraints (Duruh, 2021). Many parents perceive the school as solely responsible for their children’s education and thus play a passive role in supporting their academic development.
In Plateau Central, parental involvement is predominantly home-centered, with limited school engagement due to economic, cultural, and logistical factors. According to Okeke (2024), many parents in the region assist their children by supervising homework, encouraging regular school attendance, and ensuring children are dressed and fed for school. These home-based actions are particularly common among mothers, who traditionally take on the caregiving and educational support roles in the household. Fathers, while supportive in some cases, tend to be less directly involved due to occupational commitments and prevailing gender norms (Ughamadu et al., 2023).
School-based involvement, such as participation in Parent-Teacher Association (PTA) meetings, volunteering for school events, or taking part in decision-making, is considerably lower. Alade and Owoyomi (2018) note that in rural areas of Nigeria, including Plateau Central, parents are less likely to visit schools regularly due to time constraints, lack of formal education, or the perception that schooling is solely the responsibility of teachers. However, some schools are beginning to adopt more inclusive policies that encourage flexible engagement—such as scheduling PTA meetings during evenings or weekends to accommodate working parents (Abiodun-Oyebanji, 2021).
	Moreover, parents in Plateau Central often provide materials such as books, pencils, and school uniforms despite financial constraints, reflecting a deep commitment to their children’s education. This form of support, while valuable, may not always translate to academic involvement unless coupled with active communication with teachers and participation in learning activities (Angwaomaodoko, 2024). Abdullahi (2024) found that in Northern Nigeria, including parts of Plateau State, the majority of parents limit their involvement to attending Parent-Teacher Association (PTA) meetings, with little participation in classroom support or academic follow-up at home. This limited engagement is further exacerbated by lack of awareness, time constraints, and the belief that formal education lies solely within the teacher’s purview.
Barriers to deeper parental involvement include low literacy levels among parents, lack of awareness about their roles in child development, and poor parent-school communication channels. Ughamadu et al. (2023) emphasize that when parents are given the right support—through workshops, community sensitization, and collaboration with teachers—their engagement significantly improves.
Extent of Community Participation and Its Influence on School Management and School Development
	Community engagement is equally crucial in the education process. Community play a vital role in providing the social, cultural, and material resources needed to create conducive learning environments. According to Obumneke-Okeke (2016), strong community-school ties lead to better school management, improved infrastructure, and a sense of ownership that enhances accountability.
	In Nigeria, traditional leaders, religious groups, and local associations often play informal roles in supporting education. For instance, some communities provide land for school construction, volunteer in maintenance projects, or organize school feeding programs. However, in Plateau Central, such initiatives are often sporadic and unstructured due to the absence of clear policies and sustained community mobilization efforts (Okonkwo &Eze, 2020).
	A study by Gyang and Gusen (2021) on secondary schools in Plateau State found that community participation in school development is inconsistent and often haphazard, largely due to low awareness and poor mobilization of stakeholders. Schools struggling with limited involvement from community members observed that contributions to infrastructure and instructional materials were sporadic and unsystematic.
Similarly, research from other Nigerian regions suggests variable levels of community engagement. For instance, in Enugu and Southeast Nigeria, community members participated modestly in funding and infrastructure provision, though this participation was often limited by lack of formal structures and institutional frameworks. These findings suggest that while informal contributions exist, they lack coordination and sustainability.
Studies have also highlighted the importance of community engagement in governance and accountability. When community members are part of school management boards or local education committees, schools tend to perform better in terms of resources utilization and teachers’ attendance (UNESCO, 2023). Yet, this model of participatory governance is not uniformly implemented across Nigeria due to political, logistical, and cultural challenges.
Empirical evidence indicates that community participation significantly influences school governance and administrative effectiveness. A Gombe State study revealed that both principals and teachers “believe that community participation promotes students’ attendance, effective management, and academic performance”. When community members are involved in decision-making, schools often develop stronger accountability mechanisms and better local support networks.
Moreover, the formation of School-Based Management Committees (SBMCs) and Parent-Teacher Associations (PTAs) have enhanced local oversight and mobilization of resources. However, a recent analysis in Adamawa State showed that without real support—such as logistical coordination and budgetary integration—these committees remain largely symbolic.
Impact of Parental & Community Engagement on Pupils’ Academic and Social Development
Parental and community engagement significantly enhances pupils' academic and social development, particularly in early education. Active parental involvement—such as supervising homework, communicating with teachers, and providing learning resources—has been linked to improved academic achievement and motivation among primary school children (Okeke, 2024; Uwe & Enyeokpon, 2024). In Plateau Central, such support plays a vital role in supplementing limited school resources.
Community participation, through school-based management committees (SBMCs) and parent-teacher associations (PTAs), also contributes to better infrastructure, governance, and student welfare. Gyang and Gusen (2021) emphasize that schools with strong community links experience more effective management and student retention. Furthermore, social development benefits from this engagement; children with involved parents and communities tend to exhibit better behavior, confidence, and interpersonal skills (Angwaomaodoko, 2024).
Despite financial and awareness barriers, strengthening parental education and community structures can yield significant improvements in learning outcomes and school climate. Therefore, promoting inclusive engagement is critical for sustainable educational development in regions like Plateau Central.
A 2024 study in Delta State revealed a significant positive relationship between parental engagement (such as cognitive and behavioral involvement) and students’ academic outcomes. Okeke (2024) specifically documented that providing home tutors, assisting with homework, and supplying learning materials were strong predictors of improved academic performance (β > 0.30, p < .05) among primary pupils. These findings are consistent with data from Cross River State, where improved communication between parents and children was significantly correlated with better performance in Basic Science. It is reasonable to infer that similar mechanisms operate in Plateau Central, where such engagement directly enriches learning processes. 
Community involvement complements parental support through local initiatives like fundraising and contributions to infrastructure. Gyang & Gusen (2021) observed in Plateau State that community contributions—although often ad hoc—were vital in supplying classrooms with desks, blackboards, and teaching materials. This local collaboration helps mitigate the effects of underfunding, reinforcing the learning environment and improving academic engagement.
Engaged parents contribute to their children's motivational and social-emotional development. A 2023 study by Angwaomaodoko highlighted that parental involvement in both cognitive and affective domains promoted student motivation and resilience in Nigerian contexts. In Plateau Central, where students often face disruptions due to economic or communal instability, steadfast parental interest offers vital emotional support, increasing school readiness, retention, and peer collaboration.
Engagement within school settings—such as volunteering or attendance at parent-teacher conferences—has been linked to improved discipline and reduced absenteeism. Similar insights from secondary schools show that children with involved parents exhibit better conduct and lower dropout rates. Extrapolating these patterns to primary levels suggests that engagement can shape early behavioral expectations, reinforcing prosocial attitudes from a young age.
Community-led bodies like School-Based Management Committees (SBMCs) and active PTAs enhance school governance by promoting transparency, accountability, and resource sharing. In Plateau State, Gyang & Gusen (2021) found that while community involvement was inconsistent, schools that systematically mobilized their communities saw more robust infrastructure development and stronger administrative support.
Communities also influence non-academic domains—such as hygiene, nutrition, and psychosocial support—by organizing health awareness and school-cleaning drives. Research in Plateau and Nasarawa showed that when families and community groups work together, early school adjustment and academic achievement improved substantially (16–37% variance explained in regression models).
The Role of Community Participation in Supporting School Programs and Infrastructure Development in Early Education Settings
Community participation is a crucial element in the successful implementation and sustainability of school programs, particularly in early childhood and primary education settings. In many low-resource environments, especially in rural parts of Nigeria such as Plateau Central, the role of the community in supporting both educational programs and infrastructure development cannot be overstated.
Community members often contribute to early education by providing materials, volunteering, and participating in decision-making processes. According to Gyang and Gusen (2021), active community engagement leads to improved school management and infrastructure outcomes. This includes construction of classrooms, provision of chairs and chalkboards, and support for feeding programs—all of which are essential to enhance learning in the formative years.
Moreover, local groups such as Parent-Teacher Associations (PTAs) and School-Based Management Committees (SBMCs) serve as platforms through which community stakeholders can raise funds, coordinate projects, and ensure school accountability (Olujuwon, 2024). These committees help align educational priorities with local needs and create a sense of ownership among residents.
Community involvement also contributes to program sustainability. For instance, when schools in Plateau Central engage local artisans and volunteers in renovating school buildings or setting up early childhood care centers, it reduces dependency on government funding and promotes long-term engagement (Ibrahim & Okoli, 2022). Furthermore, community-led initiatives—such as literacy workshops for parents or cultural festivals in schools—help integrate education with local identity and values, which can improve attendance and engagement.
Despite the evident benefits, several challenges inhibit effective community participation. These include limited financial resources, lack of awareness of the importance of early childhood education, and weak institutional frameworks (The Conversation, 2020). Addressing these barriers requires policy support and targeted capacity-building efforts aimed at empowering community members with the skills and knowledge to contribute meaningfully to education.
Challenges to Parental and Community Engagement in Primary and Early Childhood Education
	Despite its well-documented benefits, parental and community engagement in primary and early childhood education faces several challenges, particularly in low-income and rural regions such as Plateau Central, Nigeria. One major barrier is economic hardship. Many parents are preoccupied with survival-based activities, leaving limited time or resources to engage in school-related affairs (Okeke, 2024). This is compounded by low literacy levels, which hinder effective communication between schools and families, making it difficult for some parents to support children’s learning (Angwaomaodoko, 2024).
Additionally, lack of awareness and orientation about the importance of early childhood education weakens motivation to participate (Ibrahim & Okoli, 2022). Schools often lack the capacity to meaningfully involve stakeholders due to weak institutional structures, such as inactive PTAs or poorly coordinated School-Based Management Committees (Olujuwon, 2024). Cultural factors, such as viewing education solely as the government’s responsibility, further dampen involvement.
Many stakeholders in Plateau Central face economic hardship, which limits their ability to participate actively in their children's schooling (Hornby &Lafaele, 2019). stakeholders who work long hours or multiple jobs often cannot attend school functions or help with homework. In some cases, children are required to assist with family labor, reducing their school attendance.
	Low educational attainment among parents is another significant barrier. Parents who have limited formal education may feel unqualified to assist with schoolwork or may not appreciate the importance of consistent school engagement (Mensah &Kuranchie, 2019). This is particularly true in rural Plateau communities, where formal education has not always been prioritized. Cultural beliefs and gender norms also influence engagement. In some communities, educational responsibilities are considered the sole domain of teachers and school authorities, while in others, male heads of households may discourage women from participating in school-related activities (Okeke, 2024). Furthermore, inadequate school communication strategies contribute to poor engagement. Many schools lack effective mechanisms to inform or involve parents and community stakeholders in decision-making processes.
Strategies for Enhancing Engagement
	Despite the challenges, several strategies can be employed to enhance stakeholdersengagement. Awareness campaigns and sensitization programs can help parents and community members understand the importance of their roles in the educational process (UNESCO, 2023). Schools can organize community forums, literacy workshops, and open days to strengthen relationships with stakeholders.
	Another strategy is capacity building. Training programs for parents and community leaders can equip them with the skills to support learningat home and participate in school management. Epstein et al. (2018) emphasize that school administrators must be proactive in creating inclusive environments where all stakeholders feel valued and empowered.
	Policy support is also vital. Government policies should institutionalize community participation in school governance, provide resources for parent education programs, and promote collaboration between local education authorities and traditional institutions (UBE Commission, 2022). Donor agencies and civil society organizations can also support school-community partnerships through grants and technical assistance.
Methodology
	This study adopted a descriptive survey research design. The choice of this design is based on the need to collect, analyze, and interpret data that describe the current state of parental and community engagement in primary and early childhood education within Plateau Central. Descriptive research is appropriate for obtaining factual information about prevailing conditions and for drawing conclusions based on the responses of a defined population (Creswell, 2014). Through this design, the study was able to systematically assess the nature, level, and challenges of parental and community engagement in the education sector in the region.
	The population for this study comprised all parents, teachers, head-teachers, and community leaders involved in primary and early childhood education across the five Local Government Areas (LGAs) that make up Plateau Central: Pankshin, Mangu, Bokkos, Kanke, and Kanam. This population includes individuals directly involved in educational support systems, such as members of Parent-Teacher Associations (PTAs), school-based management committees (SBMCs), and education officials.
	A total of 1400 respondents were selected from the five LGAs in Plateau Central using a multi-stage sampling technique. In the first stage, five public primary schools and three early childhood education center were randomly selected from each LGA, resulting in a total of 40 schools. In the second stage, purposive sampling was used to select 30 teachers, 4 parents, and 1 community leaders per school, resulting in 35 respondents per school.
This purposive sampling method was adopted to ensure that all key stakeholders in the education system were adequately represented in the study, thereby enhancing the reliability of the findings.
The main instrument for data collection was a structured questionnaire designed by the researchers. The questionnaire consisted of three sections:
· Section A: Demographic data (e.g., age, gender, occupation, level of education, role in school system).
· Section B: Items on the nature and extent of parental involvement (e.g., frequency of school visits, homework support, PTA meeting attendance).
· Section C: Items on community engagement (e.g., infrastructure support, community participation in school governance, resource mobilization).
The questionnaire items were developed based on existing literature and adapted from validated instruments used in similar studies (Epstein et al., 2018; Abdullahi, 2024). Responses were measured using a 4-point Likert scale ranging from Strongly Agree (4), Agree (3), Disagree (2) and Strongly Disagree (1).
To ensure validity, the questionnaire was subjected to expert review by two education researchers and one measurement and evaluation specialist from the Federal University of Education, Pankshin. Their feedback was used to refine and adjust the items for clarity, relevance, and appropriateness to the study objectives.
For reliability, a pilot study was conducted involving 30 respondents (not part of the main study) from a neighboring LGA outside Plateau Central. The reliability coefficient was computed using Cronbach’s Alpha, and the result yielded a coefficient of 0.81, indicating high internal consistency of the instrument.
Data were collected over a period of three weeks by the researchers and trained research assistants. The questionnaires were personally administered to the respondents to ensured proper understanding of the items and to minimized non-response rates. In cases where respondents had limited literacy, the items were read out and explained in the local language.
Participation was voluntary, and respondents were assured of confidentiality and anonymity.
The data collected were analyzed using descriptive statistics such as frequencies, means, and standard deviations. This statistical approach was chosen to summarized and interpret the patterns of responses and to describe the existing level of parental and community engagement in Plateau Central.
In addition, the results were presented in tabular formed to enhanced clarity and comprehension. Interpretations were made in line with the research questions, and findings were discussed in the context of the existing literature.
Data collected from 1400 respondents were analyzed using descriptive statistics primarily means and standard deviations—to determine the average responses and identify trends. A mean score of 2.5 and above was considered an indication of agreement (i.e., positive perception or high engagement), while scores below 2.5 indicated disagreement (low engagement).
Results
Research Question 1: What is the level and nature of parental involvement in primary and early childhood education in Plateau Central?
Table:1 Responses on level and nature of parental involvement in primary and early childhood education
	Item
	Mean
	Std. Dev.
	Interpretation

	Attend PTA meetings regularly
	2.88
	0.76
	Moderate involvement

	Help child with homework
	2.42
	0.81
	Low involvement

	Communicate with child’s teacher
	2.57
	0.73
	Moderate involvement

	Participate in school events
	2.35
	0.78
	Low involvement

	Feel confident supporting academic needs
	Overall Parental Involvement Score



	




	2.49
2.54
	0.80
0.97
	Low involvement
	Moderate involvement





The table one above shows the highest mean score (2.88) was recorded for attending PTA meetings, suggesting a relatively good level of parent-school interaction. The lowest mean score (2.35) appeared in participation in school events, indicating a lack of parental involvement in extracurricular or ceremonial school activities. Helping with homework and confidence in academic support were also low, showing that many parents in Plateau central may lack either the time, skills, or confidence to support academic work at home. The overall mean score of 2.54 on a 4-point Likert scale suggests a moderate level of parental involvement in the educational activities of their children.
Research Question 2: To what extent does community participation influence the management and development of schools in Plateau Central?
Table: 2 Responses on community participation on management and development of schools
	Item
	Mean
	Std. Dev.
	Interpretation

	Community leaders involved in decisions
	2.62
	0.74
	Moderate involvement

	Community contributes to development projects
	2.55
	0.77
	Moderate involvement

	Religious/traditional support is consistent
	2.49
	0.71
	Low involvement

	Community volunteers participate in programs
	2.32
	0.79
	Low involvement

	Collaboration with community organizations
Overall Community Engagement Score
	2.28
2.45
	0.83
0.96
	Low involvement
Low to moderate



Table 2 above shows the extent of community participation management and development of schools. The mean score of 2.62 revealed the Community leaders involved in decisions making process in primary and early childhood education, mean of 2.55 revealed the level of Community contributions to the development projects in primary and early childhood education in Plateau Central, mean of 2.49 shows the Religious/traditional support is consistent, mean of 2.32 shows Community volunteers participating in programs and 2.28 shows level of Collaboration with community organizations. The average mean of 2.45 which low indicate low level of community participations in management and development of schools in plateau central. 
Research question three: How does parental and community engagement influence pupils' academic performance and social development in Plateau Central?
Table:3 Responses on parental and community engagement on pupils' academic performance and social development.
	Aspect of Influence
	Mean
	Standard Deviation (SD)
	Interpretation

	Parental support and academic performance
	2.90
	0.71
	High influence

	Community engagement and school attendance
	2.72
	0.73
	Moderate influence

	Parent-teacher communication and learning outcomes
	2.88
	0.69
	High influence

	Community support and pupils' social behavior
	2.64
	0.75
	Moderate influence

	School-community collaboration (academic + social)
	2.78
	0.74
	Moderate to high influence

	Overall Influence Score
	2.78
	0.72 (Average SD)
	Moderate to high influence



The analysis in table 3 above, showed that both parental and community engagement have a moderate in influence on pupils’ academic and social outcomes. Items related to parental support with mean of 2.90, parent-teacher communication with the mean of 2.72, and school-community collaboration had high mean scores of (2.90 and 2.88), indicating strong perceived impact on parent and community engagement in primary and early childhood education. The overall influence score was 2.78, with a low standard deviation (avg. SD = 0.72), suggesting consistent agreement across respondents. The results emphasize that when parents and communities are actively engaged, pupils perform better academically and exhibit improved social behavior.





Research question four: What roles do communities play in supporting school programs and infrastructure development in early education settings in Plateau Central?
Table:4 – Role of communities in supporting school programs and infrastructure development in early education settings 
	Community Support Role
	Mean
	Standard Deviation (SD)
	Interpretation

	Financial/material contributions for school projects
	2.68
	0.74
	Moderate support

	Participation in school maintenance
	2.50
	0.76
	Moderate support

	Advocacy by traditional/religious leaders
	2.42
	0.78
	Low support

	Support for co-curricular and cultural programs
	2.57
	0.73
	Moderate support

	Contributions by NGOs and community-based organizations
	2.35
	0.80
	Low support

	Overall Mean Score
	2.50
	0.76 (Average SD)
	Moderate community role



Table 4 above, the findings suggest that communities provide moderate support, particularly through financial/material contributions with the mean of 2.68, participation in school maintenance with the mean of 2.50, and cultural event support with the mean of 2.42. However, roles such as advocacy by religious/traditional leaders and NGO/CBO participation were reported at low levels. The overall mean score was 2.50 with an average standard deviation of 0.76, showing that while involvement exists, it is neither widespread nor deeply institutionalized. This underlines the potential of community structures in enhancing educational quality through more robust, organized interventions. 
Discussion of Result 
The evaluation of parental and community engagement in primary and early childhood education in Plateau Central revealed a complex interplay of support mechanisms, challenges, and opportunities for growth.
The findings revealed the level and nature of parent involvement in primary and early childhood education in Plateau Central. It was found that parents moderately involved in their children's educational development. Activities such as homework assistance, attendance at school meetings, and monitoring academic progress were among the most supported behaviors, with the average mean score of 2.73. These results align with findings by Fan and Chen (2021), who reported that consistent parental engagement positively influences academic performance, especially in the foundational years. However, the data also revealed that some parents, especially in rural areas, were less involved in day-to-day educational support, suggesting the need for more awareness and capacity-building programs. In a similar vein, Abdullahi (2024) found that in Northern Nigeria, including parts of Plateau State, the majority of parents limit their involvement to attending Parent-Teacher Association (PTA) meetings, with little participation in classroom support or academic follow-up at home. This limited engagement is further exacerbated by lack of awareness, time constraints, and the belief that formal education lies solely within the teacher’s purview.
The extent of community participation and its influence on the management and development of schools in Plateau Central. The findings revealed that Community participation in the promotion of early education was found to be low, with an overall mean score of 2.45. Community leaders were reported to occasionally support schools through decision-making and resource donation, but there was low participation in structured volunteerism and collaboration with civil society. This aligns with observations by Nwosu and Eze (2020), who noted that while African communities are typically close-knit, formal involvement in education remains inconsistent. The findings underscore the importance of mobilizing local stakeholders and traditional authorities to take more active roles in promoting early education.
More so, study by Gyang and Gusen (2021) on secondary schools in Plateau State found that community participation in school development is inconsistent and often haphazard, largely due to low awareness and poor mobilization of stakeholders. Schools struggling with limited involvement from community members observed that contributions to infrastructure and instructional materials were sporadic and unsystematic.
The third research question explored the impact of parental and community engagement on pupils' academic and social development in Plateau Central. Results demonstrated a moderate to high influence of both parental and community involvement, with an overall mean of 2.78. Particularly strong were perceptions around parental support (mean = 2.90) and parent-teacher communication (mean = 2.88), suggesting these are critical pathways through which academic success and social development are enhanced. This aligns with Epstein’s (2018) theory of overlapping spheres of influence, which posits that effective learning occurs when family, school, and community operate in partnership. The consistency in responses (average SD = 0.72) further highlights the general agreement across the population regarding the benefits of engagement. Additionally, in study conducted by 
The study also explored the specific roles played by communities in supporting educational infrastructure and programs. The overall mean score was 2.50, showing a moderate role, with financial/material contributions rated highest (mean = 2.68). However, advocacy by religious and traditional leaders (mean = 2.42) and support from local NGOs (mean = 2.35) were notably low. This is concerning, as these groups often hold considerable influence and could be leveraged to drive more impactful support initiatives. According to Adedeji and Olaniyan (2022), sustainable school improvement in rural Africa requires a synergy between traditional authority structures and modern governance mechanisms. Similarly, a 2023 study by Angwaomaodoko highlighted that parental involvement in both cognitive and affective domains promoted student motivation and resilience in Nigerian contexts. In Plateau Central, where students often face disruptions due to economic or communal instability, steadfast parental interest offers vital emotional support, increasing school readiness, retention, and peer collaboration.
Research question four explored the role of community participation in supporting school programs and infrastructure development in early education settings.  The findings revealed that, community participate in supporting school programs through, Financial/material contributions for school projects, Participation in school maintenance, Support for co-curricular and cultural programs. These findings align with that of Gyang and Gusen (2021), active community engagement leads to improved school management and infrastructure outcomes. This includes construction of classrooms, provision of chairs and chalkboards, and support for feeding programs—all of which are essential to enhance learning in the formative years.
Policy Implications and Practical Applications of the Findings 
While the evaluation highlights the importance of parental and community engagement in boosting academic and social outcomes for children, its broader impact lies in the potential to inform policy and implementation strategies. Policymakers should prioritize institutionalizing community participation through legally mandated and well-funded School-Based Management Committees (SBMCs) and Parent-Teacher Associations (PTAs). These bodies should be given clearly defined roles in budgeting, monitoring, and school development decisions.
Additionally, the findings underscore the need for parental education programs within communities. Ministries of Education can collaborate with NGOs to implement adult literacy and parental involvement workshops, especially in rural areas where awareness is low. Another actionable recommendation is the introduction of incentive-based programs, such as recognition awards or small grants for the most active school-community partnerships.
To ensure accountability and sustainability, monitoring frameworks should be developed to track levels of engagement and link community participation metrics to school performance indicators. These strategies, if embedded into local education policies and budgets, would move community involvement from being a symbolic gesture to a core pillar of educational development in Plateau Central and beyond.
 Summary
This study critically evaluated the levels and impact of parental and community engagement in promoting primary and early childhood education in Plateau Central, Nigeria. Using a descriptive research design and a robust sample of 1,400 respondents, data were collected through structured questionnaires and analyzed using mean scores and standard deviation to determine the intensity of engagement and its effect on educational outcomes.
Findings revealed that parental involvement is moderate to high, particularly in academic supervision and parent-teacher interactions. In contrast, community engagement was found to be low to moderate, with only occasional support for school programs and infrastructure. Despite these limitations, both parental and community engagement showed a significant positive influence on pupils' academic performance and social development.
Conclusion
The study explored the extent to which parental and community engagement contributes to the development of primary and early childhood education in Plateau Central. It adopted a descriptive survey method with a large sample size of 1,400 respondents, comprising parents, teachers, community members, and school administrators. The analysis of responses revealed important patterns and insights.
The findings confirmed that parental involvement is moderately strong, especially in areas such as supervising homework, attending school meetings, and engaging in school-related discussions. This suggests that many parents recognize their role in supporting their children's educational journey, though greater consistency and structure are needed.
The study also highlighted that communities do play a role in supporting school infrastructure and programs, but their potential remains largely untapped due to a lack of coordination, leadership involvement, and sustainable partnerships.
In order for Plateau Central to achieve meaningful progress in early and primary education, greater collaboration between families, communities, and schools is essential. The research reinforces the idea that education is a shared responsibility, and empowering both parents and communities can lead to better educational outcomes, stronger institutions, and a more engaged society.
 Recommendations
Based on the findings of the study, the following recommendations are made:
1. Government agencies, school authorities, and NGOs should initiate regular training and sensitization programs for parents on their roles in supporting children's learning at home and school. 
2.  Local governments should formalize community involvement through the creation or revitalization of Community-Based Education Committees (CBECs). 
3.  There is a need to build intentional collaborations between schools and community stakeholders to enhance the academic and social development of pupils. 
4. Government should facilitate matching grant schemes and community-driven development projects where schools receive funding based on their ability to mobilize local contributions and labor.
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