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ABSTRACT 

	
English language education continues to evolve, incorporating diverse methodologies to accommodate the varied learning styles and motivations of high school students. This study evaluated the effectiveness of the TUTOK-BASA program in enhancing the reading comprehension levels of Grade 7 students at Calanasan National High School. Utilizing a pre-test post-test one group research design and descriptive statistics, the study measured students' comprehension before and after program implementation. Findings revealed a significant improvement in reading performance, with post-program results indicating 48.57% of students at the independent level, 40.00% at the instructional level, and only 11.43% at the frustration level. The mean score increased from 60.31 to 78.94, demonstrating the program’s positive impact. Statistical analysis showed no significant differences in comprehension based on age, gender, or parental education, but confirmed a substantial overall enhancement in reading skills, validating the program’s effectiveness in this educational context. To further enhance the effectiveness of the TUTOK-BASA program, it is recommended that regular follow-up interventions and reading enrichment activities be integrated into the curriculum.	Comment by Author: This abstract is well-structured, informative, and demonstrates a meaningful impact of the TUTOK-BASA program. 
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1. INTRODUCTION 

In today's globalized era, English proficiency has become a cornerstone for academic success and effective communication worldwide. As a globally recognized lingua franca, English opens doors to a plethora of knowledge, opportunities, and cultural exchanges, significantly enhancing socio-economic mobility. Globally, English proficiency varies widely, encompassing a range of skills in reading, writing, speaking, and listening, each critical for the educational and communicative advancement of individuals, particularly students (Anossova, 2020).

In the national context of the Philippines, English language education has evolved to embrace diverse methodologies, reflecting the varied learning styles and motivations of high school students (Barrot, 2019). From traditional lecture-based approaches to more interactive, student-centered strategies like group discussions, project-based learning, and technology-integrated instruction, these methods aim to create inclusive and engaging learning environments (Labiste, 2019).	Comment by Author: The shift from national programs to the specific school context is abrupt. A smoother transition sentence could help bridge this gap. 

Such environments are pivotal in enhancing English proficiency, as evidenced in initiatives like the “Brigada Pagbasa” program. The "Brigada Pagbasa" program by the Philippines' Department of Education (DepEd) aims to improve reading skills among Filipino students. Grounded in the Philippine Constitution and the Enhanced Basic Education Act of 2013, it targets struggling readers, especially in underprivileged areas (Department of Education, 2023). The program, involving teachers, parents, and volunteers, focuses on reading camps, material distribution, and educator training, fostering a culture of reading and lifelong learning. However, the impact of these methodologies and programs is not uniform across all settings. The interplay of external factors, such as socio-economic background, cultural influences, and learning environments, plays a crucial role in shaping English academic achievement (Ginting, 2021). This is especially true in varied educational contexts like rural secondary schools and higher education, where these factors can greatly influence the effectiveness of English enhancement strategies (Pascua, 2025).

At Calanasan National High School in the Philippines, the TUTOK-BASA program under Brigada Pagbasa highlights a research gap in understanding its effect on Grade 7 English language learners. The 2022-2023 school report showed most of these students at a frustration reading level. This gap indicates a need to investigate the program's effectiveness on students' academic performance during key grading periods, their perceptions of the program, and the external factors influencing their academic progress.

This study aimed to assess the impact of the TUTOK-BASA program on the reading comprehension levels of Grade 7 students at Calanasan National High School. It examined students' profiles based on age, gender, and parents' educational attainment, and measured their reading comprehension levels before and after the program's implementation. The research also explored whether significant differences existed in comprehension levels when students were grouped according to their profiles, and whether the program led to a measurable improvement in their reading comprehension	Comment by Author: Consider replacing “aimed to assess” with “aims to assess” to maintain present tense consistency in research writing. 

2. methodology 

2.1. Research Design
[bookmark: _Hlk166078621]In this study, pre-test post-test one group research design was utilized to assess the impact of the TUTOK-BASA program on English proficiency levels of Grade 7 students at Calanasan National High School. This design is ideal for exploring and identifying patterns and relationships between variables without manipulating them. It involved the collection of quantitative data to analyze the correlation between the independent and the dependent variable (Izatullah et. al, 2022). By employing this design, the study aimed to provide a comprehensive understanding of how student characteristics and program implementation are related to English proficiency outcomes, allowing for a detailed examination of the program's effectiveness in enhancing English language skills in this educational context.

2.2. Locale of the Study	Comment by Author: Completing briefly describing the school’s demographic or geographic characteristics to help readers understand the setting’s relevance. 
[bookmark: _Hlk166078763]	This study was conducted at Calanasan National High School. It is a secondary school under the Department of Education Division of Apayao in the Philippines.
 
2.3. Participants of the Study	Comment by Author: You mention demographic profiles but don’t specify how they were used in analysis/ this could be briefly tied to the statistical methods in 2.5 
[bookmark: _Hlk166078800]	The focus was on all Grade 7 students who have participated in the TUTOK-BASA program, totaling 35 students. This comprehensive approach, known as a total enumeration sampling method, involves including the entire population relevant to the research objectives. By encompassing all Grade 7 participants of the TUTOK-BASA program, the study ensures a complete analysis of the program's effect on the students' English proficiency levels. This method is particularly effective in providing an accurate reflection of the program's outcomes and allows for a detailed examination of the relationship between the students' demographic profiles and their English proficiency, fulfilling the study's objectives within this specific educational setting.
 
2.4. Research Instrument
One distinct instrument was employed to comprehensively evaluate the effects of the TUTOK-BASA program on the English proficiency of Grade 7 students at Calanasan NHS. The study employed primary instrument for data collection and analysis. The instrument, informed by previous research (Tursunovich, 2021), enables a quantitative analysis via pre-tests and post-tests, aiming to objectively assess the changes in English comprehension levels of the participants before and after the implementation of the program. Specifically, the study adopted a DepEd validated reading and assessment tool. 

2.5. Statistical Analysis
This study used descriptive statistics (frequency, percentage, mean, standard deviation) to profile the students based on age, gender, and parents' educational backgrounds. Following this, the study assessed students' reading comprehension levels before and after the TUTOK-BASA program implementation using paired sample t-tests or ANOVA. This approach helped determine any significant differences in reading comprehension due to the program, aligning with the study's objective to understand the program's effectiveness in improving students' reading skills. 

3. results and discussion	Comment by Author: Results and Discussion have written very clear to answer the research objectives 
3.1. Profile of the Grade 7 Students in Calanasan National High School in terms of age, sex and educational attainment of parents

[bookmark: _Hlk165752311]Table 1. Frequency and Percentage Distribution of the grade 7 students in terms of age, sex, and educational attainment of parents
	Profile      
	F
	%

	1. age
	
	

	11 years old
	1
	2.86

	12 years old
	11
	31.43

	13 years old
	15
	42.86

	14 years old
	4
	11.43

	15 years old
	4
	11.43

	Total
	35
	100.00

	
Mean Age= 12.97  years old 
	
	

	2. Sex
	
	

	Male
	16
	45.71

	Female
	19
	54.29

	Total
	35
	100.00

	3. Fathers' educational attainment
	
	

	elementary level
	14
	40.00

	High School
	19
	54.29

	College Level 
	1
	2.86

	Total
	35
	100.00

	
4. Mothers' educational attainment
	
	

	Elementary level
	10
	28.57

	High School
	18
	51.43

	College Level 
	3
	8.57

	College Graduate
	4
	11.43

	Total
	35
	100.00


 
Table 1 presents the frequency and percentage distribution of the grade 7 students in terms of age, sex, and educational attainment of parents. 
The grade 7 students’ population at Calanasan National High School is diverse in terms of age, with the majority of students falling between 12 and 13 years old out of 35 students. Specifically, 42.86% of the students are 13 years old, while 31.43% are 12 years old. The mean age of the students is approximately 13 years old, indicating that the majority are in their early teenage years, which aligns with expectations for this grade level. 
In regard to gender distribution, there are slightly more female students than male students, with females comprising 54.29% of the total population and males making up 45.71%. This indicates a slightly higher representation of female students within the grade 7 cohort at Calanasan National High School.
When considering the educational attainment of parents, it's evident that there is variability in the levels of education achieved. Among fathers, the majority (54.29%) have attained a high school level of education, while 40% have completed only elementary education, and a minimal proportion (2.86%) have reached college level. Similarly, among mothers, the highest proportion (51.43%) have completed high school, followed by 28.57% with only elementary education, 8.57% with college-level education, and 11.43% who are college graduates. This indicates a range of educational backgrounds among the parents of grade 7 students, with a notable emphasis on completion of high school education.

Table 2. Level of reading comprehension of Grade 7 students at Calanasan NHS before  the implementation of the TUTOK-BASA program
	Reading Level
	           f
	         %

	Independent Level
	5
	14.29

	Instructional Level
	15
	42.86

	Frustration Level 
	15
	42.86

	 Total 
	           35
	100.00

	Mean Reading Performance= 60. 31  
	
	


 
Table 2 indicates that the majority of students were performing below the expected level in reading comprehension. Specifically, 42.86% of students were categorized as being at the instructional level, while another 42.86% were at the frustration level, indicating that they were struggling with comprehension. Only 14.29% of students were at the independent level, suggesting that they were able to comprehend texts with minimal assistance.
The mean reading performance across all students was calculated to be 60.31, which is relatively low. This indicates that, on average, students' reading comprehension abilities were not meeting expectations prior to the implementation of the TUTOK-BASA program.
The findings are further supported by a recent study highlighting widespread deficiencies (Humaira, 2023), while the finding is contrasted against improvement with interventions like Scaffolding Strategies (Hessel & Strand,2023). However, factors like reading fluency and habits also play significant roles, suggesting a need for multifaceted interventions to address comprehension challenges effectively (Leeming & Harris, 2022)

Table 3. Level of reading comprehension of Grade 7 students at Calanasan NHS after the implementation of the TUTOK-BASA program
	Reading Level
	F
	%

	Independent Level
	17
	48.57

	Instructional Level
	14
	40.00

	Frustration Level 
	4
	11.43

	 Total
	35 
	100.00

	Mean Reading Performance= 78.94 
	
	


 
Table 3 indicates a notable improvement in students' reading comprehension levels following the implementation of the TUTOK-BASA program at Calanasan NHS. Currently, the majority of students (48.57%) are categorized at the independent level, signifying their ability to comprehend texts with minimal assistance. Additionally, 40.00% of students are at the instructional level, indicating progress in comprehension with some guidance. Only 11.43% of students remain at the frustration level, representing a decrease in the number of students struggling with comprehension compared to before the program implementation.
Moreover, the mean reading performance across all students has significantly increased to 78.94. This notable improvement in the mean reading performance reflects an overall enhancement in students' reading comprehension abilities compared to the period before the implementation of the TUTOK-BASA program. 
The findings are further supported by the effectiveness of intervention programs in enhancing Grade 7 students' reading comprehension skills. Programs integrating 21st-century skills demonstrate significant improvements in analyzing, synthesizing, and applying ideas from texts (Din & Saeed, 2018). Additionally, tutoring, whether one-to-one or small group, yields outcomes akin to achievements in mathematics and reading (Rudd & Honkiss, 2020). Whole-class approaches, such as cooperative learning and whole-school strategies with tutoring, benefit a larger student population with results comparable to tutoring (Asio & Quijano, 2023). These findings suggest promise for interventions like the TUTOK-BASA program in improving Grade 7 students' reading comprehension.

Table 4. Test of Significant difference in the level of reading comprehension of the Grade 7 students when grouped according to profile
	Profile
	t-value
	df
	p
	Decision atα= 0.05

	1. Sex
	2.191
	33
	0.291
	Accept Ho

	1. Age
	1.216
	4,30
	0.325
	Accept Ho

	1. Fathers’ Educational Attainment
	0.079
	2,32
	0.924
	Accept Ho

	1. Mothers’ Educational Attainment
	2.218
	3,31
	0.106
	Accept Ho


 
Table 4 indicates that the computed p-values for the tests of significant difference in the level of reading comprehension of Grade 7 students, when grouped according to profile, are all higher than the 0.05 alpha level. Consequently, the null hypotheses are accepted for all variables. Therefore, there is no significant difference in the level of reading comprehension of Grade 7 students when grouped according to profile. This implies that the level of reading comprehension of Grade 7 students does not significantly vary based on their age, sex, or educational attainment of parents.
The relationship between sex and level of reading comprehension in Grade 7 students is further explored by studies. While the heritability of reading skills, including comprehension, remains consistent across genders, empirical findings suggest that female students tend to outperform male students in reading comprehension tasks (Glomo-Narzoles & Glomo-Palermo, 2020). This implies a potential gender difference in reading comprehension abilities, indicating that factors beyond genetics, such as educational or social influences, may contribute to these observed disparities (Harper et. al, 2021).
The research findings are supported by studies examining Grade 7 students' reading comprehension and its correlation to age. The study of Eslit, & Valderama, (2023) indicates that Grade 7 students exhibit lower reported usage of self-regulated learning skills compared to those in neighboring grades, suggesting potential mediation by age or school organizational differences that could impact comprehension. Additionally, Sanunrum & Wongleedee, (2019) reveals a connection between reading fluency and comprehension among seventh-grade students, with age differences potentially influencing this relationship. 
The research findings are further supported by the significant impact of parental educational attainment and involvement on Grade 7 students' reading comprehension. Studies show that parental involvement positively influences academic performance, particularly with maternal engagement while parental factors like education level predict reading difficulties (Toyon, 2021). Additionally, parental education correlates with reading promotion activities and subsequent achievement and higher parental educational attainment is linked with increased involvement and better academic performance (Mahriza & Meutiar, 2023). 

Table 5. Test of Significant difference in the level of reading comprehension of the Grade 7 students when grouped according to profile
	Indicators
	N
	Mean
	Sd
	t
	Df
	P
	Decision at α=0.05

	Reading Performance before the TUTOK BASA Program 
	
35
	
60.31
	22. 18


	


7.85
	
        

34




	


.0000001
	


Reject  Ho



	Reading Performance After the TUTOK BASA Program
	

35
	

78.94
	19. 45

	
	
	
	


	
Table 5 presents the results of a test examining the significant difference in the level of reading comprehension of Grade 7 students before and after the implementation of the TUTOK-BASA program. The computed p-value is extremely small (p < 0.05), indicating a rejection of the null hypothesis. This means there is indeed a significant difference in the reading comprehension of Grade 7 students before and after the implementation of the TUTOK-BASA program. Specifically, there has been a notable improvement in reading comprehension, with the mean reading performance increasing from 60.31 before the program to 78.94 after its implementation.
	The TUTOK-BASA program has demonstrated significant success in enhancing reading comprehension among Grade 7 students, as indicated by a notable increase in mean reading performance from 60.31 to 78.94. Its comprehensive approach addresses various factors influencing students' reading abilities, resulting in tailored interventions that effectively tackle comprehension challenges.
Furthermore, the program's evidence-based nature is confirmed by empirical results, underscoring its credibility and potential for improvement. This success highlights the program's efficacy as an intervention strategy, with implications for broader implementation in educational settings.
The research findings are further supported by recent research on reading interventions that demonstrates diverse approaches effective in enhancing reading comprehension across educational contexts. Peer tutoring strategies like Classwide Peer Tutoring Technique and Student Team Achievement Technique yielded significant improvements in reading comprehension. Similarly, targeted reciprocal reading interventions in small groups were effective, particularly for students with specific comprehension difficulties and those disadvantaged. Conversely, a Tier 1 intervention incorporating various strategies showed no significant effects on reading comprehension but enhanced reading motivation and strategy use, especially among struggling readers (Dakhiel & Ahmed, 2019)
In contrast, technology-aided instruction using an AI-based multi-sensory platform led to notable gains in reading and comprehension outcomes, with reported teacher skill improvements. Additionally, a cognitive stimulation program in primary education significantly increased reading comprehension scores and positively impacted academic performance in Spanish Language and Literature. An intensive reading approach and a differentiated reading intervention based on the Simple View of Reading also yielded significant gains in reading comprehension (Makena & Omodan, 2022). These findings highlight the effectiveness of tailored interventions in addressing reading challenges across age groups and educational settings.


4. Conclusion

The study concluded that the TUTOK-BASA program significantly improved the reading comprehension levels of Grade 7 students at Calanasan NHS, with post-program results showing 48.57% at the independent level, 40.00% at the instructional level, and only 11.43% at the frustration level, alongside a notable increase in mean performance from 60.31 to 78.94. Statistical analysis revealed no significant differences in comprehension when students were grouped by age, gender, or parental education, but a significant improvement was observed overall after program implementation, confirming its effectiveness in enhancing students' reading skills.	Comment by Author: While the conclusion summarizes the findings well, it could benefit from a brief statement about implications or future directions (e.g., recommendations for scaling the program or conducting further research). 
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