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Abstract: -
An effective school-based teacher professional development enhances teachers’ productivity, as it provides them with practical skills for diversifying their pedagogical practices and influencing student achievements. This study explored the role of school-based professional development training known as MEWAKA on teaching productivity and student outcomes in Morogoro Municipality’s public primary schools, guided by Social Cognitive Theory (SCT). A convergent parallel mixed-methods approach was employed to collect data from 30 teachers through questionnaires and three head teachers through in-depth interviews. Findings indicate that teachers perceive school-based training as relevant and effective in enhancing lesson preparation, delivery, classroom management improvement, and sharing experiences, aligning with SCT’s focus. However, classroom management improvements were less pronounced, likely due to large class sizes and resource constraints. Head teachers emphasized supportive environments, teaching materials, and quality assurance as critical for sustaining progress. The study recommends strengthening school-based training with sustained resources, practical alignment, and ongoing mentorship to enhance teaching practices and student outcomes in Tanzania primary schools.	Comment by Nafiu Ayodeji Hakeem: Consider making the first line more direct. For example, start with the key idea, not a general statement. This will give the abstract a stronger entry. 	Comment by Nafiu Ayodeji Hakeem: The purpose is clear, but you could tighten the language to reduce repetition. ‘School-based professional development training known as MEWAKA’ can be shortened after first mention 	Comment by Nafiu Ayodeji Hakeem: You may want to specify the data collection period or setting briefly. For example: ‘Data were collected in 2025…’ This adds precision 	Comment by Nafiu Ayodeji Hakeem: Highlight the most significant finding in one strong sentence. Right now, the results read as a list. A more focused statement will make the contribution stand out 	Comment by Nafiu Ayodeji Hakeem: The last line could be sharper. Move from recommendation to impact. For example: ‘Strengthening school-based training can improve teaching quality and learning outcomes nationally. And ensure keywords align with the core themes of the paper. ‘MEWAKA’ could also be added as a keyword for easier indexing 
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1.1   Introduction
Professional development programs for teachers are essential for enhancing the quality of education globally. Teacher quality is a major factor influencing student achievement, and professional development aims to improve teachers content knowledge and pedagogical skills. In many low in-come countries like Tanzania, poor student performance has been linked to inadequate teaching methods and insufficient teacher training (UNESCO, 2022). There is higher demand to formalize the school based professional training to upskill teachers’ competences.	Comment by Nafiu Ayodeji Hakeem: Good opening, but you could make it stronger by specifying the context earlier, for example: ‘In low-income countries like Tanzania, teacher professional development is essential to improve education quality 	Comment by Nafiu Ayodeji Hakeem: Add an apostrophe to ‘teachers’ content.’ Consider splitting this long sentence for better readability	Comment by Nafiu Ayodeji Hakeem: Low in-come’ should be corrected to ‘low-income.’ Also, you could make this line flow better by connecting it directly to the research problem 	Comment by Nafiu Ayodeji Hakeem: Consider rephrasing to make it smoother: ‘There is an increasing need to formalize school-based professional training to strengthen teachers’ competencies. 
Globally, efforts to improve education through professional development have yielded mixed results. For example, in the United States and United Kingdom, despite substantial investments in teacher training, student achievement remains a challenge, especially in underprivileged area (Darling-Hammond et al..,2020: UK Department for Education, 2022). Teacher continuous professional development is necessary as education is prone to technological and societal changes (Sahlberg, 2020).	Comment by Nafiu Ayodeji Hakeem: Good use of global context. Consider tightening the sentence by removing extra wording like ‘for example.’ It can go straight into the examples 	Comment by Nafiu Ayodeji Hakeem: ‘Area’ should be ‘areas.’ Also remove extra period after ‘et al.’” 
In Tanzania, despite the implementation of free-free education and competence-based curricula in practice, the National examination results reveal persistently low pass rates in the primary school level, especially for Mathematics and English language subjects, followed by science subjects (NECTA, 2023). This implies that insufficient teacher training programs remain an obstacle to the effective implementation of the curriculum. Mugisha and Muthaa. (2023) indicated that teachers’ perceptions of professional development significantly influence their engagement and the implementation of new teaching strategies. Therefore, the professional development initiatives have a positive influence in enhancing teachers’ pedagogical practices and student performance in primary school (Irunde et al, 2024).	Comment by Nafiu Ayodeji Hakeem: “Free-free’ should be checked. If intended, clarify its meaning. Otherwise, use ‘free education.’ 	Comment by Nafiu Ayodeji Hakeem: Remove the period after ‘Muthaa.’ Also, consider linking this evidence more directly to your study’s rationale. 
From 2022, School-based teacher professional development (SB-TPD) known as Mafunzo Endelevu ya Walimu Kazini (MEWAKA) has been introduced in all levels of basic education in Tanzania using a cascading model, which is viewed as a cost-effective and context-responsive approach to improve teaching competencies (TIE,2022). Teachers’ participation in SB-TPD programs leads to improved learner-centred pedagogical practices and increased student outcomes (Anne,2013; Hardman et al, 2015). Further investigation is inevitable to explore how teachers participate in school-based professional development and its impact on student outcomes (Wondem, 2015; Millinga, 2014; Rawle et al..,2019). Therefore, this study explored the role of school-based training on teaching productivity among teachers in public primary schools in Morogoro Municipality, Tanzania. 	Comment by Nafiu Ayodeji Hakeem: This is a strong transition to the local context. You may want to move this closer to the start to anchor the introduction more in Tanzania before going global 	Comment by Nafiu Ayodeji Hakeem: ‘Inevitable’ is a bit strong. Consider using ‘necessary’ or ‘essential’ to keep the tone academic 	Comment by Nafiu Ayodeji Hakeem: Clear statement of purpose. You could make it more assertive by replacing ‘explored’ with ‘examines’ or ‘investigates.’ 
1.2  Statement of the problem
Teacher pedagogical practices need to be updated time after time as the teaching paradigm shifts from a teacher-centred to a learner-centred approach. Since, the initiation of the school-based initiative MEWAKA in 2022, teachers’ performance in public primary schools is a concern, as the rate of students’ performance is low (NECTA,2023). The preceded professional development initiatives in Tanzania were offered to some teachers in the form of a workshop or seminar, limiting teachers’ choices of what they are supposed to learn to what is available for their learning (Mussa et al.,2019)	Comment by Nafiu Ayodeji Hakeem: Good opening, but ‘time after time’ can sound informal. Consider: ‘Teacher pedagogical practices need continuous updating as the teaching paradigm shifts from teacher-centred to learner-centred approaches.’ 	Comment by Nafiu Ayodeji Hakeem: Remove the comma after ‘Since.’ Also, consider rephrasing ‘is a concern’ to a more formal tone such as ‘has remained low’ or ‘continues to be a concern.’ 	Comment by Nafiu Ayodeji Hakeem: ‘The preceded’ is awkward. Consider ‘Previous professional development initiatives...’ Also, this sentence is long. You could break it into two for better clarity. 
The school -based initiatives is believed to address subject-specific strategies by teachers sharing experiences at their school context to address the unique challenges they face in their specific subjects. Despite the efforts to initiate school-based professional development training to enhance teacher pedagogical competence, disparities in implementation and effectiveness persist, particularly in rural districts (Mwakyusa&Kibona,2020). The limited school resources and supporting mechanisms pose the question of the effective implementation of school-based teachers’ professional development to raise their productivity. In Morogoro Municipality, teachers face challenges such as overcrowded classrooms, a lack of teaching materials, and insufficient exposure to modern teaching techniques. While professional development programs are widely regarded as essential for improving teachers’ instructional skills and student outcomes, their specific impact on pupils’ performance in Morogoro Municipality is not well-documented; therefore, conducting this study is an unavoidable step to understand and improve teacher training outcomes in Morogoro Municipality.	Comment by Nafiu Ayodeji Hakeem: Remove the space before the hyphen in ‘school -based.’ Also, rephrase ‘is believed to’ to sound more direct, for example: ‘aim to address. 	Comment by Nafiu Ayodeji Hakeem: Solid sentence. Just add a space before and after the ampersand in ‘Mwakyusa & Kibona’	Comment by Nafiu Ayodeji Hakeem: You might simplify ‘pose the question of the effective implementation’ to ‘limit the effective implementation.’ This makes it more precise. 	Comment by Nafiu Ayodeji Hakeem: Good local context. Consider adding one linking phrase like ‘which further weakens training impact’ to tie it back to the problem 	Comment by Nafiu Ayodeji Hakeem: This final sentence is strong but a bit long. Consider splitting it at the semicolon. Also, ‘unavoidable’ can be softened to ‘essential’ or ‘necessary’ to keep a formal tone 
Theoretical Framework (SCT)	Comment by Nafiu Ayodeji Hakeem: You need to add this title in APA format so as to tell the reader what this section is all about
2.1.1 Social Cognitive Theory (SCT)	Comment by Nafiu Ayodeji Hakeem: Before I dropped my review on this section, I will like to give over all review of this section. This section identifies the theoretical foundation clearly and links it to the study’s purpose. However, the early part can be made more precise by removing unclear phrasing, correcting typos, and tightening long sentences. Consider presenting the key idea of SCT first, then outlining its strengths and limitations before explaining how it applies to this study. This will make the theoretical framing stronger and more cohesive 
The compass of the study was Albert Bandura's Social Cognitive Theory (SCT) formulated in the 1960s. “Learning is said to have taken place if all three conditions are met”. (Bandura, 2020). Theoretical Ricco theory is employed to examine teachers’ learning from in-school training with their colleagues and the quality of their pedagogy in their immediate school contexts. 147 Zimmerman (2021) emphasized that teachers learn from watching others, working with them, and improving their own teaching when teachers perceive over posting the value of the learning.	Comment by Nafiu Ayodeji Hakeem: The compass of the study’ sounds awkward. Consider using: ‘This study is guided by Albert Bandura’s Social Cognitive Theory (SCT).’ This will make the opening more academic and precise 	Comment by Nafiu Ayodeji Hakeem: You may want to briefly state the three conditions or summarize them. Quoting without context leaves the reader hanging 	Comment by Nafiu Ayodeji Hakeem: Theoretical Ricco theory’ seems like a typo or unclear phrase. Recheck this line for accuracy or intended meaning 	Comment by Nafiu Ayodeji Hakeem: ‘147’ looks like a formatting error and should be removed. Also, ‘perceive over posting’ is unclear. Rephrase this sentence for better readability and accuracy 
The social cognitive theory (SCT) emphasizes the interplay between teachers’ personal factors, behaviour, and their school environment in influencing their practices. The theory also highlights how teachers observe others, imitate behaviours, and internalize them, which influences their learning. In a school-based context, the theory highlights the significant role of self-regulation and self-efficacy among teachers for effective practice of school-based training.	Comment by Nafiu Ayodeji Hakeem: Clear and well stated. Consider moving this sentence closer to the beginning to ground the explanation early 	Comment by Nafiu Ayodeji Hakeem: Good summary. You may combine this with the previous sentence for a smoother flow 	Comment by Nafiu Ayodeji Hakeem: Strong connection to the study. You might make it slightly more concise by dropping ‘the theory highlights’ again 
On the other hand, the SCT is limited to addressing the individual differences among teachers, especially in subject, experiences and attitudes that affect teachers’ engagement in school-based training. With the assumption that observational and imitative learning, the theory neglects the broader effect of social and cultural differences in impacting teachers’ engagement in school-based training.	Comment by Nafiu Ayodeji Hakeem: Good acknowledgment of limitation. Consider adding a linking phrase such as ‘This study recognizes…’ to make the connection between theory and context explicit. 	Comment by Nafiu Ayodeji Hakeem: Sentence is a bit rough grammatically. Consider: ‘Because the theory assumes observational and imitative learning, it overlooks broader social and cultural influences on teacher engagement’
2.1.2 Application of the theory
The social cognitive theory guided this study to explore the role of school-based teachers’ professional development in enhancing their productivity. For teachers to improve students’ achievements, teachers’ professional competence needs to be updated time after time as education undergoes different reforms (Zimmerman, 2021). Professional development programs are designed to enhance teachers’ knowledge and skills in teaching by boosting their self-efficacy. The more teachers upgrade their ability to teach effectively, the better the performance of their students (Hattie,2020). Therefore, this theory is relevant for the study as it guides the exploration of both individual and contextual factors influencing teachers’ participation in school-based professional development and their influence on students’ performance.	Comment by Nafiu Ayodeji Hakeem: ‘Time after time’ again sounds informal. Use ‘continuously’ or ‘regularly’ instead. 	Comment by Nafiu Ayodeji Hakeem: Strong closing. You might tighten by removing ‘Therefore’ and starting directly with ‘This theory is relevant… 
SUMM	Comment by Nafiu Ayodeji Hakeem: The section effectively identifies the theoretical lens and connects SCT to teacher learning and classroom practice. Some sentences need tightening, and a few phrases are unclear or informal. If the early part is reorganized to introduce SCT clearly, outline its core idea, and then discuss its application and limitations, the argument will flow more smoothly 
2.2 Empirical Review
2.2.1 Teachers’ professional development programs for teachers.
Professional development programs for teachers are crucial in improving instructional techniques and learners’ performance globally, although, different obstacles hinder their efficiency in various regions. Professional development is usually scattered and uncoordinated with teacher’s needs, influential to lowest effect on teaching strategies. For instance, research in the United States exposed that only 29% of teachers perceived that their professional development was tightly conformed to their classroom needs (Smith &Desimone,2018). Likewise, in Japan, despite the professional development activities routine, teachers disclosed with insufficiency emphasize on realistic teaching practices (Yoshida et al, 2021)	Comment by Nafiu Ayodeji Hakeem: Remove the extra comma after ‘although.’ Also, consider simplifying this sentence to improve clarity 	Comment by Nafiu Ayodeji Hakeem: This sentence is awkward. Consider rephrasing: ‘Professional development is often scattered and poorly aligned with teachers’ needs, which limits its impact on teaching strategies.’	Comment by Nafiu Ayodeji Hakeem: ‘disclosed with insufficiency emphasize’ is unclear. Rephrase for readability. Also, ‘emphasize’ should be ‘emphasis.’ 
In Europe, gap in professional development possibilities lead to unpredictable teaching standards. A survey across 15 European Countries discovered that as 85% of teachers engaged in professional development, only 50% experienced it effectively influenced their teaching practices (European Commission, 2019). This proposes the need for more focused and efficient programs. In Australia farmland and isolated areas encounter serious difficulties, with 60% of teachers reporting restricted access to professional development materials, negatively impacting student outcomes (Robinson & Downes, 2020)	Comment by Nafiu Ayodeji Hakeem: ‘gap’ should be ‘gaps.’ ‘lead’ should be ‘leads.’ Watch subject-verb agreement 	Comment by Nafiu Ayodeji Hakeem: Add a comma after ‘Australia.’ Also, ‘farmland’ might be better expressed as ‘rural and remote areas.’ 
In developing countries, the condition is commonly more urgent. A report by the World Bank emphasizes that in South Asia, 70% of teachers had not attend any form of professional development in five years passed which led teachers to use outdated teaching strategies and lower students’ performance (World Bank, 2020). In Latin America, a study discovered that professional development programs are usually speculative, with few focusing on realistic operation, outcomes-based with few changes in classroom approaches (Garcia &Weiss, 2019).	Comment by Nafiu Ayodeji Hakeem: ‘had not attend’ should be ‘had not attended.’ ‘five years passed’ should be ‘the past five years.’ 
In Africa, professional development for teachers encounters various challenges, including insufficient resources, inadequate training programs, and lack of continuous support. In Nigeria, a study discovers that 65% of teachers had not participate in any professional workshops in the previous three years, mainly due to financial constraints and operational problems (Ogunniyi& Fakomogbon, 2019), likewise in Kenya, as the government has introduced the programs, sourcing challenges such as insufficient training resources and lack of monitoring support (Wambugu &Changeiywo, 2020)	Comment by Nafiu Ayodeji Hakeem: Good transition to regional context. Consider making this line more precise by mentioning one or two key issues before expanding 	Comment by Nafiu Ayodeji Hakeem: ‘had not participate’ should be ‘had not participated.’ 
In South Africa, efforts to enhance education through professional development have been achieved with mixed outcomes. A study discovers that although 75% of teachers attended professional development training, only 35% experienced these programs managed to tackle their classroom problems, showing a disconnection of the program content and teachers’ needs (Adler & Reed, 2021). Moreover, rural teachers usually encounter more obstacles, such as isolation and limited access to teaching and learning resources, which affecting their professional development (Mafora &Phorabatho, 2019)	Comment by Nafiu Ayodeji Hakeem: ‘have been achieved’ sounds off. Consider: ‘have produced mixed outcomes.’ 	Comment by Nafiu Ayodeji Hakeem: ‘which affecting’ should be ‘which affects.’ Also, add a space after the ampersand. 
In Tanzania, the professional development for teachers has been developing. Historically, many teachers do not have access to ongoing professional development opportunities, this led to slowdown in teaching practices. A study conducted in 2019 show that 80% of Tanzanian teachers had not attending any form of in-service training in the preceding five years, this emphasizing a considerable gap in continuing professional development (Komba &Nkumbi, 2019).	Comment by Nafiu Ayodeji Hakeem: This is a comma splice. Split into two sentences or use a connector 
The Tanzanian government has acknowledged the significance of professional development programs in improving education. Over the years, several programs have been carried out to provide teachers with the essential skills and knowledge to enhance student learning outcomes. One of the key mechanisms is the National Framework for Teacher Continuous Professional Development (MEWAKA), introduced in 2020 and implemented in 2022. The objective of the program was to provide well-planned and ongoing training for teachers, focusing on modern teaching methodologies, subject mastery, and student learning outcomes (Tanzania Ministry of Education, Science and Technology (MoEST), 2021).
The government cooperates with international organizations and development partners for more support of MEWAKA. The programs, such as the Tanzania-Shaghai Mathematics Initiative, assisted by China, provide training sessions for teachers. In 2023, over 100 Tanzanian mathematics teachers were trained with Chinese experts, focusing on forward-thinking and student-active participation in the teaching and learning process (Xinhua, 2023). These efforts show the government’s initiative to employ international competent teachers to provide training support to improve the regional education framework.
In order to tackle these issues, the Tanzanian government, working together despite these initiatives, several problems still exist. According to the 2023 survey, just 60% of Tanzanian teachers had access to professional development programs, with the worst gaps occurring in remote regions (EdTech Hub, 2023). The successful execution of these programs is hampered by a lack of funding, poor infrastructure, and a paucity of trained instructors. Furthermore, a lot of educators complain that training sessions are frequently theoretical and offer few chances for practical classroom implementation (Komba & Nkumbi, 2019)	Comment by Nafiu Ayodeji Hakeem: This sentence is not clear. Consider restructuring: ‘Despite these initiatives, several problems still exist.’ 
The National Framework for Teacher Continuous Professional Development (MEWAKA), which was launched in 2022, is one noteworthy initiative. With a focus on cooperative, school-based professional development, this approach encourages educators to exchange experiences and work together to address problems in the classroom. MEWAKA had been introduced in 2,946 Tanzanian public elementary schools by the beginning of 2023, and there are plans to expand it even more (World Bank, 2023).
International partnerships have also been very important in enhancing Tanzanian math teachers’ professional development. Tanzania-Shaghai initiative, for example, has organized training session in which Chinese professionals impart successful teaching techniques to Tanzanian educators. More than 100 math teachers from Tanzania took part in a two-week training course in August 2023 that focused on creative teaching techniques, which greatly improved their methods of instruction (Xinhua, 2023).
Notwithstanding these encouraging advancements, problems still exist although initiatives like MEWAKA have helped instructor better comprehend collaborative learning.  Problems like restricted access to digital resources and the requirement for more inclusive training materials still exist. To get the most out of digital learning systems, for instance, teachers with special needs extra assistance (EdTech Hub,2023). In order to guarantee that professional development initiatives are inclusive and successful, which will ultimately result in better mathematics instruction in Tanzania, these issues must be resolved.	Comment by Nafiu Ayodeji Hakeem: This phrase is incomplete. Add a verb. For example: ‘teachers with special needs require extra assistance.’ 	Comment by Nafiu Ayodeji Hakeem: This section provides a broad global-to-local overview of teacher professional development, which is a solid structure. However, the language is often wordy, repetitive, or grammatically inconsistent. Tightening the phrasing, fixing verb forms, and reducing redundancy will make the argument clearer and more professional.
The flow would improve if the global context is briefly summarized, and more emphasis is placed on the Tanzanian situation and MEWAKA as the anchor for the study.
2.3.2 Barriers to the successful implementation of professional development programs.
Several obstacles prevent the effective implementation of professional development (PD) programs worldwide, one of which is the lack of designated time for them. One major impediment is participating in initiatives for professional development. Because of their busy lives and enormous responsibilities, teachers and professionals frequently struggle to find the time for professional development. They are unable to attend courses, training sessions, or workshops designed to improve their knowledge and abilities due to time constraints. One study, for instance, found that conflicts with teachers' work schedules are the main cause for their lack of participation in professional development (OECD, 2014).	Comment by Nafiu Ayodeji Hakeem: This sentence is clear, but a semicolon or period after ‘worldwide’ would improve structure. It reads like a run-on 	Comment by Nafiu Ayodeji Hakeem: The phrasing is confusing. Consider rephrasing: ‘One major impediment to participation in professional development initiatives is lack of time.’	Comment by Nafiu Ayodeji Hakeem: This line works well. You could combine it with the previous sentence for smoother flow. 	Comment by Nafiu Ayodeji Hakeem: Good supporting detail. No major changes needed here, just check punctuation 
Financial constraints also severely impede the adoption of PH. Their high costs may deter participation in PD programs, especially if individuals or organizations lack the financial means to participate. This is a widespread issue in several countries where limited resources prevent access to excellent professional development programs. A typical barrier to teachers' professional growth is their inability to afford necessary training sessions, according to study (Donmus Kaya, 2021).	Comment by Nafiu Ayodeji Hakeem: ‘PH’ seems to be a typo. It should likely be ‘PD’ for professional development. 	Comment by Nafiu Ayodeji Hakeem: Clear statement. Consider cutting ‘to participate’ at the end to avoid redundancy	Comment by Nafiu Ayodeji Hakeem: This could be tightened: ‘This is a widespread issue in many countries with limited resources 
The absence of assistance from management and educational institutions is another significant obstacle. In the absence of sufficient support from organizational leadership or school administrations, professional could find it difficult to balance professional development with other obligations. This lack of support may show up as a lack of tools, encouragement, or acknowledgement for participating in professional development activities. According to one study, a sizable portion of educators cited a lack of company support as a barrier to their involvement in professional development initiatives (OECD, 2014)	Comment by Nafiu Ayodeji Hakeem: Consider specifying what kind of support is missing, e.g., ‘administrative or structural support.’ 	Comment by Nafiu Ayodeji Hakeem: ‘company’ might be replaced with ‘institutional’ or ‘organizational’ for more academic tone 
Effective implementation is made more difficult by limited access to pertinent professional development opportunities. Professional may become disengaged if they discover that the programs offered to do match their unique requirements or interests. In adequate variety in PD offerings or a lack of customized material may be the cause of this imbalance. According to research, one significant obstacle for educators looking to improve their abilities is the lack of appropriate professional development programs (Donmus Kaya, 2021).	Comment by Nafiu Ayodeji Hakeem: Good point, but this idea overlaps with previous lines. Consider merging or rephrasing to reduce repetition. 
Structural challenges often exacerbate these challenges in the African context. For instance, the significant skills gap is preventing Africa from moving forward to green energy, as renewable energy firms have difficulty finding qualified local workers. Because of this scarcity, even basic jobs require extensive training, which highlights the importance of investing in the necessary skills. Critical need for effective PD initiatives (Reuter, 2024)	Comment by Nafiu Ayodeji Hakeem: ‘Challenges exacerbate challenges’ is repetitive. Consider: ‘Structural barriers make these problems worse in the African context.’ 	Comment by Nafiu Ayodeji Hakeem: This example seems off-topic. Unless clearly linked to teacher PD, it might be distracting. Consider removing or replacing with an education-specific example. 
Another major problem in Africa is the scarcity of resources. The majority of schools and businesses lack the resources, infrastructure, and funding necessary to implement thorough professional development initiatives. The efficacy and impact of PD initiatives This scarcity of resources restricts the use of new skills and practices, especially in low-income or rural communities. According to PLOS ONE, (2017) in his research, he found that the research which is usually used to evaluate the professional development for healthcare professionals in Malawi, Tanzania and South Africa was facing the problem of resources which are main barrier to the professional in case of using new skills and practices.	Comment by Nafiu Ayodeji Hakeem: Good transition sentence. Consider merging with previous structural barrier sentence for tighter flow. 	Comment by Nafiu Ayodeji Hakeem: This sentence is long, unclear, and grammatically broken. It should be rephrased for clarity. For example: ‘A PLOS ONE (2017) study found that limited resources hinder professional development implementation in Malawi, Tanzania, and South Africa.’ 
Geographical differences are another barrier to Professional Development in Africa. Many Professionals in rural areas or those in isolated area usually receive very little access to resources compared to those living in urban. The reasons for their differences include a shortage of skilled instructors, insufficient infrastructures and logistic problems. According to the study developed by PLOS ONE, (2017), he argues that transportation is also the barrier of the geographical disparities. There are so many possibilities for professional development, but according to the distance challenges, it is not easier for the healthcare professionals living in rural areas to be benefited by those opportunities. 	Comment by Nafiu Ayodeji Hakeem: Capitalize ‘professional development’ consistently. Keep style uniform. 	Comment by Nafiu Ayodeji Hakeem: ‘he argues’ is inaccurate for a study. Replace with ‘the study indicates.’ Also, the sentence should be rephrased more cleanly. 
Regarding to Tanzania, initiatives for the implementation of professional development are facing different problems. One of the problems is lack of strategic plans and clear policies that causes poor implementation and organization of professional development activities. Komba, (2019) in one of his research projects, argue that Tanzania does not proper national policy that is formulated for the purpose of developing teachers’ professional, and this cause the professional development initiatives to be done in unorganized period across the country. 	Comment by Nafiu Ayodeji Hakeem: ‘Regarding to’ should be ‘Regarding.’ Also, rephrase for clarity: ‘In Tanzania, professional development initiatives face multiple challenges.’ 	Comment by Nafiu Ayodeji Hakeem: Grammatically weak. Consider: ‘Komba (2019) argues that Tanzania lacks a clear national policy on teacher professional development, leading to uncoordinated initiatives across the country.’
Financial constraints in Tanzania are another challenge. The expenses for teachers’ professional development programs are very high that cannot be affordable to reach all teachers, and educational institution provide very little financial support. Therefore, teachers’ professional development failed to achieve the goals because of financial constraints which hinder teachers’ involvement in professional development activities effectively. According to Rugambwa and Abdi, (2017) in their research, 73% of interviewers said that, the main challenge for teachers’ involvement in education programs for their professional development is the lacky of support from school management. 	Comment by Nafiu Ayodeji Hakeem: Too wordy. Consider: ‘As a result, financial constraints limit teacher participation and reduce program impact.’ 
In Tanzania, challenge of logistic create difficulties in implementing the initiatives done by teachers’ professional development. Teachers face challenge to attend professional development training because of unproper organization of timetable and opportunities for professional development with regards to their work. The absence of appropriate professional development opportunities and the high expense of off-site PD programs exacerbate this problem. According to the same study, 34% of instructors said that professional development interfered with their work schedules, and 48% said they could not afford the costs of participating in PD programs (Rugambwa & Abdi, 2017).	Comment by Nafiu Ayodeji Hakeem: ‘unproper’ should be ‘poor.’ Also, clean up wording for flow: ‘Teachers face attendance challenges due to poor scheduling and lack of alignment with work demands.’ 	Comment by Nafiu Ayodeji Hakeem: This section raises important and relevant barriers to professional development but suffers from repetition, grammatical errors, and a few unclear examples. Some lines drift away from the education context. Tightening the language, aligning all examples to education, and grouping related points (time, finance, structure, geography) would make this section more cohesive and professional 
2.3 Research gap
Topic experiences and pedagogical skills for teachers announced as the main parts that impacting the academic performance of students. Although different measures were taken to promote education but there is existing gap toward students’ academic achievements in public primary schools. This situation rises concern about the effectiveness of the current professional development programs for teachers and the impact to students learning results. Programs for professional development of teachers aimed to improve their knowledge, abilities and teaching practices. Despite the effectiveness and implementation of the MEWAKA programs in public primary schools in municipality of Morogoro, but it is not given enough priorities. Therefore, it is very important to explore how these efforts of school based professional development initiatives may be taken into consideration to meet the specific basic needs for public primary school administrators, teachers, students and policy makers. 	Comment by Nafiu Ayodeji Hakeem: This sentence is unclear and grammatically weak. Consider: ‘Teacher experience and pedagogical skills have been identified as key factors influencing students’ academic performance.’ 	Comment by Nafiu Ayodeji Hakeem: Remove ‘but’ after ‘Although.’ It makes the sentence incomplete. Also rephrase: ‘Although various measures have been taken to improve education, a gap remains in student academic achievement in public primary schools.’ 	Comment by Nafiu Ayodeji Hakeem: ‘rises concern’ should be ‘raises concerns.’ Also, change ‘impact to’ to ‘impact on.’ 	Comment by Nafiu Ayodeji Hakeem: Verb tense issue. Should be ‘are aimed at improving.’ Also, adding ‘have not fully achieved this’ would clarify the gap 	Comment by Nafiu Ayodeji Hakeem: Remove ‘but.’ Rephrase for clarity: ‘Despite the implementation of MEWAKA programs in public primary schools in Morogoro Municipality, the initiative has not been given sufficient priority.’ 	Comment by Nafiu Ayodeji Hakeem: This is a good statement of purpose but could be tighter. For example: ‘Therefore, it is important to examine how school-based professional development can be better aligned to meet the needs of administrators, teachers, students, and policymakers.’ 	Comment by Nafiu Ayodeji Hakeem: This section identifies the existence of a gap clearly but the language is rough and at times repetitive. The gap would be stronger if presented in three clear parts: 1) What is already known or done, 2) what remains lacking, and 3) why this study is needed. Rephrasing for grammar and precision will make this section more compelling and more typical of strong research manuscripts 
3.1 Research methodology
This study uses mixed method approach which combine quantitative and qualitative approaches of data collection. Data will be collected from respondents, followed by analysis and interpretation.  The Research Design for this study uses both quantitative and qualitative approaches to collect data by using convergent parallel mixed approach (Kothari & Garg, 2024). Teachers’ professional development programs are explained by the researcher were carried out in selected public primary schools in Morogoro Municipality. Both quantitative and qualitative data were collected using questionnaires and interviews as triangulation method. The study also considers validity and reliability of data and ethical consideration during the process.	Comment by Nafiu Ayodeji Hakeem: “‘uses’ should be ‘used’ to keep tense consistent with research reporting. Also, ‘combine’ should be ‘combines.’ You might rephrase to: ‘This study used a mixed-method approach combining quantitative and qualitative data collection.’ 	Comment by Nafiu Ayodeji Hakeem: Tense is inconsistent. Since the study has been conducted, use past tense: ‘Data were collected…’ 	Comment by Nafiu Ayodeji Hakeem: Rephrase for smoothness and avoid repetition: ‘The study adopted a convergent parallel mixed-method design (Kothari & Garg, 2024).’ 	Comment by Nafiu Ayodeji Hakeem: This sentence is confusing and grammatically broken. Rephrase for clarity. For example: ‘The study was conducted in selected public primary schools in Morogoro Municipality, where professional development programs were implemented.’ 	Comment by Nafiu Ayodeji Hakeem: Consider adjusting to: ‘Quantitative and qualitative data were collected through questionnaires and interviews to allow triangulation.’ 	Comment by Nafiu Ayodeji Hakeem: Use past tense: ‘considered.’ Also, consider breaking it up or adding brief details on how validity and ethics were addressed. 	Comment by Nafiu Ayodeji Hakeem: This section outlines the methodology but is weakened by tense inconsistency, awkward phrasing, and lack of detail. A strong methodology section usually states the design, population, sample size, tools, procedures, and ethical considerations in a clear and structured way. Tightening the language and using consistent past tense will make this section sound more polished and credible. 
4.1 Findings and discussions 	
This study sought to find what is the correlation between teacher training through professional development programs and students' performance in public primary schools. To obtain the responses, the researcher used a questionnaire to collect teachers' insights on their experience, practice, and beliefs on the role of school-based training on teachers' productivity in public primary schools. The first items presented the demographic information of the respondents, and the results were summarized in tables of frequencies and percentages, while the Likert scale responses were presented in the table showing mean and standard deviation. 	Comment by Nafiu Ayodeji Hakeem: Consider rephrasing to make it more formal and direct: ‘This study examined the relationship between teacher training through professional development programs and student performance in public primary schools.’ 	Comment by Nafiu Ayodeji Hakeem: This is clear, but the sentence is long. Consider splitting after ‘experience’ or ‘practice’ for smoother flow 	Comment by Nafiu Ayodeji Hakeem: This line reads well but is too packed. You might split it into two sentences to improve clarity 

4.2 Demographic information
The chapter consists tables which represent the demographic information of participants who participated in this research title “Exploring the role of school-based training in teaching productivity among teachers in public primary schools in Morogoro Municipality, Tanzania”. To understand the demographic characteristics of   teachers is very important in the context of recording outcomes and analysing the relationship between individual characteristics and self-perspectives about school-based training. Demographic variables used in this study includes gender, age, teaching experiences, educational level and participation in school-based training programs. This information helps to identify the direction, variations and potentiality of demographic factors on teaching productivity. The data was collected through structured questionnaire administered by selected public primary school teachers in Morogoro Municipality.	Comment by Nafiu Ayodeji Hakeem: Rephrase for smoothness: ‘Understanding teachers’ demographic characteristics is important for analysing how individual factors influence their perceptions of school-based training.’ 	Comment by Nafiu Ayodeji Hakeem: ‘includes’ should be ‘included.’ Also, use plural form consistently: ‘teaching experience’ not ‘experiences.’ 

Table 1: Gender of teachers 
	      Gender
	      Frequency
	Percent
	Cumulative Percent

	Valid
	Male
	5
	17
	17

	
	Female
	25
	83
	100

	
	Total
	30
	100
	


Source: Field data (2025)
From the study findings, the majority, 25(83%) of the teachers are female and 5(17%) are male, depicting that the majority of teachers in urban primary schools are female teachers, calling for gender balance in teacher deployment in urban areas. 	Comment by Nafiu Ayodeji Hakeem: This sentence is fine but can be tightened. Consider removing repetition of ‘majority’ and turning the interpretation into one clean sentence. 
Table 2: Age of teachers 
	Age in years
	Frequency
	Percent
	Cumulative Percent

	Valid
	21-30
	1
	3
	3

	
	31-40
	9
	30
	33

	
	41-50
	12
	40
	73

	
	51 and above
	8
	27
	100

	
	Total
	30
	100
	


Source: Field data (2025)
It was depicted that the majority of the teachers, 22(73%), are in the age group below 50 years, while a few of them, 8(27%), are aged 51 years and above. this depicts that the majority of the teachers are energetic in undertaking their teaching activities and capable of sharing their teaching experience to improve their productivity in primary schools.	Comment by Nafiu Ayodeji Hakeem: Capitalize ‘this.’ Also, reduce repetition. For example: ‘Most teachers are below 50 years, suggesting they are active and able to share teaching experience effectively.’ 
 
Table 3: Teachers' work experience   

	    Experience in years
	Frequency
	Percent
	Cumulative Percent

	Valid
	     0-5 years
	4
	13
	13

	
	   6-10 years
	3
	10
	23

	
	   11-15 years
	5
	17
	40

	
	   16 and above
	18
	60
	100

	
	     Total
	30
	100
	


Source: Field data (2025)
The majority, 18(87%), of the teachers had working experience of five years of working experience, and a few of them, 4(13%), had the working experience than five years or below. The respondents had relevant working experience to share their experiences and uplift each other's teaching abilities, skills, and attitudes in school-based training towards enhancing teaching productivity in primary schools. 
Table 4: Teachers' Level of Education 
	    Education level
	Frequency
	Percent
	Cumulative Percent

	Valid
	Certificate
	5
	17
	53

	
	Diploma
	11
	37
	37

	
	Degree
	9
	30
	83

	
	Master's Degree or above
	5
	17
	100

	
	Total
	30
	100
	


Source: Field data (2025)
The study findings evidenced that the majority, 25(84%) of the teachers hold a diploma or higher education, while 5(17%) hold a certificate education level. This signifies that the majority of the teachers in primary schools had progressed in their education, as the requirement of the government for primary teachers to have a diploma level and above, providing a room for them to conduct school-based training to enhance their teaching productivity. The few certificate teachers are advised to undergo professional development at a diploma level and above. 	Comment by Nafiu Ayodeji Hakeem: ‘evidenced’ is awkward. Use ‘showed’ or ‘revealed.’ Also, insert a comma after the percentage figure for clarity.
Table 5: Teachers' perceptions on the role of school-based training in enhancing teaching productivity
	
STATEMENT
	RESPONSES IN F (%)

	
	SD
	D
	N
	A
	SA 

	1.The school-based training programs have improved my teaching skills.
	1(3.3%)
	2(6.7%)
	7(23.3%)
	17(56.7%)
	3(10.0%)

	[bookmark: _Hlk210158761]2.The training content is relevant to my daily teaching tasks.
	1(3.3)
	1(3.3)
	7(23.3)
	19(63.3)
	2(6.7)

	[bookmark: _Hlk210218923][bookmark: _Hlk210220985]3.I apply the knowledge gained from training in my classroom.
	2(6.7)
	3(10.0)
	3(10.0)
	17(56.7)
	5(16.7)

	4.The training has helped me deliver lessons more effectively.
	2(6.7)
	2(6.7)
	4(13.3)
	17(56.7)
	5(16.7)

	[bookmark: _Hlk210229162]5.I can manage my classroom better after attending the training.
	4(13.3)
	1(3.3)
	4(13.3)
	18(60.0)
	3(10.0)

	6.My students' performance has improved due to the training I received.
	2(6.7)
	1(3.3)
	6(20.0)
	14(46.7)
	7(23.3)

	7.The trainers were knowledgeable and well-prepared.
	2(6.7)
	2(6.7)
	6(20.0)
	17(56.7)
	3(13.3)

	8.The training sessions were well-organized and easy to follow.
	2(6.7)
	1(3.3)
	7(23.3)
	16(53.3
	4(13.3

	9.I received adequate support to implement what I learned.
	1(3.3)
	3(10.0)
	7(23.3)
	15(50.0)
	4(13.3)

	10.I feel more motivated to teach after attending the training.
	4(13.3)
	0(0.0)
	1(3.3)
	18(60.0)
	7(23.3)


 
Key: SD = Strongly agree, D = Disagree, N = Neutral, A = Agree, SA = Strongly Agree, F=Frequence, %= Percentage
Source: Field data (2025)
Study findings in Table 5 reveal positive teacher perceptions on the role of school-based professional development training in enhancing their productivity. The majority of the Likert scale items received high scores of agreements and strong agreement compared to disagree and strongly disagree responses. This indicates that the majority of teachers believe school-based training to be useful for uplifting their pedagogical performance and impacting learners' performance in public primary schools.	Comment by Nafiu Ayodeji Hakeem: This line works well as a transition. No major change needed, just make sure to match tense with the rest of the text 	Comment by Nafiu Ayodeji Hakeem: This sentence is unclear. Rephrase to: ‘This indicates a low level of dissatisfaction among some teachers who did not fully benefit from the training.’ 
The school-based training programs have improved my teaching skills. The results show that many teachers accept school-based training that help them to improve their teaching experiences. The statistics show that 17(56.7%) of teachers agree and 3(10%) of them were strongly agree that make total of 20(66.7%) of participants to be motivated and accepting that school-based training programs have positive impact on improving their teaching skills. Few of them seems to have different perspectives that 2(6.7%) of teachers disagree and 1(3.3%) of them are totally strongly disagree which make total of 3(10%) of teachers. This indicate that there is low level of dissatisfaction or not benefited with school-based training to same of teachers. However, 7(23.3) of teachers are remaining neutral (agree or disagree) which indicate that they are not sure about the contribution of school-based training or drastically current changes. This result is similar to the study developed by Hardman et al. (2015) and Sahlberg. (2020) which identified the importance of continuous professional development (CPD) for teachers in order to improve teaching methods and learners’ outcomes. In the context of public primary schools in Morogoro municipality, these results show that school-based training provide more contribution as a simple way available to impart teachers with capacity building to improve teachers’ productivity. However, percentage of teachers who have neutral or negative opinions, it may help to show the areas which need improvement in case of training contents, methods used and delivery time.
The training content is relevant to my daily teaching tasks. The results show that many teachers were accepting that training contents provided in schools are very important when directly associated with their daily teaching tasks. About 19(63.3%) of teachers agree and 2(6.7) were strongly agree and make total of 21(70%) of teachers accept that, training content is relevant to their daily teaching tasks. This verifies the argument of Millinga. (2024) which describe that, professional training when provided in association with really teaching and environment of teachers work, possibly will provide positive impact in improving teaching methodologies. The interview with head of school on May 14,2025, emphasized” the training contents through school-based training provided in my school is relevant to teachers daily teaching tasks which help teachers to strengthening their knowledge in my school during lessons preparation, analysing and mastering subject contents during teaching, using teaching and learning materials effectively hence improving their teaching methods and motivation” this indicate that even head of the school understanding the role of school-based training to their schools. This also supported by Wondem. (2015) argue that the relationship between training contents and daily teaching tasks increases working morality to teachers and be able to use new knowledge while teaching in the class. This is true because through training teachers may gain motivation, knowledge and experience in improving their classroom teaching and content mastery. However, 7(23.3%) of teachers who respond to the questionnaires remain neutral and few 2(6.6) disagree and strongly disagree, this implies that, there is existing challenges in school-based training programs that contain contents which does not considering the basic subject needs or school level in public primary schools. Rawle et al. (2019) argue that training which does not directing teachers to the needs of their work, minimize their working efforts during practices. Therefore, these results show the importance of preparing professional training which consider the daily needs of teachers in their work like teaching resources, time and motivation in order to increase efficiency of teaching in public primary schools especially in Morogoro Municipality.	Comment by Nafiu Ayodeji Hakeem: Grammar needs correction. For example: ‘This finding supports Millinga (2024), who argues that professional training aligned with classroom realities can improve teaching methodologies.’ 
I apply the knowledge gained from training in my classroom.  The statistic show that more teachers accept that they apply knowledge gained from training (school-based training) in their classroom during questionnaire responses. The result show that 56.7% of teachers agree and 16.7% are totally strongly agree and make summation of 73.4% of teachers who accept that school based-training help them to apply the knowledge gained from training in their classroom teaching practices.  These results show that school-based training have more contributions in increasing effectiveness in teaching. Teachers’ ability to use training in classroom practices is the best indicator for successful of professional development. This also supported by Wondem. (2015) and Rawle et al. (2019) they argue that teacher’s participation in school-based training development have direct benefits that promote effectiveness of teaching methodologies and improvement of learning outcomes. However, 10% of teachers disagree, 6.7% were totally strongly disagree, and 10.0% were neutral, this indicate that there are challenges to some of teachers on how to use their knowledge in the class effectively. This imply that there is the need for teachers to be monitored, given support from head of schools and establishment of strong cooperation among teachers in order to make sure that school-based training is used effectively. Therefore school-based training which is provided in public primary schools in Morogoro municipality according to statistic contribute more efforts for teacher teaching although there is the need of stabilizing supporting programs to ensure continuous ion of proper use of knowledge.
The training has helped me deliver lessons more effectively. Research results show that 73.3% of teachers agree or strongly agree believe that school-based training help them to improve lesson delivery in the class. This indicate that this training is very crucial in improving effectiveness of teaching. This supported by Hardman et al. (2015), they argue that professional training conducted in school may contribute much to the improvement of teaching methodologies if it considers the reality of teaching environment teachers. This is true that in order for the teachers to deliver well their lessons, teaching environment should have all necessary teaching resources like text books, good infrastructure, motivation and professional training that help teachers to improve their teaching methods. Although 13.3% of teachers have their neutral opinions, the situation which show being ensure about the impact of the training. This can be due to variations in training standards, or the training that associate with teacher’s needs. Millinga (2014) argue that training should be continuous, of action, and align with teaching context in order to bring positive outcomes. Either, 13.4% (6.7% of teachers disagree and 6.7% were totally strongly disagree) this imply that few number of teachers have not seen the direct potentiality from the training. This situation indicates that there is challenge in quality of training contents or its implementation. This supported by Rawle et al. (2019) they identified that variations in training methods and lack of comparison and really basic teachers need contribute to have different perspectives among the teachers. Also, Wondem. (2015) explain that more teachers face different challenges of implementing what they had learned, because of lack of support or enough follow-up. This is similar to the current situation in public primary schools especially in Morogoro Municipality, there is no formality of delivering training, and lack of support and effective follow-up may hinder the teachers to deliver their lesson effectively in the class. Although many teachers seem training are potential in provision of quality subject contents, availability of teachers who disagree or neutral, imply that there is possibility of improving content, monitoring and establish strong relationship of training with teachers teaching environment in order to make everybody enjoy the potentiality equally.
I can manage my classroom better after attending the training. Results show that many teachers for 60.0% agree and 10.0% were totally strongly agree and make sum of 70.0% of teachers who believe that school-based training help them to manage their classroom better after attending their training. This indicate that training which is provided targeting to impart teachers with proper teaching methodologies to pupils in order to maintain and stabilizing pupils discipline and creating conducive learning environment. This supported by Wondem (2015) who suggest that school-based training imparting teachers with teaching methodologies for proper classroom management in order to create conducive learning environment during the process of teaching and learning in the class. Which is true through training teachers may learn different methods of managing their pupils during the process of teaching and learning in the class, by referring what they have learned during school-based training with reference to teachers in Morogoro Municipality. Many of them agree that school-based training help them to manage their class during the process of teaching and learning. Also, Rawle et al (2019) they verified that teachers whose receive training in their school context, may have high possibility of using their competence directly in their normal classes and this led to increase efficiency, methods of controlling discipline, timetable arrangement and learners’ involvements. However, 3.3% of teachers disagree, and 13.3% were totally strongly disagree, and 13.3% were neutral, that means they don’t see any changes from school-based training. Milling (2014) argue that professional training provided daily, obviously help to improving confidentiality to teachers in the process of dealing with different challenges in class teaching. This was taking place especially to the public primary schools which have limited teaching and learning resources. Therefore, statistic results, indicate that school-based training have more contribution to the improvement of teacher’s ability to manage their classroom effectively.
many students’ performance has been improved due to the training i received” many teachers accept that their student’s performance has been improved due to training they received. The statistic results show that 46.7% of respondents agree, and 23.3 were totally strongly agree that make total of 70% agree to the statement. These results aligning with the research done by Wondem. (2015) and Rawle et at. (2019), they discover that, teachers’ professional development through training has more contribution to the academic success of learners. Also, Sahlberg. (2020) argue that good training preparation which aligning with teacher’s context help them to use quality teaching methods that stimulating learners’ achievements. Therefore, this imply that teaching methods adopted by teachers during training in public primary school influencing active learning to students and improve their performance. Referring to Morogoro municipality, according to statistic results, it shows that many students their performance has been improved due to the training provided to their teachers. Even though, 20% of teachers remain neutral, 10% disagree and 10% were strongly disagree, which indicate that, not all teachers were benefited from training. These variations may be due to the quality or alignment of training contents (Rawle et al.,2019), lack of proper follow-up and support after training (Milling,2014) or challenge of learning environment like students’ preparation or home learning environment. In public primary school like those within Morogoro Municipality, challenges of learning environment, lack of adequate support and monitoring hinder teachers to participate effectively during training.
Although, many respondents accept that school -based training improve learners’ performance, presence of different opinions indicate that there is the need of improving training contents, monitoring and collaboration in school learning environments.
“The trainers were knowledgeable and well-prepared” the result show that 56.7% of teachers were agree and 13.3% were total strongly agree that make total of 70% respondents who show positive agreement to the statement. These results verified the argument of Cohen et al. (2018) that quality of facilitators is very crucial issue for successful of professional development training. Expert professional was able to facilitate the training effectively using quality teaching methods that help teachers to understand and use it practically. However, 20% of respondents were neutral (they are agreeing or disagree), and 13.4% (6.7% disagree and 6.7% were strongly disagree), these teachers show dissatisfaction with the competence of facilitators. These variations may be occurred due to different quality of facilitators and training environment. According to Hardman et al. (2015) lacky of equity for quality of facilitators may weaken the impact of school-based teachers training. Therefore, it’s important to make sure that all facilitators have enough competence, in-depth understanding of contents and quality teaching methodologies. But even if more teachers were satisfied with the quality of training facilitation, but present of respondents who rise dough (agreeing, disagree and neutral) it indicates that there is the need of improving selection of quality and competent facilitators and their preparation in order to make sure that there is quality and standard of training provision to all public primary schools.
“The training session were well-organized and easy to follow” the result show that 53.3% agree, and 13.3% were strongly agree, that make total of 66.6% of respondents to have positive perspectives about organization and provision of training. This show that school-based training was well-organised and in high extent, these help teachers to understand and participate effectively. The training which is well-organized, enhance quality understanding, teachers’ collaboration and implementation of teaching competence. Sahlberg (2020) argue that, effectiveness of training to teachers were more depending on structure and its presentation especially where there is practical orientation and effective teachers’ participation. Although, 23.3% of respondents were neutral, and 10% (6.7%disagree, and 3.3% strongly disagree) they show dissatisfaction with training arrangements. This indicate that there are variations based on the way training was provided from one school to another. According to Rawle et al. (2019) lack of common standards in training provided many times, cause variations in outcome experiences among teachers. Although many teachers show positive opinions, but there is in need of improving planning, delivery, and controlling of these training in order to make sure that every participant get equal benefit.
“I received adequate support to implement what I learned” according to statistic results, 50.0% of teachers agree, and 13.3% were strongly agree, 23.3% they are neutral with no any opinion, 10.0% disagree and 3.3% are strongly disagree. This result show that total of 63.3% of teachers agree that they receive adequate support from the training to implement what they learned after training. This indicate that more than half of respondents receive good learning environment to implement the knowledge they get from the training. This support is very important for successful school-based professional development, because teachers have highly possibility of using new teaching methodologies when they get good guidelines and monitoring (Wondem, 2015). Although, 23.3% of teachers they don’t have any opinion, and 13.3% (10.0% disagree, and 3.3% strongly disagree) they are not dissatisfaction. This imply that not all teachers have received inadequate support in equal standard. This was supported by Millinga. (2014) who argued that lack of monitoring, counselling and collaboration between teachers weaken the implementation of training in the class.  However, many were satisfied with the adequate support provided during training, but still yet, there is number of teachers who did not receive enough support. This show the importance of making strong programs for monitoring, professional support, and controlling in order to make sure that knowledge teacher gained from the training are used effectively.
I feel more motivated to teach after attending the training” according to statistic results 60.00% of teachers agree, and 23.3% were strongly agree, 13.3% were strongly disagree, 3.3% were neutral they have no any opinion and 0% were not agree or disagree. This show that total of 83.3% of respondents were feeling more motivated to teach after attending the training. This imply that these school-based training have much contributions towards increasing molarity of work among teachers. This was supported by Sahlberg. (2020) who argued that effective training promotes teachers’ morale, confidence and commitment, issue that enhance quality of teaching in the class. Even though, there are 13.3% of respondents who totally strongly disagree, and 3.3% of them who are neutral during questionnaires response. This indicate that; not all teachers were feeling motivated from school -based training they receive. This situation was contributed by personal reasons such as tiredness of working, dissatisfied with training contents or methods and the relationship between training and common teaching context (Rawle et al., 2019). School-based training in public primary schools which are delivery using quality strategies are able to increase motivation to teachers. In order to achieve positive outcomes, it is better to practise it in daily activities, facilitating training in attractive way and school headteachers should provide strong support to teachers so as to meet their needs.
The study demonstrates clear evidence that school-based teacher training programs positively influence teaching practices, classroom management, and student outcomes, in line with Social Cognitive Theory (SCT) as described by Bandura (2020). Teachers reported school-based training as relevant, well-organized, and effective in improving instructional delivery, classroom management, and student performance, which is in line with the findings by Zimmerman (2021). Head teacher interviews corroborated these findings, noting increased teacher confidence, adoption of new teaching methods, and overall classroom improvement following the training.
Interviews with head teachers indicate that a supportive atmosphere, including school-based quality assurance and instructional resources, is crucial for training success. This aligns with SCT's emphasis on observational learning and behavior change (Bandura, 2020). These characteristics certainly contributed to teachers' ability to apply new abilities, supporting the World Bank's (2023) advice for continual and inclusive professional development.
Unlike some professional development programs in South Asia and Latin America, which often lack practical application or alignment with teachers’ needs (World Bank, 2020; García & Weiss, 2019), the training in this study was seen as relevant and applicable, likely due to its collaborative and context-specific design, as highlighted by the MEWAKA framework (MoEST, 2021). Nonetheless, the findings underscore the need for ongoing support and follow-up, as studies from Kenya and South Africa have shown that insufficient continuous support can limit the impact of training (Wambugu & Changeiywo, 2020; Adler & Reed, 2021).	Comment by Nafiu Ayodeji Hakeem: The findings and discussion section contains strong data presentation and a clear narrative showing the effect of school-based training. However, the writing is verbose, tense usage is inconsistent, and several sentences need grammatical cleanup. Streamlining sentences, avoiding repetition, and structuring interpretation more sharply will make the findings more persuasive and professional. The discussion would also be stronger if linked more explicitly and consistently to the theoretical framework throughout. 

4.3 Conclusions
This study has demonstrated that school-based teacher training programs in Tanzania significantly enhance teachers' instructional practices, classroom management, and student performance, as corroborated by head teacher interviews. Grounded in Social Cognitive Theory (SCT), the findings highlight the critical role of teacher self-efficacy, supportive school environments, and collaborative learning in driving these improvements. Teachers reported increased confidence in delivering lessons effectively, applying new teaching methods, and fostering better student outcomes after attending school-based professional development training. Head teachers confirm that school-based training, supported by quality assurance mechanisms and teaching materials, creates a conducive environment for professional growth and improved learning outcomes. However, challenges such as resource constraints and logistical barriers, as noted in the literature, suggest that while these programs are effective, their scalability and sustainability require further attention. 
4.4. Recommendations 
Based on the findings, the following recommendations are proposed to enhance the effectiveness and sustainability of school-based teacher training programs. Policymakers and educational authorities at the local government level should prioritize the expansion of school-based professional development initiatives, such as the MEWAKA framework, to ensure they are accessible to all teachers, they have facilitators, and a clear budget. These programs should continue to focus on practical, context-specific teaching strategies to maximize relevance and application in classrooms.
Schools should implement school-based ongoing mentorship and peer collaboration systems to sustain the impact of training. Regular follow-up sessions and feedback from quality assurance departments can help teachers refine their skills and address classroom challenges effectively.
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