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The purpose of this study is to investigate Gender Variations in Cognitive, Affective and Behavioural Attitudes Towards Dressing Code Among Students in the Faculty of Education, Delta State University, Abraka, Nigeria. A descriptive survey design was adopted for the study. The population of the study is made up of 6,605 undergraduate students in the Faculty of Education. The sample comprised 879 students selected through stratified and proportionate stratified sampling techniques. The instrument used for data collection was a questionnaire, which was validated by experts in Measurement and Evaluation. The Cronbach Alpha reliability coefficient was used to estimate the reliability of the instrument and a coefficient of 0.83, 0.88 and 0.70 was obtained for Cognitive, Affective and Behavioural Component of attitude towards dressing code respectively. The data collected were analysed using mean, standard deviation and independent samples t-test. The hypotheses were tested at 0.05 level of significance. The findings of the study revealed that student generally have positive cognitive, affective and behavioural component of attitude and that there is no significant difference between male and female students’ attitude towards the dress code in the Faculty of Education. The study recommended amongst others, that the faculty should strengthen awareness campaigns through seminars, orientation programs, and sensitization activities to continually emphasize the professional relevance of decent dressing.	Comment by Harshani: Background of the study? 
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Introduction
Despite the introduction of dress codes in higher institutions to ensure modesty, professionalism, and a conducive learning environment, non-compliance remains a major challenge. At Delta State University, Abraka, particularly in the Faculty of Education, students were recently instructed to adhere to specific dress guidelines, prohibiting sagging trousers, short or revealing outfits, coloured attachments, dreadlocks, nose rings, and other forms of perceived indecent dressing. However, compliance has been far from total. A preliminary headcount carried out by the researcher showed that about 87.1% of students failed to comply with the regulations, an indication that dress code enforcement in the faculty has not achieved the expected full compliance. This raises concerns about students’ attitudes towards the dress code, and whether these attitudes influence compliance levels.	Comment by Harshani: Provide references. 
This study became necessary due to the fact that dress codes in Nigerian universities are often instituted to curb indecent dressing, which has been linked to moral decadence, sexual harassment, and distractions in learning (Asaju, 2013; Popoola, 2023). Former Minister of Education, Fabian Osuji, had earlier emphasized the role of dress codes in reducing sexual misconduct, particularly targeting indecent dressing among female students (Anigbogu, 2007). Yet, research and media reports, such as the BBC documentary on sexual harassment in Nigerian and Ghanaian universities, reveal that dress codes alone do not prevent sexual exploitation, as many harassment cases occur regardless of female students’ mode of dressing. This reality calls for a deeper understanding of how students themselves perceive and react to dress code policies.
Empirical studies have examined dress codes from various perspectives. Ogbeche (2017) reported that the University of Lagos justified its dress code on the grounds that indecent dressing lowers moral and academic standards. Similarly, Mofoluwawo and Oyelade (2012) found that public universities often drive dress code policies by morality considerations, while faith-based universities like Covenant University adopt stricter corporate dress patterns (Covenant University, 2020; Taiwo, 2022). In Northern Nigeria, Ahmadu Bello University prescribes neatness and discourages male students from earrings or plaiting hair, reflecting regional religious and cultural influences (Okoba, 2021). Other scholars, like Omode (2011), have linked indecent dressing to moral decadence, sexual abuse, and cultism. However, most of these studies have focused on institutional policies, administrative perspectives, or moral implications, with little attention given to students’ attitudes, especially the cognitive (beliefs), affective (feelings), and behavioural (actions) dimensions of attitude toward dress codes.
While policies and sanctions exist, what remains less understood is how students actually think about, feel about, and behave toward dress codes, and whether these attitudes differ by gender. Understanding these dimensions is crucial in educational measurement and evaluation, as attitudes can be systematically assessed and used to explain patterns of compliance or resistance.
The study is anchored on the Theory of Planned Behaviour (TPB) propounded by Ajzen (1991). The TPB posits that human behaviour is guided by three kinds of considerations: behavioural beliefs (cognitive component; beliefs about the likely outcomes of behaviour), normative beliefs (affective component; social pressures and emotional evaluations), and control beliefs (behavioural component; perceived ease or difficulty of performing the behaviour). According to Ajzen, these considerations shape intentions, which in turn predict actual behaviour. The core assumption of TPB is that people’s attitudes toward a behaviour, combined with subjective norms and perceived behavioural control, strongly determine whether they will perform the behaviour. The TPB theory is relevant to the current study because students’ compliance with dress code policies can be explained through their attitudes (beliefs about dress codes), the social pressures they experience (peer and institutional expectations), and their perceived ability or willingness to conform.
In view of the above, the present study seeks to examine the attitude of undergraduate students towards dress codes in the Faculty of Education, Delta State University, Abraka, with specific focus on the cognitive, affective, and behavioural components, as well as gender differences in attitude.
[bookmark: _Toc209436386]Research Questions 
The following research question guided the study	Comment by Harshani: s
1.	What is the level of cognitive component of attitude towards the dressing code in the faculty of education?
2.	What is the level of affective component of attitude towards the dress code in the faculty of education?
3.	What is the level of behavioural component of attitude towards the dress code in the faculty of education?	Comment by Harshani: Mention research objectives also. 
[bookmark: _Toc209436388]Hypotheses	Comment by Harshani: This is not the way you should provide hypotheses. Remove numbering and mention properly. 
The following hypotheses were tested in the study.
1.	There is no significant difference between male and female student on the level of cognitive component of their attitude towards the dress code in the faculty of education.
2.	There is no significant difference between male and female student on the level of affective component of their attitude towards the dress code.
3.	There is no significant difference between male and female student on the level of behavioural component of their attitude towards the dress code.
Methods
The deceptive survey research design was adopted in the study. The population of the study consists of 6,605 undergraduate students in the faculty of Education, Delta state Abraka. The sample size of the study consists of 879 students in the faculty of education Delta State University Abraka. The students were drawn using stratified and proportionate random sampling techniques. First, the stratified sampling technique was employed to ensure fair representation of students from all the ten departments in the faculty. Each department was treated as a stratum, and the total number of students in each stratum was obtained. Thereafter, the proportionate sampling method was applied to determine the exact number of students to be selected from each department in line with its population size relative to the overall population of 6,605. Within each department, simple random sampling was used to select individual respondents until the required quota was attained, giving a total sample size of 879 students, which represents approximately 13.3% of the entire population.
The instrument used for data collection in the study was a structured questionnaire developed by the researchers. The instrument was specifically designed to measure undergraduate students’ attitudes toward the dressing code in the Faculty of Education, Delta State University, Abraka. It was carefully constructed in line with the three widely recognized components of attitude, cognitive, affective, and behavioural, thereby ensuring comprehensive coverage of the construct under investigation. The questionnaire consisted of three major sections. Section A (Cognitive Component) comprised 15 items designed to assess students’ beliefs, perceptions, and thought patterns regarding the relevance, fairness, and necessity of the faculty’s dressing code. Sample items in this section focused on students’ beliefs about whether the dress code promotes decency, enhances academic seriousness, or infringes on personal freedom. Section B (Affective Component) also contained 15 items and was aimed at eliciting students’ feelings and emotional reactions toward the dress code. Items in this section tapped into emotions such as satisfaction, resentment, pride, or embarrassment associated with complying or failing to comply with the dressing regulations. Section C (Behavioural Component) equally consisted of 15 items and sought to capture the extent to which students actually comply with or resist the dress code through observable behaviours, such as avoiding restricted clothing, adhering to prescribed styles, or deliberately violating the rules as a form of protest. All items in the instrument were close-ended to allow for ease of response, uniformity in data collection, and quantitative analysis. The response format was structured using a four-point Likert scale: Strongly Agree (SA) = 4 points, Agree (A) = 3 points, Disagree (D) = 2 points, and Strongly Disagree (SD) = 1 point. The face and content validities of the instrument were done through experts’ judgement. To ensure the reliability of the instrument, the questionnaire was trial-tested on 30 undergraduate students from the Faculty of Social Science Delta State University Abraka, who were not part of the study sample. The responses were analysed using the Cronbach Alpha reliability coefficient. And a coefficient of 0.83, 0.88 and 0.70 was obtained for Cognitive, Affective and behavioural Component of attitude respectively.
The questionnaire was administered directly by the researchers. Before the commencement of data collection, each participant was fully briefed on the objectives of the study, the scope, and how their responses would contribute to the overall understanding of students’ attitudes towards the dressing code in the Faculty of Education. Students were informed that their participation was entirely voluntary, and they had the right to withdraw from the study at any stage without facing any form of penalty or disadvantage. To establish informed consent, the researchers explained the details of the study and secured verbal agreement from each student prior to participation. Confidentiality of participants’ responses was strictly maintained; no identifying information such as names or matriculation numbers was required on the questionnaire, thereby ensuring anonymity. The data collected were analysed using both descriptive and inferential statistics. The research questions were answered using mean and standard deviation, while independent samples t-test was used to test the hypothesis at a 0.05 level of significance. 
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Research Question 1: What is the level of cognitive component of attitude towards the dressing code in the faculty of education?
Table 1: Mean analysis of the level of cognitive component of attitude towards the dressing code in the faculty of education
	S/N
	Statement
	Mean
	SD
	Remark

	1
	Knowledge of the dress code reduces cases of indecent dressing.
	3.41
	0.93
	Positive

	2
	I am aware the faculty of education has a dress code policy.
	3.13
	0.80
	Positive

	3
	Dressing properly improves the image of the university.
	3.12
	0.88
	Positive

	4
	Dressing appropriately enhance self-confidence.
	3.03
	0.93
	Positive

	5
	Adhering to the dress code prepares students for a professional life.
	3.02
	1.06
	Positive

	6
	The dress code policy is proper communicate to all students.
	2.99
	0.87
	Positive

	7
	The dress code policy helps maintain discipline among students.
	2.99
	0.79
	Positive

	8
	The dress code policy applies equally to male and female students.
	2.91
	1.00
	Positive

	9
	The dress code policy protects the cultural values of the society.
	2.90
	0.94
	Positive

	10
	Proper dressing prevents distraction in learning environments.
	2.86
	1.02
	Positive

	11
	There penalties for violating the dress code.
	2.85
	0.91
	Positive

	12
	The dress code are necessary measures for maintaining order and discipline.
	2.83
	0.96
	Positive

	13
	The dress code policy is necessary for all academic institutions.
	2.82
	1.06
	Positive

	14
	The dress code is designed to suit the learning environment.
	2.65
	1.03
	Positive

	15
	Dress code compliance contributes to academic seriousness.
	2.33
	1.06
	Negative

	Average Mean
	2.92
	0.95
	Positive

	Criterion Mean = 2.50


Table 1 presents a mean analysis of the level of cognitive component of attitude towards the dressing code in the faculty of education. The findings indicate that the mean scores range from 2.33 to 3.41, with an overall average mean of 2.92. Given that the criterion mean is set at 2.50, these results suggest that students generally have a positive cognitive attitude toward the dress code. 
Research Question 2: What is the level of affective component of attitude towards the dress code in the faculty of education?
Table 2: Mean analysis of the level of affective component of attitude towards the dressing code in the faculty of education.
	S/N
	Statement
	Mean
	SD
	Remark

	1
	I feel comfortable dressing according to the dress code policy.
	3.09
	0.89
	Positive

	2
	The dress code helps you dress appropriately.
	3.00
	0.89
	Positive

	3
	I feel proud when my dressing confirms to the university standards.
	2.95
	0.91
	Positive

	4
	The dress code policy motivates me to dress modestly.
	2.92
	0.79
	Positive

	5
	I am happy when other students comply with the dress code.
	2.92
	0.81
	Positive

	6
	I see the dress code as a symbol of the university identity.
	2.87
	1.00
	Positive

	7
	I appreciate the need for a dress code policy.
	2.85
	1.01
	Positive

	8
	The dress code policy makes me improve my dressing styles.
	2.77
	0.97
	Positive

	9
	The dress code policy makes me feel more respected on campus.
	2.76
	0.99
	Positive

	10
	The dress code policy makes me feel self- confident.
	2.76
	0.96
	Positive

	11
	I believe the dress code enhance the academic atmosphere.
	2.72
	0.98
	Positive

	12
	The dress code is fair and equitable for all students.
	2.72
	0.92
	Positive

	13
	The dress code policy makes you more or less confident.
	2.66
	0.96
	Positive

	14
	I feel positive about enforcing the dress code policy.
	2.63
	0.93
	Positive

	15
	I am satisfied with the current dress code policy rule.
	2.63
	1.00
	Positive

	Average Mean
	2.82
	0.93
	Positive

	Criterion Mean = 2.50


Table 2 presents a mean analysis of the level of affective component of attitude towards the dressing code in the faculty of education. The findings indicate that the mean scores range from 2.63 to 3.09, with an overall average mean of 2.82. Given that the criterion mean is set at 2.50, these results suggest that students generally have a positive affective attitude toward the dress code. 
Research Question 3: What is the level of behavioural component of attitude towards the dress code in the faculty of education?
Table 3: Mean analysis of the level of behavioural component of attitude towards the dressing code in the faculty of education
	S/N
	Statement
	Mean
	SD
	Remark

	1
	I always dress according to the dress code policy.
	3.37
	0.80
	Positive

	2
	I ensure my dressing is neat and well, kept at all times.
	3.28
	0.76
	Positive

	3
	I avoid wearing the cloth considered inappropriate on campus.
	3.26
	0.69
	Positive

	4
	I ensure my dress is neat and well-kept at all times
	3.20
	0.96
	Positive

	5
	I avoid wearing revealing cloths on campus.
	3.09
	0.88
	Positive

	6
	I avoid wear clothes with offensive prints or file.
	3.06
	0.96
	Positive

	7
	I dress differently when going for academic events compared to casual outings
	2.90
	0.91
	Positive

	8
	I avoid excess jewelleries on campus
	2.88
	1.07
	Positive

	9
	I wear cloth that reflect decency.
	2.88
	0.89
	Positive

	10
	I consciously follow the rules of the dress policy.
	2.84
	0.94
	Positive

	11
	I remind other students the importance of follow the dressing appropriately.
	2.77
	0.92
	Positive

	12
	I select my cloths considering the dress code.
	2.77
	0.99
	Positive

	13
	I comply with fort wear rules set by the faculty.
	2.72
	0.95
	Positive

	14
	I avoid wearing clothes that makes me self-conscious
	2.62
	1.02
	Positive

	15
	I encourage my friends to dress according to dress code policy.
	2.58
	0.95
	Positive

	Average Mean
	2.95
	0.91
	Positive

	Criterion Mean = 2.50


Table 3 presents a mean analysis of the level of behavioural component of attitude towards the dressing code in the faculty of education. The findings indicate that the mean scores range from 2.58 to 3.37, with an overall average mean of 2.95. Given that the criterion mean is set at 2.50, these results suggest that students generally have a positive behavioural attitude toward the dress code.
Hypothesis 1: There is no significant difference between male and female student on the level of cognitive component of the attitude towards the dress code in the faculty of education
Table 4: t-test comparison of the difference between male and female student on the level of cognitive component of the attitude towards the dress code in the faculty of education.
	Sex
	n
	Mean
	SD
	df
	t-value
	p-value
	Remark

	Male
	432
	43.14
	7.52
	877
	0.97
	0.34
	Not Significant

	Female
	447
	44.49
	7.83
	
	
	
	

	α = 0.05


Table 4 shows an independent samples t-test, which was used to compare the difference between male and female student on the level of cognitive component of the attitude towards the dress code in the faculty of education. The result shows that male students (n = 59) had a mean rating of 43.14, while female students (n = 61) had a mean rating of 44.49; t (877) = 0.97, p > 0.05 level of significance. Hence, the null hypothesis is rejected, which means that there is no significant difference between male and female student on the level of cognitive component of the attitude towards the dress code in the faculty of education.
Hypothesis 2: There is no significant difference between male and female student on the level of affective component of their attitude towards the dress code  
Table 5: t-test comparison of the difference between male and female student on the level of affective component of the attitude towards the dress code in the faculty of education
	Sex
	n
	Mean
	SD
	df
	t-value
	p-value
	Remark

	Male
	432
	40.76
	8.70
	877
	1.88
	0.06
	Not Significant

	Female
	447
	43.69
	8.35
	
	
	
	

	α = 0.05


Table 5 shows an independent samples t-test, which was used to compare the difference between male and female student on the level of affective component of the attitude towards the dress code in the faculty of education. The result shows that male students (n = 59) had a mean rating of 40.76, while female students (n = 61) had a mean rating of 43.69; t (877) = 1.88, p > 0.05 level of significance. Hence, the null hypothesis is rejected, which means that there is no significant difference between male and female student on the level of affective component of the attitude towards the dress code in the faculty of education.
Hypothesis 3: There is no significant difference between male and female student on the level of behavioural component of their attitude towards the dress code
Table 6: t-test comparison of the difference between male and female student on the level of behavioural component of the attitude towards the dress code in the faculty of education
	Sex
	n
	Mean
	SD
	df
	t-value
	p-value
	Remark

	Male
	432
	43.49
	6.19
	877
	1.24
	0.22
	Not Significant

	Female
	447
	44.85
	5.86
	
	
	
	

	α = 0.05


Table 6 shows an independent samples t-test, which was used to compare the difference between male and female student on the level of behavioural component of the attitude towards the dress code in the faculty of education. The result shows that male students (n = 59) had a mean rating of 43.49, while female students (n = 61) had a mean rating of 43.69; t (877) = 1.27, p > 0.05 level of significance. Hence, the null hypothesis is rejected, which means that there is no significant difference between male and female student on the level of behavioural component of the attitude towards the dress code in the faculty of education.
[bookmark: _Toc209436405]Discussions
The first finding showed that students demonstrated a positive cognitive perception of the faculty dress code. This indicates that students are not only aware of the existence of the policy but also recognize its relevance in promoting decent dressing and appreciate its contribution to enhancing the image of the university while preparing them for future professional engagements. Such awareness and recognition align with the view of Ede and Ogbu (2019), who stressed that adherence to institutional dress codes fosters discipline, instils a sense of responsibility, and equips students with the standards required in professional environments.
The second finding revealed a positive affective attitude toward the dress code, as students expressed feelings of comfort, modesty, pride, and respect associated with compliance. This suggests that the policy resonates emotionally with the students, reinforcing its acceptance beyond cognitive recognition. This finding corroborates Okeke (2021), who reported that dress code policies can positively influence students’ self-perception and sense of identity. However, Okeke also emphasized that strict enforcement can sometimes diminish satisfaction, pointing to the complexity of emotional responses to institutional regulations.
The third finding showed that students demonstrated a positive behavioural attitude toward the dress code. This implies that many students consciously comply by avoiding inappropriate clothing, following faculty rules, and maintaining decency in their dressing. This observation is in line with Yusuf (2020), who argued that compliance with dress codes in Nigerian universities is often driven by personal conviction and individual discipline rather than peer influence, highlighting the role of self-motivation in behavioural adherence.
The fourth finding revealed no significant difference between male and female students in the cognitive component of their attitude toward the dress code. This implies that gender does not substantially influence how students perceive the rationale and importance of the policy. This result supports Oliver et al. (2022), who found that while dress formality enhances perceptions of competence, it does not significantly differ across gender lines in shaping attitudes, indicating that cognitive perceptions of dress codes are nuanced and relatively universal.
The fifth finding showed no significant gender difference in the affective component of attitudes toward the dress code. This implies that both male and female students share similar emotional responses to the policy, perceiving it as fair and equally applicable. This aligns with the perspective of Nwankwo and Okwudishu (2020), who argued that well-structured and clearly communicated dress code policies can be implemented in gender-neutral ways. However, this finding contradicts Adeniran (2018), who contended that dress codes in higher institutions often place heavier restrictions and scrutiny on female students, raising debates on fairness and inclusivity in enforcement practices.
The sixth finding disclosed no significant gender difference in the behavioural component of attitude toward the dress code. This suggests that both male and female students demonstrate comparable levels of compliance and that gender does not appear to determine behavioural adherence. This observation is consistent with Workman and Johnson (1994), who noted that dress styles often communicate social traits such as friendliness or competence without necessarily differing significantly across genders, indicating that behavioural responses to dress code standards may be relatively uniform.
[bookmark: _Toc209436408]Conclusion and Recommendations
The study concluded that undergraduate students in the Faculty of Education, Delta State University, Abraka, generally hold positive cognitive, affective, and behavioural attitudes toward the faculty’s dress code. Students not only recognize the importance of the policy but also emotionally appreciate its relevance and demonstrate a considerable level of compliance. Furthermore, the absence of significant gender differences across the cognitive, affective, and behavioural components of attitude suggests that the policy is perceived as fair, inclusive, and equally applicable to both male and female students. 
In view of the findings, the following recommendations have been made:
1. The faculty should strengthen awareness campaigns through seminars, orientation programs, and sensitization activities to continually emphasize the professional relevance of decent dressing.
2. The faculty should provide continuous positive reinforcement by recognizing compliant students and creating platforms where they can share their experiences.
3. The university should ensure consistency in enforcement and avoid selective application of the rules.
4. The faculty should maintain the gender-neutral framing of the dress code to avoid reinforcing stereotypes.
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