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ABSTRACT

	This study aimed to enhance the teaching and learning of Gender and Society, a general education elective in Philippine higher education, by developing and validating a contextualized workbook. It sought to identify common course topics that can be contextualized, document the strategies employed by teachers, examine the challenges they face, and determine the validity of the developed workbook.	Comment by Z: There are 2 research objectives, please choose which one you need according to your research.
The research employed a descriptive developmental design, progressing through three stages: planning, development, and validation.
The study was conducted in three higher education institutions (HEIs) in Ilocos Sur, Philippines, during the second semester of academic year 2023–2024.
Purposive sampling identified two groups of participants. The first group comprised six teachers handling the Gender and Society course, while the second group included seven validators (six social science experts and one visual graphics technical expert). Data were gathered through a researcher-made survey checklist, an interview guide, and a validation instrument adapted from existing studies. Statistical tools, including frequency counts, composite means, and thematic analysis, were employed to analyze the data.	Comment by Z: Structure your research method by minimizing words and sentences.
Findings revealed 21 common topics across institutional syllabi suitable for contextualization. Teachers primarily contextualized lessons by integrating students’ experiences, using local examples, and embedding cultural contexts. Challenges included limited access to local resources and difficulties in ensuring cultural relevance. The developed workbook was rated highly valid across five dimensions: adequacy, coherence, appropriateness, usefulness, and contextualization.	Comment by Z: Briefly explain your research results so readers understand your findings.
The study demonstrated that a contextualized workbook can effectively support the delivery of Gender and Society by providing relevant, culturally grounded, and pedagogically sound learning resources. Its development addresses the scarcity of instructional materials for elective GE courses and underscores the importance of contextualization in promoting meaningful student engagement. The validated workbook offers a model for future resource development in Philippine higher education.



Keywords: Contextualized Workbook in Gender and Society, Gender and Society, General Education Curriculum, Instructional Materials, Contextualization Strategies, Curriculum Development	Comment by Z: Your keywords are too long, correct them according to the requirements.
1. INTRODUCTION

Education is widely recognized as a central driver of national development, as it equips citizens with the knowledge, skills, and values necessary to participate productively in society. In the Philippines, the past decade has been marked by major reforms intended to improve quality across all levels of the educational system. The enactment of Republic Act 10533, otherwise known as the Enhanced Basic Education Act of 2013, initiated a shift to the K to 12 curriculum, aligning the Philippine system with international standards and expanding the basic education cycle. This reform sought to enhance student competencies, prepare learners more effectively for tertiary education and employment, and promote lifelong learning. Consequently, higher education institutions (HEIs) were compelled to reconfigure their own curricula to complement these systemic changes. In particular, the Commission on Higher Education (CHED) released Memorandum Order (CMO) No. 20, series of 2013, introducing a revised General Education Curriculum (GEC). The GEC emphasized holistic learning, civic responsibility, and intellectual competencies through both core and elective courses, among which “Gender and Society” has emerged as a critical area of study (CHED, 2013).	Comment by Z: In this introduction, you wrote a lot of non-factual and opinionated information. Correct this with data from previous researchers relevant to the problem you are researching.

The introduction does not yet address the problem you are researching, but it needs further research..
The elective course Gender and Society is distinctive in its focus on the social construction of gender and its implications for personal, cultural, and political life. Designed to equip students with analytical tools to interrogate stereotypes, gender-based discrimination, and cultural practices, the subject fosters awareness of equality, inclusivity, and rights. However, despite its importance, course delivery in many Philippine HEIs has been hindered by a lack of standardized instructional resources. In most institutions, teachers rely on independently designed syllabi and generic textbooks, many of which present examples detached from the cultural and social realities of students. As a result, teaching is often uneven, and learners struggle to link abstract concepts to their lived experiences. The absence of contextualized materials not only reduces engagement but also weakens the transformative potential of the subject (Alic & Bual, 2021; Benedito et al., 2023).
Several studies in recent years have emphasized the value of contextualization in improving instructional effectiveness across social science subjects. For instance, Dacuycuy et al. (2023) underscored how contextualized modules in The Contemporary World course promoted active learning, while Benedito et al. (2023) demonstrated the significance of embedding local culture in teaching indigenous knowledge. Nonetheless, there remains a notable gap in scholarship and practice concerning Gender and Society. Specifically, few, if any, studies have focused on the development and validation of a contextualized workbook designed to align with the unique demands of this elective course at the tertiary level. This absence of instructional support materials raises questions about how educators can adequately address the cultural backgrounds of their students and how learners can meaningfully engage with abstract gender concepts.
In light of this gap, the present study was undertaken to design and validate a contextualized workbook for teaching Gender and Society. The rationale rests on two interrelated premises. First, effective contextualization makes learning more meaningful by bridging academic content with learners’ personal, cultural, and social environments. Second, a structured and validated workbook can provide teachers with a coherent instructional framework, addressing the inconsistencies caused by reliance on disparate syllabi and scarce resources. Such a resource is particularly relevant in provinces like Ilocos Sur, where HEIs offer the course but often lack shared reference materials. Consequently, this study contributes not only to pedagogy in Gender and Society but also to broader discourses on resource development in Philippine higher education.
The problem addressed by this research is clear: the lack of standardized, contextualized, and validated instructional resources for Gender and Society undermines both teaching and learning. Teachers are left to devise materials independently, often encountering challenges in ensuring cultural relevance and student engagement. Students, in turn, risk encountering abstract discussions of gender concepts without sufficient anchoring in their social and cultural contexts. This study therefore sought to answer the following research questions: (1) What topics in Gender and Society can be effectively contextualized? (2) What strategies do teachers employ in contextualizing lessons? (3) What challenges do teachers face in this process? (4) What form of contextualized learning material can be developed? and (5) How valid is the developed workbook in terms of adequacy, coherence, appropriateness, usefulness, and contextualization?
The significance of addressing these questions extends across multiple stakeholders. For students, a contextualized workbook provides meaningful and relevant learning experiences, enabling them to better understand, internalize, and apply course concepts. For teachers, the workbook serves as a practical and validated tool that enhances instructional delivery, reduces preparation burdens, and encourages the use of diverse contextualization strategies. For administrators, the study underscores the need to support faculty through professional development initiatives and resource provision, thereby ensuring consistent and high-quality course delivery. For policymakers and curriculum planners, the findings offer insights for future refinements of CHED’s GEC framework and for integrating contextualized resources into broader educational strategies. Lastly, the study enriches the growing body of literature on contextualized instruction in the Philippines, offering a pioneering contribution to elective GE courses that remain underexplored (Rogayan & Dollete, 2019; Maravilla & Aliazas, 2024).
The scope of the study was delimited to three HEIs in Ilocos Sur, with participants including six instructors of Gender and Society and seven validators (six social science experts and one visual graphics technical expert). The study focused on identifying common topics across institutional syllabi, examining teachers’ contextualization strategies, and exploring challenges encountered in classroom practice. The contextualized workbook was subsequently developed and validated using a descriptive design and purposive sampling methods
While the findings offer valuable insights, they are bound by the geographical and institutional contexts of Ilocos Sur, and thus generalizations should be made cautiously. Nevertheless, the methodology ensures that the developed workbook is both relevant to local contexts and informed by the expertise of practitioners and scholars.
In sum, the persistent shortage of contextualized instructional resources for Gender and Society highlights a pressing need for innovation in educational material development. By addressing this gap, the present study aligns with national goals of enhancing educational quality, equity, and relevance. It also contributes to pedagogical scholarship by demonstrating how contextualization can be operationalized within tertiary social science electives.
This study was conducted to develop and validate a contextualized workbook for the Gender and Society course in Philippine higher education. Specifically, it:
1. Identified the common topics in Gender and Society that could be contextualized across higher education institutions in Ilocos Sur;
2. Examined the strategies employed by teachers in contextualizing lessons in Gender and Society;
3. Determined the challenges encountered by teachers in contextualizing lessons in Gender and Society;
4. Designed and developed a contextualized workbook that served as a supplementary instructional material in teaching Gender and Society; and
5. Assessed the validity of the developed contextualized workbook in terms of:
5.1 adequacy,
5.2 coherence,
5.3 appropriateness,
5.4 usefulness, and
5.5 contextualization.

2. methodology

2.1 Research Design	Comment by Z: Stretch it to just one or two paragraphs.
This study employed a descriptive developmental research design, which was deemed appropriate because it sought to describe prevailing practices while simultaneously producing an instructional material. The research progressed through three stages: planning, development, and validation. The planning phase focused on identifying common topics in the Gender and Society course and exploring teachers’ contextualization strategies and challenges. The development phase involved designing the contextualized workbook based on the findings. The final phase centered on validating the workbook with expert evaluators to ensure its adequacy, coherence, appropriateness, usefulness, and contextualization.
2.2 Locale of the Study
The study was conducted in three Higher Education Institutions (HEIs) located in Ilocos Sur, Philippines. Two institutions were situated in the province’s first district, while the third was located in the second district. All three institutions offered Gender and Society as an elective under the General Education Curriculum, although they used different syllabi. Importantly, none of these institutions had an existing contextualized workbook for the course, making them suitable sites for the study.
2.3 Population and Sampling Procedure
Purposive sampling was employed to identify participants. Two groups of respondents were involved. The first group consisted of six teachers handling the Gender and Society course during the second semester of academic year 2023–2024. Selection was based on two criteria: (1) current teaching assignment in Gender and Society and (2) willingness to participate. The second group comprised seven validators, including six social science experts and one visual graphics technical expert. The social science experts were selected on the basis of their teaching experience (minimum of ten years) and prior involvement in developing instructional materials. The technical expert was chosen for his expertise in visual graphics and experience in module evaluation.
2.4 Research Instruments
Three research instruments were utilized. First, a researcher-made survey checklist was used to identify common topics in Gender and Society across the participating HEIs. Only topics cited by at least two institutions were considered for inclusion in the workbook. Second, an interview guide—adapted from Benedito et al. (2023)—was employed to gather data on teachers’ contextualization strategies and challenges, with modifications made to suit the present context. Third, a validation rating scale was adapted from Rogayan and Dollete (2019) and Maravilla and Aliazas (2024). This Likert-type instrument measured five criteria: adequacy, coherence, appropriateness, usefulness, and contextualization. All tools were validated by the advisory committee prior to use.
2.5 Data Gathering Procedure
Prior to data collection, the researcher obtained clearance from the University Research Ethics Review Board (URERB). Formal letters were sent to the presidents of the participating HEIs requesting permission to conduct the study. Upon approval, respondents were briefed about the objectives and procedures of the research and provided with informed consent forms. Copies of institutional syllabi for Gender and Society were initially collected, after which interviews with teachers were conducted to determine their strategies and challenges in contextualizing lessons. The data gathered informed the creation of the workbook, which was then subjected to validation by the identified experts. The validated workbook was enhanced based on the evaluators’ recommendations.
2.6 Data Analysis
The study utilized both quantitative and qualitative techniques. Frequency counts were used to identify common topics in Gender and Society across syllabi. Interview data were transcribed and analyzed thematically using Braun and Clarke’s (2006) six-phase framework, which included familiarization, coding, theme generation, review, definition, and reporting. To determine workbook validity, composite and overall means were computed. The criteria were interpreted using the following ranges:
	Range of Means
	Descriptive Interpretation

	3.41-4.00 
	Highly Valid (HV) 

	2.61–3.40
	Moderately Valid

	1.81–2.60
	Slightly Valid

	Slightly Valid
	Needs Improvement



3. results and discussion

Your research results aren't clear enough to address the problem you are researching. Correct the words, sentences, and previous research findings that support your research so you don't appear to be lying.	Comment by Z: Your research results aren't clear enough to address the problem you are researching. Correct the words, sentences, and previous research findings that support your research so you don't appear to be lying.
4. Conclusion	Comment by Z: Stretch it to just one or two paragraphs.
The study revealed that higher education institutions (HEIs) in Ilocos Sur share common topics in their Gender and Society syllabi, which provide opportunities for contextualization tailored to students’ needs and local realities. Teachers employed varied strategies in contextualizing their lessons, notably through the use of students’ experiences, local examples, and cultural integration. These approaches strengthened the relevance and utility of the course content, thereby enhancing learner engagement. However, challenges were also identified, particularly the scarcity of local resources and materials, as well as difficulties in ensuring cultural relevance. These barriers underscore the necessity of supplementary instructional materials designed to support contextualized teaching. The development of a contextualized workbook addressed this need, offering teachers a tool to deliver more meaningful and relevant instruction.
The validation process confirmed the workbook’s high level of adequacy, coherence, appropriateness, usefulness, and contextualization, affirming its suitability as instructional material for the Gender and Society course. By facilitating learning that is both culturally responsive and pedagogically sound, the workbook advances the aims of contextualized instruction. Moreover, the findings support the Theory of Contextual Teaching and Learning, which highlights the value of linking academic content to real-life situations. Through the workbook’s reflective and culturally grounded activities, students are encouraged to connect lessons to their personal experiences and social contexts, thereby fostering deeper understanding and more meaningful learning outcomes.



Definitions, Acronyms, Abbreviations
The following terms are operationally defined to ensure clarity and maintain consistency within the scope of this research:
Contextualization – Refers to the process of relating course concepts in Gender and Society to real-world scenarios and learners’ cultural environments. In this study, contextualization was examined through teachers’ strategies and was applied in the design of the workbook’s lessons, activities, and examples.
Contextualized Workbook in Gender and Society – Denotes the instructional material developed by the researcher, which incorporates contextualized content, activities, and exercises. It was designed to supplement classroom teaching and enable students to connect abstract concepts to their own social realities.
Contextualization Strategies – Instructional approaches employed by teachers to make lessons relevant to students’ lives, such as drawing from students’ experiences, using local examples, and integrating cultural contexts. This study identified and analyzed these strategies through teacher interviews.
Common Topics – Course topics in Gender and Society that appeared in at least two syllabi across the participating HEIs. These topics served as the foundation for the content of the developed workbook.
Gender and Society – An elective course under the General Education Curriculum that examines gender as a social construct and its implications across different aspects of life. In this study, the course served as the context for developing the workbook.
Challenges – Difficulties encountered by teachers in contextualizing Gender and Society lessons, such as limited access to local resources and difficulties in ensuring cultural relevance. These challenges were identified through interviews.
Validators – The group of experts (six social science professors and one visual graphics technical expert) who assessed the workbook’s validity using predetermined criteria.
Validity – The extent to which the developed workbook met standards of adequacy, coherence, appropriateness, usefulness, and contextualization, as measured by a validation rating scale.
Adequacy – The degree to which workbook activities were sufficiently comprehensive to address intended learning objectives.
Coherence – The logical organization and flow of workbook content and activities, ensuring alignment with course objectives.
Appropriateness – The suitability of workbook content and activities to the backgrounds, needs, and learning levels of tertiary students.
Usefulness – The extent to which the workbook supported students’ understanding of gender concepts and encouraged higher-order thinking.	Comment by Z: Stretch it to just one or two paragraphs.
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