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ABSTRACT

	This study primarily aimed to analyze teachers’ and students’ perceptions and challenges concerning the use of the case study approach in teaching Philippine Politics and Governance for senior high school students. Specifically, it examined teachers’ views on case studies, identified lessons best taught using this approach, explored teacher and student experiences, and outlined challenges encountered in its implementation. The study further sought to contribute to enhancing teaching effectiveness, facilitating critical thinking, contextualizing learning, promoting active learning, and fostering professional growth in this subject area. 
The research employed a descriptive design using the research and development methodology, which included several stages leading to the creation and tryout of a learning resource material integrating the case study approach. Conducted within the Schools Division of Laoag City, the study involved seven teachers of Philippine Politics and Governance and one teacher from Northwestern University who participated in the implementation phase, as it was the only institution offering the subject during the semester. Data was gathered over one academic term through purposive sampling, utilizing surveys on teaching approaches and structured interview guides administered before and after the pilot testing.
Findings revealed that the case study approach was generally perceived as difficult by both teachers and students. Teachers cited communication barriers, lack of confidence, intensive preparation, challenges in questioning techniques, large class sizes, time constraints, and classroom management issues. Students reported case complexity, difficulties in expression, reliance on teachers, and the time-consuming nature of preparation as primary obstacles. Despite these challenges, both groups recognized the value of case studies in developing skills such as observation, analysis, recording, summarizing, reasoning, and recommending solutions.
Specific lessons identified as well-suited for case studies included the Executive, Legislative, and Judicial branches, local government units, elections and political parties, civil societies, social movements, active citizenship, and youth engagement. The developed learning resource material, structured around the ADDIE model, was aligned with quality teaching standards and relevant to learners’ needs. Students acknowledged improvements in critical thinking and problem-solving abilities through its use.
In conclusion, the case study approach remains underutilized in teaching Philippine Politics and Governance despite its potential to enhance learning outcomes. Addressing the identified challenges through well-designed instructional materials and continuous evaluation can transform teaching practices. By integrating case-based decision theory, this approach provides a structured framework for navigating complex political issues, thereby encouraging teachers to adopt innovative strategies that foster deeper student engagement and civic competence.
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1. INTRODUCTION

Educational reforms have long been regarded as necessary responses to the changing social, cultural, political, and technological contexts of the global community. The Philippines is no exception, as it has consistently pursued reforms to make education more responsive to the needs of learners and society. Within the K to 12 Basic Education Program, Araling Panlipunan plays an integral role in the formation of students as responsible citizens who are socially aware, civically engaged, and capable of contributing to a just and humane society (Hingpis et al., 2019). A crucial part of this curriculum is the subject Philippine Politics and Governance (PPG), which aims to provide learners with foundational knowledge of political institutions and processes from both historical and institutional perspectives. More than this, PPG contributes to the development of civic competence by deepening students’ understanding of their rights and responsibilities within a democratic society (Department of Education [DepEd], 2022).
The broader aims of social science education support the cultivation of analytical, deliberative, and participatory citizens. Biesta (2010) argues that social science teaching pursues versatile goals: qualifying learners with knowledge, socializing them into societal roles, and providing opportunities for critical deliberation. Sandahl (2019) further notes that this dual purpose often creates dilemmas, as teachers must balance disciplinary teaching with encouraging students to reason as political beings. Within the Philippine context, this challenge becomes more complex given the politically charged nature of many issues discussed in classrooms. It is within this space that pedagogy becomes central, since the quality of instruction strongly influences how effectively such goals are realized.
The traditional mode of instruction in social studies, often lecture-based, requires significant teacher preparation but tends to encourage passive learning. Teachers must synthesize and organize vast amounts of information, yet students frequently assume a passive role in absorbing knowledge. This underscores the need for instructional interventions that shift classrooms toward active and participatory learning. In response, DepEd has promoted Outcome-Based Education (OBE), which positions teachers as facilitators and students as independent learners. Constructive alignment, as described by Biggs (1999), emphasizes designing learning environments where teaching methods, assessments, and activities align with intended outcomes. In this framework, students construct meaning through engagement, while teachers ensure that instructional activities support higher-order learning.
Teaching effectiveness in Araling Panlipunan therefore relies not only on the teacher’s mastery of content but also on the thoughtful integration of strategies that enhance critical and reflective learning. Galiza and Alonzo (2021) highlight that teachers must align their skills, interests, and values with curricular objectives. Similarly, Garcia-Acojido (2021) stresses that social science instruction requires approaches that challenge students to think critically and engage deeply with concepts. In this regard, case studies emerge as a potentially powerful strategy, as they present real-world scenarios that demand analysis, problem-solving, and judgment. However, their effectiveness is shaped by the perceptions and experiences of both teachers and students, as these influence how the method is received and applied in practice.
The integration of case studies into Philippine Politics and Governance instruction holds promise but also faces significant limitations. Existing learning resources remain scarce, and few materials focus explicitly on Philippine political issues contextualized for classroom use. The lack of relevant and updated cases risks diminishing students’ appreciation of political and social realities, undermining the goal of fostering informed and active citizenship. Moreover, teachers often encounter barriers such as the unfamiliarity of cases, the sensitivity of controversial topics, and the potential for bias in discussion. Despite these challenges, the method remains promising because it encourages learners to actively engage, deliberate, and practice higher-order thinking skills essential for democratic participation.
Understanding how teachers and students perceive the benefits and challenges of the case study method is therefore critical. Teachers’ insights can inform the design of effective pedagogies that align with both curriculum standards and classroom realities. At the same time, students’ experiences highlight how such methods influence engagement, motivation, and skill development. From a broader perspective, this research holds significance for curriculum developers, who can draw on its findings to refine curricular frameworks and integrate case study-based approaches more systematically. Instructional material writers can also benefit by designing resources that address contextual limitations while enhancing opportunities for critical inquiry. For teachers, the study provides reflective insights into how case study pedagogy may expand their teaching repertoire, while for students, it underscores the potential of case studies to foster meaningful learning experiences that extend beyond the classroom.
In light of these considerations, this study explores the perceptions of teachers and students regarding the benefits and challenges of employing the case study method in teaching Philippine Politics and Governance. By examining these perspectives, the study seeks to contribute to the improvement of pedagogical practices in social studies and to the enrichment of educational reforms aimed at cultivating critical, participatory, and socially responsible learners.
Therefore, this study seeks to determine the perceptions of teachers and students regarding the benefits and challenges of using the case study method in teaching Philippine Politics and Governance in senior high school. Specifically, it sought to:
1. Examine the perceptions of teachers on the use of case study as an approach to teaching Philippine Politics and Governance;
2. Identify the lessons in Philippine Politics and Governance that are best taught using the case study method;
3. Describe how teachers and students view their experiences in employing case studies in Philippine Politics and Governance; and
4. Determine the challenges encountered by teachers and students in the use of the case study method in teaching and learning Philippine Politics and Governance.’





2. methodology

2.1 Research Design

This study employed a descriptive research design anchored in the research and development (R&D) methodology. Within this framework, the development of a learning resource material (LRM) integrated with case studies was undertaken. The research proceeded through several stages, each leading toward the creation and evaluation of the material using the case study approach.
Firstly, a preliminary survey was conducted to examine existing approaches in teaching Philippine Politics and Governance. Secondly, the researcher identified topics most suitable for case study integration. Thirdly, a learning resource material specifically designed for Philippine Politics and Governance was developed. This was followed by a tryout of the material with senior high school students from the Humanities and Social Sciences strand. Finally, a thematic analysis was carried out to capture teachers’ and students’ perceptions, as well as the challenges encountered in using case studies as a teaching approach.
The analysis phase functioned as the goal-setting stage, where the primary concern was aligning the resource material with the needs and capacities of the target audience. In this stage, careful attention was given to ensuring that the topics selected were developmentally appropriate, intellectually stimulating, and conducive to the case study method.
In addition, the implementation phase emphasized the iterative modification of the LRM to secure maximum efficiency and positive outcomes. At this point, the tryout process played a crucial role, as the material underwent continuous revision, updating, and refinement. Teachers and students collaborated actively, engaging with the resource and providing valuable feedback. This interaction allowed for continuous evaluation of the design and contributed to its improvement.
Lastly, the evaluation phase consisted of recording, thematically analyzing, and interpreting responses from both teachers and students regarding their perceptions and challenges in using case studies to teach Philippine Politics and Governance. Importantly, this analysis was conducted after the pilot testing to minimize bias in the participants’ responses during interviews and focus group discussions.
To provide a clearer visualization of the research process, the paradigm of the study is also presented (figure 1).

2.2 Locale of the Study

The research was conducted in selected public senior high schools within the Schools Division of Laoag City that offer the Humanities and Social Sciences (HUMSS) strand, where Philippine Politics and Governance is included in the curriculum. In addition, one private high school was identified as the venue for the pilot implementation of the developed learning resource material using the case study approach.

2.3 Population and Sampling Procedure

This study employed purposive sampling, a non-probability sampling method in which participants are selected based on specific characteristics relevant to the objectives of the research (Crossman, 2018). Two groups of respondents were identified for the study. The first group consisted of public school teachers in the Schools Division of Laoag City who met the following criteria: (a) currently teaching Philippine Politics and Governance in the HUMSS strand, (b) either male or female, (c) between 22 and 60 years of age, and (d) with at least three years of teaching experience in the subject area. Meanwhile, the second group of respondents comprised senior high school students and their teacher-in-charge in Philippine Politics and Governance, who were tasked to provide feedback on the use of the case study–integrated learning resource material.
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Figure 1. Research Paradigm on Teachers’ and Students’ Perceptions and Challenges in Utilizing the Case Study Approach in Teaching Philippine Politics and Governance
2.3 Population and Sampling Procedure

This study employed purposive sampling, a non-probability sampling method in which participants are selected based on specific characteristics relevant to the objectives of the research (Crossman, 2018). Two groups of respondents were identified for the study. The first group consisted of public school teachers in the Schools Division of Laoag City who met the following criteria: (a) currently teaching Philippine Politics and Governance in the HUMSS strand, (b) either male or female, (c) between 22 and 60 years of age, and (d) with at least three years of teaching experience in the subject area. Meanwhile, the second group of respondents comprised senior high school students and their teacher-in-charge in Philippine Politics and Governance, who were tasked to provide feedback on the use of the case study–integrated learning resource material.

2.4 Research Instrument

The researcher employed three instruments to collect the necessary data for the study. Firstly, a survey checklist was developed to identify the approaches used by teachers in teaching Philippine Politics and Governance. Secondly, a structured interview guide was designed to elicit qualitative data regarding teachers’ perceptions and the challenges they encounter in teaching the subject. Lastly, another structured interview guide was prepared to capture students’ perceptions and challenges in relation to the use of the case study approach as applied by their teachers in the classroom.
In addition, the survey checklist, constructed by the researcher, contained a list of commonly employed teaching approaches in Philippine Politics and Governance to systematically assess instructional practices. Meanwhile, the teacher interview guide consisted of open-ended questions aimed at exploring their experiences, perspectives, and the specific difficulties faced in facilitating the subject. Similarly, the student interview guide was structured to parallel the teachers’ instrument; however, it was tailored to elicit learners’ insights, opinions, and experiences concerning the integration of case study–based learning in Philippine Politics and Governance.

2.5 Data Gathering Procedure

The researcher strictly followed the protocols set by the MMSU University Research Ethics Review Board (URERB). Initially, ethical clearance was secured to ensure compliance with research standards and to prevent any ethical violations. Following this, formal permissions were obtained from the dean of the Graduate School, the Schools Division Superintendent of Laoag, school principals, respondents, and validators.
Subsequently, the purpose and scope of the study were explained to the respondents through an online platform. Once they agreed to participate, the informed consent and survey questionnaire were distributed via Google Forms. Respondents were allotted five to ten minutes to complete the survey at their convenience, ensuring that their academic duties remained uninterrupted. Moreover, they were assured of confidentiality and adherence to the provisions of the Data Privacy Act of 2012.
In addition, after the development of the learning resource material (LRM), a pilot implementation was conducted with the assistance of the teacher-in-charge. The feedback gathered during this phase served as the basis for enhancing the material.
Finally, all data were carefully organized, tabulated, and statistically analyzed with the support of a statistician. To safeguard participants’ identities, data were securely stored and will be permanently deleted one year after the study’s approval by the Graduate School.

2.6 Data Analysis

To describe the data obtained, this study employed descriptive statistics, specifically frequencies, percentages, and rankings. These statistical tools were utilized to illustrate the least commonly used approaches in teaching Philippine Politics and Governance. In particular, the instructional approach identified as least utilized served as the basis for the development of the proposed learning resource material.
Moreover, with regard to teachers’ and students’ perceptions and challenges in employing the case study approach, thematic analysis was conducted. In this process, data were systematically collected and documented; subsequently, they were organized into categories according to emerging themes. Thereafter, the themes were examined and interpreted through the use of coding techniques. In this way, the analysis not only captured recurring patterns but also highlighted the nuanced perspectives of participants regarding the case study approach.
 
3. results and discussion

This chapter presents, analyzes, and interprets the data gathered by the researcher. Specifically, the discussion highlights the extent to which there is a need for integrating case studies in teaching selected topics in Philippine Politics and Governance. In addition, it reports the results of the validation of the developed learning resource material in terms of its learning objectives, activities, instructional qualities, and assessment techniques.

3.1 Perceived Benefits and Challenges of Case Study Integration in Philippine Politics and Governance

With the implementation of the K–12 curriculum and the evolving demands of Philippine senior high schools, educators have increasingly emphasized teaching methods that not only transmit knowledge but also promote critical thinking, higher-order reasoning, and student-centered learning. However, while convenience often guides instructional choices, the quality of teaching strategies remains essential. A teaching approach is considered effective when it produces purposeful learning and enables teachers to create conditions that foster meaningful engagement (Hodges et al., 2020). Moreover, educators must constantly evaluate their strategies to ensure alignment with expected learning outcomes, since teaching approaches significantly shape student achievement (Farashahi & Tajeddin, 2018).	Comment by MUHAMMAD B. MUHAMMAD: Delete the paragraph
This study examined teachers’ perspectives on integrating case studies in the teaching of Philippine Politics and Governance. Through interviews and qualitative analysis, several themes emerged regarding their experiences and perspectives.	Comment by MUHAMMAD B. MUHAMMAD: Delete the paragraph
Teachers acknowledged the value of innovative, student-centered approaches but also highlighted the practical difficulties of applying case studies in the classroom. Their perceptions reflected both the potential of case-based teaching to enhance learning and the significant barriers—such as confidence, communication, and preparation—that limit its adoption.


3.1.1 Barriers to Effective Communication
Teachers initially perceived the case study approach in Philippine Politics and Governance as problematic due to communication challenges. Respondent Y admitted during the interview:
“Good communication is crucial in case study teaching [approach] because it significantly depends on discussion, in-class reflection, and the participants' ability to express their opinions. But communication issues come up frequently. For instance, it can be challenging at times to encourage students to converse with one another rather than the teacher”. – Respondent Y

The way information is conveyed plays a crucial role in shaping learners’ experiences and outcomes. As Fredericks and Alexander (2021) emphasized, effective knowledge transfer is central to any classroom approach, while poor communication often results in misunderstandings and reduced achievement. This concern was echoed by several teachers, who regarded communication barriers as one of the primary reasons for avoiding case study integration.
Moreover, case-based instruction requires the use of higher-order thinking skills. While such an approach fosters analytical and evaluative reasoning, its effective application depends on teacher competence, learner readiness, and availability of resources. Without sufficient training and support, educators tend to rely on more familiar strategies. Conversely, with proper preparation and institutional backing, case studies can significantly enhance the teaching of Social Studies, particularly within the K to 12 curriculum.
Communication difficulties emerged as a central challenge in using case studies. Teachers viewed these barriers as limiting both classroom interaction and learning outcomes, reinforcing their preference for more conventional methods. Nevertheless, the findings suggest that with adequate training and resources, the communicative demands of case studies could be transformed into opportunities for deeper engagement and critical thinking.

3.1.2 Challenges of Teacher Preparedness and Confidence in Case Study Integration
Case studies provide structured accounts that encourage decision-making within a defined framework. However, their use in Philippine Politics and Governance requires mastery of subject content, familiarity with the method, access to relevant materials, and sensitivity to learners’ levels. In practice, many teachers admitted shifting to other approaches due to the demanding requirements of case-based instruction.
As one respondent shared:

“As a teacher, I am confident in using a variety of approaches to teaching the various lessons in Social Studies particularly in Philippine Politics and Governance but not that confident enough in using it [case study]. I believe it is more fitting for college learners to have this approach for the fact that we [DepEd] do not have readily available materials for it and I, personally, do not have the luxury of time making one. No training, no learning materials, not enough knowledge on how to use it.” – Respondent X

This finding aligns with Trance and Trance (2019), who identified similar challenges among in-service and pre-service teachers, including the lack of materials and resources. Teachers often perceive case study integration as too complex given the workload and expectations in senior high schools.
Another participant reinforced this concern:
“Even if we try to use this approach [case study], it will take time for us to master it so we settle for those that we know best or those that are more familiar. And I think what I do is somewhat fair and square. For me it’s a matter of time really. Re-tooling might be an option, that way I will be more confident using the case study as an approach to teaching the subject.” – Respondent A
Teachers’ lack of confidence, coupled with insufficient training, often limits their ability to fully implement case-based learning. While Nodine et. al. (2024) emphasized that case studies offer students opportunities to generate solutions and apply them in real-world contexts, teachers in this study highlighted the steep learning curve involved. As Navarro et al. (2016) argued, educators must navigate formidable challenges in improving instructional quality while adapting to ongoing educational reforms.
Teachers’ non-familiarity and low confidence in using case studies emerged as significant deterrents for teachers. While the approach is recognized as effective, gaps in training, resources, and preparedness make it difficult for educators to integrate confidently. These findings underline the need for capacity-building initiatives to support teachers in adopting innovative instructional methods.
3.1.3 Challenges of Time and Effort in Preparing Case Studies
Preparing instructional cases demands considerable time and effort, as the design often varies depending on the lesson objectives and course content. Teachers noted that unlike standard lectures or discussions, case preparation cannot simply be reused across different contexts, since each case evolves with the learning objectives and classroom dynamics. Ritter and Mostert (2017) emphasized that repeated use of cases often produces new insights, which further changes how they must be adapted over time.
Respondent Z emphasized, based on her teaching experience, that the preparation of case studies for particular lessons requires considerable time; therefore, time allocation must be factored into instructional design. Thus:
“…it requires a lot of effort for one to prepare a quality case study-based plan for a specific lesson. I tried this once out of curiosity in my Grade 8 class during the pandemic but eventually I did not continue with it as learners find it difficult and preparation requires time. You cannot just copy a case sample without really studying it, too [as a teacher].” – Respondent Z
This illustrates that effective case preparation extends beyond content review; it requires tailoring scenarios, developing guiding questions, and ensuring alignment with expected competencies. Consequently, teachers often avoid the approach because of the heavy planning load, particularly when balancing other academic responsibilities.
Teachers consistently regarded case preparation as a labor-intensive process that demanded more time and planning than traditional methods. While the approach promises richer learning, its demanding nature discourages teachers from using it regularly, highlighting the need for institutional support and ready-to-use case-based materials.
3.1.4 Effectiveness of Case Introductions in Facilitating Student Engagement
The effectiveness in which a case is introduced significantly affects student engagement and participation. A clear introduction provides learners with the context, expectations, and strategies needed to analyze the case effectively. Conversely, when the framing is unclear, students struggle to contribute meaningfully during discussions.
One teacher reflected on this concern:
“I try hard to integrate case study in my lessons but every time I try, the results are not quite good. Students find it very hard to grasp concepts and work on assigned tasks from a case presented. This gives me a question of how effective my introduction of the case or the whole setting itself whenever I use this kind of approach [case study]. – Respondent C
As Ritter and Mostert (2017) argued, successful case-based teaching requires a close alignment between case content, introductory strategies, and course objectives. Poorly structured introductions may reduce the benefits of the method, while well-designed ones can stimulate curiosity, encourage problem-solving, and foster active learning. Like other instructional approaches—lectures, role-playing, or digital tools—the case method carries both strengths and weaknesses, depending on how it is implemented.
Teachers recognized that the effectiveness of case studies largely depends on how they are introduced. A strong introduction can spark student interest and sustain active participation, while weak framing undermines the approach. This finding underscores the need for teacher training focused on designing clear, structured case introductions.
3.1.5 Uncertainty Among Novice Teachers on What to Prioritize in Case Discussions
Inexperienced teachers often face uncertainty when deciding which aspects of a case study to emphasize. Instead of guiding students toward problem-solving and analysis, novice teachers may devote excessive time to retelling case details, which limits opportunities for critical engagement and deeper reflection.
Respondent Q explained this challenge:
“As in the UNESCO’s pillars of learning, the need to know is important as a weapon in any teaching activity as one cannot give what he does not have. An intensive training I believe is important for us teachers specially [us] teaching content subjects in the SHS curriculum to be well-versed with case study approach since this is needed most in the HUMSS strand and maybe or probably other strands.” – Respondent Q
Another teacher added a similar concern:
“On a typical note, it is far difficult to articulate the content and achieve desired learning outcomes of the subject [lesson] if the approach itself [used] in the class is vague. If pushed through, then it may result to irrelevance as the targets are not met by us [teacher] and the students.” – Respondent Z
These accounts highlight the tendency of new teachers to prioritize factual narration over interpretive analysis. As noted in the findings, case studies can be modified to serve multiple learning objectives, but effective use requires discernment in framing discussions and drawing out essential insights. Without sufficient training, novice teachers often view the case method as burdensome and opt for more familiar strategies.
Novice teachers struggle to identify the most relevant elements of a case to highlight, often defaulting to narration instead of critical analysis. This dilemma reflects a broader need for mentorship and professional development, enabling new educators to manage the complexities of case-based instruction and maximize its learning potential.
Findings from teacher interviews revealed a tendency to avoid complex strategies such as the case study method in favor of more familiar and convenient approaches. A primary reason for this reluctance was the absence of ready-to-use instructional resources tailored for Philippine Politics and Governance. While some teachers expressed willingness to develop case-based materials, they acknowledged that doing so required substantial time, training, and mastery of the approach.
Notably, the Department of Education has yet to provide case study–based resources for this newly introduced K to 12 subject. This gap has motivated the present research to design and develop a case study–integrated learning resource material. Guided by the Most Essential Learning Competencies (MELCs) in the official curriculum, the researcher identified lessons where case studies could be most effectively applied, ensuring both alignment with standards and responsiveness to the needs of teachers and learners.
3.2 Lessons in Philippine Politics and Governance Suitable for Case Study Integration
Philippine Politics and Governance is a specialized subject under the Humanities and Social Sciences (HUMSS) strand in senior high school. Its primary goal is to enable students to understand and critically examine political concepts such as government, governance, power, authority, the state, and the Philippine Constitution, thereby nurturing informed and engaged citizens (DepEd, 2022). To achieve these aims, it is crucial for teachers to select appropriate teaching approaches that maximize student learning outcomes. The case study method is particularly recommended for complex topics, as it allows learners to connect classroom lessons with real-world political situations, thereby stimulating critical thinking and civic engagement.
Survey results revealed that teachers identified specific lessons in Philippine Politics and Governance as most suitable for case study integration. These include the Executive Branch, Legislative Branch, Judiciary Branch, Local Government Units, Elections and Political Parties, Civil Society and Social Movements, Active Citizenship, and Political Engagement and Youth Empowerment. Respondents emphasized that these topics naturally generate relevant and practical examples drawn from societal and governance issues in the Philippines.
Case studies enhance the educational experience by bridging theory and practice. When applied to the study of institutions such as the executive, legislative, and judicial branches, or to processes like elections and political participation, case studies allow students to analyze how these entities operate in reality. They compel learners to examine dilemmas, evaluate evidence, consider multiple perspectives, and propose informed solutions. This process mirrors the complex decision-making challenges inherent in Philippine politics and governance.
Moreover, analyzing case studies cultivates essential skills—including critical thinking, problem-solving, and reasoned judgment—that are vital for navigating contemporary political realities. In this way, the case study approach provides both the context and the opportunity for students to deepen their understanding of governance while preparing them to participate actively and responsibly in civic life.
Table 1. Lessons in Philippine Politics and Governance that can be best taught using case study approach (N=7).
	Lessons
	Frequency
(f)
	Percentage
(%)

	Quarter I
1.Politics and Governance
	0
	
0.00

	2. Political Ideologies
	0
	0.00

	3. Power
	0
	0.00

	4. States, Nation, Citizenship
	0
	0.00

	5. Evolution of Phil Politics and Governance
	0
	0.00

	6. Executive Branch
	7
	12.50

	[bookmark: _heading=h.gjdgxs]7.  Legislative Branch
	7
	12.50

	
Quarter II
	
	

	1. Judiciary Branch
	7
	12.50

	2. Local Government Unit
	7
	12.50

	3. Elections and Political Parties
	7
	12.50

	4. Civil Societies and Social Movements
	7
	12.50

	5.Active Citizenship
	7
	12.50

	6. Political Engagement and Youth Empowerment
	7
	12.50



3.2.1 Development of the Learning Resource Material Using the ADDIE Model
The integration of case studies in Philippine Politics and Governance was operationalized through the development of a learning resource material (LRM) structured using the ADDIE model, which consists of five phases: Analysis, Design, Development, Implementation, and Evaluation. This systematic framework ensured that the material was comprehensive, coherent, and aligned with curriculum standards.
The LRM was organized into several key components. The Title Page featured the title of the resource, relevant illustrations representing the subject matter, and the names of the author and consultants. The Learning Competencies were directly adapted from the Most Essential Learning Competencies (MELCs) and the official curriculum guide. The Introductory Message outlined the intended users of the material and provided guidance on its proper use before undertaking the activities. Each lesson also included a Target Section, which specified the learning objectives to be achieved.
The instructional flow followed a progressive structure. The Boost Section assessed prior knowledge through short activities, while the Discover Section introduced new concepts and skills. The Explore Section extended learning by engaging students in activities that applied knowledge to real-life situations. The Assessment Section measured mastery of competencies, and the Additional Activities provided enrichment tasks to reinforce learning. Finally, the References Section documented the sources of content, ensuring academic grounding and transparency.
3.3 Perceptions of Teachers and Students on Case Study Integration in Philippine Politics and Governance.
This section presents the perspectives of both teachers and students on their experiences with the integration of case studies in teaching Philippine Politics and Governance. By examining their insights, the study highlights how case-based learning influences teaching practices, classroom engagement, and the development of essential skills. Teachers’ perceptions provide a lens into the pedagogical value and challenges of the approach, while students’ reflections reveal its impact on their learning, participation, and critical thinking. Together, these views offer a comprehensive understanding of the potential and limitations of case study pedagogy within the senior high school context.
3.3.1 Teachers’ Perceptions About Case Studies
The integration of case studies into the teaching of Philippine Politics and Governance has been recognized as a promising yet challenging pedagogical approach. Case studies, by their nature, provide opportunities for hypothesis testing, the generation of new assumptions, and the refinement of teaching strategies. As Chammas (2017) notes, this methodology expands learners’ curiosity and strengthens their decision-making, problem-solving, and discussion skills. Thus, understanding teachers’ perceptions is essential, as these directly shape how case studies are implemented in the classroom.
During the pilot testing of the developed case study–based learning material (LRM), the teacher-in-charge emphasized its alignment with standards of relevance, accuracy, clarity, engagement, and cultural sensitivity. The teacher-in-charge remarked:
“The developed learning material in Philippine Politics and Governance integrated with case studies indicated a degree of compliance in all of the set criteria such as relevance, accuracy, clarity and organization, engagement and interactivity, cultural sensitivity, and evaluation. The material can be used in class if the teacher wants to integrate case studies in her lessons. I can say, it is all in.” – Teacher-in-Charge
This evaluation highlights that the material is not only compliant with teaching standards but also pedagogically valuable. Furthermore, the teacher-in-charge observed that the incorporation of graphics and icons contributed to learner engagement:
“The use of case studies stirred the interest of learners in a non-conventional way in such a way that the material made use of icons and other graphics to elicit their interest, not pure text.” – Teacher-in-Charge
However, she also noted the demanding nature of case studies, particularly in relation to time and preparation. While the material lessened the perceived exhaustiveness of the approach, students initially found case studies intellectually taxing compared to more familiar methods such as group tasks, graphic organizers, and games. Nevertheless, with structured integration, learners developed essential critical thinking skills such as observing, analyzing, summarizing, and recommending. As the teacher reflected:
“Case study is not as compartmentalized as what it seems, but it provides opportunity for teachers like me to explore how it is best used, only it requires ample time to read sample cases and to design activities. Overall, it is a good learning experience on the part of the teacher as it provides an avenue in exploring approaches suitable for learners’ needs.” – Teacher-in-Charge
Overall, teachers acknowledged that case studies offer meaningful opportunities to foster critical thinking and engagement. While preparation is labor-intensive and learners may initially resist due to the cognitive demands, the use of a well-designed LRM alleviates these challenges. Teachers thus perceive case study integration as a valuable yet demanding approach that enhances both teaching practice and student learning outcomes.
3.3.2 Students’ Perceptions About Case Studies
Students similarly reported largely positive experiences with case study integration. Case-based learning, as Alfiandra et al (2010) emphasizes, enhances attention through realism and relevance, while Yang et al (2024) highlight its capacity to deepen performance and enjoyment. In this study, students affirmed that the LRM facilitated comprehension of key concepts and improved engagement with complex political issues.
Student A noted the role of case studies in developing observational skills, particularly for learners who prefer individual tasks:
“The subject is quite difficult at the beginning. I am a shy type student and prefers to do activities individually rather than per group. I can say that our teacher [with the use of the learning material] has helped me discover the use of both my inner and outer senses by enabling us to develop the ability to observe and eventually absorb ideas and concepts during lectures and activities.” – Student A
In addition, several students emphasized the development of analytical skills. For instance, Student C observed:
“My confidence in analyzing news and other current events came into being when our teacher introduced the module [in Philippine Politics and Governance]. The module guided me well. Awesome! The lessons are interesting. The learning opportunities [case studies] in the module are not easy but it will help you develop your skills in analyzing current issues and their impact to society. The activities gave us the chance to find solutions to the problems presented and came up with decisions to solve the problems [at hand].” – Student C
Beyond analysis, learners identified growth in skills such as recording, drawing conclusions, summarizing, and recommending. For example, Student E shared:
“She [teacher] let us orally express our thoughts about some cases in the subject [module] during class discussions. She calls for one student after each activity [case study] and share to class the substance of that event in an organized manner [drawing conclusions]. We did trial and error and this helped us improve our skills not only orally but also in organizing ideas.” – Student E
Meanwhile, Student H highlighted the empowering role of case studies in fostering confidence and active participation:
“For the first time I was able to voice out my ideas about President Estrada and his issues on corruption in class because I was called by our teacher. I was able to give at least three solutions [recommending] to avoid such issue. I was afraid my answers might be wrong, but it went well. Thanks to the module, I was able to get ideas from there. Thank you also, Ma’am, for the experience. I was able to face my fear.” – Student H
Although feedback was predominantly positive, students also suggested improvements, such as updating case content with more recent events (Student K) and expanding discussions within cases (Student L). These align with García-Vargas et al (2024) claim that case study learning requires continuous revision to remain relevant and engaging. Student K and Student L remarked respectively:
“You may update the cases in the learning material, Ma’am. You may include now the Israeli and Palestinian war because terrorism is also a sub-concept in our subject and the Philippines do not adhere to terrorism.” – Student K
“Please add more discussion in the case [study] presented so there will be more concepts tackled which are relevant to the event. Overall, the material is colorful, it is engaging and easy to use.” – Student L
Students regarded case studies as both challenging and rewarding. The approach enhanced critical thinking, ethical citizenship, and social studies competencies, particularly through real-life applications. While learners recognized the demanding nature of the tasks, they valued the opportunities for active participation, skill development, and confidence-building. Suggestions for updating and expanding content further highlight the adaptability of case-based learning to contemporary issues.
The perspectives of both teachers and students demonstrate that case study integration in Philippine Politics and Governance offers considerable pedagogical value. Teachers perceive the method as resource-intensive but ultimately effective in promoting critical thinking and engagement, particularly with the support of a structured LRM. Students, on the other hand, recognize the challenges but appreciate the skills and confidence gained, especially in analyzing, recording, summarizing, and recommending.
Therefore, the findings suggest that while case study integration requires significant preparation and adaptation, it fosters higher-order thinking, active participation, and deeper understanding of political concepts. Both groups acknowledged the importance of continuous refinement of case-based materials to ensure relevance, accessibility, and learner-centeredness in Philippine Politics and Governance education.
3.4 Challenges Encountered by Teachers and Students in Case-Based Learning.
3.4.1 Challenges Encountered by Teachers
Social Studies teachers are often expected to handle diverse disciplines such as history, geography, sociology, anthropology, psychology, economics, and political science. Each of these areas demands substantial preparation and the ability to employ appropriate pedagogical strategies, including case-based instruction. However, teachers encounter distinct challenges when applying this approach in Philippine Politics and Governance. The following subsections detail these challenges, as reported by teacher-respondents during the pilot testing of the developed learning material.
3.4.1.1 The Teacher’s Teaching Style
One recurring challenge relates to the compatibility of teaching styles with case-based instruction. The teacher-in-charge emphasized:
“With the present challenge of limited resources for instructional delivery [in the subject Philippine Politics and Governance], there is a need to develop one [learning material] to provide ample opportunities for students to develop their skills required in the Social Studies. Thus, the practice of using this will further enhance the teachers’ teaching style that would best fit to this type of approach. The challenge is, will this approach fit to their teaching style.” – Teacher-in-Charge
As Hatcher et al (2018) argues, case studies require teachers to assume facilitative and motivational roles. Teachers must engage learners in dynamic discussions, maintain momentum, and guide reflection without dominating the process. For many, this does not align naturally with their teaching personality or pedagogical preference, thereby creating a barrier to effective implementation.
3.4.1.2 Challenge to Questioning Techniques
Another difficulty lies in crafting effective questioning strategies that sustain case discussions. Respondent A reflected:
“Normally, in some of our sessions [with the use of the case study approach] wherein individual activity is conducted, those who would not understand thoroughly the concepts presented in the case tend to seek help from their seatmates, if not friends. When asked with questions during the sharing or brainstorming activities after reading the case, they do not respond. Such was the challenge because I need to reiterate or even recast the question many times for them to get the idea or come up with an answer.” – Respondent A
Hatcher et al (2018) notes that ineffective questioning can stall discussions or reduce them to superficial exchanges. Teachers thus require training in framing higher-order, open-ended questions that elicit meaningful student responses.
3.4.1.3 Practical Challenge as to Class Size
Class size was also identified as a significant constraint. Teacher X shared:
“Case method teaching works best with small groups of students. A class of 10–15 people seems to provide enough diverse opinions and opportunities for active participation in case discussion. Given the enrollment report, however, these numbers are idealistic. Commonly, high school classes contain many more, as in my case.” – Teacher X
Ritter and Mostert (2017) confirms that larger class sizes diminish opportunities for active engagement and increase the likelihood of distractions, making it difficult for teachers to manage case discussions effectively.
3.4.1.4 Challenge of Time Management
Teachers also struggle with time constraints when handling complex cases. Teacher L remarked:
“Case method teaching works best with small groups of students. A class of 10–15 people seems to provide enough diverse opinions and opportunities for active participation in case discussion. Given the enrollment report, however, these numbers are idealistic. Commonly, high school classes contain many more, as in my case.” – Teacher L
As DePaul University Teaching Commons. (n.d.) emphasizes, complex cases often lead to information overload, with students retaining content only in short-term memory unless carefully scaffolded. Time pressures force teachers to limit case depth, sometimes at the expense of meaningful learning.
3.4.1.5 Challenge of Students Not Reading Assigned Case(s) in Advance
Procrastination and heavy academic workload hinder students from preparing adequately. This, in turn, weakens class discussions and forces teachers to spend additional time reintroducing basic information. One teacher observed:
“Case method teaching works best with small groups of students. A class of 10–15 people seems to provide enough diverse opinions and opportunities for active participation in case discussion. Given the enrollment report, however, these numbers are idealistic. Commonly, high school classes contain many more, as in my case.”
In response, scholars suggest linking participation grades to case preparation and systematically tracking contributions to sustain accountability.
3.4.1.6 Physical Setting for the Discussion
Teachers further reported difficulties related to the classroom environment. One teacher explained:
“When case talks take place for long periods of time, the location becomes crucial. A good eye contact and posture for efficient verbal and nonverbal communication is a problem especially if the class is big. Since I have a big class, a sitting circle or horseshoe is ideal for me.”
She added:
“Large group team conversations are also made possible with movable seats. Instead of having an open seat, it might be crucial for every student to have access to a writing surface. Ventilation and lighting are also crucial. The physical environment is crucial for the students’ mobility during case discussions.”
Rusticus et al. (2023) affirm that conducive learning environments—spatially, socially, and physically—directly enhance student motivation and learning outcomes.
3.4.1.7 Challenge to Classroom Management
Finally, managing discussions in large classes emerged as a persistent concern. One teacher admitted:
“It is not easy to teach more than forty students in class using the case study approach. It requires a lot of effort to fulfill the set goals. Some students would eventually dominate the discussion as others are merely loafers [dependent] within the group. This I believe is one of the disadvantages of case study that is inevitable in any classroom setting.”
As Centre for Teaching Excellence (2024) notes, effective case teaching requires structured facilitation strategies to prevent discussions from diverging or being dominated by a few students.
The findings reveal that teachers face multiple challenges in implementing case study as a teaching approach. Firstly, their teaching style, questioning techniques, and classroom management often determine whether case discussions succeed or falter. In addition, practical constraints such as large class sizes, limited instructional time, and unsuitable physical environments further restrict opportunities for active participation. These difficulties suggest that the success of case-based learning depends not only on pedagogical competence but also on supportive teaching conditions.
Moreover, teachers highlighted issues with student preparedness and engagement, particularly when learners failed to read cases or hesitated to contribute to discussions. Consequently, teachers were forced to reframe questions, extend discussions, or adjust strategies mid-lesson. However, despite these barriers, teachers recognized the potential of case study to foster critical thinking and engagement if adequate resources and training are provided. Therefore, the challenges reflect contextual and structural limitations rather than weaknesses of the approach itself.
3.4.2 Challenges Encountered by Students
While teachers grapple with pedagogical and structural constraints, students face their own difficulties when engaging with case-based learning. These include the complexity of cases, struggles with expression (both written and verbal), dependence on teachers, and time management issues.
3.4.2.1 Case Complexity
Several students admitted struggling with the intricacy of cases. Student A reflected:
“Our teacher is good in delivering the lesson with the use of the module with lots of case studies in the different lessons in our subject [Philippine Politics and Governance]. Sometimes, I get lost due to the complexity of a specific case especially those that I am not familiar with. Since we are not allowed to use mobile phone, our knowledge formation if we are tasked to do the activity is limited not until the teacher goes on with the open discussion right after the case analysis.” – Student A
Similarly, Student Q added:
“What makes case study a bit complicated is when the teacher reverses her strategy; when case analysis comes first followed by the sharing of solutions to the problem and then finally discussion of relevant concepts. When the case is new to me, I felt a bit confused. That is why during the discussion proper, I listen carefully.” – Student Q
As Magpantay & Pasia (2022) observed, when Grade 10 students in the Philippines used problem-based learning materials, their critical thinking skills notably improved; students gradually learned to distinguish relevant information from irrelevant detail during problem solving tasks, though this competence required time and scaffolded support.
3.4.2.2 Problems in Written Expression
Written responses also posed challenges for learners. Student Y observed:
“This was the first time I encountered the term case study and was my first time to experience having it in class. I enjoyed this approach used by our teacher but slightly not confident about it since it involves a lot of writing. You need to convert your idea into writing then from writing into verbal sharing of whatever is written then must be expounded in class.” – Student Y
Likewise, Student Q admitted:
“I can say I am a good speaker but not really into writing. I admit that. This is one of the things I worried about when we had the time to apply case studies in our class with our teacher. Fortunately, it went well because we were properly guided by the module. I hope to improve my skill in writing soon.” – Student Q
Ritter and Mostert (2017) similarly highlighted that students often struggle to connect reflective observations to theoretical content due to linguistic or expressive limitations.
3.4.2.3 Dependence on the Teacher
Students also displayed heavy reliance on the teacher for authoritative solutions. As Student D and W shared:
“Our learning is best when our teacher gives us specific instruction as to what to do and how we go about the case given. We really appreciate her teaching and she is the only one who can discuss the best solution to a certain problem presented in the case. We are young and providing solutions to complex issues is somewhat not-that-realistic especially on politics.” – Students D and W
Tannebaum (2015) emphasizes that case studies are meant to empower learners to think critically and independently. However, as the findings suggest, many students still expect teachers to provide definitive answers. This tendency is similarly observed in Bautista et al. (2024), where Filipino students exposed to case-based learning reported gains in competence, yet valued explicit instruction and structured support to navigate complex case scenarios.
3.4.2.4 Problems in Verbal Expression
Difficulties in oral presentation were also reported. Student R recalled:
“It was not an easy job for me. I am not good at speaking in front of many people. I was very anxious at the time but I did not tell my teacher as my goal is to finish it immediately and save my group and have that passing grade. The teacher asked per team leader to draw the lots and I was chosen to represent my team. It felt like I am about to lose control during the presentation because I am not good at speaking in a big crowd [class].” – Student R
Columbia Business School. (2024) recommends scaffolding strategies such as “warm calling” to support students who lack confidence in verbal expression.
3.4.2.5 Preparation is Time Consuming
Finally, students reported that preparing for case analysis is highly demanding. Student X explained:
“I was once left behind in one of my long exams in my other subject because I need to finish my case analysis and I was not able to review a night before my exam. Alongside, it was also the same day of submission of our case analysis. It’s difficult to juggle two major requirements at the same time. You cannot finish a case study in just one sitting.” – Student X
Despite these challenges, case study preparation fosters deeper motivation and self-efficacy when supported with guidance and feedback (Ritter and Mostert, 2017).
The results show that students encountered several challenges in adapting to case-based learning. Firstly, the complexity of cases often confused them, particularly when unfamiliar contexts were introduced before conceptual explanations. In addition, many struggled with written and verbal expression, finding it difficult to transform ideas into coherent responses or to present them confidently during class discussions. These barriers highlight the need for scaffolding and guided practice to strengthen students’ academic and communication skills.
Furthermore, students reported dependence on the teacher’s authority, preparation that was time-consuming, and anxiety when asked to perform in front of peers. These difficulties limited collaboration and occasionally reduced motivation. However, learners still acknowledged that case studies enhanced their analytical and reflective skills. Therefore, the challenges point not to rejection of the method but to the need for clearer guidance, manageable workloads, and supportive learning environments to maximize the benefits of case-based instruction.
The findings indicate that the impact of case study on teaching and learning varies across individuals. Nevertheless, this research affirms that case-based instruction is generally more effective than traditional methods. By engaging with cases, students become more motivated to pursue further study and deepen their understanding. Moreover, with proper feedback and support, learners develop greater confidence and self-efficacy. Although demanding, case study becomes a rewarding approach when both teachers and students collaborate with openness and persistence toward shared learning goals.
Furthermore, the results highlight that case studies should be integrated more frequently into classroom practice, not merely to satisfy students’ interests but to enhance comprehension and foster problem-solving. In the context of a traditional school system, where many students are less inclined to engage with lengthy texts or lectures, case-based learning offers a dynamic alternative that emphasizes discussion and active inquiry. This shift responds to the evolving needs of contemporary learners who prefer interactive and participatory methods.
Finally, it must be acknowledged that while case-based teaching has gained recognition as a valuable tool in preservice and in-service teacher education (Ritter & Mostert, 2017), its advantages are coupled with notable challenges. Recent studies, such as Sagitova et al. (2024), Yan & Ottenbreit-Leftwich (2023), and Zhang (2023), likewise emphasize its strengths in promoting higher-order thinking and engagement; yet, both teachers and students continue to encounter barriers—such as preparation load, infrastructural constraints, and expression difficulties—that must be addressed to ensure its success. Hence, this study contributes to the growing literature by documenting these challenges and underscoring the importance of case study as an instructional approach not only in Social Studies but also across disciplines where critical and analytical skills are essential.
4. Conclusion

Based on the salient findings, this study concludes that case study as a teaching approach has remained largely underutilized in senior high school instruction of Philippine Politics and Governance. Teachers tend to rely on more conventional strategies, citing challenges such as preparation demands, class size, and time management. Nevertheless, students provided consistently positive feedback on the effectiveness of case-based learning, emphasizing that it not only enhanced their comprehension of political concepts but also developed essential skills such as observation, analysis, summarization, and recommendation. These findings strongly suggest that case study has the potential to serve as a transformative pedagogical strategy when appropriately supported.
Furthermore, the integration of case studies into learning resource materials (LRMs) proved to be an innovative step toward bridging pedagogical gaps. Such integration is consistent with the principles of case-based decision theory, which underscores structured yet flexible decision-making in complex contexts. By incorporating this approach into LRMs, students are provided with opportunities to engage in deeper reflection, critical inquiry, and contextual application of political concepts. In this sense, case study not only transmits knowledge but also equips learners with higher-order thinking skills essential for navigating the complexities of the Philippine political landscape.
In light of these conclusions, several recommendations emerge. Firstly, teachers should move beyond stagnation in traditional approaches and cultivate a willingness to adopt innovative strategies such as case-based instruction. Secondly, mentoring programs that pair experienced educators with novice teachers should be institutionalized to foster professional growth and confidence in applying case studies. Thirdly, sustained efforts should be directed toward the development of comprehensive LRMs that integrate case-based methodologies and align with the Philippine Politics and Governance curriculum in senior high school. Such materials will provide accessible, ready-to-use resources that lower the barriers to implementation, enabling teachers to facilitate case study instruction more effectively. Therefore, by combining teacher training, mentoring, and resource development, case study can be established as a viable and impactful approach to advancing Social Studies education in the Philippine context.
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Definitions, Acronyms, Abbreviations
The following terms are operationally defined to establish clarity and consistency within the context of this research:

Case Study. An approach in teaching in wherein it emphasizes a detailed study of a specific subject, such as a person, group, place, event, organization, or phenomenon. 
Case Studies in Teaching Philippine Politics and Governance. These are selected cases in Philippine perspective that were organized and presented by the researcher through the developed learning resource material (LRM) with lessons based from the Most Essential Learning Competencies (MELCs) in Philippine Politics and Governance Quarters I and II for senior high school.
[bookmark: _GoBack]Learning Resource Material (LRM). These are the materials that teachers may use to carry out instruction and facilitate the achievement of a student's educational goals. These resources can be used by teachers as well as the students to gain more knowledge on a particular topic.
Most Essential Learning Competencies (MELCs). Refers to the knowledge, understanding, skills, and attitudes that learners need to demonstrate in every lesson and/or learning activity. 
Philippine Politics and Governance. A senior high school subject aimed at introducing the basic concepts and vital elements of politics and governance from a historical-institutional perspective with attempts to explain how the important features of the country’s political structures/institutions, processes, and relationships developed across time (DepEd, 2022).
Students’ Challenges.  Refers to the obstacles, difficulties, or barriers encountered by students in achieving a particular goal, task, or objective in Philippine Politics and Governance.
Teachers’ Challenges.  Refers to the obstacles, difficulties, or barriers encountered by teachers in achieving a particular goal, task, or objective in Philippine Politics and Governance.
Students’ Perceptions. Refers to the students understanding of case study as an approach in teaching Philippine Politics and Governance.
Teachers’ Perceptions. Refers to how teachers view, understand, and interpret case study as an approach to teaching Philippine Politics and Governance.
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