


CONTRIBUTION OF INTERNAL QUALITY ASSURANCE PRACTICES IN IMPROVING TEACHING AND LEARNING IN TEACHER COLLEGES IN MOROGORO REGION, TANZANIA
[bookmark: _Toc199367590][bookmark: _Toc205437551][bookmark: _Toc157408278][bookmark: _Toc189083622]


ABSTRACT
[bookmark: _Hlk170836025][bookmark: _Hlk170836908][bookmark: _Hlk170837213]This study examined the contribution of ICQATPs in Improving Teaching and Learning in Teacher Colleges in Morogoro Region, Tanzania. Specifically, the study intended to explore the ICQATPs performed for effective T&L. The study was guided by Continuous Improvement Theory proposed by Taiichi Ohno, W. Edward Deming, and Shigeo Shingo. The study adopted a convergent study design under a mixed research approach, in which a sample of 113 respondents, comprising 3 principals, 9 ICQAT members, 95 tutors and 6 student-teacher representatives was used. The data was collected using Questionnaires, interview guides, and document analysis guides. The reliability of data was established at 0.854 through Cronbach Alpha for quantitative tool. Qualitative data was analyzed by thematic analysis and quantitative data by descriptive statistical analysis. The study revealed that ICQAT practices contributed fairly to effective T&L. The study also found that team major practices were advising college management team areas for indoor capacity building, evaluation of internal assessment, and teaching and learning quality. The study recommended that, the practices should be improved through training for ICQAT members and the provision of necessary guidelines for quality control. Furthermore, MoEST should set, implement and monitor the implementation of different policies on the roles of ICQATs. 
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INTRODUCTION
Standard checking and maintaining in education hold a key to a productive and functional society. Teacher education systems in the world require effective quality assurance mechanisms which incorporate all important stakeholders to ensure that the quality of teachers trained can promote equitable, quality education and life-long learning opportunities for all nations (Shahanga et al., 2023: URT 2025). Quality of student teachers depends on the number of factors in which quality of tutors been among factors. To meet the desired quality of teachers, QA systems in Teacher Colleges have been put in place as a collaborative, holistic and transparent system of monitoring, evaluating, reporting and taking deliberate action to ensure the prearranged quality standards are attained and sustained, to produce teachers who can teach effectively and ensure the quality of education provided in education institutions (MoEST, 2024)
UNESCO (2015) claimed that, investing in quality teachers’ is crucial for achieving sustainable development, poverty eradication, equity and inclusiveness. Quality assurance processes help institutions monitor program quality and students’ progress, and ultimately enhancing the educational experience. Kigozi (2020) anticipated an increase student teacher worldwide from 100 million in 2000 to a projected 263 million by 2025. This calls for quality improvement in education service delivery and necessitates the existence of quality system management standards in the education sector. To ensure these nations set standards for effective T&L in teacher colleges and quality assurers are responsible agents as addressed in the Education and Training Policy of 2014 (MoEST, 2024)
In India, Kumar and Wiseman (2021), argued that the relationship between teacher education, teacher effectiveness and students’ outcomes is necessary for quality education provision.  This agrees with the necessity of internal quality control in educational institutions. Thus, policymakers use the quality of teacher as a driver and dimension of education and national economic development.
In Nigeria, teacher education is considered a channel for achieving educational goals (quality education) and industrialization, implying a successful and functional society (Ubogu, 2020). Chika and Akor (2020) found that certain educational agencies are statutorily set up for the maintenance of quality and modelling the process of T&L in college education. Quality assurance is vital for effective T&L practices as an agency responsible for quality attainment and maintenance.
Quality assurance mechanism in colleges have a positive relationship with learners’ performance in Uganda (Kagochi, 2022). Among quality assurance practices in Uganda Teacher Colleges is student involvement in the QA process (Kigozi, 2020). This supports the necessity of an ICQAT for effective T&L processes in an institution. ICQAT has a vital role in improving the quality of education in an institution at large.
[bookmark: _Toc189083626][bookmark: _Toc199367597][bookmark: _Toc205437559]In Tanzania, QA started in the colonial era. The role of school inspectors was very narrow, including inspection, report writing and sharing within the department and the Ministry level (MoEST, 2024; Sebastian, 2021). Later the modality quality assurance was changed (MoEST, 2017). This change includes the introduction of IQATs in all schools and colleges, both private and government education institutions. The URT uses new reforms to improve the quality of education provision, particularly in eight areas namely; the quality of the curriculum in meeting learners’ needs, the quality of teaching for good learning and assessment, the quality of leadership and management, the quality of the school environment and its impact on welfare, health and safety, community engagement, ethics, morals, culture and patriotism, the quality use of information, communication and technology and learners’ achievement (MoEST, 2024). The ICQATs shall monitor and evaluate the curriculum implementation and assessment to continuously inform concerned actors on alternative quality practices (MoEST, 2024; Kissa & Wandela, 2022). This shows that ICQAT has a supervisory role to perform in its colleges.
STATEMENT OF THE PROBLEM
QA in teacher colleges in Tanzania has been conducted in a new modality since 2018. The transformation intends to change the practice and behaviour of college inspection to college QA functions and responsibilities. The new responsibilities include; monitoring, assessing, evaluating and reporting what is happening in education institutions (MoEST, 2024; Kissa & Wandela, 2022). These changes go hand in hand with formation of ICQATs in Teacher Colleges to ensure quality in teaching and learning activities.
[bookmark: _Toc189083630][bookmark: _Toc199367601][bookmark: _Toc205437563]It has now been eight years since the adoption of IQA as the new modality for quality education in Tanzania TCs. Sebastian (2020) and Chalamila and Amos (2024) found that teachers have a positive perception of team, which encourages and increases the quantity of documentation. Furthermore, Shahanga et al, (2021) argued that in public teacher colleges, students are involved in a quality assurance process to safeguard their needs and interests. However, there is no enough information and research on how this change (existence of ICQATPs) add value to the improvement of T&L activities in Teacher Colleges. Therefore, this study aimed to examine the contribution of ICQATPs in improving T&L activities and it is very important today to inform stakeholders about the ICQATP's contribution to effective T&L activities.
Research Questions
[bookmark: _Toc189083631][bookmark: _Toc199367602][bookmark: _Toc205437564]What is the contribution of ICQATPs performed to effective T&L in teacher colleges in Morogoro region, Tanzania?
 Significance of the Study
This study is helpful to tutors in the QA unit to understand the value added by their practices and improve their daily activities, for example standard maintenance.
[bookmark: _Toc189083644][bookmark: _Toc199367615][bookmark: _Toc205437578]The study is also helpful to MoEST as policymakers in understanding in detail the strengths, shortcomings and the contribution of the ICQAPs that are taking place in teacher colleges.
THEORETICAL FRAMEWORK OF THE STUDY
[bookmark: _Hlk170370038][bookmark: _Hlk170398415]This study was guided by continuous improvement theory. The theory has some of the most influential proponents including TaiichiOhno, W. Edward Deming, Joseph Juran and Shigeo Shingo (Murray, 2003). The theory began to take shape in the 20th century. The theory was applied in manufacturing, healthcare, education, business and service industries. Theory emphasized incremental changes in any organization, employee engagement and continual improvement as a permanent objective of an organization. This theory relates to the study referred to each element as follows: Focus on incremental change, even minor improvement is important in an organization. According to Luis and Rodrigues (2024), evaluation should improve teaching activities.  ICQATs are entitled to ensure organization improvement by regularly evaluating teaching and learning activities samples, identifying areas of improvement and implementing small-scale changes based on data-driven insights by doing regular evaluation.
[bookmark: _Hlk170521966]Emphasis on employee engagement; the participation of stakeholders in the QA process is very important for attaining organizational goals. ICQATs, tutors, students and external SQAOs should work together to ensure quality in teaching and learning activities as ADEM insists (ADEM, 2021).
[bookmark: _Hlk170522017]Continual improvement is organization’s permanent objective; a teacher’s quality is one of the key determinants of student achievement. This complies with the focus on continual improvement of tutor’s professional development as TQMT emphasizes that professional training and development are crucial for rising staff skills. Shukia and Komba (2023) insisted on the necessity of teachers’ professional development training for better success in Tanzania. Thus, this study is grounded in searching for the contribution of IQATPs in enhancing T&L activities for continual development.
[bookmark: _Toc157408302][bookmark: _Toc189083646][bookmark: _Toc199367617][bookmark: _Toc205437579]Although the theory has identified strengths it has the following weaknesses; resource constraints as it requires time, effort and financial investment, over emphasis on process over results, limited flexibility and slow progress.
Empirical Literature Review
[bookmark: _Toc157408307]Literatures are discussed based on the research question addressing ICQATPs contribution for effective T&L activities
Rahminawati and Supriyadi (2023) conducted a study on implementing internal quality assurance to enhance elementary school education in Indonesia. The study aimed to propose action steps to improve the operation of the education QA system in elementary schools. The researcher used a survey and semi-structured interview to guide the study. Setting up quality assurance teams was identified as one of the important steps to ensure quality education. The findings and suggestions match with Sebastian (2020), who states that IQAT is important. Still teams face challenges like insufficient knowledge and skills among the IQA members in ICQA activities. The current study will employ more research tools to explore the contribution of aforementioned teams. 
The role of teacher education in improving quality education for a functional society, a study by Ubogu (2020) revealed that teacher education contributes to quality education in the Nigerian Society when educationist is consulted. The study concurs with the necessity of quality assurance teams in TCs. A correlation survey design was adopted to guide the study and a random sampling technique where a sample size of 174 was used. The researcher could have used convergent design to combine the strengths of both qualitative and quantitative research (Cresswell, 2023), as the current study opts to do.
Furthermore, in Tanzania, the study conducted by Mbuya and Amos (2024) examine the implementation of ISQATPs for effective academic attainment in secondary schools in Morogoro Municipal, Tanzania. A convergent study design under a mixed research approach was adopted, in which a sample of 82 respondents, comprised of 50 teachers 5 heads of schools, 15 ISQAT members, and 12 student representatives were sampled. Questionnaires, interview guides and document analysis guides were used to collect data. The study findings on strategies for implementing ISQATPs were teachers’ indoor professional development training, regular monitoring and evaluation of T&L processes. The current study focuses on the teacher college context to explore the strategies used by ICQAT contribution to improve T&L activities. 
[bookmark: _Toc189083650][bookmark: _Toc199367621][bookmark: _Toc205437583]The current study intends to examine the contribution of ICQATPs in teacher colleges as part of standard checking and maintenance.
[bookmark: _Toc189083656][bookmark: _Toc199367627][bookmark: _Toc205437590]RESEARCH METHODOLOGY
This study employed the convergent research design under mixed method where quantitative and qualitative data were collected approximately at the same time (Creswell,2023). The study targeted 194 individuals from three teacher colleges. 3 college principals, 15 ICQAT members, 164 tutors and 12 student-teacher representatives. This was done with the insistence that the target population refers to the subset of the broader population from which researchers aim to conclude (Creswell, 2023). A sample of 113 respondents, comprising 3 principals, 9 ICQAT members, 95 tutors and 6 student-teacher representatives was used. Primary data was collected using questionnaires and interview guides and secondary data through a document analysis guide. The reliability of data was established at 0.854 through Cronbach Alpha for quantitative tools. Qualitative data was analyzed by thematic analysis and quantitative data by descriptive statistical analysis such as percentages, frequencies and tabulations
FINDINGS AND DISCUSSION
[bookmark: _Hlk170304271]The research question intended to explore the contribution of ICQATPs in relation to effective teaching and learning in TCs. Questionnaires were used to collect data from 88 tutors.
[bookmark: _Toc199367670][bookmark: _Toc205437628][bookmark: _Hlk170141412]Table 1: Tutors' views on IQATPs contribution to effective T&L in teacher colleges (n=88)
	SN

	Statement
	Response in frequency and percentage
	Mean

	
	
	SD f(%)
	D f(%)
	U f(%)
	A f(%)
	SA f(%)
	

	[bookmark: _Hlk170298496]1
	Advice CMT areas for tutors’ professional development training on pedagogy skills
	1(1.1)
	4(4.5)
	20(22)
	53(60)
	10(11)
	3.8

	2
	Advice CMT areas for tutors’ professional development training on academic skills
	1(1)
	3(3)
	15(17)

	59(67)
	10(11)
	3.8

	3
	[bookmark: _Hlk170092824]Evaluate tutors’ preparation before teaching 
	0
	2(2)
	16(18)
	58(65)
	12(13)
	3.9

	4
	[bookmark: _Hlk170095519]Evaluate teaching quality
	0
	3(3)
	13(14)
	54(61)
	18(20)
	4.0


	5
	Evaluate tutors’ teaching progress
	0
	3(3)
	10(11)
	62(70)
	13(15)
	4.0


	6
	Supervise the college timetable implementation 
	1(1)
	0
	14(16)
	55(63)
	18(21)
	4.0

	7
	Evaluate internal student assessment quality
	0
	1(1)
	8(9)
	66(75)
	13(14)
	4.0

	8
	Evaluate student internal evaluation and feedback delivery 
	0
	4(4)
	13(14)
	62(70)
	9(10)
	3.8

	9
	Perform a college self-assessment
	1(1)
	0
	18(21)
	57(65)
	12(13)
	3.9


	10
	[bookmark: _Hlk170406904]Report the college's annual performance
	1(1)
	1(1)
	22(25)
	52(59)
	12(14)
	3.8



SD (strongly disagree) =1, D (disagree) = 2, U (undecided) = 3, A (agree) = 4, SD (strongly disagree) = 5
[bookmark: _Toc199367671][bookmark: _Toc205437629]Source: Field data 2025

[bookmark: _Hlk170305605] Advise the CMT on areas for professional development training on pedagogy and academic skills
[bookmark: _Hlk170635671]Statistics from Table 1 show that almost half of the respondents agree that this practice performed contribute to effective T&L with 60% and 67% at a mean score of 3.8 for both pedagogy and academic skills respectively. This indicates that after evaluation of different T&L activities, teams share vital areas for indoor capacity building with College Management Team members as directed in the SQAF (MoEST, 2024). Similarly, Kumar (2022) argued that, capacity building always focuses on developing knowledge and skills of educators, which is crucial for effective teaching practices.
This was also supported by the College Principal of College B, who said 
‘’ICQATs are very important because they always share areas which need improvement in T& L activities with us, then we arrange indoor capacity building to enable tutors to share experience on the identified areas (personal communication, 02 April 2025) ‘’.
This agrees with Ngonyani et al.,’s (2024) study that found, indoor capacity building provides tutors with opportunities to enhance their teaching skills and knowledge. These programs focus on practical and interactive approaches, allowing tutors to apply new strategies in real time. Thus, this practice performed by IQATs is vital for better student’ outcomes in future as it helps in developing the knowledge and skills of educators, which is crucial for effective teaching practices marked as one of the contributions of these teams.
[bookmark: _Toc199367672][bookmark: _Toc205437630][bookmark: _Hlk170306205]Evaluate tutors’ preparation before teaching
[bookmark: _Hlk170637287]Thorough teaching preparation results in better teaching at any level. Data from Table 1 shows that tutor's preparation add value as 65.9% agree and 13.6% strongly agree at a mean score of 3.9. This predicts the presence of several strategies to ensure thorough teaching preparation checking done by ICQATs. This corresponds to the study by Mrutu et al., (2023), which insisted that well-prepared tutors contribute to better-trained teachers, ultimately improving students learning outcomes across teacher colleges. 
Correspondingly, this agrees with interview information from one of the college principals from college A (CPA) who said 
[bookmark: _Hlk170158959]‘’This team is important as it assists us to check the quality of academic documents (scheme of work and lesson plan) each term to ensure detailed preparation of tutors before teaching’’ (personal communication, 25 March 2025)’. 
[bookmark: _Toc199367674][bookmark: _Toc205437632]Furthermore, Secondary data obtained from document analysis review evidence the presence of the checked lesson plans as shown with attachments from 2 out of 3 teacher colleges. Continuous Improvement Theory also insisted on incremental changes in all activities performed in the institution for quality attainment at large (Murray, 2003). The evaluation of tutors’ preparation before teaching performed once per semester has a vital contribution to effective T&L because well-prepared tutors contribute to better-trained teachers, which ultimately improves students learning outcomes across teacher colleges.
Evaluate teaching quality
[bookmark: _Hlk170208921][bookmark: _Hlk170637614]Records from Table 1 denote the evaluation of the quality of teaching conducted by IQATs contribute as tutors agree by 61% and a strong agree by 20.5 % at a mean score of 3.99. This data indicates that several strategies were applied to ensure quality T&L in teacher colleges. MoEST's (2024) school quality assurance framework entitled IQATs mandates to advise the College Management Team on the quality of T&L to ensure standards in teacher colleges. Thus, this ICQATP fulfills the aforementioned concern as quality teacher education contributes to economic, social, and technological development by ensuring effective delivery of education aligned with national development vision (URT, 2024). 
Similarly, it agrees with information from the college principal of college C who said 
‘They normally perform a class visit to evaluate the T&L then we arrange indoor capacity building for all staff to resolve the challenges identified (personal communication, 03 April, 2025)’’. 
[bookmark: _Toc199367675][bookmark: _Toc205437633]This finding indicates the contribution of ICQATPs to effective T&L in teacher colleges as the indoor capacity building enable tutors to improve their teaching capacity using identified gaps during class visits. According to Ng’hoboko (2024), the evaluation of T&L in schools promotes professional development and increases teachers’ commitment to their teaching, preparation of T&L documents. The aforesaid matter was also found in TCs as well. Thus, teaching quality evaluation is marked as a contribution to T&L as it helps to ensure effective delivery of education aligned with SQAF needs.
Evaluate tutors’ teaching progress and implementation of the teaching timetable
[bookmark: _Hlk170637947]Checking teaching progress and timetable implementation is essential to ensure the institution’s programs are delivered as planned. Statistics from Table 1 indicate the evaluation of T&L timetable implementation is important as 70% and 63% agree respectively. This denotes that, follow-up strategies were employed to ensure on-time teaching in teacher colleges as planned. This corresponds to the study by Matete (2021) which found that this evaluation helps to ensure accountability, optimal use of time and material resources, preventing inefficiencies that could hinder the quality of education, and identifying training needs to enhance their pedagogical skills and adherence to modern teaching practices. 
This was supported by information from one of the college principals who said
‘’ IQAT conducts a thorough check of teaching progress by evaluating the quality of academic documents, including subject log books, class journals, and classroom attendance. Then their results help us to make necessary adjustments before it is too late’’ (personal communication, 25 March 2025)
[bookmark: _Toc199367676][bookmark: _Toc205437634]The information from CPA indicates that the ICQAT ensures daily effective teaching. This implies the positive contribution of ICQAT practices to teaching activities for effective T&L. It is in line with TQM theory that focuses on the active participation of all members at all levels to meet and exceed their customers (students’) expectations (Saffar & Obeidat, 2020). This was also evidenced by the presence of annual report showing teaching implementation (Document’s Data, 25 March 2025). Therefore, checking college timetable implementation was marked as another contribution of these teams as it helps to ensure accountability and optimal use of time and material resources.
Evaluate internal students' assessment, evaluation, and feedback delivery
[bookmark: _Hlk170638079]Internal evaluations are integral for maintaining educational standards. Records from Table 1 show that evaluation of internal assessment, evaluation, and feedback delivery add value as 77% and 70 % agree at a mean score of 4.0 and 3.9 respectively. This means several strategies are employed to ensure proper internal assessment and evaluation. It concurs with Mbuya and Amos’ (2024) study which found that ISQATs in secondary schools evaluate the quality of examinations and students’ activities ensure standard assessment and evaluation.
This was supported by information from one of the college principals from College C, (CPC) who said
[bookmark: _Hlk170248871][bookmark: _Hlk170249200]‘'In most cases, ICQAT is used as a second eye in internal assessment activities. A good example is their participation in the moderation of internal examinations and analysis of results (personal communication, 03 April 2025)’’
[bookmark: _Toc199367677][bookmark: _Toc205437635]The facts from the college principal above signify the contribution of ICQAT practices in effective assessment, evaluation and on-time feedback in teacher colleges. It also concurs with continuous improvement theory that insists on incremental changes, according to the theory even minor improvement is important in an organization (Murray, 2003). The aforementioned facts indicate the input of ICQATs in effective T&L activities in a particular teacher college as it helps to ensure standards in assessment and evaluation are performed.
Perform college self-assessment and share college annual performance
[bookmark: _Hlk170638274][bookmark: _Toc199367719][bookmark: _Toc205437678]Facts from Table 1 imply more than half (65%) of respondents agree that the college self-assessment is important with a mean score of 3.8. This fact corresponds to MoEST's (2024) SQAF needs which requires tutors to perform college self-assessment in all eight domains where domain number 2 is specifically concerned with the quality of T&L. According to Luis and Rodrigues (2024), assessment and evaluation should serve to improve T&L.  Thus, ICQATs are entitled to ensure organizational improvement through regular self-evaluation of T&L, identifying areas of improvement, and implementing small-scale changes based on data-driven insights by conducting regular evaluations. Information from document analysis from college A, evidence of the current filled college self-assessment form (Document Data, 03 April 2025). This data indicates that college self-assessment is done regularly before external quality assurance officers visit as per the SQAF requirement and shared with staff annually. Self-assessment performed was marked as a contribution of these teams, as it accelerates the desire for identifying areas of improvement within the college and calls for small-scale measures at large
CONCLUSIONS
[bookmark: _Toc199367720][bookmark: _Toc205437679]ICQAT practices in teacher colleges in the Morogoro region contribute to effective T&L activities fairly. The main practices performed by ICQATs included advising CMT areas for tutors’ professional development training on pedagogy skills and academic skills, evaluating tutors' preparation before teaching, evaluating teaching quality, evaluating tutors' teaching progress, supervising college timetable implementation, evaluate student internal evaluation and feedback delivery and perform college self-assessment all these add value to effective T&L activities fairly. 
RECOMMENDATIONS
[bookmark: _Hlk170645221]1.MoEST, as a policy maker, should develop and implement clear guidelines for ICQA in teacher colleges. These guidelines should cover aspects such as procedures for conducting QA activities, and standards for evaluating quality. Also, should allocate funds for quality assurance training for ICQATs. This training will enable team to sharpen and update their evaluation skills.
[bookmark: _Toc205437681]2.College principals should allocate sufficient resources to ICQAT members to ensure that QA team members have enough time and material resources to carry out their duties effectively. This might involve adjusting workloads among staff members.
3.Internal quality assurance members should promote collaboration and knowledge sharing among staff and student teachers. This could involve establishing networks or platforms for sharing best practices, challenges, and solutions related to QA activities
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