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ABSTRACT.

This study aimed to examine the challenges school leaders face in improving educational quality in selected public secondary schools in Morogoro Municipality. This study was guided by Transformational Leadership Theory, which was originally described by James MacGregor Burns in 1978. Utilizing a convergent parallel research design, this study used both the qualitative and quantitative methods of data collection. The study employed a sample of 90 respondents, comprising 6 school heads, 12 school management board members, and 72 teachers. The sampling techniques employed included simple random sampling and purposive sampling techniques. Reliability of the questionnaire was established at 0.83 Cronbach's Alpha. Descriptive quantitative data were presented and described using frequencies and percentages. Moreover, qualitative data were analyzed thematically and described using narration and quotes. The findings had a range of relevant challenges like inadequate leadership training, financial constraint, and inadequate stakeholder support that directly inhibit effective educational quality improvement. The study concluded that unless these underlying structural issues are rectified, school leaders will continue to fail in their efforts to improve educational results. Targeted development of leadership is proposed to be introduced, along with increased finance, transparent budgeting, enhanced stakeholder engagement, and peer mentoring, to support the school leaders and enable sustainable improvement in education quality.
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Introduction
Effective school leadership is instrumental in setting distinct objectives, managing resources, and creating a climate of continuous improvement. Galdames-Calderón (2023) highlights how distributed leadership practices make significant contributions to teachers' professional development and lead Chilean school improvement directly. The study pointed out that leadership problems hinder the effectiveness of education programs intended to improve quality.
In Africa, educational leadership in the public sector has faced serious problems, including inadequate training, inadequate supervision, and inadequate resources. For example, Bada et al. (2024) in Nigeria's North Central Geo-Political Zone point out that instructional leadership, that is, defining school missions, guiding instructional programs, and facilitating good learning environments, is paramount to the effectiveness of teachers in secondary schools. Despite its importance, leadership gaps exist, which impact the overall performance and achievement of quality improvement initiatives in the schools. Dyantyi et al. (2024) indicate that leadership skills are at the core of determining the images and achievements of schools in academic excellence in South Africa. Sadly, these skills are weakly developed, and this inhibits the potential for the execution of school practice as it relates to quality enhancement goals.
Systemic issues of underfunding, lack of effective professional development, and ineffective instructional supervision exacerbate leadership difficulties in the Sub-Saharan African context. Muswere et al. (2024) observe that although instructional leadership assistance from school inspectors in Zimbabwe exists, discrepancies remain in scaffolding teaching instruction and the execution of effective professional development schemes. Likewise, Abraham (2023) elaborated that leadership experience has a critical impact on school performance in Kasese District, Uganda, yet other factors, including poor resources and a lack of teacher motivation, act as barriers to quality enhancement. These studies present a case that the leadership challenges directly affect the effectiveness and implementation of programs aimed at improving educational quality.
Across East Africa, public schooling system leadership continues to face challenges that impact the quality improvement effectiveness. Stephen et al. (2024) illustrate how instructional leadership abilities of principals positively impact the performance of institutions in the South Rift Region, Kenya, but some principals lack the skills required to execute effective monitoring and evaluation practice. Similarly, Musabwayire and Sikubwabo (2024) in Musanze District, Rwanda, point out that supervising, motivating, and evaluating leadership behaviors influence teachers' commitment, and remedial leadership training is a solution to overcoming setbacks.
Tanzanian public secondary schools are faced with leadership issues that have negative impacts on achieving quality improvement. In a study by Urio and Manase (2024), the school heads in community secondary schools are found to lack key leadership skills like supervision, communication of vision, and action planning, despite playing key roles in promoting quality education. Poor access to facilities, such as electricity and computers, also hinders the introduction of quality programs. In addition, Mpangala et al. (2024) note that leadership approaches such as participative leadership positively influence teachers' satisfaction and engagement in the Kigamboni District. However, autocratic and transactional approaches continue to risk collaborative efforts towards improvement. Similarly, George et al. (2024) mention challenges such as resistance to change, poor funding, and administrative reforms as leading barriers to effective leadership in implementing teachers' professional development programs in Mkuranga District.
The leadership problems that have been observed in Tanzania's public secondary schools, like Morogoro Municipality, have far-reaching implications for the overall quality improvement achievement. The school leaders have a critical role in managing instructional practices, teacher development, and aligning school goals with improvement goals, but often suffer from skills shortages, resource constraints, and system inefficiencies. These problems ultimately filter down to the teachers', students', and overall educational quality performance. Therefore, the analysis of problems encountered by the school leaders in enhancing education quality in selected public secondary schools of Morogoro Municipality is necessary for the sake of identifying areas requiring strategic intervention and policy-making to enhance education quality.
Statement of the Problem
Tanzanian public secondary schools’ education quality has been an issue of ongoing concern, particularly in the area of quality improvement. Despite attempts at raising educational standards, leadership issues at the school level significantly account for the inability to institute  these programs. School Heads are often burdened with numerous responsibilities, a lack of qualification, a negative attitude of the unqualified teachers towards supervision, a minimal level of training, inadequate administration support, non-availability of resources, and a lack of communication skills (Chiwamba & Kigobe, 2022). This results in elusive learning and quality of teaching improvements, and subsequently produces the persistent gap in the quality of education across the country.
These leadership challenges are particularly evident, with a majority of the public secondary schools not meeting the standards as required by the Ministry of Education, Science, and Technology. The principals of the public secondary schools in Tanzania were found to face challenges in using quality improvement successfully by Scallion and Tangi (2022), citing difficulties such as overwhelming managerial responsibilities, insufficient instructional learning materials, a teacher/student ratio of more than forty students, and insufficient laboratories. This emphasizes the need to analyze school leaders' issues in quality improvement in selected public secondary schools in detail. Knowing the causative factors of the problems is crucial for informing policies and strategies for enhancing the impact of educational leadership and quality assurance efforts in Morogoro Municipality, Tanzania.
Research Question and Objective 
RO: To analyze the leadership challenges school leaders face in educational quality improvements in selected Public Secondary Schools in Morogoro Municipality
RQ: What leadership challenges are faced by school leaders in improving educational quality in selected Public Secondary Schools in Morogoro Municipality?
Theoretical Framework.
This study is grounded in Transformational Leadership Theory, which James MacGregor Burns introduced in 1978, and concentrates on the leaders' efforts to commit followers to transcend expectations by a shared vision for positive change. The theory applies to educational leadership because it illustrates how leaders in schools influence school culture, teacher motivation, and student success. Transformational leadership has four dimensions: idealized influence (moral role modeling), inspirational motivation (communicating an inspiring vision), intellectual stimulation (promoting innovative thinking), and individualized consideration (providing tailored support for employee growth).
In Morogoro Municipality public secondary schools, this theory accounts for leadership challenges affecting the quality of education, such as limited resources and disconnected stakeholders. School leaders can overcome these challenges by employing a transformational style, which involves ethical behavior, clarification of vision, creative problem-solving, and support for employees. The study identified obstacles to quality education, while transformational leadership demands inspiration, it acknowledges the need for transactional competencies like performance management that are required to operate schools in resource-scarce contexts. In conclusion, Transformational Leadership Theory provides a solid foundation for understanding how school leaders in Morogoro Municipality deal with challenges and lead quality improvement initiatives.

Review of Empirical Studies 
Afriyanti et al. (2025) examined school leadership in developing quality management in Kutai Barat, Indonesia, using a qualitative descriptive approach. Data were gathered from interviews, observation, and documentary analysis with the principal, teachers, and school committee members. It was found through the study that participative, transformational, and collaborative leadership contributed greatly to quality improvement in education. Practices like teacher training, project learning, and parental engagement were found to raise students' motivation and achievement levels. Despite adversity in the form of funding limitations and opposition from some teachers, the collective leadership of the principal demonstrated great promise to drive educational progress. The study used to inform this study offers insight into leadership processes that drive education quality improvement activities, particularly in the context of public schools. However, the study mainly focused on highlighting the benefits of leadership strategies and styles rather than examining specific school leadership challenges facing school leaders. This left a void in the research on the empirical school leadership obstacles to the enhancement of quality in public secondary schools in Tanzania.
Durheim et al. (2021) conducted an exploration of the views of school leaders towards a leadership development program that had been implemented in the North Coast region of New South Wales, Australia. The study aimed to examine the effectiveness of the North Coast Initiative for School Improvement, based on an Alberta school improvement process. A qualitative approach was used, and information was gathered from five implementing schools in a series of interviews, eliciting questions about participants' experiences within the initiative. Findings showed that school leaders mentioned increased leadership confidence and ability as the main results. The study attributed such improvements to two major factors: the integration of collaborative investigation with generative conversation, and the organized program structure, which included monthly peer facilitation discussions supported by a visiting leadership group. However, although the study provided valuable insights into the development of leadership capacity, it did not touch on the broader systemic or context-based issues that face school leaders in terms of improving education quality. It therefore left a gap in comprehension regarding how day-to-day operational limitations hamper leadership behavior in public secondary schools.
Cano et al. (2023) explored the role of school leaders in ensuring quality education in the post-pandemic situation through an ethnographic method and thematic analysis to obtain the Masbate province secondary school leaders' experiences. The study provided in-depth qualitative information by gathering predominant themes like implementation of the curriculum, diverse learning modality, leadership and governance practices, and resource management. Findings revealed that school administrators practiced resilience in adaptive leadership, invested in teacher growth, and prioritized student needs in project-based learning and technology integration. Leadership practices were culturally situated and facilitated flexibility, accountability, and joint decision-making. This study is relevant to the current research because it makes one realize the kind of leadership problems school principals face when implementing education quality improvement programs, which is in line with the first objective of this study. But whereas the study gave creative glimpses into post-pandemic leadership responses, it did not actually show the causality between leadership challenges and outcomes in public education, nor challenged the Tanzanian context, pointing towards a geographical and contextual shortfall.
Alladatin et al. (2023) examined the impact of principal training programs on education quality in regard to their strengths, weaknesses, and challenges according to a rapid review of 27 scientific and gray literature sources. The study found that although principal training was critical for preparing leaders for challenging roles, the programs were beset by issues of non-standard curriculum content, inconsistencies between training and field practice, and shortcomings in selection processes. The review also identified areas where there could be improvement, including enhancing the integration of practical experience and challenges to effective program implementation. These findings could be applied to the current study because they represented leadership issues related to inadequate training. However, the research focused on training programs and not overall leadership issues in school settings, which leaves a knowledge gap on how precisely such issues affect quality improvement efforts in public secondary schools. As much as the research broached structural deficits in leadership preparation, the research failed to discuss the attitudes of school leaders or propose interventions to reverse such issues, which are central elements of the present study.
Karakose et al. (2024) investigated difficulties that school managers face through a meta-synthesis of 24 qualitative studies of 614 participants and aimed to contribute to sustainable school leadership. The study determined key difficulties, including low funding, lack of personnel, too much work with limited authority, poor quality of teachers, bureaucratic requirements, and rapid policy changes. Findings emphasized the need for more effective human resource management, enhanced budgeting, teacher professionalism, and enhanced support systems for school leaders. The study is closely related to leadership barriers to improving educational quality since it fully elaborates on systemic and operational challenges faced by administrators. Yet while the study had provided a general image of challenges, it did not specifically touch on how the problems impact the quality improvement of public secondary schools or examine leaders' perceptions of potential solutions. This creates a research gap in the understanding of the situational correlation of leadership challenges and educational quality improvement in Tanzanian public schools that this study seeks to bridge.
Scallion and Tangi (2022) measured managerial challenges faced by school heads in the context of providing quality secondary education in Bukoba district public schools in Tanzania. The study used a mixed research approach and a convergent parallel research methodology. The study involved 1 DSEO, 10 school heads, and 84 teachers. Interview questionnaires and observation were adopted to gather data. The data were computed using SPSS version 23; in addition, interview and observational data were coded using thematic analysis. From the results, the school heads experience the challenge of having an overblown managerial workload, low-quality instructional learning materials, a greater than forty students to teacher/student ratio, and the absence of laboratories. Moreover, the study found that teachers' motivation to work is low.
A study on the challenges facing the school heads in applying leadership approaches in the Iringa municipal council community secondary schools by Staumi (2021). The research was guided by a paradigm of pragmatism, descriptive research design, and mixed research strategy. The target groups included the school heads, teachers, and students in community secondary schools. There were 105 participants from 5 sampled community secondary schools. Out of which 5 were administrators in the school, 40 were teachers, and 60 were students. The study employed two sampling Procedures, i.e., purposive and simple random sampling methods. Three methods of data collection were applied, like face-to-face interviews, focus group discussions, and documentation. Descriptive and quantitative statistics are applied for data analysis. The data collected from the participants were presented in the form of tables and quotes. The responses were coded and organized into study-specific objectives. The findings indicated that school heads faced numerous challenges in their ability to institute different styles of leadership, such as subordinates' resistance, poor leadership ability, effects of enrollment, and low community support.
Thomas and Mkulu (2022) investigated the involvement of head teachers' supervision in providing educational quality improvement in public primary schools with a mixed-methods study sample of 104 participants. The study, founded on transformational and instructional leadership theories, established that while head teachers were making efficient use of clinical supervision strategies as well as engaging stakeholders in decision-making, they struggled with issues such as ineffective allocation of resources, negative attitudes of teachers towards professional development, and income-generating activities management issues. The findings are of practical significance in the sense that they are indicative of supervision-related challenges secondary school leaders in Morogoro might also face when implementing quality improvement programs. The `identification of resource constraints and resistance to change by the study` is congruent with potential barriers to enhancing education quality. Nevertheless, research was further focused on supervisory practices than on totally addressing all leadership matters that influence quality improvement. This creates a gap in terms of the larger systemic and contextual dimensions influencing the effectiveness of secondary education school leaders, particularly Tanzania's public schooling system.
Rumagit et al. (2023) examined leadership strategies to quality management in higher education during the Industry 4.0 era based on qualitative case study research with interviews among university leaders and document analysis. The results indicated that successful strategies were technological integration for monitoring of education processes, academic and administrative personnel collaboration, and a culture of continuous improvement. While these findings validate the importance of adaptive leadership to digital transformation, the reality that the research focuses on university settings and technology issues diminishes its application directly to secondary school environments. The study concluded key leadership issues, such as staff training needs and application of digital technology, that overlap partially with the current study's purpose of identifying leadership issues to enhance education quality. Nonetheless, the abstract does not address the specific issues of context that face developing countries' public secondary schools, nor explores the relationship between quality improvement and leadership challenges. This creates a research gap regarding how digital era leadership challenges emerge at different levels of education and types of institutions, particularly in poor-resource environments.

Methodology
The study employed a concurrent parallel research design under a mixed research approach, which enabled a researcher to collect quantitative and qualitative information. According to Hirose and Creswell (2023), the researcher converges or merges mixed data to provide a comprehensive analysis of the research problem. The study employed a sample size of 90 respondents, including 6 heads of schools, 12 members of school management boards, and 72 teachers.  The study employed simple random sampling and purposive sampling techniques to sample respondents. Interviews and questionnaire methods were used in data collection. The study employed content validity to verify if the data collection instruments measure the intended topic. The reliability of the quantitative instrument was tested by the Cronbach's Alpha technique. Cronbach's Alpha coefficient of 0.83. was obtained from questionnaires. Quantitative data collected through questionnaires were analyzed using descriptive statistics to provide frequencies, percentages, and mean scores, with the help of Statistical Package for the Social Sciences (SPSS) software. Qualitative data from interviews were analyzed thematically, focusing on patterns and insights related to leadership challenges in educational quality improvement, and presented in the form of quotations and narration. The study adhered to ethical principles to ensure the integrity and credibility of the research process. 

Findings and Discussion
To analyze leadership challenges in educational quality improvement, teachers were requested to identify their levels of agreement or disagreement with statements concerning leadership challenges in educational quality improvement within public secondary schools.
Additionally, the perspectives and opinions of heads of schools were gathered during interview sessions. The responses are summarized in Table 1
Table 1: Leadership Challenges in Educational Quality Improvement.
	S/N
	Statements
	SA
	A
	N
	D
	SD

	
	
	(f)
	(%)
	(f)
	(%)
	(f)
	(%)
	(f)
	(%)
	(f)
	(%)

	1
	School leaders lack adequate training in education management.
	22
	30.6
	23
	31.9
	4
	5.6
	15
	20.8
	8
	11.1

	2
	Insufficient funding affects leaders’ ability to improve quality.
	22
	30.6
	25
	34.7
	10
	13.9
	8
	11.1
	7
	9.7

	3
	Frequent policy changes hinder school leadership effectiveness.
	20
	27.8
	28
	38.9
	6
	8.3
	11
	15.3
	7
	9.7

	4
	Political interference challenges the autonomy of school leaders.
	22
	30.6
	24
	33.3
	15
	20.8
	6
	8.3
	5
	6.9

	5
	Leadership is affected by a shortage of teaching and learning materials.
	17
	23.6
	28
	38.9
	16
	22.2
	9
	12.5
	2
	2.8

	6
	Poor communication between stakeholders affects decision-making.
	22
	30.6
	31
	43.1
	5
	6.9
	7
	9.7
	7
	9.7

	7
	School leaders are overloaded with administrative responsibilities.
	21
	29.2
	32
	44.4
	9
	12.5
	6
	8.3
	4
	5.6



Key: SA = Strongly Agree, A = Agree, N = Neutral, D = Disagree, SD = Strongly Disagree, f = Frequency and % = Percent
Source:  Field Data (2025). 
4.2.1 Lack of adequate training in education management
A total of 62.5% of participants concurred that school leaders do not receive sufficient training in education management, with 30.6% strongly concurring and 31.9% concurring. This supports a general perception that most school leaders might be working without the appropriate management abilities required to manage institutions effectively and lead educational reform. Just 5.6% were uncertain, indicating that the remaining 94.4% that participants have a definite opinion regarding this matter. However, 20.8% disagreed and 11.1% strongly disagreed, showing that there is a section of the respondents who believe that there are some leaders who are well-trained. The consequences are quite significant, with inadequate training likely to result in poor planning, inefficient supervision, and a lack of innovation in leadership practices, ultimately diluting the quality of education being offered.
One school head observed:
“When you don’t know how to plan strategically or manage people well, it becomes difficult to improve learning outcomes.”
This finding aligns with Alladatin et al. (2023), who found that principal preparation programs are usually marred by imprecise curricula and incompatibility with real-world needs, making such leaders insufficient for complex administrative roles. Staumi (2021) also identified inadequate leadership competencies as a significant barrier, particularly staff resistance and adapting to changes in enrollment. Castañeros et al. (2023) also observed that newly promoted school heads, although interpersonal in their competencies, face difficulties with managerial tasks such as supervising personnel and overseeing a school, affirming the need for systematic professional development.
4.2.2 Insufficient funding affecting the ability to improve quality
Money problems are also typically cited, with 30.6% and 34.7% stating strongly agree and agreeing, respectively, that insufficient funding affects school leaders' ability to improve quality, making 65.3% in total. 13.9% were intermediate, meaning some uncertainty, and a combined total of 20.8% (11.1% disagreed and 9.7% strongly disagreed) did not see money as a major problem. The numbers show that even while most would automatically consider funding a primary constraint, there remains a high percentage that might have their minds on other issues as being more central. However, budget limitations have a tendency to limit the ability of schools to purchase teaching materials, maintain buildings, and support professional development, narrowly impeding learning progress.
As one head of school remarked:
“We can’t talk about improving quality when we don’t even have enough money to fix broken desks or buy chalk.”
A school board member expressed frustration:
“Leaders try their best, but with such limited funding, their hands are tied. You can’t expect miracles with no resources.”
Karakose et al. (2024) affirm this finding, citing insufficiency of funds as a system problem that exacerbates staff inadequacies and impedes resource allocations. Scallion and Tangi (2022) further pointed out that below-par instructional materials and overcrowded classrooms owe their origin to budgetary restrictions, disillusioning teachers and derailing effective leadership. Afriyanti et al. (2025) further stated that even with participative leadership conduct, fiscal limitations remain a contentious impediment to applying teacher development and project-based learning initiatives.
4.2.3 Frequent Policy changes hindering leadership effectiveness
The majority of the respondents, i.e., 27.8% who strongly agreed and 38.9% who agreed (which means a total of 66.7%), in Table 1 asserted that recurrent policy changes impede leadership effectiveness. The respondents were 8.3% undecided, 15.3% disagreed, and 9.7% strongly disagreed. These figures indicate a consensus that educational policy uncertainty results in confusion and disrupts school programs' planning and implementation. Constant revisions of policies and priorities discourage school administrators, make long-term planning difficult, and even render it difficult to measure improvement, leading to inconsistency in the pursuit of improvements in quality. Karakose et al. (2024) also cited that abrupt policy changes are part of bureaucratic pressures that cause leaders to need to constantly adapt rather than focus on long-term growth. Thomas and Mkulu (2022) also indicated that Tanzanian head teachers face the same problems, where shifting guidelines render supervision and resource distribution confusing. Rumagit et al. (2023), however, took into account that adaptive leadership and technological incorporation can mitigate some of the disruptions, even if systemic insecurity is a huge hindrance.
4.2.4 Political interference challenges the autonomy of school leaders
Figure 1 statistics show that 30.6% strongly agreed and 33.3% agreed that political interference compromises the autonomy of school leaders, amounting to 63.9% overall agreement. As large as 20.8% were unsure, 8.3% disagreed, and 6.9% strongly disagreed. The relatively high level of uncertainty can mean that political influence is insidious or very varied across schools. However, the overall argument is that extrinsic political interference in school management diminishes the independence of school administrators and often results in discriminatory appointments, disrupted disciplinary procedures, or ill-guided priorities, all of which threaten the quality of education and institutional integrity. Staumi (2021) noted that poor civic support, often tainted with political agendas, exacerbates leadership problems. Cano et al. (2023), however, showed that leaders placing high value on cultural values and shared decision-making can partially mitigate such interference, even as systemic reforms are still needed.
4.2.5 Shortage of teaching and learning materials affecting leadership
62.5% agreed that leadership is affected by poor teaching and learning materials, with 23.6% strongly agreeing and 38.9% agreeing. A staggering 22.2% did not know, which may indicate some inconsistency or uncertainty regarding the prevalence of this problem. Compared to this, 12.5% disagreed, and 2.8% strongly disagreed.
One head of school admitted:
“It’s demoralizing when students have to share one book among five or sit on the floor. How do you lead a school under such conditions?”
Another head of school said:
“You can’t implement a new curriculum effectively without the required teaching tools. It makes leadership efforts seem futile.”
These reactions show that a lack of resources is a major hindrance to instructional leadership, limiting the potential of school leaders to offer support to teachers, introduce innovative strategies, and maintain learner interest. Without materials, leaders may also be unable to implement curriculum change or attain national standards for education.
This finding aligns with Scallion and Tangi’s (2022) study, which identified inadequate instructional materials as a key challenge for school leaders, contributing to low teacher morale and compromised educational quality. Similarly, Karakose et al. (2024) emphasized that insufficient funding and resource shortages hinder school leadership, forcing administrators to divert attention from strategic academic improvements to managing logistical deficits. Lack of materials not only discourages pedagogical innovation but also undermines leaders' ability to create teacher motivation, as elucidated by Staumi (2021), who clarified that staff resistance and community disengagement are often brought about by perceived resource neglect.
4.2.6 Poor communication between stakeholders affects decision-making
Strong agreement on this point is demonstrated with 30.6% strongly agreeing and 43.1% agreeing that poor communication between stakeholders affects decision making, which is a total of 73.6%. Only 6.9% were undecided, while 9.7% disagreed, and another 9.7% strongly disagreed. The figures demonstrate that communication gaps between teachers, administrators, parents, and government departments are a main obstacle to successful leadership. Lack of communication can lead to misunderstandings, delay decision implementation, and build resistance to change. Communication is essential for shared decision-making, policy acceptance, and building a common vision for school quality improvement.
A school board member emphasized:
“We’re supposed to work as a team, but sometimes heads make decisions without involving us. That creates mistrust.”
The significance of communication in leadership is also voiced by Cano et al. (2023), who found that successful school leaders incorporate collaborative decision-making and cultural responsiveness as the foundation to bridge stakeholder divides. Rumagit et al. (2023) further contributed to this, demonstrating the value of incorporating technology and structured discussion to facilitate coordination between academic and administrative teams. Conversely, Thomas and Mkulu (2022) revealed that negative teacher attitudes and resistance to change often arise from breakdowns in communication, and thus, the need for inclusive stakeholder engagement. 
4.2.7 Overload of administrative responsibilities
Figures in Table 1 showed that administrative overload was a very real concern, with 29.2% strongly agreeing and 44.4% agreeing accounting for a high figure of 73.6% who think that school leaders are overwhelmed by administrative tasks. In addition, 12.5% were not sure, 8.3% disagreed, and 5.6% strongly disagreed. This indicates that most of the school administrators are bogged down by daily bureaucratic responsibilities that can waste their time and attention on academic leadership and the supervision of the performance of students. When leaders are preoccupied with bureaucracy, they may be unable to provide strategic direction or support the teachers in the delivery of quality education. This dilemma is supported by Scallion and Tangi (2022), whose study established that managerial tasks overshadow instructional leadership, leading to increased stress and decreased effectiveness.
Karakose et al. (2024) also identified excessive bureaucratic pressures as a structural barrier, diverting leaders away from pedagogical thoughts. Castañeros et al. (2023) also mentioned that promoted school principals find it difficult to juggle managerial responsibilities with the supervision of personnel and work-life integration, further emphasizing the need for structural reforms. Afriyani et al. (2025) suggested that participative leadership might alleviate this problem by delegating duties, although tight policies and fiscal constraints frequently limit such actions. 
Summary of Findings
The study was carried out with the aim of addressing challenges that school leaders face in promoting academic quality especially in Morogoro Municipal. The study determined that school leaders in the sample public secondary schools in Morogoro Municipality are faced with enormous obstacles that hamper their abilities. A key concern raised is the insufficiency of education management training, with a majority of the respondents agreeing that the majority of school heads lack adequate leadership skills needed to run schools and enhance development appropriately. Such a lack results in poor planning, inadequate supervision, and inadequate innovation. Another inherent issue is insufficient financing, which significantly impedes the delivery of basic teaching and learning content, maintenance of infrastructure, and capacity development by school leaders. A majority of the leaders bemoaned being constrained by budget issues, which had a direct impact on their ability to undertake quality-improvement activities.
Conclusions
In conclusion, the study identified that school leaders in public secondary schools in Morogoro Municipality are faced with vast challenges that erode quality improvement in education. These challenges, primarily the insubstantial training of school heads, tight finances, and ineffective stakeholder involvement, negatively affect performance in schools, teachers' motivation, and students' educational achievements. The study highlights the central leadership of school heads to drive improvement in education quality.
Recommendations
It is implied, based on the study's findings, that school heads' training programs in leadership should be thoroughly overhauled to make them workable, relevant, and responsive to the real needs common in public secondary schools. Additionally, the issue of meager funds should be addressed through increased financial support by government authorities and the prompt release of funds sanctioned. Besides this, there should be transparent resource allocation and budgeting systems in the schools so that available funds are used efficiently and in an equitable manner. Institutionalization of regular and objective school head performance assessment is also recommended in the study.
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