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ABSTRACT 

	The study aimed to describe the challenges, strategies, and insights of Social
Studies teachers in implementing the MATATAG curriculum, a newly
introduced educational framework in the Philippines. Utilizing a qualitative
approach through a single-case study design, the research captures the lived
experiences of Grade 7 Social Studies teachers in Malalag, Davao del Sur.
Findings revealed that educators faced significant challenges, such as limited
instructional materials, insufficient training, and unrealistic learning exemplars. Teachers employ self-directed research, technological integration, and collaborative learning strategies to address these challenges and enhance delivery and student engagement. The study underscored the critical role of professional development in equipping teachers with the necessary skills to navigate curriculum changes more effectively, grounded in Jack Mezirow’s Transformative Learning Theory (1978). The study highlights the need for improved resources, ongoing teacher training, and flexible curriculum design to support the MATATAG implementation. Promoting active, student-centered methods while retaining a structured, spiral framework can enhance engagement and learning retention. Incorporating teacher feedback is essential for making the curriculum more practical and responsive to diverse classroom


Keywords: MATATAG curriculum, social studies education, curriculum
implementation, teacher adaptation
INTRODUCTION

There is a significant deficit in understanding teachers' challenges in accumulating such skills and knowledge to adequately implement new curriculum reforms (Villaver et al., 2024). Curriculum revisions often encounter significant hurdles in adaptability and technicality (Karakuş, 2021) during implementation. Adaptability barriers arise as educators, institutions, and stakeholders grapple with aligning their practices to the new framework (Sato et al., 2023), confronting challenges such as resistance to change and unfamiliarity with novel methodologies, and addressing diverse student needs. Technical challenges, meanwhile, pertain to logistical concerns like ensuring teaching materials, technological tools, and assessment systems are compatible with the revised curriculum (Bećirović, 2023) while maintaining consistency across various infrastructures and resources. As avowed by Pak et al. (2020), the success of these revisions highly depends on educators' readiness and professional development, emphasizing the need for adaptive strategies to foster receptivity and growth and technical solutions to provide structural and procedural support. The Matatag curriculum simplifies basic education by concentrating on foundational skills (Lagbao, 2024), values formation, and critical thinking (Kimani, 2024). It streamlines subjects for enhanced learning and supports diverse learners through localized content. Teachers receive training to align with their goals, ensuring students are equipped for lifelong learning and meaningful societal contributions. Internationally, a study by Mustofa et al. (2023) reveals that significant educational reform in Indonesia remains unachieved despite attempts. 2 teachers view these reforms as idealistic and challenging, leading to skepticism. One teacher pointed out that while the government promotes innovative teaching, it lacks support, facilities, and well-being, hindering policy success. Teachers recognized the flexible methodologies of the freedom-of-learning curriculum and requested detailed implementation guidance. Teacher programs, as noted by Gericke and Torbjörnsson (2022), were initiated to support these reforms. Confident teachers are more capable. A study by Chimbunde and Moreeng (2024) in Zimbabwe stresses teachers' role in curriculum reforms, arguing that their involvement ensures rigor and bridges the gap between policymakers and practitioners. Supporting this, Veliganio and Galigao (2025) highlighted collaborative approaches in countries like Finland, Japan, New Zealand, Scotland, and South Korea as crucial for successful reforms, acknowledging challenges in balancing tradition with innovation and diverse needs. This trend aligns with global curricular reforms, viewing knowledge as a specific subject taught through teacher-led instruction and collaborative learning (Mitchell & Buntic, 2023). The success of educational reforms depends on how teachers perceive and implement these changes. In the Philippines, social studies aim to shape future citizens by influencing their culture, history, and civic engagement. Teachers in this field need to encourage critical thinking, cultural awareness, and community involvement. The Matatag curriculum significantly changed the education system, affecting social studies teachers in various ways (Department of Education, 2024). Unlike previous curricula, it offers opportunities for localized and contextualized teaching of history and geography (Olipas, 2024). The Matatag curriculum promotes critical thinking (Villaver et al., 2024), 3 creativity, and holistic development. Furthermore, a study by Theodorio (2024) suggests that teacher training and support materials are necessary for implementing, monitoring, and evaluating the curriculum (Magtuba & Caballero, 2024). The Matatag curriculum enhances Philippine history for grades 5 to 7, allowing educators to meet learning standards while improving students' understanding of history (Balansag et al., 2024). It also raises awareness of contemporary issues in grade 10 to foster civic skills. According to DepEd order no. 10, s. 2024, which outlines policy guidelines for implementation in line with DepEd memorandum 054, s. 2023, and DepEd order no. 008, s. 2025, providing guidelines for selecting essential textbooks and teacher manuals for preparation, the focus is on streamlined competencies. This influences teacher preparation by necessitating adaptation to new strategies and promotes professional development programs for teachers to align with the curriculum’s objectives. This study was anchored to the transformative learning theory by Jack Mezirow (1978), which describes how adults change their understanding of the perspectives when adults face experiences that contradict their existing beliefs, also known as “disorienting dilemmas,” they engage in critical reflection, which can transform their viewpoints (Delia & Lee, 2024). In the context of implementing the Matatag curriculum, this study provides insights into how teachers evolve in response to educational reforms. Furthermore, this study delves into how these changes affect teachers’ attitudes toward their profession, motivation, and beliefs about effective teaching and learning, as supported by Ancho and Arrieta (2021). Offering valuable implications for professional development and curriculum design. 4 the researchers believed that the outcome of this study would generate significant benefits. Consequently, this study could provide insights into how teachers evolved in response to educational reforms, offering valuable implications for professional development and curriculum. The invaluable feedback of these teachers will allow policymakers and educators to discern the challenges teachers face in teaching the newly implemented curriculum and provide reforms to supplement such challenges. Their insights are crucial to ensure that the progressing reform genuinely enhances educational outcomes, cultivating the diverse needs of students and teachers for overall development. Ultimately, the goal is to ensure that the alterations benefit the teachers and learners, leading to a more effective and inclusive educational environment. This research aims to describe the challenges of social studies educators pioneering under the Matatag curriculum, including the need to familiarize themselves with new competencies and content standards. The study aimed to answer the following questions: research questions 
1. What challenges do social studies teachers encounter when implementing the Matatag curriculum? 
2. How do social studies teachers address the challenges of implementing the Matatag curriculum? 
3. How do social studies teachers perceive the effectiveness of the Matatag curriculum in enhancing student learning outcomes?

2. methodology

In this research, the target participants were selected grade 7 social studies educators at Malalag, Davao del Sur, who have been in the teaching 5 service for approximately 3 years or above; anyone below this criterion was excluded as a participant. This specific range of teaching experience is crucial because it allows a deep understanding of these educators' challenges and strategies during the transition within their classrooms (Graham et al., 2020). By focusing on this group, ranging from 6 participants, as depicted in Figure 1, the research aimed to gather comprehensive insights into the Matatag curriculum, their experiences, and the pedagogical methods utilized (Sarfo et al., 2021). Each participant had to take part in an in-depth interview. Furthermore, the researchers employed purposive sampling, which refers to intentionally selecting participants to meet the study's objectives and provide a deeper, contextual understanding of the phenomenon being examined. This method is particularly effective for gathering detailed data and interpreting findings. By selecting individuals with particular expertise related to the topic (Campbell et al., 2020), this approach ensures the acquisition of comprehensive, insightful information, enabling a thorough exploration of the phenomena under study.




	School
	Participants 

	
1

	Teacher A
Teacher B 
Teacher C
Teacher D

	
2
	
Teacher E


	3
	Teacher F


TABLE 1: DISTRIBUTION OF PARTICIPANTS
The instruments used for data collection in this research include interview questionnaires, audio recorders, pens, and notebooks. These interview questionnaires guided the participants in providing detailed 6 information about their challenges, strategies, and perspectives in integrating the MATATAG curriculum within their classrooms. They were validated by experts in the field to ensure reliability and credibility in gathering essential data (Bujang et al.,2022). An audio recorder was used during the interviews to accurately capture the participants’ responses (Borchers et al., 2023). At the same time, pens, notebooks, and digital writing software were utilized as secondary tools to take note of key points and essential responses (Pitura, 2023). Strict ethical considerations were observed, prioritizing participants’ privacy and confidentiality. Only the researchers will have access to the recordings, and pseudonyms were used to ensure anonymity. The data collected was used solely for this research.
3. RESULTS AND DISCUSSION

This chapter discusses social studies teachers' challenges in implementing the MATATAG curriculum, a new educational framework aimed at improving education quality. It highlights issues like limited resources, lack of training, and unrealistic examples. Teachers adapt through self-research, digital tools, and interactive methods, with professional development refining strategies. Despite obstacles, teachers report the curriculum increases student engagement, promotes lifelong learning, and improves knowledge retention.

Challenges of Social Studies teachers in implementing the MATATAG curriculum include struggles with learning exemplars and teaching strategies. Figure 2 shows educators face issues due to insufficient instructional materials, information, and activities in the exemplar. Additionally, difficulty in delivering lessons and adopting new methods limits teaching strategies.
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FIGURE 2. CHALLENGES OF SOCIAL STUDIES TEACHERS IN THE MATATAG CURRICULUM
Struggle With Learning Exemplars. The theme highlights social studies teachers' challenge in interpreting, adapting, and implementing exemplars, affecting instruction and student learning. Successful implementation of the MATATAG curriculum is crucial.

Lacking of Instructional Materials. Social studies teachers struggle with limited access to MATATAG-aligned materials, including textbooks and digital resources, affecting their teaching and student engagement.

 "We don't have any resources; we don't have any books; we don't have any textbooks to help us pilot the given activity sheets and the lesson exemplar.” Teacher D; L6-8 

“The challenging part of this is we don't have any specific resources that we can take the challenge; I mean, the lesson kung asa mi mag kuha ug lesson proper, we don't have proper resources.” (The challenging part of this is that we don't have specific resources to help us take on the challenge. I mean when it comes to the lesson itself, we don't have the proper resources to use.)-Teacher E; L 6-8 

Sometimes struggle jud kay not all resources is readily available especially internet connection. (Sometimes, it is a struggle because not all resources are readily available, especially the internet connection.) -Teacher B; L 35-36

Social studies teachers face resource shortages, such as books, textbooks, and internet access, which are vital for effective lessons. Teachers D, E, and B struggle without these, echoing Phinla (2024), who highlights that lack of resources, poor facilities, and limited support hinder teaching. Teachers often rely on online sources and create their own plans (Creagh et al., 2023). Sakusita (2021) mentions exhaustion from outdated textbooks and poor infrastructure, which reduces their ability to cover the content. Correos and Huelma (2022) note that these issues restrict curriculum delivery and student understanding. Drawing on Jack Mezirow’s Transformative Learning Theory (1978), these dilemmas prompt teachers to reflect, adapt, and grow in response to systemic problems.

		Lacking of Information. Social studies teachers struggle with learning exemplars due to limited content and depth, hindering understanding and teaching. 

“need pa namo siya i-elaborate or i-research para sa more information para sa among i-teach sa mga students.”( We still need to elaborate on it or research more information so that we can effectively teach our students.) -Teacher B; L 3-4	

“gi providan mi ug curriculum, curriculum guide kami na ang bahala kung asa mi mangalap sa mga information ato." (We were provided with the curriculum guide, but it is up to us to find the information we need. We are the ones responsible for finding our references.)- Teacher C; L 5-8

“We are not being helped kung baga it; it gave us more extra effort kay we need to know what's behind this. What is behind all these words, this topic we need to do para there will be a continuation.”( We are not really being helped; instead, it requires us to put in extra effort because we need to understand what is behind this. We have to dig deeper into the words and the topic to ensure there is a proper continuation) -Teacher D; L 15- 18 

Social studies teachers like B, C, and D often do extra research despite having a curriculum guide that outlines key competencies. They need to find relevant materials themselves since the guide lacks content. Teacher B emphasizes research; Teacher C notes the guide but lacks content; Teacher D mentions inadequate support affects lessons. This effort is crucial for meaningful lessons, but a lack of institutional support is a challenge. Teachers go beyond their roles, supporting Cooper and Renshaw (2023), who highlight the importance of subject matter experts (SMEs). Pollard and Kumar (2022) note students struggle without expertise; Gottler (2023) shows SME involvement improves learning, especially in case scenarios. These issues act as disorienting dilemmas in Mezirow’s Transformative Learning Theory (1978), prompting teachers to reflect, fill research gaps, and adapt for more inclusive, effective teaching.

		Lacking Appropriate Activities. Some teachers find that suggested activities do not always match their classrooms, making adaptation challenging and raising concerns about student engagement. 

“Also siguro the environment kay not all activities are attainable because pareha diari it can be really ideal kanang mas attain sya sa better school environment or katong naay better material jud wala kayo na consider ang school setting or environment”(Maybe it's also because of the environment since not all activities are attainable. Like here, it would be more ideal and achievable in a better school environment or one with better materials. The school setting or environment wasn’t really considered much) - Teacher A; L 32-35


“Daghan sya ug activities gina-suggest but some are very ideal kay tungod dili sya ma attain tungod sa classroom environment and limited ang materials lisod kayo so somehow gina skip nalang ang uban or emodify.”(Some suggestions are too ideal because they cannot be attained due to the classroom environment and limited materials. It's tough, so some activities are skipped or modified.) – Teacher B; L 17-19 

“Actually kining having to experience teaching in the real world in the classroom sa TLS and all other classrooms its really not that easy because they have kung baga the way they made the curriculum its like they have considered those who are in kanang in better environment you know those classrooms that have complete materials“(Actually, experiencing teaching in the real world, in the classroom whether in TLS or other classrooms is really not that easy. Because the way they designed the curriculum, it seems lik they only considered those in better environments, you know, the classrooms that have complete materials.)- Teacher D; L 35-39

Teachers A, B, and D highlight the challenge of implementing curriculum activities in under-resourced classrooms. Many lessons are designed for well-equipped environments, forcing educators to skip or modify them due to material shortages. Sarigöz and Özgür (2024) found that teachers often adapt lessons spontaneously, while Dayagbil et al. (2021) showed that limited resources hinder access to reading materials and exercises (Jose et al., 2023). These necessary adjustments can negatively impact learning, causing gaps in understanding (Macalisang & Bonghawan, 2024). Under Mezirow’s Transformative Learning Theory, these constraints prompt teachers to reflect, adapt, and innovate to meet students’ needs.

Struggling with Teaching Strategies. The second category is the struggle of social studies teachers in developing and applying effective strategies amid new curriculum demands. 

Struggling Towards Teaching Lessons. Social studies teachers struggle to design and deliver lessons that meet curriculum goals due to unclear guidelines and complex content. 

 “There are no problem with the learners, the problem is the, the problem is the teachers will drive the learner of the… the learning of the learners it is in the teacher kasi as provided by the exemplar not so attainable siya“ (There is no problem with the learners; the problem lies with the teachers. It is the teachers who guide the learners' learning. The learning process depends on the teacher because, as provided by the exemplar, it is not very attainable.) -Teacher A; L 29-32

“We need to um we do not really implement what we have fully absorbed kay we need to kuan pa mi kasi as teachers we will relate it paman ahh okay kung ingani if we will do this dili jud ni siya mahitabo so murag ang challenge na pud is in the teacher” (We need to we do not really fully implement what we have absorbed because we still need to figure things out. As teachers, we relate to it and think, 'Ah, okay, if we do it this way, it won't really work. So, it feels like the challenge really lies with the teacher.) -Teacher D; L 113-116

“One of the challenges also is we may not be able to cover up the the, for example the exemplar is yung nay isa ka adlaw, okay nay lesson one yung unang araw humanon na nimo for one day and then, that certain lesson or certain activities dili sya mahuman within forty-five minutes” (One of the challenges I also face is that I may not be able to cover everything in the given time. For example, the exemplar is designed for one whole day lesson one should be completed in a single day. However, certain lessons or activities cannot be finished within the allotted forty-five minutes.) - Teacher E; L 11-15 

Teachers A, D, and E underscore the impracticality of teaching exemplars, citing misalignment with classroom realities, unrealistic time constraints, and the need for complex adaptation. Lessons meant for full-day instruction often cannot be completed in a forty-five-minute class, forcing rushed delivery or fragmented sessions. Adapting materials to fit specific contexts is essential, but it is also time-consuming. These challenges are intensified by a demanding curriculum (Fasinro, 2024), pressure to meet standards (Pusparini & Kurniasih, 2020), and the stress of balancing pacing, engagement, and assessment (Cents-Boonstra et al., 2020). A study by Tang (2023) found that Teachers rooted in traditional methods often struggle to embrace student-centered approaches and digital tools (Pak et al., 2020). According to Mezirow’s Transformative Learning Theory (1978), such disorienting dilemmas prompt critical reflection, enabling educators to shift perspectives and improve practice.


		Struggling Towards Adapting the New Curriculum. The shift to the MATATAG curriculum necessitates that teachers modify their traditional teaching methods. However, limited training and difficulties in integrating new strategies create obstacles to implementing this curriculum effectively.

“Actually, we are groping in the dark because I belong to a very traditional teacher, and somehow it is somehow difficult for me to adapt or kaning modify my lessons to align with this new curriculum kay from the past curriculum naka arrange nato nako beforehand and mao akong gina tudlo every year” (Actually, I feel like I am groping in the dark because I come from a very traditional teaching background, and it is pretty tricky for me to adapt or modify my lessons to align with this new curriculum. In the past, I had everything arranged beforehand based on the old curriculum, and that is what I had been teaching every year.)- Teacher A, L 3-6 

“Another thing is that medyo naglisod diay ko sa part na unsaon nako pag adjust akong ipang tudlo kay before MATATAG man gud is naka plano nana tanan akong e klase para minor changes nalang depende sa estudyante it really changed my somehow pagka sunod sunod sa akong e tudlo” (Another thing is that I actually struggled with adjusting what I teach. Before the MATATAG curriculum, I had already planned everything for my classes, so I only needed to make minor changes depending on my students. But now, it has really changed how I organize and sequence my lessons.) -Teacher C; L 16-19 

“Also before MATATAG man gud is naka arrange na akong e klase sa mga bata para dili nako ma kurat kurata bitaw but then when the new curriculum came dako jud sya ug change kay again it is very congested so grabe jud ang adjustments “ (Also, before MATATAG, I had already arranged my lessons for the students so that I would not be caught off guard. But then, when the new curriculum came, it brought a massive change because, again, it is very congested, so the adjustments have been really overwhelming) -Teacher E; L 22-25 

Teachers A, C, and E struggle to adapt to the MATATAG curriculum due to their traditional backgrounds. Teacher A feels lost, Teacher C notes the new framework disrupts their sequence, and Teacher E mentions that lessons require frequent adjustments, disrupting flow. These challenges highlight broader issues associated with inadequate preparation for transitioning. Ras (2024) observed similar issues during the K–12 rollout, which was accompanied by limited training. Saravanakumar et al. (2023) emphasize the importance of professional development, which is often lacking, resulting in inconsistent practices (Ancho & Arrieta, 2021). Shields and Mullen (2020) add that veteran teachers face the added burden of unlearning familiar methods without sufficient support (Renandya et al., 2023). Viewed through Mezirow’s Transformative Learning Theory (1978), such disruptions serve as disorienting dilemmas, prompting teachers to reflect and gradually adopt innovation despite systemic challenges.

Strategies Employed by Social Studies Teachers in the MATATAG Curriculum
The data analysis has generated two categories of strategies, depicted in Figure 3, employed by social studies teachers in the implementation of the MATATAG curriculum: technological integration for practical instruction and empowering training for collaborative learning to support students' success.
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FIGURE 3. STRATEGIES EMPLOYED BY SOCIAL STUDIES TEACHERS IN THE MATATAG CURRICULUM.
Technology for effective instruction. This theme uses digital tools to improve teaching and learning. Technology allows teachers to give students access to more information and support tailored instruction.

 Furthering research for lesson content. teachers actively seek online resources, digital references, and scholarly materials to supplement the curriculum. As the MATATAG framework evolves, further research ensures lesson accuracy, relevance, and depth for well-informed, engaging discussions. 

“Bali ang purpose sa curriculum sa competency dili lang mi ma saag oh kami na ang bahala kung asa mi manguha ug mga reference kanang legit nga mga reference that why i do further research jud to supplement the lesson”(the purpose of the curriculum is the competencies, not just leaving us lost or figuring things out on our own when it comes to finding legitimate references. That’s why i make sure to do further research to supplement the lesson) -Teacher C; L 6-9

“I do an extra research google lang gud to actually support the lesson plan, the lesson exemplar “ (i do extra research, just using google, to actually support the lesson plan and the lesson exemplar.) -Teacher D; L 86-87

“We rely on the internet for the topic to have the lesson or else there is no lesson haha kasi walang books so I really have to rely on the internet or google to have my lesson” ("We rely on the internet for lesson topics; otherwise, there wouldn’t be a lesson, haha. Since there are no books available, I really have to depend on the internet or Google to prepare my lessons.)- Teacher A; L 40-42

Teachers see the curriculum as a foundation for competency, but they proactively enrich instruction by sourcing additional reference materials beyond provided resources. Teachers C, D, and A conduct extra research, often via Google, to improve lesson plans, supplement activities, and align with standards. This reflects a commitment to quality education despite limited resources. It supports Wood’s (2021) finding that lesson and learning study action research enhances pedagogical content knowledge (PCK) by deepening understanding of student engagement and refining strategies. As students rely more on digital platforms, Singh et al. (2023) stress the importance of teachers integrating these tools to bridge traditional and modern methods (Chaika, 2024). Technology streamlines delivery (Mdhlalose & Mlambo, 2023) and encourages active learning, creativity, and collaboration (Marín & Castañeda, 2023). Based on Mezirow’s Transformative Learning Theory (1978), this reflective, research-driven approach helps teachers overcome curricular limits, expand resources, and foster meaningful learning.

		Integrating Technology for Effective Instruction. By utilizing various technological tools, such as multimedia presentations, educational applications, and interactive platforms to improve student engagement and comprehension. 

“I use some fun games na using sa mga technologies para dili lang sila ma bored especially during oral recitation you really have to use them, the games like fun uh… duck racing… the claw thing, kalimot kos ngalan the claw machine thing kay para ma enjoy lang sila” (I use fun games that incorporate technology so that my students do not get bored, especially during oral recitations. You have to use games like fun duck racing and the claw machine game I forgot the exact name to make the learning experience more enjoyable for them) -Teacher E; L 45-48

“Gagamit mig ug Quipper sa among LMS so sa quipper namo naa syay study guide, mao na na sya ang Ebook namo dinhi” (We are using Quipper as our LMS, and in Quipper, there is a study guide, which serves as our eBook here) – Teacher F; L 67-69

“For example, I have this projector so to those teachers who don't, who does not have, I don't know what they did pero they actually, we have just really did the best that we can to implement the one, that the new curriculum.” -Teacher D; L 44-46 

Teachers E, F, D use technology like interactive games, digital platforms such as Quipper, and multimedia tools, including projectors, to boost student engagement and improve lessons. These create dynamic and accessible learning environments, although access disparities exist. Josué et al. (2023) highlight digital tech's role in transforming education to be more interactive and relevant in the digital age (Hussain et al., 2024). Haleem et al. (2022) note that tools like simulations, collaborative platforms, and AI-driven systems serve as partners in knowledge creation, fostering creativity, critical thinking, and problem-solving (Kalyani, 2024), while allowing real-time lesson adaptation based on feedback (Maulana et al., 2023). Based on Mezirow’s Transformative Learning Theory (1978), these practices show educators’ critical reflection and shift from traditional methods, using digital tools to promote inclusive, innovative teaching despite resource challenges.	

Trainings for Collaborative Learning for Students. Implementing the MATATAG curriculum requires Social Studies teachers to adopt innovative strategies that promote student collaboration and improve teaching practices. This helps educators navigate the curriculum’s demands, creating a more engaging and effective learning environment.

		Learning Strategies for Students. Teachers use interactive and student-focused methods to promote teamwork, critical thinking, and engagement in Social Studies lessons. 

“I do not spoon feed it of course there are activities, so I still let my students do the activities, and I am just there as a facilitator lang jud of course also to boost their um… to boost collaboration, cooperation”(I don't spoon-feed my students. Of course, there are activities, so I still let them work on those while I act as a facilitator. My role is really to guide them and, at the same time, encourage collaboration and cooperation among them) - Teacher D; L 62-65 

“like game base, groupings and by pair ing-ana nga mga strategies and method employ ta ug strategies na interactive kay para maging involved sila sa ilang learning” (We use strategies like game-based learning, group activities, and pair work, interactive methods that help keep students engaged and involved in their learning process.) -Teacher B; 23-25

“Okay mas okay ang collaborative learning kanang bali murag mag activity ang mga bata mag tinabangay sila mohimo sila ug output” (Okay, collaborative learning is better because it is like the students do activities together, help each other, and create an output as a team) -Teacher C; L 30-31

Teachers D, B, and C focus on student-centered methods, such as game-based learning, group work, and peer activities, to promote independence, engagement, and collaboration. They encourage students to take ownership of their learning through independent and cooperative tasks, supporting findings from Barnett-Itzhaki et al. (2023) that interactive teaching boosts critical thinking, collaboration, and self-efficacy. Eslit (2023)also highlights how cooperative learning develops social skills, comprehension, and workforce readiness (Deysolong, 2023). Wang (2023) emphasizes that student-centered learning fosters intellectual growth and motivation (Kuok Ho, 2023). These practices align with Mezirow’s Transformative Learning Theory by promoting critical reflection and active engagement, demonstrating how gamification and collaboration enhance cognitive involvement and foster meaningful, self-directed experiences.

		Joining Training for Effective Implementation. Teachers participate in training sessions and seminars to improve their instructional methods, recognizing ongoing professional development's importance. These opportunities make teachers better equipped to facilitate meaningful, interactive student learning.

“That the purpose or the sole purpose of having those trainings and seminars is to actually enhance and enrich the teachers' knowledge pedagogically and concerning their respective majors as well. Of course, it affected us, the teachers, the implementors in the field because we have absorbed we have absorbed what they have taught” -Teacher D; L 106-111

“Okay for the role of those trainings we were able to be, I was able to learn mga techniques on how to handle social studies, especially sa grade seven learning sa MATATAG curriculum daghan techniques daghan techniques on unsaon nimo pag implement sa imong klase kung unsaon nimo pag implement sa… sa lesson para dali lang masabtan sa mga bata ana” (Okay, regarding the role of those trainings, I was able to learn various techniques on how to handle Social Studies, especially for Grade 7 under the MATATAG curriculum. There were many techniques for implementing my classes and delivering the lessons in a way that makes it easier for students to understand.) -Teacher E; L 56-60

“NSET and SLOCKS ,Mao na sya ang mga trainings nga akung na kuan pa diri sa school, pero...so those trainings nga akung giapilan naka enhance pa sya so mas nasabtan nako sya unsaon pag apply ang matatag curriculum na mas better mas effective ngadto sa mga student mas naka padali sa teaching process and effective ang both learning and teaching” (The NSET and SLOCKS trainings are the ones I have attended here at school. Through these trainings, I was able to further enhance my understanding, which helped me better grasp how to apply the MATATAG curriculum more effectively for my students. It made the teaching process easier and ensured that both teaching and learning became more effective.) -Teacher B; L 40-44

Teachers D, E, and B highlight how training and seminars enrich their knowledge and improve their use of the MATATAG curriculum, especially in teaching social studies to grade seven students. These professional development activities provide practical techniques and deepen curriculum understanding. Nyaaba et al. (2023) state that well-structured Continuous Professional Development (CPD) programs boost job satisfaction and teaching effectiveness. Hajj and Harb (2023) add that training in emerging technologies and pedagogical innovations encourages student-centered learning and better academic results. Sarong (2023) stresses strong institutional leadership is key to maximizing CPD benefits through a culture of growth and reflection. Based on Mezirow’s Transformative Learning Theory (1978), these experiences prompt educators to critically re-evaluate traditional methods, adopt innovative strategies, and foster collaboration, creating more dynamic, student-centered classrooms.

Insights of Social Studies Teachers on the Effectiveness of the MATATAG Curriculum. Figure 4 shows teachers see the curriculum as effective in improving learning by fostering cooperation, lifelong learning, and knowledge retention. Collaborative activities boost engagement and understanding, and the structured progression aids students in recalling and applying prior knowledge.
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Figure 4. Insights of Social Studies Teachers in the Effectiveness of the MATATAG Curriculum on Students' Overall Academic Outcome

	Cooperation Enhanced Student Engagement. Active participation via collaborative activities, discussions, and teamwork fosters a dynamic environment that boosts student alertness.

“Ma alert ilang brain because of the activities nga buhat, gipabuhat nimo sa ilaha ma ah ma ano ilang social, what do you call these social understanding ba na or emotional ano saimong ano sailing classmates, cooperation ma ano ila ilang cooperation kay the more na mas daghan nga activities the more mas maging engaging imohang lesson (My students' brains become more alert because of the activities we do. Their cooperation also improves since the more activities are there, the more engaging my lesson becomes) -Teacher E; L 73-78

“also because of the variety of activities they tend to be cooperative kasi required na group activity so ayun”. -Teacher D; L 137-138 

And siguro tungod aning daghan mga activities nga gi provide mas maging active or participative sila, cooperative with each other kay group activities man kasagaran. (Perhaps because of the numerous activities provided, they become more active and participative, as well as cooperative with each other, since most of these activities are group-based.)” -Teacher C; L 72-74

Teachers E, D, and C find that engaging classroom activities stimulate students’ minds, foster cooperation, and boost participation, leading to more enthusiasm and focus. Knoche (2022) agrees, noting that cooperative learning improves social skills, accountability, comprehension, and memory, preparing students for diverse careers. Öztürk (2023) supports its role in creating inclusive environments, while Vincent-Lancrin (2023) and Southworth (2022) point out that strategies like open-ended inquiries, problem-solving, and collaborations foster critical thinking (Micallef & Newton, 2022). Based on Mezirow’s Transformative Learning Theory, these activities challenge passive habits, promoting reflection and engagement. Using culturally relevant content, like Philippine history, helps students connect learning to their experiences, deepening engagement and ownership. This shift from passive to active learning drives critical thinking and creates a more empowered, student-centered environment.

	Life-long Learning through Specified Lessons. Ensuring that students develop critical thinking skills, establish real-world connections, and gain values that encourage learning beyond the classroom.

“I believe it would make a valuable and long-term impact because dili na kaayo sya uh… libog or daghan naka specify sya so somehow dali nalang sya ma retain sa bata” (I believe it would have a valuable and long-term impact because it's not too confusing anymore. Everything is more specified, making it easier for students to retain the information.) -Teacher B; L 63-66
 “Maka relate ang bata sa kung unsa atong gi klase, nga studyhan, mas… mas naa syay long-term na impact sa bata madala pud niya as guide kanang mga knowledge karon haha” (The students can relate to what we are teaching and studying, which makes a bigger long-term impact on them. They can carry this knowledge with them as a guide in the future.) -Teacher C; L 75- 77 

“It will be instilled all the lessons kay it will not go beyond so it only focuses on one main continent or I mean… a part of a continent” (All the lessons will be fully instilled because they won’t go beyond the main focus. It will only concentrate on one main continent—or rather, a specific part of a continent.) -Teacher D; L 159-161 

Teachers B, C, and D note that a simplified, targeted curriculum minimizes confusion, improves relatability, and boosts retention, especially when focused on specific regions. These insights are consistent with Forsberg et al. (2020) on transforming information into long-term memory (Agarwal et al., 2021). Carpenter et al. (2022) highlight the importance of retrieval and relevance for effective learning. Viado and Espiritu (2023) advocate for collaborative, problem-based learning to enhance inquiry and connect theory with real-world situations. Through the lens of Mezirow’s (1978) Transformative Learning Theory, a clear and relevant curriculum encourages perspective shifts by aiding students in integrating new with prior knowledge, fostering critical dialogue and deeper comprehension. Such an approach promotes lasting understanding and adaptable application of knowledge.

Knowledge Retention Across Grade Levels. Strengthened through a progression that reinforces prior knowledge, scaffolds concepts for understanding, and ensures seamless curriculum flow that boosts mastery of the subject matter. 

“Okay mas dali nila masabtan, pagabot nilag grade 8 they don’t need to adjust so much because some of the topics in the grade eight are already been discussed slightly discussed na sya sa grade seven.“(Okay, they can understand it more easily. When they reach Grade eight, they don’t need to adjust too much because some of the topics in Grade eight have already been slightly discussed in Grade seven.) -Teacher E; L 94-96 

“The retention of the kuan, the learnings and then they would be able to connect it hopefully to um, their next grade level.” (I hope they can retain what they have learned and be able to connect it to their next grade level) -Teacher D; L 165-166 

“E connect na niya iyang learning sa mga mo sunod nga subjects sa araling panlipunan especially sa history and hopefully magpa bilin na saiya until such time na need na niya na information knowledge, so maka foster ug life-long learning”. (They will connect the lessons to the upcoming subjects in Araling Panlipunan, especially in history, hoping that they will retain the knowledge until they need it. So, It fosters lifelong learning.) Teacher B; L 66-69 
Teachers E, D, and B highlight the importance of continuity in learning, noting that students understand better in grade eight when foundational topics are introduced in grade seven. This allows building on prior knowledge for deeper learning and retention. This aligns with Perez et al. (2020) and Montefusco & Angeli (2024), who endorse the spiral progression method, revisiting subjects with increasing complexity to boost cognition. Tirol (2022) supports this learner-centered approach, emphasizing real-world problems and incremental pacing to avoid overload. Tinapay et al. (2021) agree that cumulative learning and consistent skill development enable practical, meaningful education. Based on Mezirow’s Transformative Learning Theory (1978), this method promotes critical thinking and application by linking new info to prior experience, helping students recognize patterns, revise views, and deepen understanding. Consequently, students transition from memorization to lasting, transformative learning outcomes.

4. Conclusion

The study describes the experiences of Social Studies teachers in implementing the MATATAG curriculum in Malalag, Davao del Sur. They encountered several challenges, including the scarcity of instructional resources, impractical activity designs, a congested curriculum, and difficulties in adapting to new pedagogical approaches. In response, they adopted strategies such as integrating technology, encouraging collaborative learning, engaging in additional research, and participating in professional development initiatives. Despite these obstacles, the MATATAG curriculum enhanced students’ engagement through interactive activities, supported knowledge retention through a structured learning sequence, and fostered lifelong learning by streamlining competencies. Its emphasis on relevant and localized content also strengthened students’ critical thinking skills, collaboration, and ability to build on prior knowledge for future learning.
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