


The contribution of self-reliance activities in developing student teachers’ with entrepreneurship skills: the case study of teachers’ colleges in morogoro region, Tanzania

ABSTRACT
The current research sought to explore the role of self-reliance activities in cultivating student-teacher's entrepreneurship skills among teachers in collages in Morogoro region. The research employed pragmatist philosophy of research, mixed-methods study approach and convergent design. Principals, and student teachers were the population of the study and a sample of 140 respondents were used from purposive and simple random sampling. Interview guide and a questionnaire were employed as instruments in the data collection. Validity and reliability were achieved by pilot testing and expert checking. The gathered data were processed using thematic data analysis approach in handling qualitative data and descriptive data analysis approach in handling quantitative data. The study found the various type of ESR activities in teachers colleges such as animal rearing, vegetable rearing, fish rearing and vocational activities such as bans making and cake making,Also, the study concluded that, ESR activities enhance risk taking personality, money sense, innovation, business planning and marketing skills to student teachers. It recommended the management to create enabling environment that promote entrepreneurial skills and conduct monitoring and evaluation of the ESR activities as critical area to acquire skills and make some adjustment. 
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1. INTRODUCTION
Self-reliance is a natural feeling of confidence in one's own sense and judgment, and this tale depicts the value of individualism and personal independence (Emerson, 2023).  Real self-reliance is all about forming personal thoughts and believes instead of the influencing elements of the society and other external factors. Education for Self-Reliance (ESR) is a revolutionary education concept that helps individuals with actual skills and knowledge to build self-reliance that supports cultural cooperation and community advancement (Kirkpatrick, 2021). ESR places a great emphasis on skill acquisition that would enable individuals to contribute towards the economy by doing business or engaging in other productive activities. ESR activities promotes educational systems that are not only academically oriented but also aim at acquiring practical skills that respond to the economic and social demands of society (Jerome & Mkulu, 2020 : Mwakalinga, 2024).
Mwalimu Julius Kambarage Nyerere, the first United Republic of Tanzania President wanted to own the society whose education is anchored under the philosophy of Self Reliance (John and Kaganga, 2022). The president's ideology was centered on involving all schools in self-reliant activities to produce quality goods and services and reduce the national economy dependence (Sanga, 2016). This is because self-reliance activities were thought to play a crucial role in funding secondary school programs in public and private schools. For this reason, 1967 and 1995 education policies required schools to have ESR activities as a source of income (John and Kaganga, 2022). In Morogoro region teachers' colleges, different self-reliance projects are implemented including aquaculture projects, chicken rearing and farming
Entrepreneurship abilities are a set of skills and competencies that enable an individual to effectively start, operate, and build his own businesses for shaping their future (Mwakalinga, 2025). These include problem-solving, which involves identifying problems and then developing solutions; decision-making, whereby informed decisions serve the business; and communication, which is crucial in passing ideas and forming relations with stakeholders. Also, financial management skills are useful when budgeting and planning, and marketing skills help in product development and catching market demand (Pennetta, Anglani, and Mathews,.2024; Jardim,.2021; Škare et al,2022). Entrepreneurial ambition towards self-employment is an indication that students need to be equipped with entrepreneurship knowledge and competencies to enter the economic competitive arena (Ratten and Usmanij, 2021). Entrepreneurship competence is a global issue and is the fastest-growing topic with more focus on the ability to link current business practice and theoretical study for learners holistic learning (Penaluna, 2021: Mwakalinga, 2024). Entrepreneurship is a creative process of wealth production encompassing knowledge, ability and expertise in implementing new ideas into action in order to create and operate a successful business for economic development (Dawaki et al., 2021).
ESR activities enable people and societies to acquire skills on how to start and operate sustainable small businesses by carrying out business planning, marketing and financial management (Jerome and Mkulu, 2020).
1.1Statement of the Problem
Self-reliance activities such as keeping animals, growing vegetables and vocational activities have the overall responsibility of providing students with entrepreneurial knowledge and abilities, creativity attitude and creation of employment upon graduation (Jerome and Mkulu, 2020). Graduates must learn entrepreneurship skills in order to address national and global employment issues (Penaluna, 2021).
In spite of so many studies to be conducted on the relationship between education for self reliance activities and entrepreneurship skills, the majority of researchers acknowledge that education for self reliance activities have a significant role in enabling individuals to acquire entrepreneurship skills and its potential to drive economic development (Jerome and Mkulu, 2020; Dawaki et al., 2021; Haule et al., 2023). Nonetheless, there existed limited literature on the ways different educations for self reliance activities shape the enhancement of student-teachers' entrepreneurship skills in the teachers' colleges in Tanzania.
Therefore, this study aimed to investigate how various self-reliance activities in teachers colleges foster student teacher’s entrepreneurship skills in Morogoro region.


Research Objective
i. To identify various educational for self reliance activities conducted in teachers’ colleges that foster entrepreneurship skills,
ii. [bookmark: _Hlk207587176]To explore how education for self-reliance activities conducted in teachers’ colleges foster student teachers ‘entrepreneurship skills
THEORETICAL FRAMEWORK
This study employed Constructivism Learning Theory that was developed by Swiss psychologist Jean Peaget during the early 20th century. The theory states that learners participate actively in the learning process through constructing their understanding and knowledge by interacting socially with other individuals Yussop et al (2021), this theory believes that learners construct their knowledge and understanding of the world out of experiences and reflecting on them (Mwakalinga, 2022). In teaching entrepreneurship, student-teachers can develop practical skills by utilizing experiential activities in which theoretical skills can be applied in real-life situations. This approach facilitates active learning that involves critical thinking and problem-solving required skills developing entrepreneurial skills.
REVIEW OF EMPIRICAL STUDIES
Self-reliance Activities in Teacher Education Institutions
Muhammed, Afolayan, and Abdulrafiu (2024) conducted research on the effects of entrepreneurship education among students of five Northeast Nigeria states in terms of developing skills and becoming self-reliant. The researchers found that although it is believed that entrepreneurship education is required to build the needed skills and ng self-reliance, it is highly desired to be implemented. Most student-teachers who participated in entrepreneurial ventures, including mini-business projects and vocational training, could not translate the theory into practice entrepreneurial actions. It was found that the level of participation in experiential projects, especially in vocational and agriculture programs,, was low. This indicated a disparity in the actual world involvement required in acquiring real-world entrepreneurial capabilities.
Croft, Weaver, and Ostrow (2021) discussed different education methods towards self-sufficiency and experiential learning significance. Their conclusion pointed out practical exercises as central to developing essential skills, including decision-making, problem-solving, and emotional regulation, which enable feelings of belonging and empowerment(Mwakalinga, 2024). However, they faced some difficulty in utilizing these training activities properly, i.e., they required trained facilitators and program modification to meet the requirements of the multicultural users. Moreover, societal stigma of mental illness and autonomy was identified as one of the barriers to participation, where community bonding and social support networks may be most critical to the success of autonomy training.
Thelma, Sylvester, and Ngulube's (2024) work targeted the implementation of entrepreneurial and self-sustainable education in Zambian preferred universities. The authors conducted qualitative and quantitative research in order to obtain the perceptions of the students and teachers regarding problems and efficiency in incorporating entrepreneurial values into the education system. The study indicated increased awareness of entrepreneurship education importance. However, various challenges like lack of resources and skilled man-power were mentioned. The writers propagated policy support for the introduction of entrepreneurial education in the universities of Zambia through the help of the improved training programs.
Shuwa and Gambo (2023) have evaluated how entrepreneurship education fosters the concept of self-reliance among tertiary institutions within Adamawa State. Their conclusion was that the students who had received entrepreneurship education were more likely to seek business opportunities, a positive change in entrepreneurship-related activity in education. This is in line with the ESR philosophy of learning by experience and application of skills in real economic situations (Smith and Taylor, 2022). Based on this argument, Amuda et al. (2019) stated that several agricultural entrepreneurship businesses and ICT-related practices were central forces in developing entrepreneurial intentions among Nigerian university students. In the same way, Jerome and Mkulu (2020) conducted a study in Tanzania to determine whether ESR is suitable in public secondary schools. The research established that courses that offered vocational skills for self-employment, for example, commerce and agriculture, were not properly implemented. As such, the graduates were not self-employed, and hence, they were unemployed.
Usman, Thomas, and Gambo (2022) also assessed the extent to which entrepreneurial education has helped to develop self-sufficiency among students in Adamawa State. They contended that even though entrepreneurship education is vital to prepare students with the required competence, issues like the lack of resources and trainers' training hamper effective application. The authors suggested changes in the curriculum and more assistance to shape the students with a more entrepreneurial spirit, as well as their future autarky potential.
The contribution of ESR activities to developing Entrepreneurship skills
Ademiluyi and Mafikuyomi (2025) explore the roles of self-reliance activities that help develop entrepreneurship abilities among business education graduates. These activities lead to independence and self-reliance that increase problem-solving and human relations ability, which is vital in entrepreneurship. The graduate students can use theoretical knowledge practically and increase confidence and initiative to undertake entrepreneurial undertakings through practical activities. In addition, self-reliance activities promote resilience and adaptability, which will allow the graduates to resolve the problem of business uncertainty. Therefore, the study would confirm the usefulness of interpersonal skills and problem-solving skills in business curriculum programs.
In Ukah and Atah (2021), the researchers carried out a study on the relationship between the acquisition of entrepreneurship skills and the desire for self-reliance. The research employed a mixed-methodology that involved the application of surveys and interviews to obtain information on entrepreneurs and people in entrepreneurship training. The research indicated that there was a positive correlation in which the development of entrepreneurship skills plays an important role in contributing to one's readiness to be self-dependent whereby one can get involved in self-dependent economic activities and reduce dependency on external resources.
Thelma, Sylvester, and Ngulube (2024) conducted a study on the incorporation of self-reliance and entrepreneurship into Zambian tertiary learning institutions. The research was probably based on a mix-method to determine the state of the entrepreneurship education in terms of curriculum content, pedagogical approaches, and challenges in ensuring self-reliance among learners. The research identified some of the shared hurdles like inadequate funding, entrepreneur lecturers who are not skilled, accessibility of practical tools and mentorship, and curriculum possibly too theoretical. The research could also have included some of the positive trends like introduction of incubation facilities, entrepreneurship clubs, and industry linkages.
Amuah and Amaewhule (2019) discursively examined entrepreneurial competencies required among business students in Rivers tertiary institutions in Nigeria to facilitate self-sufficiency. This study aimed to establish these skills and how appropriate they were for equipping students to step into entrepreneurship. The results indicated that skills in such lines of business as business planning, marketing, financial management, taking risks, and innovating are crucial in self-reliance. The authors demanded such skills in working skills in the curriculum so that graduates may be equipped as entrepreneurs and assist in economic development to curtail youth unemployment. It was descriptive design of survey whereby questionnaires were employed to gather information on lecturers and students of business education. From the results, there was the necessity to change curricula to focus more on pragmatic entrepreneurial competencies as opposed to theory facts, similar to the overall argument on the role of education towards entrepreneurial growth, particularly in still emerging economies where self-employment leads to economic stability. The researchers suggested that there should be cooperation among tertiary institutions and industry practitioners in order to expose the students to practical exposure and mentoring.
METHODOLOGY
The study used a pragmatist research philosophy, convergent design and mixed approach in gathering qualitative and quantitative data. The population being studied were student teachers and college principals. The sample comprised 140 students-teacher and 4 college principals. Convenience sampling was used in the selection of 140 student-teachers. purposive sampling technique was employed to sample college principles. Instrument used for data collection was questionnaire and interview guide- Validity and reliability were achieved through pilot test and expert judgment. Data collected were analyzed via thematic analysis for qualitative and descriptive for quantitative. Research observed the ethical considerations via giving of informed consent, anonymity and confidentiality. 

5. RESULTS AND DISCUSSION OF THE STUDY
This section presents the findings of this study which cover two specific objectives which are, to identify various educational activities for self-reliance conducted in teachers’ colleges that foster entrepreneurship skills, and to explore how education for self-reliance activities conducted in teachers’ colleges foster student teachers ‘entrepreneurship skills. 
Table 1 Student teachers’ responses to different ESR activities in Teachers’ Colleges
	S/N
	STATEMENTS
	SD
F.%
	D
F. %
	N
F./%
	A
F.%
	SA
F.%
	MEAN

	1
	There is fish farming in our college.
	--
	--
	--
	60(42.3)
	80(57.7)
	3.59

	2
	There is animal keeping in my college, such as chicken keeping and cattle keeping
	4(2.9)
	12(8.6)
	32(22.8)
	72(51.4)
	20(14.3)
	3.56

	3
	There is a vegetable farm in my college
	10(7.14)
	18(12.8)
	8(5.7)
	48(34,3)
	56(40)
	4.02

	4
	There are vocational activities like baking cakes and ban cookery training activities in my college
	1(0.71)
	3(2.14)
	2(1.42)
	58(41.42)
	76(54.28)
	3.75


Source: Research Data (2025)
The finding in Table 1 is that the majority of respondents with a high mean of 3.59 agree and strongly agree that fish farming is found in teacher education Colleges, and this has some implications. The grand mean score indicates that majority of student-teachers are not only cognizant of fish farming programs. Nonetheless, they are likely to be engaged in fish farming programs, hence increasing their practical skills and knowledge in fish farming. I consider the fact that there are fish farming operations present as a chance to integrate sustainable practice and ESR in the curriculum and thus towards a better-informed knowledge of the food systems and sustainability for future teachers. The activities can also develop entrepreneurship skills, and student-teachers will get a chance to explore new ways of conducting business in aquaculture and other pertinent fields. In addition, fish farming can positively impact the economies and societies of a region; engaging student-teachers in such activities, colleges are able to offer the local food production and economic uplift, as well as impart students with responsibility and a sense of belonging to a community. Apart from this, these results are consistent with the hypothesis that the teacher education programs are increasingly turning pragmatic and experiential in nature, with experiences to be applied to achieve sustainability objectives because it also has a crucial role in training the educators to teach effectively on sustainability, environmental concern, and agriculture entrepreneurship.
These results in Table 1 are also indicative of consensus among the participants as they indicate that the mean score of 4.02 is very high and would be a testimony to the fact that they are in agreement that vegetable farming at the teacher college indeed promotes entrepreneurship skills among student teachers. This high degree of consensus reflects the importance of experiential and practical activities in bridging the theory and practice gap and teaching students business planning, resource management, and sustainability. These farm activities integrated into the curriculum could potentially advance entrepreneurial education, stimulate creative thinking, and engage the community, aside from providing a model of sustainability. Generally, this program not only improves the process of learning but also prepares would-be teachers with the appropriate skills for a successful career.
These findings concord with the findings derived from college principals in a focused interview, when questioned regarding what categories of ESR activity can be provided by colleges. In one of the college principals' assertions.
In my college we have fish farming activities; we have two ponds here that we use to raise tilapia and catfish, the students usually learn how to feed, maintain the pond, breed the fish, and know when the fish is ready to be harvested.
Another college principal outlined that.
"Because of much involvement of student-teachers in fish farming, the income of colleges ESR has boosted, as a result, the college has invested in purchasing five cows to be milked. Additionally, currently, there is proper interaction with the neighboring society of the college because student-teachers are imparting skills in dairy cattle and livestock keeping to the local population.
Another principal said that.
The institution should invite successful fish farmers to speak at the institutional level to the student-teachers and be willing to narrate how they did it with the voice of real experience. This can stimulate student-teachers to develop improved pond construction methods and management of dormancy problems common in fishing activities.
The result of Table 1 shows that the mean is 3.56 and suggests that there is a big majority in agreement and strong agreement that animal keeping activities, i.e., cattle and chicken, exist in the teacher college and that they are teaching entrepreneurial skills to the student teachers, thus suggesting the diversified advantages of having livestock included in education programs. It is a good impression, implying that the participants recognize the value of hands-on experiences in acquiring entrepreneurial skills, for example, management, marketing, and literacy practice in finance, which are essential to be possessed by future teachers. Animals can be involved to induce a sense of responsibility and problem-solving skills, which are the most essential parts of being an entrepreneur. Furthermore, this project can help the students to take agricultural entrepreneurship into consideration as a profession and to show them how theoretical information can be brought to the level of practice work. Yet, one must not forget the logistical issues and the ethical aspect of the dealing with the animal, and it must be ensured that the program, along with the motivation for acquiring skills, is conducted under humane principles. Generally, the discovery as witnessed indicates that keeping animals can enrich learning experience by unifying practical skills with start-up business, thus giving the student teacher several career choices.
This is aligned with what was retrieved in an interview with college principals that was guided, where college principals were requested to cite various types of ESR activities, and one of the College principals stated that, 
	We.re raising cattle and chickens at our college, we have broiler and layer in as far as chicken, and cattle side we have those we use to produce milk.
Table 1 indicates that most of the respondents agree and strongly agree with a high mean score of 3.75 that there exist vocational activities such as baking cakes, cookery training activities and restrictions on college teachers. Table.2 results reveal there is a high level of consensus among the respondents with a mean of 3.75, since which is quite high forthe vocational activities, e.g., baking cakes and playing in bands, to have an impact on entrepreneurship ability development in your college student teachers. The implication is that such practical activities stimulate creativity and problem-solving skills and fill the gap between practice and theory. The positive attitude towards such activities displays the potentiality for their implementation within teacher education to enable the implementation of a more variety of vocational courses for the different interests. This observation validates the structured interview data from principals. On ESR activities, when principals were interviewed, one of the principals explained that.
[bookmark: _Toc208842168]In our institution,, students learn how to make buns; once they make them, some of them are sold. The main purpose of students to make cakes and buns is to teach them how to make them by identifying the ingredients and the methods involved
Another principal said.
At our college, students are taught to bake bread. Many of their baked goods are sold, which not only helps them practice their skills and introducing them to the basics of running a small business. The main aim is to empower students with an understanding of ingredients and baking methods.
[bookmark: _Toc204943647][bookmark: _Hlk208732355]Therefore, the findings from this objective identified the presence of fish farming, vegetable farming, animal keeping, and vocational activities in teachers’ colleges in the Morogoro region of Tanzania.
Table 2: Student teachers’ responses on how Education for Self-reliance Activities fostering student teacher entrepreneurship skills
	
	
	Response in Percentage (%)
	

	S/N
	STATEMENTS
	SD
F.%
	D
F.%
	N
F.%
	A
F.%
	SA
F.%
	MEAN

	1
	Vocational training programs equip students with hands-on skills that are essential for starting a business
	3(2.14)
	2(1.42)
	5(3.57)
	72(51.42)
	58(41.42)
	4.25

	2
	Vocational activities provide exposure to real-world business scenarios, enhancing entrepreneurial readiness
	3(2.14)
	4(2.85)
	1(0.71)
	72(51.42)
	60(42.85)
	3.82

	3
	Vocational training encourages creativity in developing new products or services based on practical skills.
	1(0.71)
	4(2.90)
	_
	80(57.14)
	55(39.29)
	3.88

	4
	Participating in fish farming projects boosts my confidence in launching my own agricultural business
	-
	2(1.42)
	
	75(53.57)
	63(45)
	4.15

	5
	Fish farming helps develop critical thinking skills by requiring problem-solving in resource management
	1(0.71)
	6(4.28)
	3(2.14)
	65(46.42)
	55(39.28)
	3.61

	6
	Animal keeping teaches me on financial literacy, product quality and customer satisfaction in business
	4(2.85)
	6(4.29)
	5(3.57)
	75(53.57)
	50(35.71)
	3.72

	7
	Vegetable farming experiences help me identify potential market niches for new business ideas
	1(0.71)
	4(2.85)
	3(2.14)
	70(50)
	52(37.14)
	3.62


Key: SD = Strong Disagree, D= Disagree, N= Neutral, A= Agree, SA=Strong Agree
Source: Research Data (2025)
[bookmark: _Toc204862088]The findings in Table 2 suggest high consensus of the participants in the efficacy of the vocational training programs, which were also given a high mean rating of 4.25 in imparting students with fundamental hands-on knowledge in setting up a business. The high degree of agreement reflects the felt value of learning by experience in entrepreneurial learning, as endorsed by contemporary theory that seriously considers learning by experience. Students recognize that vocational courses provide immediate access to skills essential for a number of occupations, hence encouraging abilities like project management and problem-solving essential for entrepreneurial endeavors. Moreover, the emphasis on hands-on competencies instills students with confidence, therefore becoming more likely to pursue entrepreneurial endeavors. This high degree of agreement could also be a sign of growing awareness of the need for practical skills in a competitive job market, that scholarly paths are not sufficient to equip one for entrepreneurship. Ultimately, these findings indicate a need to integrate vocational education into schooling in order to foster a more entrepreneurial citizenry. This finding is consistent with the findings of the structured interview held with principals, where one of the principals explained that:.
	In my own experience, vocational training courses are crucial for students. They provide on-the-job training that is critical for starting a business and in developing the confidence necessary to take entrepreneurial risks. This on-the-job approach not only prepares students to address actual challenges but also inculcates a mind-set of innovation and success
Table 2 of the findings indicate that a majority of the respondents agree and strongly agree with the statement on vocational activities exposing them to real business environments as shown by the mean score of 3.82. This shows that the respondents agree with the significance of such activities in readiness for entrepreneurship. Practical exposure to real-life situations allows students to put theoretical principles into action, develop problem-solving skills, and gain experience in comprehending the challenges involved in running a business. Exposure not only prepares them for future entrepreneurial endeavors but also instills flexibility and problem-solving abilities needed to flourish in dynamic market scenarios. Thus, the resulting high degree of consensus emphasizes the necessity of incorporating vocational activities in education curricula in the attempt to prepare students for the real world of business. These findings agree with the data obtained during structured interview .one of the college principals said that.
	Vocational activities have given student teacher useful exposure to the business world. Through the handling of real-life cases, student teachers gained practical skills and an improved perception of what it takes to be an entrepreneur. Such exposure has definitely enhanced them readiness to open up their own business.
Moreover, Table 2 indicates that over half of the respondents concur or strongly concur that vocational training fosters creativity to innovate new products or services with the high mean score of 3.88. This shows that participants recognize the positive impact of vocational training on their ability to innovate and apply practical skills innovatively. With on-the-job training, they can test new concepts and ways, and entrepreneurial spirit needed for product and service development. The very high mean score shows how significant vocational training is in enhancing creativity and innovation among future entrepreneurs. This was revealed from a survey of data gathered from principals, said one of the colleges' principals.
Vocational training has been a game-changer for now days. It not only taught practical skills but also encouraged to think outside the box when developing new services. I've found that the more students engage in these activities, the more creative they become in approach to problem-solving.
Furthermore, Table 2 show that the majority of the participant agree and strongly agree with the high mean score of 4.15 that Participating in fish farming projects boosts confidence in starting agricultural business as well as the majority of the participant tend to agree with high mean score of 3.61 that fish farming enhances critical thinking ability by requiring problem-solving in resource management. The findings manifest with high participant agreement on the impact of fish farming businesses on confidence in starting and promoting critical thinking capacity in agricultural businesses, with high mean value of 4.15 and 3.61 demonstrating that a majority overwhelming agree and strongly agree to the statements. This suggests that the participants see the worth in pursuing fish farming as a means of establishing confidence and critical thinking capacity, most likely as a consequence of the experiential learning and experience gained. Such positive attitudes suggest the potential for fish farming ventures to function as catalysts for broader agricultural entrepreneurship, eventually leading to a new generation of agricultural entrepreneurs.
	As a principal, I've witnessed personally how participating in fish farming projects has improved the confidence levels of our students. One of them testified, students had initially low confidence in their ability in agriculture, but after the fish farming project participation, they found that they could realize their dreams. It truly boosted their level of confidence to take an extra step in their career as entrepreneurs.
As is evident from table 2, majority of the respondents agree and strongly agree with high mean rating of 3.72 that Animal keeping teaches me about money skills, product quality and customer satisfaction in business, similarly table 2 majority of the respondents agree and strongly agree with high mean rating of 3.62. The result shows that the most of the respondents agree or strongly agree, which is keeping animals is an important way to increase their financial literacy knowledge, product quality and customer satisfaction in business. The students are most likely to gain experience within the context of practice in budgeting and expense management with regard to animal care, and sensitivity to how to keep the products in high quality levels and satisfy the customers. This would translate to animal keeping being properly incorporated into the education system to enhance values that are beneficial in business. But one must keep in mind possible self-report biases of the data and certain conditions of learning that might affect the generalization of the findings obtained.
Similarly, the results of Table 2 also suggest that most of the respondents share the same view and forcefully agree since the mean score of 3.62 is high. This indicates a positive attitude towards the participants to the effects of the subject, presumably, due to animal husbandry and its application in their learning of the main concepts, including financial knowledge, product quality, and customer satisfaction in the business context. The score reflects a high degree of agreement that such experiences are able to improve their professional skills and knowledge and emphasizes the potential usefulness of the application of these themes in the educational programs. The results were conformed through the information obtained in the structured interview with the colleges principals one of the college principals stated that,
	It is the role of the principal that I am aware of the important impact of taking care of animals on the learning process of our students. Through this experiential approach, we are enhancing their learning of financial literacy, product quality, and customer satisfaction, which are critical skills to assist them in their future career and activities.
Another participant reminded that.
	As a college principal, my opinion is that the inclusion of animal care as part of our curriculum gives students a much deeper perception of core business concepts. Practical skills in budgeting, product quality, and customer satisfaction are developed through this hands-on experience, making our students better equipped to face real-world situations and enhance their learning experience.
The findings are very much in alignment with Ukah and Atah's (2021) and Amuah and Amaewhule's (2019) and Sadiq's (2025) studies where vocational training is emphasized as the primary way of acquiring entrepreneurial skills among students. A high degree of reliability of the proposed vocational training through high mean scores with participants' agreement indicates a common ground of understanding of the importance of practicality in developing key skills like problem-solving, creativity, and management of money. This is in accordance with the statement by Ukah and Atah (2021) that entrepreneurial training strengthens the entrepreneur attitude and Amuah and Amaewhule (2019) highlight exposure to the outside world to reinforce entrepreneur readiness. Also, the results in this study agree with the constructivist theory that assumes that students build knowledge from experience and interaction with the environment. The overwhelming majority of the participants in the success of the vocational training programs is a manifestation of the constructivist's perception that experience-based, hands-on learning is critical in reflecting entrepreneurial competence. Students are not just learning skills but constructing knowledge of the business issues world reality through their day-to-day practice such as keeping animals and fish farming. 
CONCLUSION
There are diverse activities for promoting self-reliance in teacher education colleges of the Morogoro region, including animal keeping or husbandry, vegetable cultivation or farming, vocational training, and fish farming. These activities are responsible for entrepreneurial skill development among student-teachers through the fostering of financial literacy, risk-taking, and vocational and marketing skills, and exposure to business opportunities and the ability to start various ventures.        
 RECOMMENDATION
Administration of teachers' colleges provides an enabling environment that facilitates the incorporation of education for self-reliance activities to foster entrepreneurship skills and conduct monitoring and evaluation of the existing education for self-reliance activities as a significant component of ensuring student-teachers acquire relevant skills and make some adjustments.
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