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	ABSTRACT
Aims: This study aims to provide a deeper understanding of the barriers, reasons, and motivations experienced by senior high school learners enrolled in the Alternative Learning System (ALS) as they learn the Filipino language through a blended learning modality. Specifically, it seeks to identify the various linguistic, technological, and socio-economic challenges that affect learners’ participation and achievement in Filipino, as well as the internal and external factors that drive them to persist despite these difficulties. The study also aims to contribute to the growing body of research on inclusive and flexible education by highlighting the lived experiences of ALS learners, who often represent marginalized or underserved sectors of society. Through this exploration, the study hopes to provide actionable insights that can inform policy decisions, curriculum development, and instructional design for the ALS program.
Study design: This research utilized a descriptive qualitative design to capture the authentic voices and experiences of ALS learners. The qualitative approach was deemed most appropriate as it allowed for an in-depth exploration of personal narratives, perceptions, and motivations that quantitative data alone could not reveal. The study was grounded on the COM-B framework (Capability, Opportunity, Motivation–Behavior), which provides a structured lens for understanding the behavioral factors influencing learning persistence and engagement. By situating learner experiences within this framework, the research offers a holistic understanding of how environmental, personal, and motivational aspects interact to shape Filipino language learning outcomes.
Place and duration of study: The study was conducted at an Alternative Learning System Center located in Mariano Peralta National High School in Poblacion Malita, Davao Occidental, Philippines, during the school year 2023–2024. The site was selected because it represents a typical rural ALS context where learners face challenges such as limited internet access, economic instability, and competing life responsibilities. Conducting the study over several months ensured that the researcher could build rapport with participants and capture experiences across different phases of the blended learning cycle.
Methodology: A total of ten (10) ALS learners participated in the study, selected through purposive sampling to ensure that participants had direct experience with the blended learning approach. Five learners participated in individual in-depth interviews, while another five joined a focus group discussion (FGD) to encourage interactive reflection. Data were collected using a validated semi-structured interview guide and analyzed through thematic analysis following Braun and Clarke’s (2012) procedure. The COM-B model guided the interpretation of data, allowing themes to emerge according to learners’ capability (skills and knowledge), opportunity (environmental and social context), and motivation (personal and emotional drivers). Credibility was ensured through triangulation, member checking, and expert validation.
Results: Findings revealed multiple interconnected barriers to learning Filipino. The most prominent obstacles were limited study time due to work and family obligations, difficulty comprehending complex vocabulary and grammar, and the lack of opportunities for real-time discussions with teachers. Learners also reported limited access to digital learning tools and fear of making mistakes when speaking Filipino, especially for those whose first language is a local dialect. Nevertheless, learners demonstrated strong persistence and commitment to their studies, fueled by intrinsic motivation—such as personal growth and self-improvement—and extrinsic factors, including encouragement from teachers, peers, and family members. The study highlights the crucial role of emotional support and self-efficacy in sustaining learner engagement within flexible education systems.
Conclusion: The study concludes that while blended learning in ALS offers flexibility, it must be complemented by responsive instructional support and inclusive teaching methods. Strengthening the availability of culturally relevant materials, improving technological infrastructure, and providing consistent feedback mechanisms are vital for improving learning outcomes. The findings underscore that motivation, particularly when reinforced by family and peer support, remains the most powerful driver of success for ALS learners navigating the complexities of blended Filipino language education.



1. INTRODUCTION
Education is widely recognized as a fundamental human right and a powerful tool for social transformation. However, despite the constitutional guarantee of free basic education in the Philippines, not all individuals are able to complete formal schooling due to poverty, early employment, migration, or family responsibilities. To address this enduring educational gap, the Alternative Learning System (ALS) was established by the Department of Education (DepEd) as a parallel learning system that provides out-of-school youth and adults with opportunities to continue and complete their basic education outside the traditional classroom setting. The ALS program thus embodies inclusivity, flexibility, and accessibility—three pillars that ensure every Filipino has a chance to learn, regardless of background or circumstance.
Within this system, the Senior High School (SHS) component of ALS represents a major milestone, allowing learners to pursue advanced competencies aligned with the K–12 curriculum. Yet, ALS learners face multiple obstacles in meeting academic expectations, particularly in subjects such as Filipino, which demand both linguistic competence and critical literacy skills. Filipino, as a subject, is not only an academic requirement but also a key to understanding national identity, heritage, and citizenship. For learners whose first language is a regional dialect, mastering Filipino in an academic context can be challenging, especially in a blended learning setup.
The blended learning modality, which combines face-to-face instruction, modular lessons, and digital learning tools, has gained prominence in recent years as a response to diverse learner needs and pandemic-related constraints. While this model offers flexibility, it also introduces new barriers—especially for ALS learners in rural areas with limited access to stable internet connections, devices, and digital literacy training. UNICEF (2020) emphasized that while low- or no-tech solutions can support continuity of learning, they must be accompanied by strong pedagogical strategies and sustained teacher guidance to be effective.
Given this context, it is crucial to examine how ALS learners navigate the complexities of studying Filipino through blended learning. This study investigates their barriers, reasons, and motivations, providing insight into both their struggles and successes. Guided by the COM-B framework (Capability, Opportunity, Motivation–Behavior) developed by Michie et al. (2011), this study explores how personal capabilities, environmental opportunities, and internal motivations interact to influence learner behavior and persistence. Ultimately, the research aims to provide data-driven recommendations for improving ALS instruction, fostering learner engagement, and promoting educational equity in the Philippine context.


2. MATERIAL AND METHODS
2.1 Study Design and Setting
This research utilized a descriptive qualitative design to explore the lived experiences and perceptions of ALS-SHS learners. The qualitative approach allowed for a rich understanding of participants’ realities within their sociocultural and educational contexts. The study was conducted at the ALS Center of Mariano Peralta National High School, located in Poblacion, Malita, Davao Occidental. The setting was chosen because it represents a typical rural learning environment where most ALS learners balance multiple roles—as students, workers, and family members—while accessing limited educational resources. The location also reflects the technological divide faced by many marginalized communities, making it an ideal site for investigating the impact of blended learning.
2.2 Participants and Sampling
Ten learners currently enrolled in the ALS-SHS program participated in the study. Participants were selected through purposive sampling, a method appropriate for qualitative research that aims to select information-rich cases relevant to the research objectives (Etikan, Musa, & Alkassim, 2016). The selection criteria included: (1) active participation in blended learning sessions, (2) willingness to share experiences, and (3) ability to communicate insights clearly. The participants’ ages ranged from 17 to 26 years, and most were either working part-time or managing household responsibilities. To gather diverse perspectives, five learners participated in in-depth interviews, while another five joined a focus group discussion (FGD).

2.3 Data Collection
Data were collected using a semi-structured interview guide, designed to elicit comprehensive insights into learners’ challenges, motivations, and coping mechanisms. The guide underwent expert validation to ensure content relevance and clarity. Participants were briefed about the study’s purpose and provided informed consent prior to participation. Interviews and discussions were conducted in Filipino and local dialects, recorded with permission, and later transcribed verbatim. The researcher maintained a reflective journal to document contextual observations and emerging patterns throughout data collection.
2.4 Data Analysis
The data were analyzed using thematic analysis following the six-phase procedure outlined by Braun and Clarke (2012): familiarization, coding, theme generation, reviewing, defining, and reporting. The COM-B model guided the analysis, categorizing findings into three domains: (1) Capability – learners’ knowledge, language proficiency, and study skills; (2) Opportunity – availability of materials, access to technology, and social support; and (3) Motivation – intrinsic and extrinsic reasons for persistence. Triangulation between interview and FGD data enhanced the study’s credibility, while member checking ensured the accuracy of interpretations.

3. results and discussion

3.1 Barriers to Learning
The findings revealed that learners encountered multiple barriers in learning Filipino under blended modalities. Linguistic challenges were the most frequently cited, with participants struggling to understand deep or academic Filipino vocabulary and complex grammatical structures. Because most learners spoke regional dialects such as Cebuano or Tagakaulo at home, they found it difficult to express themselves formally in Filipino. Some reported that the modules contained advanced words unfamiliar to their everyday speech, leading to frustration and disengagement.
Time constraints were another major barrier. Many participants worked during the day and could only study late at night or on weekends. This dual burden resulted in fatigue, lack of focus, and irregular study schedules. Similarly, technological limitations—such as weak internet connectivity, lack of gadgets, and expensive mobile data—restricted participation in online components of blended learning. These findings align with Darolia (2014), who noted that students juggling work and studies often struggle to maintain consistent academic performance. Moreover, limited teacher interaction reduced opportunities for feedback and clarification, making self-directed learning more challenging.
3.2 Motivation and Support Systems
Despite these obstacles, the study found that learners maintained strong intrinsic motivation to continue studying. Many expressed a personal determination to complete their education, driven by goals of improving employment prospects, gaining self-confidence, and being role models for their children. One participant noted, “I want to prove to myself that it’s never too late to finish school and learn Filipino properly.”

Extrinsic motivation also played a vital role. Learners highlighted the importance of family encouragement, teacher patience, and peer support in sustaining their enthusiasm. Teachers who provided motivational messages, flexible deadlines, and personalized feedback significantly boosted learners’ confidence. These findings affirm that social and emotional support systems act as protective factors that buffer the stress of flexible learning environments.
3.3 Instructional Challenges in Blended Modality
The blended learning approach offered learners flexibility to study at their own pace but also created new forms of disengagement. Participants described some modules as unclear or overly text-heavy, with few examples or illustrations to aid understanding. Those with limited digital literacy found it difficult to navigate online platforms, while others relied heavily on printed modules because of unstable internet. The lack of real-time teacher feedback often led to misconceptions, and learners reported feeling isolated from peers. According to Gibson (2008), such challenges are common in distance education, emphasizing the need for ongoing interaction and feedback to maintain learner engagement.
3.4 Implications
The results suggest that ALS implementers must prioritize strategies that balance flexibility with guidance. Providing contextualized learning materials that integrate local culture, language, and examples can make Filipino lessons more relevant. Additionally, teacher training should emphasize how to design and deliver blended instruction that fosters engagement and comprehension. Establishing peer learning groups and incorporating gamified learning tools may further enhance motivation. Partnerships with local government units and NGOs could also help supply technological resources and ensure continuity of learning for disadvantaged learners.


4. Conclusion

This study concludes that ALS learners experience intertwined linguistic, technological, and time-related barriers in studying Filipino through blended learning. However, their persistence demonstrates remarkable resilience and motivation. The support of family, peers, and teachers plays a crucial role in sustaining their learning journey.
To improve ALS outcomes, policy interventions must focus on developing simplified and culturally relevant materials, strengthening digital infrastructure in rural areas, and providing continuous teacher professional development. Most importantly, instructional approaches should be learner-centered, acknowledging the diverse needs and realities of ALS learners. Future research may build upon these findings by exploring the long-term impact of blended learning on literacy and language proficiency in non-formal education contexts.


Ethical approval (where ever applicable)

All participants provided informed consent. The study was approved by the appropriate educational ethics committee.


COMPETING INTERESTS DISCLAIMER:
Authors have declared that they have no known competing financial interests OR non-financial interests OR personal relationships that could have appeared to influence the work reported in this paper.


References

Braun, V., & Clarke, V. (2012). Thematic analysis: A practical guide to research methods.
Darolia, R. (2014). Working and learning: The impact of work intensity on student outcomes. Economics of Education Review, 32(2), 385-428.
Etikan, I., Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and purposive sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1–4.
Gibson, J. W. (2008). A comparison of student outcomes in traditional vs. online learning. Journal of College Teaching & Learning, 5(8), 1–9.
Michie, S., van Stralen, M. M., & West, R. (2011). The COM-B model of behaviour change. Implementation Science, 6(42).
UNICEF. (2020). Home learning modalities and the role of technology in education. UNICEF Regional Office for South Asia.

Adling, N. M. J. (2022). Flexible blended learning experiences of Filipino students in an English as a Second Language (ESL) learning context. Language Literacy: Journal of Linguistics, Literature, and Language Teaching, 6(1), 28–38. https://www.jurnal.uisu.ac.id/index.php/languageliteracy/article/view/5104
Bobila, S. J., & Daing, C. A. (2022). Blended learning: Strategies and challenges in teaching 21st century literature of the Philippines and the world to Grade 12 students. English Language Teaching and Linguistics Studies, 4(3). https://www.scholink.org/ojs/index.php/eltls/article/view/5034
Magno, J. M., Indal, R. S., Chavez, J. V., Garil, B. A., & Delos Reyes, R. B. (2024). Alternative teaching strategies in learning Filipino language among dominant English speakers. Forum for Linguistic Studies, 6(4), 404–419. https://journals.bilpubgroup.com/index.php/fls/article/view/6742
Mahinay, R. B. D., & Manla, E. C. (2025). Qualitative insights on the implementation of the Alternative Learning System in the Philippines. European Journal of Education and Pedagogy, 6(1), Article 896. https://www.ej-edu.org/index.php/ejedu/article/view/896
Sagun, D. J. B., Pawilen, G. T., Paccarangan, S. J. C., Albor, R. G. Z., Patindol, H. L., Almeda, P. P., & Pelegrina, D. V. (2024). Assessing the complex operation of blended learning for English instruction in a public high school in the Philippines. IJORER: International Journal of Recent Educational Research, 5(3), 639–655. https://journal.ia-education.com/index.php/ijorer/article/view/596
Talite, E. P., & Napil, M. C. (2024). Blended teaching approach in the eyes of Filipino teachers: A phenomenological study. Asian Journal of Education and Social Studies, 50(6), 232–241. https://journalajess.com/index.php/AJESS/article/view/1409
Villanueva, J. A. R., Redmond, P., Galligan, L., & Eacersall, D. (2023). Investigating blended learning interactions in Philippine schools through the community of inquiry framework. Asia Pacific Education Review. https://pmc.ncbi.nlm.nih.gov/articles/PMC9932417








