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ABSTRACT 

	
This study aimed to examine the current status of Arnis education in Higher Education Institutions (HEIs) in order to identify existing strengths and gaps and propose inputs for curricular enhancements.
The study employed a qualitative research design. The review was conducted to selected HEIs in Northern Luzon, Philippines, based on the most recent institutional records and literature available at the time of analysis.
This study utilized a qualitative research design, particularly document analysis, to examine curriculum guides, institutional policies, and published literature related to Arnis education in HEIs. In addition, classroom observations were conducted to capture actual teaching practices, instructional strategies, and student engagement. Data were systematically reviewed and thematically synthesized to establish the prevailing conditions of Arnis instruction and identify areas for curricular improvement.
Findings revealed that while Arnis is formally included in the curricula of several HEIs, its implementation remains inconsistent due to challenges such as limited instructional resources, inadequate training of instructors, and varying levels of student motivation. There is also a lack of uniformity in teaching strategies and assessment tools. Nonetheless, Arnis retains strong potential as both a physical education component and a cultural heritage medium when supported by structured institutional policies and competent delivery.
The status of Arnis education in HEIs reflects both progress and shortcomings. To strengthen its pedagogical and cultural value, curriculum enhancement must focus on faculty development, provision of standardized instructional materials, and integration of culturally grounded teaching approaches. Strategic interventions are needed to ensure that Arnis remains an effective avenue for promoting national identity, physical literacy, and values formation in higher education.
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1. INTRODUCTION 

Arnis or Eskrima or Kali is the Philippines' traditional martial art that utilizes weapon-based combat with sticks, knives, and blades, as well as empty hands (McLemore, 2012). To recognize its cultural value, Republic Act No. 9850 was enacted in 2009 to proclaim Arnis as the national martial art and sport of the Philippines (Republic Act No. 9850, 2009). This legislation mandates its inclusion in the school curriculum, highlighting the government's efforts to preserve and promote this indigenous martial art.
Initially created for warfare and personal defense, Arnis evolved from a traditional martial art to a competitive sport in the 20th century. Filipino martial arts (FMA) masters started formulating rules for sparring, judging, and scoring (Wiley, 1997). The establishment of national organizations such as Arnis Philippines (ARPI) and subsequently the Philippine Eskrima Kali Arnis Federation (PEKAF) formalized competitions and brought them in line with international standards (Wiley, 1997). Remy Presas notably coined the term “Modern Arnis” in the 1950s, adapting the art to be more accessible and safer for sport and self-defense training (Presas, 1974).
Arnis featured in the 2005 and 2019 Southeast Asian (SEA) Games, where the Philippines had superior medal tallies. Its inclusion confirmed Arnis as a regional sport and brought it global recognition. PEKAF and other associations still strive for recognition by the International Olympic Committee (IOC), seeking global legitimacy (PEKAF, 2020).
According to law, the Department of Education (DepEd) and the Commission on Higher Education (CHED) have moved to incorporate Arnis in the Physical Education (PE) curriculum, specifically under the Physical Activity Towards Health and Fitness (PATHFit) program at both basic and tertiary levels. At colleges and universities, Arnis is generally offered in PE courses as part of an overall initiative to cultivate students' physical fitness, discipline, and appreciation of Filipino culture (Peralta, 2025).
Aside from developing physical skills, Arnis is also a tool for cultural passing. It captures Filipino virtues of respect, humility, endurance, and nationalism. The inclusion of Arnis in schools may advance national awareness of the nation's martial past and indigenous knowledge systems (Don et al., 2025). Thus, education in Arnis transcends physical conditioning, it is a type of cultural education that instills love for Filipino identity.
Efforts to enhance Arnis education were supported by national agencies and sporting organizations. For example, the Philippine Sports Commission and the National Commission for Culture and the Arts (NCCA) have supported Arnis through funding, events, and training activities. Some institutions of higher learning have even started providing specialized instructor training and certification to professionalize teaching Arnis (Golez et al., 2024). Such efforts are directed towards creating a more sustainable and systematized way of teaching the sport.
Though several attempts have been made to address these challenges, Arnis education continues to be plagued by a lack of qualified instructors, inadequate facilities, and differences in student interest and awareness levels. Curriculum development, standard teaching materials, and institutional consistency are also lacking. The integration of Arnis into education remains, however, a key step toward preserving culture, establishing national identity, and fostering lifelong physical fitness among Filipinos (Peralta, 2025). Hence, this case study presents major key challenges faced by higher education institutions particularly in northern Philippines on the implementation of arnis in PE courses.
Specifically, this study looked into the following:
1. The status of arnis education in higher education institutions.
2. Safety issues, technological support and student engagement in arnis education.
3. Challenges in assessment and standardization of arnis education.

2. methodology

This study utilized a qualitative research design, especially document analysis, to look at curriculum guides, course syllabus, institutional policies, recent studies and other documents linked to the teaching or arnis in PATHF it courses. These documents were then examined to determine gaps, compliance with CHED, and areas of curricular improvement. Classroom observations were also conducted looking into the instructors’ instructional strategies, student participation, and use of equipment/facilities. The goal is to evaluate the present incorporation of arnis in the curriculum and to investigate how the various challenges affect its implementation in the different PE classes..


3. results and discussion

3.1 The Status of Arnis Education in Higher Education Institutions (HEIs)
Legislative and Policy Gaps. Although Republic Act No. 9850 (2009) declares Arnis as the national martial art and sport of the Philippines, there remains a gap between policy recognition and implementation in many higher education institutions. HEIs often lack clear institutional policies or guidelines for integrating Arnis into their physical education or general education curricula (Peralta, 2025). Without regular policy guidelines, the provision of Arnis is largely at the mercy of individual faculty or department interest or capacity, resulting in varying institution-to-institution implementation. 
Shortage of Trained Instructors and Academic Experts. One of the challenges is that there are few physical education teachers or generalist faculty with formal training or specialization in Arnis or Filipino Martial Arts (FMA). This weakness impacts instruction quality, adherence to proper technique, safety in practices, and the capacity for activating students vigorously. Faculty indicate that they feel under‑prepared, particularly in handling weapons, complex techniques, or historical/cultural aspects of Arnis (Peralta, 2025).
Resource Limitations (Facilities, Equipment, Materials). HEIs usually lack adequate facilities (training area), equipment (sticks, safety gear), and instructional materials specifically tailored for Arnis. For instance, protective gear is costly, and adequate flooring or matting for sparring or drills cannot be found. Moreover, multimedia instructional materials (videos, modules) are slow to develop or remain generic and thus may not adequately address developing skills or cultural content (Golez, 2024).
Curricular Restrictions and Time Allocation. HEI curricula tend to favor more traditional sports (such as basketball, volleyball) in PE or general education, with little time allowed for martial arts such as Arnis. Scheduling within semesters (or within PATHFit and equivalent courses) might be short, which can make it hard to allow both theory (history, culture, philosophy) and practice (technique, drills, sparring). This abbreviated timeframe can lead to superficial presentation (Peralta, 2025; Don et a., 2025).
Student Skill Heterogeneity and Motivation. There is usually great diversity among students in background experience: some have had experience with Arnis or other martial arts; many do not. Managing this diversity presents pedagogical challenges: finding balance between drilling so beginners are not lagging behind, yet challenging more experienced students. Motivation also varies—if students see Arnis as just an obligation or elective course, but not something culturally significant or interesting, retention and effort plummet (Peralta, 2025).
Appreciation and Awareness of Culture. Good Arnis education does not only entail physical skills, but also infusing cultural, historical, and philosophical aspects of the martial art. Yet, these aspects are frequently underemphasized in HEI environments due to time or faculty background restrictions. Without them, Arnis can get depersonalized—as pure physical exercise or combat sport—losing part of its identity and richness (Peralta, 2025).
3.2 Safety Issues, Technological Support and Student Engagement
Risk Management Issues. Due to the physical contact and weapon use in Arnis, there is increased student safety concern. Proper instruction, supervision, usage of protective equipment, and incremental drills need to be ensured. The concern regarding injury, legal risks, and institutional insurance is raised by some faculty members. Such concerns at times result in conservative attitudes, whose adverse effects could be limiting the technical realism or decreasing student participation (Peralta, 2025).
Technological Limitations for Instructional Delivery. Especially in the context of the COVID‑19 pandemic or where institutions try remote segments (e.g. video instruction, modules, virtual demonstrations), there are drawbacks: internet access, definition of video instruction for physical movement, absence of face‑to‑face feedback, and inability to practice physical techniques safely remotely. Even beyond pandemic context, creating quality multimedia teaching materials and facilities (for video, slow‑motion, and feedback) is expensive and technical (Golez, 2024).
Engagement, Promotion, and Student Participation. Since Arnis is less well known among many students than more internationally popular sports, it may be difficult to achieve enough student interest and participation. Difficulty comes in promoting Arnis courses or modules because some students may see it as unsafe, outdated, or unimportant. Such attitudes must be overcome through intentional promotion, demonstrations, cultural contextualization, and publicized success stories (Peralta, 2025; Don et al., 2025).
3.3 Challenges in Assessment and Standardization in Arnis Education
There is minimal standardization in the teaching of Arnis, assessment, or grading in HEIs. Some apply performance in forms (anyo), sparring, or drill; others might teach theory. The absence of mutually agreed criteria or rubrics for proficiency makes assessment difficult. This also compromises the validity of Arnis credentials, both among academe (e.g., within HEIs themselves) and outside (in clubs and federations).


4. Conclusion
Arnis has long been recognized as more than just a sport—it is part of our identity as Filipinos. While Republic Act 9850 has placed Arnis at the center of our cultural and educational landscape, its actual practice in higher education still faces many hurdles. Teachers often struggle with limited training, lack of equipment, and not enough time in the curriculum. Students, on the other hand, sometimes see Arnis as just another requirement instead of appreciating it as a living tradition that promotes discipline, respect, and national pride. Despite these challenges, Arnis remains a powerful tool for both physical fitness and cultural education. Strengthening its place in the PATHFit curriculum can help bridge the gap between policy and practice, ensuring that students not only learn the skills but also embrace the heritage that comes with it.

To strengthen the teaching and learning of Arnis, it is important to first support teacher growth by providing continuous training, workshops, and certifications so instructors gain confidence in both the technical and cultural aspects of the discipline. Schools should also improve their facilities and resources by ensuring safe practice spaces, proper equipment, and instructional materials that promote effective and safe learning. In addition, enriching the curriculum is essential by giving Arnis more space in the PATHFit program, balancing hands-on practice with lessons on its history, values, and cultural meaning. Equally important is the need to unify standards through clear lesson guides and assessment tools, allowing students across different schools to have a consistent and fair learning experience. Promoting cultural pride should also be a priority by showcasing Arnis as a national treasure through competitions, cultural events, and student-led initiatives that make it more meaningful and engaging. Finally, strong institutional support is needed, with schools, government agencies, and cultural organizations working together to provide funding, promotion, and long-term sustainability for Arnis education.
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