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Abstract
English is one of the core subjects in Tanzania's primary schools. It is taught to familiarize students with the language of instruction used from junior secondary schools to the university levels. Reading and writing are more highly emphasized in primary schools than speaking and listening. This study explores teachers' instructional strategies and the challenges they face while teaching the English language in the domain of English in Tanzania's public primary schools. The study employed a qualitative research approach with semi-structured interviews with teachers, and observation was used to collect the data. The study sample consisted of 10 Standard III English language teachers from five public primary schools in the Mbarali district in Tanzania who were selected using purposive sampling. Data were analyzed using thematic analysis. The study revealed that different instructional strategies, such as a teacher-centered approach, questions, and answers, providing notes, subject revision, remedial lessons, and dividing pupils into morning and afternoon sessions, are used by teachers to teach the reading domain. The findings also revealed different challenges in teaching reading skills to early classes in public primary schools, including lack of access to up-to-date training and workshops, lack of qualification of English teachers, large number of pupils in a class, and teachers' lack of confidence and interest to teach. The study highlights the need for a learner-centered approach to teaching reading skills. The study also recommends continuous capacity building for English teachers, mainly through seminars, training, and workshops, to improve their instructional skills and efficiency.
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1. Introduction
Globally, English is central to business communication, Science, and Technological innovation (Kurniawan, 2023). In different countries, the English language has also assumed different roles in providing various social services like education (Warriner, 2016). In Tanzania, English is taught as a foreign language in primary and secondary education and as one of the subjects in public primary and secondary schools (Ministry of Education, Science and Technology [MoEST], 2019). In addition to being taught as one of the school subjects at the secondary education level, English is used as a medium of instruction at this education level and beyond (John, 2025). Given its strong position in Tanzania, English should be taught in primary schools to facilitate the development and acquisition of the four language skills, including reading skills among the pupils. This study explored the teachers' instructional strategies and challenges in teaching the English language in the reading domain in Tanzania's public primary schools.
The teaching of the English language in different countries has been, in part, because the world has been changing rapidly and has the characteristics of globalization; many facets of our lives, including politics, business, education, and so forth, depend heavily on the use of English (Bolton & Jenks, 2022). However, English is the language that serves as a communication tool in different spheres of life among people in globalized economies (Bolton & Jenks, 2022; Tajik et al., 2023).
Developed and less developed countries recognize the importance of learning and mastering English, and people worldwide study English as an international language. Teaching English has been, therefore, an essential issue in countries where it is not the first language (Copland et al., 2014; Kirkpatrick, 2007). Despite the different factors that might have affected the teaching of English in different countries, it has been made part of educational provisions and an essential subject in primary education in many countries like Tanzania (MoEC, 2019). Teaching English as a second language requires teachers to impose basic skills on students, such as reading, writing, speaking, and listening (John, 2025; Nur Fitria, 2022). Through appropriately acquired reading skills, for example, one can have opportunities to get information from all over the world. Reading involves different parts of the brain and develops the comprehension and analytical skills of the pupils (Amin, 2019). Reading is also essential because it helps to get news and information. The ability to read helps people receive information, understand the information contained in the readings, and become knowledgeable for the readers' future. When the pupils acquire appropriate reading skills, like English reading skills, they develop positive reading habits.
Reading habits stimulate the mind, reduce stress, increase vocabulary, and broaden thinking (Coiro, 2011). Reading stimulates basic language skills, helps readers grasp abstract concepts more efficiently, and develops their logical thinking skills (Mkimbili et al., 2025). Additionally, reading develops children's concentration and self-discipline. Reading any language involves five key elements every pupil needs to become confident and fluent in reading. English language teachers need to be aware of these five components to facilitate the teaching of reading to pupils. The first component is phonemic awareness, which refers to the pupil's ability to read comprehension and correlates with phoneme recognition. Phoneme awareness is the ability to perceive and manipulate the phonological structure of words sensitively or clearly by being aware of the relationships between sounds and changing or rearranging them to create new words (Paige et al., 2023; Webber et al., 2024). Secondly, phonics is another crucial component to be considered when teaching reading to early graders. It associates the sounds of spoken English with individual letters or groups of letters (Møller et al., 2022). For example, the sound /k/ can be written c, k, ck, or ch. By teaching children to mix letter sounds, they can pronounce and interpret unfamiliar words. Johns (2010) argued that phonics is the relationship between letters and sounds. Readers use phonics to interpret or pronounce unfamiliar words. For example, if you encounter a word, your readers don't know, you can interpret it letter by letter, such as the "big" example identifying the sounds /b/ /i/ /g/. It reads the word "big". Thirdly, English readers' reading fluency may determine whether or not a pupil has mastered reading. Fluency is defined as the ability to use language quickly and confidently. Reading fluency is reading text easily (Landreth & Young, 2021; Makebo et al., 2022). Too many hesitations or unnatural pauses that create communication barriers may be signs of pupils' limited skills in reading. Fourthly, teaching reading skills relates to how the pupils are exposed to new vocabulary items of the language. Vocabulary is a list or collection of words and their meanings and it is essential to learning a foreign language, such as English in the Tanzanian context (Biseko, 2023). The importance of new words is often emphasized, whether in books or oral communication. Vocabulary is central to language teaching and essential to language pupils. Vocabulary is a basic requirement for learning a foreign language. The fifth element of reading is comprehension. This involves understanding and interpreting what you read (Msamba et al., 2023). Children should be able to decipher what they are reading, make connections between what they read and what they already know, and think carefully about what they read (Makebo et al., 2022).
Although the English language is significant worldwide, teaching and learning English has proven
challenging in many different parts of the world. Various studies have identified potential
challenges affecting the teaching of English in different contexts. For example, a study in Vietnam,
Thailand and Indonesia revealed that pupils in countries where they do not speak English
frequently experience problems associated with pronunciation, speaking, writing and reading.
Furthermore, pupils' exposure to other languages before learning English was reported to affect
the learning of English by the pupils whose mother tongue was a language other than English
(Abdulameer Mohammad & Hasbi, 2021). Similarly, in their study, Karademir and Gorgoz (2019)
found several factors that affected the development of the four fundamental language skills of
pupils, including inadequate class time, lack of ongoing professional development and training for
teachers, lack of pupil motivation, linguistic backgrounds of pupils, and the medium of instruction
in schools. A study by Muhamadamin (2021) conducted in Iraq revealed that teaching English as
a foreign language was challenging, especially in contexts with minimal purposed syntax. The
school's infrastructure, staff, and pupils contributed to many difficulties. The study indicated that
the pupils had limited language skills, poor focus, and lacked learning resources. On the other
hand, the teachers' reported challenges included the perceived short duration of teacher
preparation; they lacked the necessary competencies to teach the language and a lack of
professional development in English language teaching.
In African countries, teaching the English language to mastery has also been seen as a problem
due to its different patterns. For instance, similar to Tanzania's education context, in Ethiopia and
Kazakhstan, English is taught as a compulsory subject in primary schools, and it is a language of
instruction at the secondary level and in higher education (Geberew et al., 2018; Tajik et al., 2023,
2024). A study done in Ethiopia found that basic background knowledge deficiencies, a lack of
speaking practice, the usage of the mother tongue, a fear of making mistakes, and a lack of
enthusiasm for speaking were among the factors that lead to difficulties in English acquisition
among pupils in that country (Muhamadamin, 2021). Anambra (2020) conducted a study in Nigeria and found, among other things, that the primary obstacle to teaching and learning English as a second language was a lack of qualified English language teachers. Similarly, Melikhaya (2020) conducted a study in South Africa and found that teachers became frustrated when they did not have enough instructional resources for teaching English in the schools.
Nevertheless, it is recognized that primary school is where a proper foundation should be
established to acquire basic literacy skills (MoEC, 2019). The skills derived from reading skills
dictate performance in other disciplines (Enighe & Afangideh, 2018). Being literate ensures
success, acceptance, employment, and interaction with people from different countries (Manty &
Shah, 2017). Apart from its vital use of this language, most Tanzanian children who attend public
primary schools lack necessary and functional instructional resources and facilities to boost
teachers' and pupils' reading activities (Yogi, 2017). Few children attend private nursery/primary
schools (Mmasa, 2016). The Tanzania curricula for primary education have tressed the English
language teaching, which reflects the intention to develop the four language domains of reading,
writing, speaking, and listening. The English language syllabus (MoEST, 2019, p. 2) outlined a set objective of teaching and learning English language subjects in primary education in Tanzania: (i). enable pupils to express themselves appropriately using English in a given situation; (ii). develop the pupil's essential listening, speaking, reading, and writing skills through English; (iii). Enable pupils to acquire and use vocabulary through the four language skills; (iv). enable pupils to acquire and apply correct English grammar; and (v). provide the pupils with a sound base for higher education and further personal advancement through English language use.

Despite efforts made by the government and other educational stakeholders to increase literacy,
particularly by helping pupils read, the reading domain remains challenging for many primary
school pupils in Tanzania. For example, a study by Mmasa (2016) found serious reading problems
in public primary schools where about 54% of standard three pupils could not read. The situation
is more serious in English, the second and instructional language from secondary school and
beyond, compared to Swahili, the national language and widely spoken language in Tanzania.
Against this background, this study aims to explore teachers' instructional strategies and the
challenges they face while teaching the English language in the domain of English in Tanzania's
public primary schools.
2. Theoretical Framework
This study was guided by the cultural interactionist theory which was proposed by Lev Vygotsky
in 1978. According to Vygotsky (1978), people learn when interacting with others. The theory
views language learning and reading skills learning as successful when there is a dialogue between those involved. When teaching children, social interaction plays a significant role in the child's
learning (Vygotsky, 1978), such as the acquisition of English reading skills. Based on this theory,
pupils' acquisition of English reading skills is viewed as a social cognitive process in physical and
social contexts (Vygotsky, 1978). The Zone of Proximal Development (ZPD) is a crucial concept
to Vygotsky's theory. It refers to the difference between what an individual can do without and
what they can do with the help of others.
According to this theory, environmental factors play an essential role in learning; they include a
child's culture and the role of those around an individual child. This means that successful learning
of English reading skills depends on teachers providing appropriate learning experiences through
scaffolding. Scaffolding refers to the process where a more knowledgeable person supports a less
knowledgeable individual in doing tasks to develop the individual's independent skills in the long
run. This equally applies to teaching English reading skills to early-grade pupils. In Tanzania's
public primary schools, as described elsewhere, pupils start learning English at Standard III. At
this grade, the pupils are essentially toddlers when learning EFL. It requires the teachers to build
appropriate relationships with the pupils and support them in learning to read in English. Teachers
are initially responsible for directing the entire dialogue. As pupils become comfortable acquiring
the basic aspects of English reading skills, they can let go of control of the dialogue and gain more
control over their language learning. The implications include that the teachers should have
adequate knowledge of the English language and how to teach it to early graders, especially
regarding reading skills.

3. Methods
3.1 Study settings
The study was carried out in Mbarali District, located in the Mbeya Region of Tanzania. The
District is bordered by Iringa region to the north and Njombe region to the east. To the south, the
District is bordered by Mbeya Rural District, and to the west, it is bordered by Chunya District.
The District has an area of 16,632 square kilometers, and according to the 2022 National Census
estimates, the population of Mbarali district exceeds 350,000. The main tribes are the Sangu, Hehe,
Safwa and Bena. In addition, there are other sub-ethnic groups, including Baruchi, Sukuma, Wanji,
Barbeig, Masai, Kinga, Nyakyusa, Ndali, and Gogo. Agriculture is the main economic activity carried out in the study area, where it is estimated that 83% of the population is engaged in
agriculture. Mbarali district was selected for the study because most public primary schools in the District are located in areas where people often use their vernacular languages in daily communications. The main languages used by the people are Sukuma, Masai, and Sangu. People who reside in rural areas frequently speak their native languages. The second language is Kiswahili, the national language that almost everyone speaks in Tanzania. English in Mbarali is considered a third language and is mostly used in academic circles. However, the use of the English language for academic purposes has been found to produce a trend of pupils performing poorly in examinations in the English subject. Most pupils who complete Standard VII struggle to read English texts confidently and consistently. Therefore, the study involved five public primary schools: Kanioga Primary School, Kangaga, Mayota, Lyamile, and Nyeregeti. The schools were chosen because they are in areas where local communities prefer using their mother tongue, even for teaching and learning purposes. The teaching of English in public primary schools begins in standard III. Thus, the study required English teachers who teach early or initial English pupil classes to address the daily challenges of teaching English language reading skills. The researcher sought to explore the teachers' experiences in teaching reading skills to pupils whose English language was considered a third language, to identify the instructional strategies they use in the classes, and to evaluate the challenges they encounter in teaching English language reading skills in the District.

3.2 Research methodology
This study employed a qualitative research approach to explore teachers' instructional practices
and challenges in teaching the English language in the reading domain in Tanzania's public
primary schools. A case study design was employed, and data were collected from ten (10) teachers selected from five public schools in Mbarali district. The study employed purposive sampling techniques to obtain the targeted respondents (public primary schools' English teachers). English teachers were selected purposely to respond to the questions about instructional strategies and challenges they encounter while teaching English, particularly in reading. The researcher interviewed ten (10) respondents who engaged in teaching English in public primary schools. The study employed semi-structured interviews and observation techniques to collect the intended
data. Probing enabled the researcher to obtain rich and detailed information from the respondents on instructional strategies and challenges encountered while teaching the reading domain. Observation involved observing different issues such as classroom environments, the number of pupils in one class, the use of the English language outside and inside the classroom, the number of English textbooks, mastery of standard three reading skills, as well as practices employed by teachers during the teaching English language reading skills. Data were organized and coded
to identify the key themes, concepts, and categories. The analysis followed six steps for thematic
data analysis (Braun & Clarke, 2006; Byrne, 2022). The first step included familiarizing the data,
which involves immersing in the data by reading and re-reading the notes or other qualitative data sources to become familiar with the content. The next step was to identify and label significant
pieces of data or segments of text that represent potential themes or patterns within the data set.
The third step was examining themes, which involves organizing and matching the codes into
potential themes based on similarities and differences as identified in the data. The fourth step
included reviewing themes. The review ensured the data were clear and understandable and
accurately conveyed the substance of the information. The fifth step was defining and naming
themes. Once the data was finalized, the researcher defined and described each theme, providing
clear and concise explanations. The final step was to write up the findings of the thematic analysis,
incorporating relevant quotes and examples to illustrate each theme and provide a coherent and
compelling narrative of the data analysis process. The researcher interpreted the data and
concluded by transcribing information from the field.

4. Findings and discussion
4.1 Demographic characteristics of the respondents
Table 1 shows the description of the respondents of this study. Data shows six (06) respondents
were females, while the remaining four (04) were males. Based on the age and teaching experience,
most respondents were above 20 years old and had 5 to 33 years of teaching experience. This
shows that the interviewed teachers had enough teaching experience and experienced several
challenges while teaching the English language in the reading domain. Based on the highest
education qualification, two (02) respondents had Master's degree qualifications, while four (04)
respondents had Bachelor's degrees. The rest of the respondents (04) had Teaching Certificate
qualifications. In Tanzania, a teaching certificate has long served as the main criterion for being
hired to teach at the primary school level. Nevertheless, in the past decade, there has been an
increasing trend of teachers upgrading their educational qualifications under the umbrella of
professional development. This has made many primary school teachers, particularly those in
urban or peri-urban areas, upgrade their education to Diploma Certificates, Bachelor's degrees,
Master's degrees, and, in some cases, doctoral degrees.
Table 1. Demographic characteristics of the respondents
	Pseudo name
	Gender 
	Age 
	Highest qualification
	Current position 
	Teaching experience  in years

	1
	Female
	42
	Teaching certificate 
	Standard III teacher
	20

	2
	Female
	54
	Teaching certificate 
	Standard III teacher
	33

	3
	Male
	44
	Bachelor’s degree 
	Standard III teacher
	18

	4
	Male
	36
	Bachelor’s degree 
	Standard III teacher
	13

	5
	Female
	55
	Bachelor’s degree 
	Standard III teacher
	22

	6
	Female
	38
	Bachelor’s degree 
	Standard III teacher
	16

	7
	Male
	26
	Teaching certificate 
	Standard III teacher
	5

	8
	Female
	39
	Master’s degree 
	Standard III teacher
	17

	9
	Female
	44
	Master’s degree 
	Standard III teacher
	21

	10
	Male 
	47
	Teaching certificate 
	Standard III teacher
	25


Source: Field data, 2022

The study's first objective is to explore teachers' instructional strategies for teaching English reading skills in Tanzania's public primary schools. Interviews and observations were used to collect the data. The findings revealed that teachers use different instructional strategies to enhance the development of pupils reading skills in the English language. The strategies were participatory teaching strategies, lecturing, and grouping. During the interview, many English teachers clarified the situation of teaching practices during the teaching of reading skills in the beginning English language learning classes. Thus, there are prospects of using various teaching methods to ensure both sides are connected to attain teaching and learning goals. This section details teachers' instructional strategies for teaching English Language Reading skills in Tanzania public primary schools.
4.2.1 Teacher-centred approach
The study found that most teachers used teacher-centered approaches. This strategy requires the teacher to discuss the issue with the class. As a result, this process involves teaching and learning while introducing a new subject. This method allows for only minimal interaction between teachers and pupils. The teacher adopts the role of the major speaker and treats the pupils as passive recipients of the knowledge being taught since the teacher believes the pupils to be capable. This study demonstrated that a teacher must explain the lesson to pupils before giving pupils their notes. During the interview, one teacher narrated:
Usually, I start class by educating my pupils about the subject I will address that day. Using my standard three class as an example, it can be challenging for elementary school pupils to exhibit their reading abilities due to their low level of thinking due to the limited number of teaching resources that need me to employ this method of instruction. (Participant #1)
Another teacher also had this to say:
Every time I enter the classroom, I have just one English textbook borrowed from the nearby school. I write down the words they must learn that day and instruct them to write them in their notebooks so they can study independently. After class, I write an exercise on the board so that they can complete it by writing in their notebooks. (Participant #3).
While some teachers rely on hardcopies to teach, some teachers reported using internet sources.
As one respondent narrated:
Sometimes, I use the internet to find lessons that fit into the plan of study, and when I do, I come to the class and instruct the pupils to do as I instruct them by telling them how to read and pronounce the lessons without giving them any references. I write an activity on the board and instruct the class to complete it by writing in their exercise books. (Participant #4)

The study also revealed that limited textbooks force teachers to rely on a teacher-centered rather than a learner-centered approach. As one respondent described during the interview: 
Since my class has many pupils and there are 128 in the class and I only have five books, usually during the English session, I usually distribute four books, I keep one, and then I tell them to spread out to follow the books there, and then I teach them by lecturing while they follow me when I am reading. Ultimately, I always ask them to write what I have written on the board. (Participant #4)
The findings revealed that many English teachers use the lecture method to deal with problems like the accumulation of many sessions, the lack of teaching resources, teachers at a particular institution, or the huge number of pupils in a single class. As a result, the teacher must think about how to handle these situations so that the pupil finally obtains what is due, particularly in learning the necessary information. Nonetheless, this method has proved ineffective in several ways, especially in today's globally integrated culture, where pupils should not be considered illiterate (Amani & Fussy, 2023; Markina & Mollá, 2022).
4.3.2 Questions and Answers
The study found that teachers use questions and answers to encourage pupils' critical thinking, which takes the form of asking and answering questions in class. A teacher can ascertain whether the pupils understand the content they have just presented by asking them several questions and getting their feedback. This study discovered that questions and answers are used as teaching strategies because they reflect and foster pupils ' expressive abilities, attitudes, personal struggles, and backgrounds. During the interviews, one teacher described:
I routinely elicit responses from my pupils. This is because it is the most straightforward teaching technique for a teacher like me to ascertain whether my pupils agree with the subject I am giving that day. The problem with this strategy is that there are too many pupils for me to reach them all by simply moving around the room. (Participant #10).
The study revealed that because teachers are the primary supervisors in the classroom, they should frequently read current books and encourage their pupils to find solutions in the guided highlighted reading. Other pupils should be tasked with answering a question if a pupil cannot do so as it has been posted. For example, one of the teachers described that:
When I ask my standard three pupils to read a word, I generally turn to hide it and instruct them to go back to where the blackboard is and write it without reference to anything. If one pupil struggles to write the word correctly, I usually give the other pupils a chance to help. (Participant #7)
The study revealed that teachers might assign pupils a specific task to examine their memory capacity and how to implement it. Hence, a teacher depends on how pupils react to a question by making it obvious in many ways, such as by designating another pupil to assist the struggling one. If pupils fail, the teacher is responsible for giving them clear instructions. This also makes lessons more bearable for reluctant and sluggish pupils. Various instructional strategies help avoid monotonous learning activities, which make students easily bored (Pradnyadewi & Kristiani, 2021).
4.3.3 Providing Notes
The study found that teachers used notes to teach pupils. The respondents reported that a teacher is a coach and subject-matter expert in the classroom. So, in this method, the teacher plays the role of an educational figure who limits the pupils' ideas, skills, knowledge, and participation by giving them written notes. As a result, the pupils' only task is to write down or note what is written on the whiteboard. Unfortunately, when employing this method of education, there is limited engagement in the teaching-learning processes in the classroom. The sole instructor is a teacher as a result. Also, pupils remain the recipients since they cannot contribute, resulting in a closed-ended teaching strategy. Nevertheless, a lack of instructional resources, such as textbooks, makes teachers rely on providing notes as an instructional strategy. As one teacher narrated:
As I only have one English book for standard three pupils, I usually write 26 letters on the blackboard and a few words from those letters. I then asked the pupils to follow along while paying attention to the chalkboard to observe how the letters were written for the additional memorial. (Participant #1)
Another teacher also reported:
I often go to the school next door to borrow supplies, exceptionally standard three books, and to take notes for my classes with the pupils. I just write those notes on the blackboard during the English lecture and urge the pupils to copy them into their exercise books. I also insist they take good care of their exercise books so they can use them during the exam. (Participant #8)
Another English teacher also narrated:
My class has many pupils and is divided into three streams: a, b, and c. The worst part is that I only have five books. As a result, I make notes on the chalkboard in front of the class and tell the kids to put them in their exercise books after they are done, but they don't wipe the board clean. The pupils who had written notes will then transfer to another class, and pupils from that class will enter the classroom with notes already written on the board. I'll keep doing this until I've finished all the notes. (Participant #9)
The study established through the interviews that teachers are responsible for writing notes for every lesson they teach throughout the academic year. Also, a teacher is accountable for utilizing chalk to write notes for pupils on a blackboard. As a result, in addition to the enormous number of pupils in the classroom, this is brought on by a paucity of teaching tools such as textbooks.
4.3.4 Subject revision
The study found that teachers use subject revision to teach English language reading skills to the pupils. The teachers argued that revising a lesson is necessary, especially when most pupils did not comprehend the material well. Yet before changing a topic or an argument or examining, reorganizing, or improving a teaching strategy, a teacher should assess the degree of their pupils' understanding. Therefore, a teacher should evaluate the material to develop an efficient revision procedure. This study found that going over a subject again helps most teachers improve and put specific changes into practice. This is taking place considering that the majority of kids struggle to understand the material, as one of the teachers stated:
...when I evaluate my pupils' learning and find that roughly half of them don't comprehend the material somehow, my go-to strategy is to repeat it... (Participant #7)
Even though the emphasis on topic revision is consistent with one of the teachers' revelations that:
I repeat lessons using different methods to ensure each pupil understands my teaching. Making them friendlier will also help those with personal difficulties, such as family issues and slow pupils.... (Participant #1)
One of the teachers also shared knowledge about topic revision gained from the classroom experience. As repetition is the only method to ensure that pupils understand the subject, it is customary for teachers to be aware of this.
…Sometimes, I repeat the lesson because it occurs to me right away that my class's kids may not have understood it adequately. I can't, however, presume anything at that point till I note their exercises. (Participant #2)
The results show how important topic revision in the classroom is for helping pupils comprehend, cover, and remember the subject. Yet, it improves youngsters' drive, self-esteem, and ability to attain higher exam results. Also, it gives pupils more opportunities to reflect on, grasp, and fill up any understanding gaps about what has been taught. As an illustration, one of the teachers said:
…Some pupils perform better after going over the topic again. I vehemently emphasize that the subjects we are reviewing will be tested. Pupils are often motivated and more confident when they know what will be covered in the upcoming test. (Participant #2)
The study revealed that teachers frequently repeat lessons that pupils have not fully grasped in class. This is due to some pupils' slow learning and the large class numbers. Hence, topic revision helps pupils cover the subject in-depth. The cause of pupils' extraordinary performance, it was also found, was topic revision, particularly when a teacher informs the class that revision-in-progress questions will be included in tests. They consequently pay attention and take an active role in the lecture.
4.3.5 Remedial lessons
The study found that teachers use this time for remedial lessons when there is no scheduled or prescribed lesson. The study revealed that the lessons happen when pupils are taking a break or leaving for home after school. This survey demonstrates that rather than taking a break or departing early to spend time with their families, most teachers spend more time learning about the prerequisites of their pupils. As an illustration, one of the teachers narrated that:
I frequently use extra free time at school, such as after school and during breaks like this one, to help my pupils, especially those who struggle in regular classroom settings and those who cannot read even the 26 letters. I rarely leave sooner to get home. (Participant #2)
According to this study, remedial programs are offered to reduce the number of pupils who are too large for the classroom and make instruction easier. Moreover, remedial sessions have been made accessible to help pupils, especially slow pupils, improve and, at the very least, catch up to pupils learning a second language. As one of the teachers put it:
I have a sizeable class with few texts, an inappropriate teaching environment, and many pupils. The pupils I choose to stay with for more than 30 minutes before sending home are typically slow pupils. (Participant #7)
Additionally, the study showed that remedial sessions do not effectively succeed since pupils become exhausted and starved because they are unable to eat from morning to evening, as one of the teachers added:
Usually, I am not that successful. I cannot make it longer since pupils cannot continue functioning after that point, which might be up to an hour. They will be more hungry and fatigued, and the issue of not understanding the lesson will worsen. (Participant #9)
One of the PS1 instructors also noted how certain pupils are born with a natural propensity for learning. As a result, the pupils' comprehension of the training varies; some kids pick it up fast, while others take their time. As he said:
Not all pupils, however, can understand the lesson similarly. While some pupils have strong minds and are eager to learn, others are in the center or are moving too slowly. Yet, I deal with them as they are because some pupils naturally have varying levels of knowledge. (Participant #7)
Notwithstanding what the study concludes, remedial classes have been created to help slow pupils improve their abilities. As a result, in a huge classroom, teachers picked out pupils who did not understand the material, and those who scored poorly on exams had to stay for extra sessions in the evening after school. Educators, however, only spend a little time. Because they can be hungry or sleepy, pupils cannot understand when a teacher speaks for longer than the allocated period. The ability to miss the message is also innate, natural, and reliable in some children. Children are adamant about understanding what has been taught, even when teachers use the extra time to educate them.
4.3.6 Dividing pupils into morning and afternoon sessions
The study found that teachers distribute pupils and lower the number of people in the huge classrooms. The survey found that some teachers, especially those who teach classes 1-2, frequently divide their pupils into morning and afternoon sessions. Some pupils attend morning classes while others go in the afternoon because of the many pupils. One of the teachers disclosed that:
They are divided into two shifts due to the enormous number of pupils in the room. The afternoon shift immediately follows the morning shift. Additionally, pupils whose shift, for example, is this week in the morning will attend in the afternoon the next week. (Participant #1)
The results showed that pupils have been attending morning and afternoon sessions since just one classroom can accommodate all of them. Despite improvements, it is still best to keep the number of pupils in a classroom to a minimum to allow for simple teaching evaluation. Notwithstanding this finding, it is agreed with Charles (2020), who asserted that teachers must use shifting methods in larger classrooms due to workload and scarce teaching resources to sustain pupils' academic advancement.
4.3 The Challenges Teachers Face in Teaching English Language Reading Skills in Public Primary Schools
The study's second objective was to evaluate the challenges teachers confront while introducing reading instruction in the English language to pupils in Tanzania's public primary schools. Seven themes were developed from the findings, and these include competencies of teachers, learning and teaching languages, pupils lacking foundational reading skills, attitudes of pupils toward reading and their readiness to receive instruction, lack of parental involvement and support, a large number of pupils, and lack of enough reading materials, which includes the subthemes of lack of textbooks and lack of chalks, educational infrastructure that is insufficient, which covers the subthemes of teacher scarcity
4.4.1 Poor Teacher Competencies
The study results showed that the teacher's competency is an essential factor in the teaching process. Because many teacher-training institutions do not have a solid foundation for preparing teachers to be subject-matter experts, when English teachers were interviewed (most of whom teach standard three), they sought to explain why the concept of competency appeared strange to them. As one of the respondents said:
Certified teachers at our school do not provide teaching of English language reading skills at standard three. As we believe older teachers can better handle young pupils in class, we simply select the oldest teacher among us to teach those classes. (Participant #6)
Another respondent narrated that:
I did not study to teach English when I attended teacher's college, but as soon as I was hired and assigned to this work, I was responsible for teaching lessons that included the English subject. When I tried to request an exchange, I was informed that any teacher should be able to teach any subject, so I was forced to teach and am still teaching a subject that I have no real expertise in. (Participant #4)
Besides, another respondent complained that:
Since kindergarten until the top of my level, I have never even received a better mark in the English language. Unfortunately, I have been given the difficult task of teaching English to the beginning class, and occasionally, I choose to skip class because I am unsure of how I will finish the curriculum. (Participant #1)
The results showed that competencies are the knowledge, skills, and abilities that make teachers successful. Teachers must be adept in various abilities in a highly complex setting where hundreds of crucial judgments are required daily to improve pupil development. This study makes it clear that many teachers lack competency in the classroom since they do not receive a solid basis throughout their college preparation.
4.4.2 Lack of teacher professional development
One of the main issues raised by the participants in an interview with English teachers in Mbarali who especially taught English language reading skills in standard three was their inability to attend workshops and training to keep up with the latest teaching methodologies. Some were quoted as:
Since I began teaching English in standard three, I have never gone to an English seminar or training. I am still educated using the knowledge I gained from teaching in college years ago. (Participant #7)
Another respondent narrated:
Numerous revisions to the English curriculum have occasionally resulted in textbook changes and teacher guidelines. Sadly, little training is typically provided for concerned teachers. For instance, throughout my 17 years of teaching third- grade English, I have never participated in an English language workshop. (Participant #2)
According to the results, teachers can develop their instructional skills with the help of regular in- service training and seminars (such as employing a pupil-centered, interactive approach, communicative language teaching approaches, etc.). Also, it was discovered that the scenario has led to English teachers having less understanding of pupils' reading abilities because they had limited opportunities to engage in various seminars and training.
4.4.3 Teachers Unfamiliarity with English
Many English teachers who participated in the interview stated that both pupils and teachers are unfamiliar with English. The results mean that it can be challenging to give pupils content using language typically exclusively used in academic settings and not in ordinary speech, making it difficult for English teachers to convey English capabilities to the pupils. Some subthemes, as described in the next section, were developed from the interview descriptions. Compared to other subjects that are taught in my native tongue, I am less interested in teaching English because most people do not know the language.
English also strikes me as being challenging. As a result, I occasionally mispronounce a word to the point where even my pupils notice that I cannot read words correctly. (Participant #6)
Another respondent reported that:
When it's time for me to start class, I find it tough to get there, and occasionally, I just come up with excuses that can act as barriers since I find the English language challenging. Thus, I do not genuinely speak the language. (Participant #1)
Besides, another respondent confessed:
Due to my limited language background and lack of confidence when teaching English language reading skills, I frequently struggle to stand up in front of the class and deliver lessons. As a result, I frequently fall short of finishing my curriculum. (Participant #2)
4.4.4 Poor use of English Language as a medium of instruction
Based on the observations, most English teachers struggled to use the language effectively throughout their instruction. They were developing code. They were blending in the well-known language of Kiswahili. The study showed that if teachers cannot speak English, pupils may even lack confidence in reading and comprehending the language. During the interview with the teacher, it was quoted that:
Even if the lesson is in English, I always teach it in Swahili so that the pupils can understand the meaning of those phrases in their native tongue. Even though I teach English, I cannot speak the language; therefore, when I instruct pupils, I must use a language that every pupil is familiar with and can comprehend. (Participant #7)
Another respondent shared the experience as follows:
Some children only know their mother tongue and cannot speak Kiswahili, the country's official language. As an English teacher, I am responsible for constantly checking that my pupils have understood the lesson before having them translate it into Kiswahili to ensure that no pupil is ever left behind. (Participant #1)
Another respondent described:
The people of this community speak Sukuma, their native tongue, rather than Kiswahili, the country's official language. As a result, I found it quite challenging to teach this subject as an English teacher because I first had to learn their language to utilize it to explain the meaning of English words. (Participant #5)
Based on the evidence provided above, it is evident that teachers themselves lack sufficient knowledge and comprehension of the English language, causing Mbarali to deteriorate. Because native languages are dominant in some areas, teaching English can be difficult because locals prefer to use their mother tongues. As a result, the teacher must first translate the lesson into the native tongue before explaining it in Kiswahili, the country's official language.
4.4.5 Pupils Not Prepared to Learn English
The study found that a pupil must be ready to accept knowledge. As a result, a pupil's degree of preparedness can be determined by the teacher who teaches the pertinent subject. This study has demonstrated that many pupils select some intriguing subjects and give them more attention than others. It was quoted that:
For standard three pupils, English is a challenging topic, so many pupils are not prepared to pay attention to learning to read or write. As a result, I must exert a lot of force when teaching in classrooms to assist kids in developing their reading skills. For instance, when instructing pupils to pronounce a certain letter or word. (Participant #7)
This is further supported by the observation, which was intended to evaluate the classroom environment during an English session. While the teacher presented material to the class, some pupils just whispered, others simply asked questions, and others left without a purpose. The English teachers said that:
I suddenly stopped writing on the blackboard and walked between their rows, noticing that some pupils were writing about subjects other than English, which I was teaching, while others were leaving blank pages. When I moved to the other side, I saw some pupils drawing pictures in their exercise books in opposition to the lesson I was teaching that day. (Participant #2)
Another respondent narrated:
When I enter the classroom, I only see a few pupils. Nearly half of the pupils are absent. When I asked the class monitor why, he replied that they were free to leave and hide after they realized the next lesson was English. They will return after the English session. (Participant #6)
Another respondent also narrated:
When I teach English, many of my pupils will act sick. They frequently ask me for permission to take a break after I enter the classroom. Most of these pupils are female, and most fevers are stomachaches. But, following my English lesson, every pupil complaining of being ill throughout it recovered and began to pay more attention to other subjects. (Participant #7)
The information acquired from the teachers' interviews indicates that English language instruction in Mbarali's public elementary schools suffers from serious problems. As a result, most pupils give reading, one of the fundamental English language abilities, less attention. It has been found that readiness is the keystone that, in the educational learning process, greatly simplifies the entire scenario of learning in any discipline.
4.4.6 Lack of Adequate English Teaching Resources
The study results showed that English teachers frequently lament their inadequate teaching and learning materials. For instance, there were not enough English textbooks for each pupil, making it difficult for them to promote learning during downtime, such as homework assignments. The issue was noted to be quite significant in the public primary schools in the Mbarali district. The results showed that teachers, as a result, borrowed various books from adjacent institutions. Furthermore, according to a study, many teachers could not use their schools' unreliable networks to access the internet to look up books. It was quoted that:
For instance, I have one book to teach and five others for a class of 179 kids. I always have to write all the exercises on the board, and sometimes I have to write the entire tale on the board so all the pupils can read it. (Participant #1).
Another teacher also described:
My class has only two pupil books, which have 99 pupils. I divide the class into groups of ten pupils each when I teach them and instruct them to use the books. (Participant #2)
When teaching early pupils reading skills, which involves some curriculum experiences, school teaching resources seem to be a fantastic area to concentrate on. Many teachers said they lacked the books on teaching and learning English. According to the findings of this study, a researcher can be justified in saying that English subject teaching resources have not been considered a serious issue in public primary schools. Some people have complained that they do not even have teachers' guides, which is more dangerous because it can cause teachers to teach outside of the lesson's objective. It was discovered during a conversation with teachers that chalk occasionally causes serious issues in some schools. Chalks facilitate learning in schools. Instructors use chalk to provide things on the chalkboards, and pupils copy or rewrite them in their assignments.
Statements quoted from some teachers:
Even though the method is not very effective, I occasionally read the sound letters to the pupils and then let them dictate their writing for their exercises. They are obliged to do this because there aren't enough writing chalks available. (Participant #8)
When chalk is scarce, I write on the chalkboard with charcoal so that I do not miss any lessons and the pupils can enjoy copying the activity. And if there are any chalks available, I use those instead. (Participant #6)
When chalk is scarce, I write on the chalkboard with charcoal so that I do not many lessons and the pupils can enjoy copying the activity. And if there are any chalks available, I use those instead. (Participant #1)
When addressing the lack of chalk, most Standard Three English instructors said that the teachers themselves were to blame. This is because teachers are the ones who assign pupils to complete their topics within a particular amount of time. Teachers must, therefore, battle to equalize anything that threatens to disrupt their daily routine.
4.4.7 Lack of exposure to or practice in speaking English Language
Teachers also cited the lack of practice in speaking English Language among learners as a major contributing factor to the high failure rate in reading. One of the participants noted:
The learners at our school have a poor background of English Language communication. They are deprived of the language and cannot even construct meaningful sentences in English. (Participant #7)
Another teacher also expressed a similar sentiment when she said:
English Language is not taken seriously in these areas. People just speak Swahili, and everything is done there. So, it becomes difficult for learners to understand English. (Participant #6)
Some teachers also revealed that learners were shy or afraid to speak in English or participate during lessons using the English Language. One participant commented that: At our school, you hardly hear the learners speaking in the English Language, in class or outside. I think they are afraid of making mistakes and being laughed at by their classmates, and this fear deprives them of valuable opportunities to practice and learn the language. (Participant #7)
During the interviews, another teacher also said that this limited exposure to and lack of practice in speaking English among learners was caused by teachers of other subjects who were teaching using the vernacular languages as a medium of instruction. This participant revealed that as teachers of English Language and their learners, they no longer benefitted from teaching other subjects.
5. Conclusion and recommendations
In many countries, English remains one of the mediums of instruction in primary education, secondary schools, and universities. Therefore, mastering English language skills such as reading, writing, speaking, and listening remains one of the important aspects to emphasize while teaching English as a second and instructional language. This study explored teachers' instructional strategies and the challenges they face while teaching the English language in the reading domain in Tanzania's public primary schools. The study revealed that different instructional strategies such as a teacher-centred approach, questions and answers, providing notes, subject revision, remedial lessons, and dividing pupils into morning and afternoon sessions are used by teachers to teach the reading domain. The findings also revealed different challenges in teaching reading skills to early classes in public primary schools, including lack of access to up-to-date training and workshops, lack of qualification of English teachers, large number of pupils in a class, and teachers' lack of confidence and interest to teach. The study concludes that teaching English is one of the dominant international languages that should be highly emphasized from kindergarten levels to enable pupils to grasp basic English knowledge and skills. The study highlights the need for a learner-centered approach to teaching reading skills. The study also recommends continuous capacity building for English teachers, mainly through seminars, training, and workshops, to improve their instructional skills and efficiency.
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