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ABSTRACT 
The relationship between university education and professional achievement is analyzed, particularly from the perspective of professional mobility, a conflicting variable in contexts of abrupt change and uncertainty. The findings of two studies conducted at different times with Argentine university students are presented: the first is quantitative-explanatory/predictive; the second, focusing on International Academic Mobility (IAM) in relation to current professional mobility, is qualitative-comprehensive. The latter presents an empirical study conducted with exchange students participating in bilateral cooperation programs (Argentine students and university students from other countries). The theoretical framework refers to the Bologna Process and related initiatives, in which international academic mobility was considered a fundamental strategy that would facilitate coordination between academic systems in different contexts and the world of work within a framework of globalization and ensure employability. It also refers to the theories and findings produced in the last century, beginning in the 1960s, in response to the educational explosion (human capital theories, consumption-investment model). Interactionism paradigms versus hyper functionalist paradigms provide different interpretations of the phenomenon of education in relation to career mobility, quality of life, and economic mobility (perverse effects, ceiling effects). The objective of this article is to analyze the impact of university training/education on professional achievement, observed from different sub factors and dimensions, and in particular, on career mobility and socioeconomic status. The findings, when compared, reveal a decline in the importance and appreciation of excellent higher education as a channel for professional/economic advancement and quality of life. Also, the devaluation of the “tool” or policy of internationalization of higher education with respect to career mobility and employability. The disconnect between training and the market emerges, mediated by the problem of “absent” skills and the need for reskilling and up skilling.
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INTRODUCTION
Education has been conceived as the fundamental tool for progress and social and professional mobility. Numerous interactionist and determinist theories (functionalist models, Francophone reproductionist explanations) have, in fact, been produced regarding educational and professional achievement, as well as regarding the issue of education as a privileged channel for sociocultural fulfillment or, conversely, as a device for reproducing the status quo. Looking back to the last century, the human capital theory emerged in the 1960s, which sees education as an investment (Becker, 1962). However, Anderson (1961) and later Coleman (1966) and Coombs (1968), in their famous work The World Crisis of Education, argued that education is no longer the privileged tool for progress and has little impact on economic growth. The reason is simple: educational enrollment is increasing at a faster pace than the economy (Baudelot & Establet, 1987). The democratization of education, the educational explosion, and mass universities are followed by some perverse or “ceiling” effects (Boudon, 1973, 1977; Lagneau, 1980; Benetton, 1975). These include the devaluation of diplomas (Jarousse, 1964; Levy-Garboua, 1976), with the consequent emergence of status inconsistency (Lensky, 1954; Jackson, 1962; Heintz, 1970 and Germani, 1965 in Argentina. Also, Aparicio, 2015 c). Another effect is anomic nonconformity (Aparicio, 2015 c; 2025 b and numerous articles in CONICET Links, Orcid and Hal)
. 
The role of education as a channel for social mobility and development is fading: more education does not have the same impact as expected on economic growth. Boudon (1973), in his work Inequality of Opportunity: Social Mobility in Western Societies
 questions, from the OECD, and based on data provided by numerous countries, the deterministic theories relating to mobility (Reproduction School, Bourdieu & Passeron, 1970) and the methods of measuring social mobility used until then (cf. Conicet link, numerous articles by Aparicio in the 1980s). Instead, he proposes a systemic theory in the field of economics and sociology of inequalities; and resorts to a macro-micro-macro-micro strategy to explain social phenomena from a neo-Weberian position (Weber, 1920). : 
At that time, moreover, theories of different kinds – philosophical, psychological, sociological – are multiplying to explain the factors that influence achievement at the educational and social levels, which we cannot dwell on
. 
It is important to note that, amidst the disarticulation between education and work denounced by many theorists, the issue of competencies also arises; that is, the need to develop new competencies to respond to the demands of this new world of work, where unemployment is growing due to international and national crises and increasing automation. And, once again, two lines of thought emerge: on the one hand, one that considers them essential for entering and understanding mobility in the world of work; and on the other, one that considers them an ideological tool, proposed by states to place the responsibility for rising unemployment in the hands of the individual. This is attributed to the lack of lifelong learning and the shortage of skills demanded by the productive sector (cf. Aparicio, 2005 a / 2009 c: See a full chapter on specific literature). The controversy continues today: while the OECD links them fundamentally to economic growth, although without neglecting life skills, UNESCO emphasizes skills that go beyond merely responding to the needs of the changing market: eco-citizen skills to respond to the new normal
.

In the 2000s, another issue, which had been obscured by structural unemployment and difficulties in entering the world of work, emerged. Dubar and Gadea (1999) wrote a work that would mark a new era and lead to the establishment and/or recovery of the issue of career mobility: “La promotion sociale en France”.

From that moment on, faced with the looming crisis, he began to investigate career mobility, especially among university subjects (graduates, dropouts, and subjects who delayed their studies)
. 
Here we present the findings of two investigations in two instances: in the first, we present some findings that link Academic Achievement (UA) with Professional Achievement (PA) in university graduates from the UTN from a predictive model (Aparicio, 2005 a, 2009 c); in the second, we present findings along the same lines as a recent research carried out within the framework of the Internationalization of Higher Education with Exchange students in light of a qualitative/comprehensive analysis (Aparicio 2024 b; 2025 a, b, d).

In both investigations, Career Mobility is addressed as one of the “effects” associated (D.V.) with university training of excellence or condition (I.V. - Academic Achievement – ​​UA).

For our purposes here, the underlying question is: Does excellent university education (Level of Achievement - UA) emerge as a factor that positively impacts social, professional, and economic mobility?
The objective is to analyze the relationship between Academic Achievement (AU) and Professional Achievement (PA) in university graduates, in the first instance, and in Exchange students in the second instance.

UNIVERSITY ACHIEVEMENT (AU) AND PROFESSIONAL ACHIEVEMENT (PA). AN EXPLANATORY STUDY WITH UNIVERSITY GRADUATES
RESEARCH 1

In this research, our objective was to analyze the impact of an excellent university achievement level on market positioning or occupational achievement (in the broad sense) and on two sub factors: the UPCARMOB and the socioeconomic level (SOECLE). The approach was quantitative, descriptive, and explanatory. The model included the most scientifically studied baseline, sociocultural, psychosocial, and structural variables: age; educational level of the graduate, his/her father, his/her grandfather; and observed intergenerational mobility from parents to graduates and from grandparents to parents; social origin; and cultural origin. Among the psychosocial variables (I.D.), the following factors were included: N-ach, Internality/Alignment, and social representations about the value of effort and education on university and occupational achievement. This allowed us to reveal the effective weight of the educational factor (considered by the graduate's own level of education, which was university) (UA) on Professional Achievement (PA); and, in particular, on Professional Mobility (UPCARMOB) and Socioeconomic Status (SOECLE). 
For the sake of brevity, in this article, we limit ourselves to presenting the results of the bivariate analysis
. 
RESEARCH 2

One question guided this inquiry: How do university students participating in IAM programs currently perceive future advancement based on the “plus” of training they receive? Is an excellent education still considered the preeminent channel for advancement in the world of work and access to a better quality of life? Does this stay abroad impact their future income level?

In this second part of the article, we refer to the findings of a recent qualitative/comprehensive research study conducted with exchange students who participated in an exchange program during the pandemic Covid-19.

Below, we present a brief theoretical framework on the Bologna Process and the internationalization of higher education as a strategy for employability

Since the Bologna Process (1999), the International Academic Mobility (IAM) has been considered a fundamental strategy to ensure employability and professional mobility in a globalized and uncertain world, which demands professionalization and lifelong learning that includes not only disciplinary knowledge but also the development of technical and procedural skills, life skills, psychosocial skills, and self-direction skills (Ehlers and Kellermann, 2019; Bergan, 2019). See also the Paris Declaration, 1998, Bolonia Declaration, 1999 and the Prague Declaration, 2001; Delors, 1996; Aparicio, 1999, 2013; WEF (World Economic Forum) and OECD, ops. cits.   

Regarding employability, we read in Bergan (2019: 240):  “Today, the EHEA web site describes the Area as: … a unique international collaboration on higher education and the result of the political will of 48 countries with different political, cultural and academic traditions, which, step by step during the last twenty years, built an area implementing a common set of commitments: structural reforms and shared tools. These 48 countries agree to and adopt reforms on higher education on the basis of common key values, such as freedom of expression, autonomy for institutions, independent student unions, academic freedom, free movement of students and staff. Through this process, countries, institutions and stakeholders of the European area continuously adapt their higher education systems making them more compatible and strengthening their quality assurance mechanisms. For all these countries, the main goal is to increase staff and students’ mobility and to facilitate employability” . 

Regarding competencies – one of the axes of analysis of the author’s research since the 2000s – we refer to previous articles (Aparicio, 2005 a, 2007 a, b; 2009 c, 2011; 2016; 2024 b, 2025 a, c, d. Cassidy, 2006). For a review of their concepts, see Kallionen, 2010, Perrenoud, 2010, OECD, ops cited (2016-2025).

For the sake of brevity, only the relationship between excellent university education and professional advancement is presented here, especially at the socio-economic level.

The hypothesis
RESEARCH 1
Hypotheses 
The level of university achievement of the graduate (UA) (i.e., the level of education or performance attained in his or her university training cycle) does not
. 

Operational Hypotheses: (UA vs. PA) 
· The level of achievement at the university (UA) does not influence Objective Professional Achievement). (OPA)
. 
· The level of achievement at the University (UA) does not influence the professional status (STATUSPROF) achieved in the occupational hierarchy.
· The level of achievement at the university (UA) does not influence Upward Career Mobility (UPCARMOB)
. 
· The high level of achievement at the University (UA) does not influence the Standard of Living (SOECLE) of the university graduate. 
RESEARCH 2
Hypotheses 

-
Exchange students do not associate the excellent training they receive (which, globally, very few achieve) with a better future in the workplace, particularly in terms of professional or career mobility and the achievement of a good socioeconomic standard of living.

-
The representations shared by this group (beliefs circulating in the social imaginary) about the relationship between academic achievement and professional achievement vary according to contexts, spaces (macro structural and meso-institutional), and temporalities (Moscovici, 1961).

METHOD
RESEARCH 1
2.1  Population 
We worked with the population that has enrolled at the National Technological University (UTN) since 1987 and has graduated in five engineering programs: 254 graduates. The unit of analysis was the graduate. Sampling was conducted in two stages (academic registration, survey/test, and home interview).
2.2 The procedure, Design, and Tools 
During the course of the investigation, he worked personally with the graduates invited to respond to a semi-structured survey and tests. Finally, a semi-structured interview was realized. From the data of the survey, we will construct the specific factors relating to the questions of our investigation: the sociocultural factors – Cultural and Social origin – and the psychosocial factors
 between the conditions (I. V.) and the factor Achievement in the World of Work among the effects PA, D.V.). The latter was measured through 5 sub factors: Objective professional achievement (OPA), Upward career mobility UPCARMOB), Professional satisfaction (SATISF), Professional status (STATUSPROF) and Socio-economic level (SOECLE) 

Similarly, other independent variables of the University Achievement model emerge from the survey, such as Age, a variable that combines “prior filters” in the face of success. Finally, the level of University Achievement (UA, the second D.V.) was constructed from data from academic records (combined index).

2.3 The techniques
Regarding the research framework, we worked personally with the graduates, inviting them to complete a semi-directive survey and two specific tests. Finally, an interview was conducted. Based on the survey data, specific factors were constructed along the axes of our research: sociocultural factors – cultural and social origin – and psychosocial factors among the conditions (I.V.), and the Achievement in the World of Work factor among the effects (D.V.). We focus on the latter here.

2.4 Operationalization of variables: The effects: Academic and Professional Achievement (UA- PA) and their construction
Here, we are particularly interested in Occupational Achievement, and especially as measured by Upward Career Mobility and Socioeconomic Level Attained
.  

-    Upward Career Mobility (UPCARMOB)  
The construction of this variable is an additive index. We asked graduates what movements or shifts they had experienced in the world of work (professional career/trajectory), sometimes vertically and sometimes laterally. The subject with the highest value is the subject who experienced the most positive movements (promotion).

The index was constructed based on the opinions of Human Resources managers at companies that hire UTN engineers, in particular.
The categories were: -1. Downward movement within the organization; 1. First job; 2. Lateral movement within the same organization to the same, equal position; 3. Lateral movement from one organization to another to the same, equal position; 4. Lateral movement from one organization to another, less important position; 5. Lateral movement from one company to another, more important company, to a less important position; 6. Vertical movement within the same organization. In the database, the variable is called UPCARMOB (2005 a, p. 67).
- Socioeconomic Level Factor (SOECLE) 

The variable is factorial. We applied the Principal Components technique to the following variables:

· The subject’s professional status according to the INDEC (National Institute of Statistics and Census). In the database, this is variable q43.

· Income ranks, expressed through their average interval value. In the database, this is variable q49. Services received at home (household goods, automobiles, etc.). In the database, this is the additive variable q500
.
·       Housing where the graduate has their legal domicile (categorized into various  strata).
  
RESEARCH 2

We worked using quantitative methodology, but primarily qualitative methodology.

2.1 Population 

This population consisted of exchange students completing their internship at UNCuyo, from different countries and majors, who were hosted by this university in the majors closest to their studies in their home countries. On the other hand, university students from UNCuyo traveled to various Latin American and European countries. Our sample consisted of subjects who voluntarily agreed to participate (20% of the total population in 2020, during the COVID-19 pandemic). It should be noted that the semi-structured survey and interview were administered post-hoc, once the institutions resumed normal activities. Of the participants, 65% were women and the remaining 35% were men.

2.2 Techniques 

A semi-structured survey was used that included open sentences to allow the actors to speak, the hierarchical evocations technique (Abric, 2001) and the interview, conducted via WhatsApp.

In this section of the article, for the sake of brevity, we only examine the relationship between IAM, career mobility, and socioeconomic status (see the analysis of the relationship between other psychosocial, organizational/institutional, and work-related variables in Aparicio, 2024 b, 2025 b, d.
RESULTS AND DISCUSSION
RESEARCH 1
The “Academic or University Achievement” Factor (UA) vs. The “Professional Achievement” Factor (PA) (OPA, SATISF, UPMOBCARR, STATUSPROF.SOECLE) - Bivariate analysis (Summary Table 1).

Summary Table 1: Academic Achievement (UA) versus Professional Achievement (Sub-factors)

	UA vs. PA
	Regression coefficient


	Probability 


	Table n° in Appendix

	UA vs. OPA
	-0.076201
	0.7059 (p>0.05)
	Table 1

	UA vs. UPCARMOB 


	-2.007438
	0.1358 (p>0.05)
	Table 2

	UA vs. SATISF
	-0.286046
	0.1558 (p>0.05)
	Table 3



	UA  vs. STATUSPROF 


	-0.257115
	0.6890 (p>0.05)
	Table 4

	UA vs. SOECLE
	-0.488624
	0.0149 (p<0.05)
	Table 5


Finally, let us analyze the relationship between our two dependent variables: UA and PA
. Taking into account the overpopulation of university graduates, a training that does not meet contextual demands and, at the same time, a notable crisis, we hypothesized the lack of relationship between the two worlds: the University and the world of work. It was confirmed for all factors associated with professional success, except for the variable Socioeconomic Level
. In fact, the highest University Achievement (UA) does not influence success in the world of work, neither in relation to Objective Professional Achievement (OPA), nor in relation to Upward Career Mobility (UPCARMOB), nor in relation to Professional Satisfaction (SATISF), nor in relation to Professional Status (STATUSPROF).

The results show, on the one hand, that the excellence of graduates is not valued in the job market; on the other hand, that graduates have experienced a significant devaluation of their diplomas in the world of work. 

Therefore, excellence at the University does not facilitate upward mobility in the professional career (UPCARMOB), nor and associated with this, does not allow one to be an executive (STATUSPROF). On the subjective level, that is to say, in relation to professional satisfaction (SATISF), excellence does not exert any influence. The only variable that has a statistically significant relationship with UA is the socio-economic level (SOECLE).
· University education and excellence/merit – considered in the 1950s to be the main tool for socio-professional advancement – under the auspices of the human capital and cost/benefit theories we referred to in our Framework (see item 1) were losing their importance as a channel for progress in the world of work in times of profound change. The findings confirm the theses supported by Anderson, Coombs, and Coleman (ops cits.). In particular, it is observed – in line with Boudon – that education does not influence professional mobility in a linear fashion. It is a systemic interplay between individuals, institutions, and macro-socio-political contexts. Along these same lines, the author creates a unique systemic theory applied to various fields of the humanities and social sciences based on her empirical research, entitled The Three-Dimensional Spiral of the Senses (2015 a and b), in which she demonstrates this dynamic and sustained interplay between the micro, meso, and macro levels. The findings of this study are along these lines.
RESEARCH 2
· Let’s analyze the relationship between IAM and future job positioning. Ninety percent of exchange students said that IAM would not influence their income or quality of life. Regarding career mobility, 90% said that the mobility they undertake would not influence their future integration and promotion in the national science and technology system, while 55% stated that it could favor professional mobility in companies.
· The responses show the low expectations placed on this process of academic mobility in relation to overall job market positioning. The author investigated this phenomenon in depth (Cf. Aparicio 2025 b), and the findings lead her to propose the existence of a “Weakened Expectations Syndrome due to uncertainty about the future of work” in “hyper-educated” populations
. 
· The Bologna Process considered the IAM a tool to ensure Mobility and Employability (cf. ops cits.). However, the qualitative analysis carried out with this population of Exchange students and other populations that underwent academic mobility – conducted based on their own voices or shared social representations – shows that they do not expect this mobility and excellent training to influence their future job placement and professional promotion (Aparicio, 2024, 2025 a, b, c, d).

5. CONCLUSION  

RESEARCH 1

· The findings show the disconnect between an excellent university education, with high levels of achievement, and positioning in the labor market. In fact, the best graduates do not achieve a better relative position in the professional hierarchy, do not find jobs related to their training, are not more satisfied at work, and are not aware of career mobility. In this study, the AU only showed a significant relationship with the socioeconomic level achieved.
· It is important to note this result because in recent research, the perception of exchange students is not consistent: they do not expect their international academic mobility to influence their socioeconomic level either. Moreover, this is the dimension in which they placed the least expectations.
· Furthermore, there were differences in their assessments regarding opportunities for economic achievement according to their field of performance: the State (scientific sector, intermediate professions) and the private sector (business).This demonstrates the importance of interpreting the phenomenon while considering the interplay of the micro and macro levels
. 

· Briefly, the dissociation between higher education and employment seems to be accentuated in an increasingly uncertain context, in which the market places little value on excellence in university, performance level/grade point average, and other related factors. It does not require knowledge but rather soft, psychosocial, and self-management skills and competencies; the market demands professionalization (cf. Aparicio, 2011, 2012 a, 2020 a, b; 2024 b; 2025 b, 2025 d). See References in the following research by the World Economic Forum, OECD, UNESCO, ops cits.).

RESEARCH 2
They include two aspects: empirical findings and theoretical and methodological contributions.
· There is a disconnect between higher education and employment, and more specifically, among students who have a “plus” from training abroad. Excellence is not valued by the market. This reveals a bleak picture, as these groups might, in principle, be expected to have better opportunities to enter and advance in the labor market, due to their experience and the skills associated with this mobility.

· The findings, obtained from the voices of the stakeholders themselves, show different expectations depending on the sector of activity, with much lower expectations in the fields of science and teaching than in business.

· This shows the micro/individual relationship (psychology and context of the actors), meso-institutional (universities/careers/programs with the characteristics, advances, demands and challenges that they currently present, as shown by international organizations) and macro-structural: read, political-economic guidelines that, at least in Argentina, close the door to science (Aparicio 2015 a and b). This results in the expulsion/emigration to the northern countries of a significant number of highly trained professionals from universities located in the best places in the regional ranking. Added to this is a marked stagnation since the 1970s, after having experienced significant socio-economic, educational and professional mobility.
· Along the same lines, more is expected from the private sector (businesses) than from the state (scientific system, university system, healthcare system, among others); a sector that, generally, in our countries, is not the one that promises to reward training and skills. Promotions are based on seniority, not ability; the development of skills is not rewarded with financial or promotional incentives. Professional growth is expected in the long term; however, they do not expect to see growth in their careers from the perspective of professional and economic mobility, much less when this growth depends on macroeconomic policies (anomie, anomic conformism).
In short, there are no linear outcomes. The interplay between the individual, institutions, and macro-national contexts emerges; an interplay that sometimes reveals effects neither sought nor desired by its actors. In light of numerous findings along these lines and its unique systemic theory, the author has proposed working from a micro-discipline: the Psychosociology of the Internationalization of Higher Education (2025 d). In fact, the meaning of human behavior and institutional actions can only be understood if the subject, the immediate context, and the macro context are considered in their dynamic relationship of semi-dependence and semi-autonomy.

· Now comparing the findings of the two reference studies, one quantitative-predictive and the other comprehensive, the following is observed: among UTN graduates, academic excellence (UA) no longer appears as a predictor of Occupational Achievement (PA), considered globally. In particular, UA does not predict Career Mobility (UPCARMOB) but is associated with Socioeconomic Level (SOECLE).

In the research conducted with exchange students, analyzing their “shared perceptions” of their future employment in relation to their exchange abroad, they already show very low levels of expectations, and even more so when the socioeconomic variable is involved. In their accounts, they allude to the uncertainty of the current labor market and the changes required by the training market (reskilling and up skilling processes), to which few countries are yet committed. The gap between university education and work appears to be widening.
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APPENDIX
RELATIONSHIPS BETWEEN DEPENDENT VARIABLES (EFFECTS: “UA” and “PA”) WITH EACH OTHER

The factor “Academic/University Achievement” (AU) vs. “Objective Professional Achievement in the Workplace” (PA)

The regression under a linear model does not allow us to verify that the variable “Academic Achievement” explains “Objective Professional Achievement”. The function appearing in Table 1 has a non-significant coefficient. The probability is greater than 0.05 (0.70; p ( 0.05), which is why we accept the null hypothesis of statistical insignificance. We conclude that there is no statistically significant relationship between the variable “Academic/University Achievement” and “Objective Professional Achievement in the Workplace”.

We support the hypothesis. The results show, on the one hand, that graduate excellence is not valued in the job market; on the other hand, today's graduates have experienced a significant devaluation of their qualifications in the workplace.

The results for other variables associated with the workplace point in the same direction.

The “University Achievement” (AU) Factor vs. “Objective Professional Achievement” (PA) Factor

Table 1: University Achievement (UA) vs. Objective Professional Achievement (PA)
	Dependent Variable: PA

	Method: Least Squares

	Sample: 1 253

	Included observations: 253

	Variable
	Coefficient
	Std. Error
	t-Statistic
	Prob.  

	C
	2.614941
	0.183293
	14.26648
	0.0000

	RU
	-0.076201
	0.201670
	-0.377850
	0.7059

	R-squared
	0.000568
	    Mean dependent var
	2.549900

	Adjusted R-squared
	-0.003413
	    S.D. dependent var
	1.000000

	S.E. of regression
	1.001705
	    Akaike info criterion
	2.849159

	Sum squared resid
	251.8569
	    Schwarz criterion
	2.877091

	Log likelihood
	-358.4186
	    F-statistic
	0.142771

	Durbin-Watson stat
	0.694712
	    Prob(F-statistic)
	0.705861


The “University Achievement” (AU) Factor vs. “Upward Career Mobility” (UPCARMOB) Factor

Table 2: University Achievement (UA) vs. Upward Career Mobility (UPCARMOB) 
	Dependent Variable: UPCARMOB

	Method: Least Squares

	Sample: 1 253

	Included observations: 253

	Variable
	Coefficient
	Std. Error
	t-Statistic
	Prob.  

	C
	8.235171
	1.219113
	6.755053
	0.0000

	RU
	-2.007438
	1.341346
	-1.496585
	0.1358

	R-squared
	0.008844
	    Mean dependent var
	6.521739

	Adjusted R-squared
	0.004896
	    S.D. dependent var
	6.678897

	S.E. of regression
	6.662528
	    Akaike info criterion
	6.638749

	Sum squared resid
	11141.71
	    Schwarz criterion
	6.666681

	Log likelihood
	-837.8017
	    F-statistic
	2.239766

	Durbin-Watson stat
	1.717032
	    Prob(F-statistic)
	0.135758


The “University Achievement” (AU) Factor vs. “Subjective Career Satisfaction” (SATISF) Factor 

Table 3: “University Achievement” (AU) vs. “Subjective Career Satisfaction” (SATISF) 

	Dependent Variable: SATISF

	Method: Least Squares

	Date: 12/19/04   Time: 20:34

	Sample: 1 253

	Included observations: 253

	Variable
	Coefficient
	Std. Error
	t-Statistic
	Prob.  

	C
	2.473513
	0.182609
	13.54541
	0.0000

	RU
	-0.286046
	0.200918
	-1.423697
	0.1558

	R-squared
	0.008011
	    Mean dependent var
	2.229360

	Adjusted R-squared
	0.004059
	    S.D. dependent var
	1.000000

	S.E. of regression
	0.997969
	    Akaike info criterion
	2.841684

	Sum squared resid
	249.9814
	    Schwarz criterion
	2.869616

	Log likelihood
	-357.4731
	    F-statistic
	2.026914

	Durbin-Watson stat
	0.641627
	    Prob(F-statistic)
	0.155776


The “University Achievement” (AU) Factor vs. “Professional Status” (STATUSPROF) Factor 

Table 4: “University Achievement” (AU) vs. “Professional Status” (STATUSPROF) 
	Dependent Variable: STATUSPROF

	Method: Least Squares

	Date: 12/19/04   Time: 20:37

	Sample: 1 253

	Included observations: 253

	Variable
	Coefficient
	Std. Error
	t-Statistic
	Prob.  

	C
	13.42894
	0.583258
	23.02402
	0.0000

	RU
	-0.257115
	0.641738
	-0.400655
	0.6890

	R-squared
	0.000639
	    Mean dependent var
	13.20949

	Adjusted R-squared
	-0.003342
	    S.D. dependent var
	3.182228

	S.E. of regression
	3.187542
	    Akaike info criterion
	5.164251

	Sum squared resid
	2550.266
	    Schwarz criterion
	5.192183

	Log likelihood
	-651.2777
	    F-statistic
	0.160524

	Durbin-Watson stat
	1.626619
	    Prob(F-statistic)
	0.689015


The “University Achievement” (AU) Factor vs. “Socioeconomic Level” (SOECLE) Factor 

Table 5: “University Achievement” (AU) vs. “Socioeconomic Level” (SOECLE) 
	Dependent Variable: SOECLE

	Method: Least Squares

	Date: 12/19/04   Time: 20:41

	Sample: 1 253

	Included observations: 253

	Variable
	Coefficient
	Std. Error
	t-Statistic
	Prob.  

	C
	2.258302
	0.181189
	12.46379
	0.0000

	RU
	-0.488624
	0.199356
	-2.451017
	0.0149

	R-squared
	0.023375
	    Mean dependent var
	1.841241

	Adjusted R-squared
	0.019484
	    S.D. dependent var
	1.000000

	S.E. of regression
	0.990210
	    Akaike info criterion
	2.826074

	Sum squared resid
	246.1093
	    Schwarz criterion
	2.854006

	Log likelihood
	-355.4983
	    F-statistic
	6.007482

	Durbin-Watson stat
	1.742433
	    Prob(F-statistic)
	0.014928


� Scientific production link, recent years


 https://www.conicet.gov.ar/new_scp/detalle.php?keywords=&id=20428&datos_academicos=yes).


 


� Translated by the author.


� See a review in extenso, in PhD Thesis, 2 vol, 2005 a. Also two syntheses in recent articles: 2025 b, d. 


� The topic of competencies, and especially “soft” skills, has been one of the axes of Aparicio’s work. For reasons of brevity, we refer to CONICET link. Also to recent articles 2024 b; 2025 a, c, d). Also Kallionen (2010), Perrenoud (1970), Delors, 1996, PISA a, b, c; OECD, 2000, 2015 a, b, c, d; 2016 a, b; 2018 a, b, c; 2022 a, b; 2023 a, b; Report 2025.


� It should be noted that these studies with university populations constitute landmark works due to their broad temporal and spatial coverage, their mixed quantitative, qualitative, explanatory, and comprehensive methodology, and their retrospective and prospective nature. A summary is in Aparicio, 2012b; 2014; 2009 a, b; 2016). 


He also began a study with Argentine scientists and doctors in 2001, based on the main study conducted in the field of science by UNESCO in 1971 (Aparicio, 2014; 2022, 2025 a). In 2009 d, complementary Franco-Argentine studies were carried out with populations of PhDs from different universities (Aparicio 2009 b, Aparicio & Cros, 2015, 2024 a. Also numerous articles related to the trajectories of doctors can be seen in CONICET Link. Finally, it carries out research on IAM with Exchange students who carry out International Academic Mobility in different countries, taking into account that such mobility is one of the most important strategies to ensure employability in a globalized world (Bergan, 2019; Paris Declarations, 1998; Bologna, 1999 and Prague, 2001; Laukonnen, Biddel & Gallagher, 2018).





� The reference pages are included, considering that the thesis was over 600 pages long. It received the highest honors.


� Summary Table n° 14, p. 101 Thesis, vol II.


� Cf. Summary Table n° 14, p. 101 Thesis, vol II.


� Cf. Summary Table n° 14, p. 101 Thesis, vol II.


� Expectations, Self-esteem, Social Representations, Internality and Alignment, and n-Ach (achievement needs); measured by specific tests.


� This variable allows us to analyze, mainly, the influence of the financial or economic aspect of the Professional Achievement. 


� The construction of University Achievement (UA) can be seen in Aparicio 2005 a. Descriptive statistics and histogram of “University Achievement” (UA). 








� Do you have the following items at home (either yours or other family members’)?


� The survey categories according to INDEC (Institute of Statistics) are: high stratum housing (score 10); medium-high stratum housing (score 8); medium stratum housing (score 6) and medium-low stratum housing (score 4). No graduate lives in a low stratum housing code. Cf. 2005 a, p. 73 Thesis, vol. II.


� H26, H26.a, H26.b, H26.c, H26.d. et H 26.e, 2005 a, vol II.


� The regression under a linear model does not allow us to verify that the variable University Achievement (UA) explains Objective Professional Achievement (OPA). The probability is more than 0.05 in all cases; therefore, there is no statistically significant relationship between the two factors. 





� It is important to highlight that the OECD – 15 days after submitting an article on this observed phenomenon for publication – made the existence of this problem known at a global level as one of the major concerns for decision makers in the field of education and employment (OECD, Report 2025).





� Numerous articles can be read on the emigration of Argentine scientists and other professionals abroad due to the impact of macro policies on multiple aspects of professional practice.
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