


Drama as A Pedagogical Tool for Attitudinal Change: Evidence from Selected Nigerian Tertiary Institutions

Abstract
Despite various educational and social interventions, concerns about social vices like cultism, drug abuse, violence, intolerance, and apathy toward education persist. This is why, innovative approaches such as the use of immersive and participatory arts like theatre offer the possibility of igniting empathy, reflection, and positive reorientation. Guided by Social Learning Theory and the Theory of Planned Behavior, this study adopts a mixed-method design to investigate the impact of stage drama on students’ attitudes. A total of 400 students were randomly sampled after watching a stage drama produced and performed in two institutions. Data were collected through structured questionnaires and key informant interviews. Descriptive statistics revealed consistently high mean ratings across all items (M = 4.20–4.65 on a 5-point scale). For instance, 95% of respondents agreed that the drama changed their view on cultism (M = 4.54), 97% affirmed its influence on avoiding risky behavior (M = 4.55), and 100% recommended drama over lectures for attitudinal change (M = 4.65). Thematic analysis further emphasized the drama’s cultural relevance, emotional depth, and reflective value. Findings confirm that stage drama significantly enhances students’ understanding of social vices. Participants specifically affirmed its cultural relevance, relatability, and effectiveness compared to lectures alone. Insights from qualitative analysis emphasized the emotional depth and reflective value of the play. The study argues that drama is a viable pedagogical strategy for promoting attitudinal change. 
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Introduction
Educators, parents, and policymakers are concerned about the prevalence of negative attitudes and antisocial behaviors among students in tertiary institutions. In higher education campuses, challenges arise for school administrators over issues of cultism, drug abuse, violence, intolerance, and similar other issues. Several of these issues have been documented, and the affected students have either been suspended or expelled. These behaviors not only undermine the academic performance of such students but also compromise the peace on campus. It compromises the goal of higher education, which is to graduate academically sound, responsible and productive students. The Nigerian higher education system is expected to prepare students who can be integrated into society to improve its leadership and nation-building goals. However, this system is confronted with challenges that hinder the actualization of these goals. The conventional teaching and disciplinary measures have not been fully effective in curbing these challenges. Therefore, there is a need for innovative and context sensitive strategies for influencing attitudinal changes in students' behaviors.
Drama is an immersive and participatory art that has long been recognized as a potent tool for educational and social transformation. Unlike traditional didactic methods, drama communicates its message through action, role play, and narratives that engage learners on cognitive and emotional levels. By demonstrating the characters, drama invites participants to live through the actors, thereby encouraging a deeper understanding of social realities (Lewandowska & Węziak-Białowolska, 2023). The ability to combine education with entertainment has been used in other contexts to address issues such as health awareness, (in)justice, conflict resolution, and civic responsibility (Uwah, Dlamini & Cheteni, 2025; Yakubu, 2022; Pasetto & Innocenti Malini, 2022). In educational settings, drama has been applied to promote social responsibility, encourage dialogue, and indirectly resolve sensitive issues. School-based theatre interventions have been shown to reduce issues of bullying, substance abuse, and gender equality (Okere & Fati, 2023). These interventions have succeeded because drama allows learners to experience the consequences of their choices within a safe, nonjudgmental, but realistic context. Through acting on stage, the audience has been prompted to reflect on their values and intentions. Despite these intentional applications of drama, Nigerian scholarship has often focused on the psychomotor, cognitive, and academic benefits of drama. For instance, Dawoud, Hasim & Saad (2022) highlighted the role of drama in enhancing the learning outcomes in language, literature and linguistics, while Wu (2021) emphasized its motivational value in the classroom. There is therefore a need to explore drama's role in shaping the attitude and behaviours of students, especially regarding social vices that continue to threaten the stability of institutions and the well-being of students. Unlike conventional lectures, which are often centered on abstract concepts, drama situates these issues within a relatable narrative, cultural idioms, and everyday experiences. More importantly, drama resonates with the African oral tradition of storytelling, performance and communal learning, making it a culturally appropriate tool within the Nigerian context.
Literature Review
Social Vices in Nigerian Tertiary Institutions
Common social vices in Nigerian tertiary institutions include cultism, drug abuse, violence, intolerance, examination malpractice, theft, and apathy toward education. They constitute behaviors and practices that inhibit moral, academic, and social order. Cultism, one of the most notorious vices on the list, involves secret societies that operate under the cover of darkness to intimidate and manipulate. Alcohol and drug abuse have become increasingly prevalent, impairing students’ health, judgment, and academic productivity. Apathy toward education, often expressed through absenteeism in lectures and a preference for shortcuts instead of hard work, further compounds the problem by derailing academic focus. Together, these vices represent an overview of antisocial tendencies that threaten the primary purpose of tertiary education.
Students who engage in social vices like cultism or drug abuse often struggle to meet academic expectations. This is because they are busy planning cult clashes, violent activities, and how to disrupt academic calendars. These behaviors affect campus peace, instilling fear in students and staff, and weaken the community lifestyle that promotes effective learning. Administratively, institutions will divert productive time to disciplinary proceedings, expulsions, and reputational damage, which can hinder their ability to focus on fulfilling their core goals of producing responsible, knowledgeable graduates who can contribute to nation-building. 
Studies by Ogwudile (2023) and Ifeobu (2021) report that cultism remains a persistent menace, despite decades of governmental and institutional crackdowns. Drug abuse has also been highlighted by Bawuro (2025) as a growing concern linked to peer pressure, stress, and socio-economic challenges. Belihu, et. al. (2025) emphasize that violence and intolerance among students are indications of a broader societal problem that often spills into campuses from external political or ethnic conflicts. Collectively, these findings indicate that conventional approaches such as punishment and counseling have not yielded sufficient results, thereby necessitating the need for innovative, unconventional strategies. This reality further emphasizes the importance of exploring creative interventions like stage drama. This will offer new pathways for addressing long-standing issues of social vices on campus.
Conventional Approaches to Addressing Social Vices
[bookmark: _Hlk208138860]In Nigerian tertiary institutions, various conventional strategies such as suspension, expulsion, and counseling have been employed to curb the rise of social vices. Students found guilty of severe misconduct are usually suspended or expelled. These measures function as punitive actions and deterrents to others (Taylor, Zuber & Shoup, 2023). Counseling, on the other hand, provides an avenue for students to reflect on their behavior and receive moral guidance. Some institutions have linked counseling to religious instruction, where students are encouraged to align with their religious preference for godly guidance. Religious leaders are sometimes incorporated into the counseling team (Niles & Gutierrez, 2024).
Another set of strategies involves pedagogical interventions, where institutions raise awareness of the dangers of social vices using events like lectures, seminars, and campus-wide awareness campaigns. This is facilitated by departments, student affairs units, governmental or non-governmental organizations. During such programs, the consequences of cultism, drug abuse, and violence are highlighted, while students are encouraged to adopt healthier lifestyles (Omemu, 2025; Hendrix, Eick & Shannon, 2012). Another intervention is peer education programs, where selected students act as role models or ambassadors of positive behavior.
While these approaches have yielded some positive results, they do not produce lasting attitudinal change. For instance, disciplinary actions such as suspension or expulsion do not address the root cause of the behavior. The underlying causes, like social, cultural, and economic pressures, are left unresolved (Taylor, Zuber & Shoup, 2023). Moreover, these measures may stigmatize students and push them further into deviant peer groups. Pedagogical interventions, on the other hand, provide lots of information, but are frequently criticized for being abstract and disconnected from students’ realities (Omemu, 2025). Lectures and seminars may not adequately engage students emotionally as the information shared is general or ambiguous. Furthermore, Omemu posits that students may view such programs as obligatory, leading to apathy and low participation. 
Drama in Education
Drama in education adopts a pedagogical approach that integrates theatrical techniques into classroom learning so as to ensure that students are engaged cognitively, emotionally, and socially. Unlike conventional theatre, whose aim is to entertain an audience, educational drama is participatory. It encourages learners to unravel complex issues by interpreting role-playing, improvisation, storytelling, scripting, and other acts performed on stage. Dawson and Cawthon (2022) explain drama-based pedagogy as an approach that prioritizes meaning-making for students. This means that the underlying reason for staging the drama should be to ignite change in students. The implication on education is that drama moves beyond mere performance to become a vehicle for critical thinking, empathy, and problem-solving. Through drama, students are not just passive recipients of knowledge; they become key constructors of meaning, using their experiences and past knowledge as a guide for meaningful interpretation.
In the Nigerian context, scholarship on drama in education has recorded historical improvement in cognitive outcomes and language and literature attainment. Rifai, Kariko & Dewi (2021) documents several improvements in comprehension and engagement of learners. Also, Wu (2021) emphasizes that participation and motivation needed for excelling in classroom activities can be linked to stories acted in drama form. However, systematic inquiry into attitudinal and behavioral outcomes of educational drama remains scarcely researched. This is ironic given the persistent challenges faced on campus, such as cultism, drug and alcohol misuse, peer pressure, sexual risks, intolerance, and lack of respect for authority. These issues threaten academic progress and social peace. This study responds to this gap by examining how stage drama intervenes to redirect students’ attitudes through post-performance reflections.
Drama as a Tool for Attitudinal Change
There is a dearth of literature that examines drama as a pedagogical and social tool that specifically impacts students’ attitudes toward social vices in Nigerian tertiary institutions. Much of the available literature on drama in education has focused on language acquisition, literary appreciation, or improved classroom participation (Dawson & Cawthon, 2022; Wu, 2021). There is a need for valuable contributions that address the pressing issue of negative student behaviors, which directly impacts academic growth. As Lewandowska & Węziak-Białowolska (2023) argue, theatre has transformative potential when real-life social challenges are embedded in its storyline. 
Many existing awareness campaigns or pedagogical strategies rely on Western models of behavioral change. The context specific strategies that adapts to African cultural realities are scarcely applied. Drama, however, resonates deeply with African traditions of storytelling, utilizing oral pedagogy for communal teaching (Okere & Fati, 2023). Culturally embedded forms of drama can serve as mirrors of students lived experiences. Students can resonate with the drama, which will prompt reflection and reorientation in attitude. Without such contextual sensitivity, many interventions for attitudinal change will be viewed as abstract, irrelevant, or imposed. 
Previous studies on student behavior in Nigeria have provided either statistical findings (Dawoud, Hasim & Saad, 2022) or case study narratives (Yakubu, 2022). While both approaches offer useful insights, they do not individually capture the complexity of behaviors, reflections, and change that stage drama seeks to evoke. A mixed-method design, however, allows for in-depth inquiry that interrogates the impact of drama from an emotional and reflective dimension. This study provides actionable insights for educators, policymakers, and counsellors who seek innovative ways to combat social vices in Nigerian tertiary institutions.
Theoretical Frameworks 
Bandura's Social Learning Theory (1977) suggests that learners acquire their attitudes and behaviors from actively observing people’s actions and the consequences of their actions. This is one of the reasons why drama is effective in this context. Drama offers a platform for such vicarious learning, particularly when the consequences, risks, and rewards of actions are portrayed in a real-life form. This position is complemented by Ajzen's Theory of Planned Behavior (1991) which explains how drama can influence the attitudes of people and their perception of social norms, leading to a change in behavioral intentions. Other theories, such as Narrative Transportation Theory by Green and Brock (2000) and Kolb's Experiential Learning Theory (1984), highlight how drama functions as an experiential phenomenon that stimulates self-reflection, conceptualization, and experimentation, which can lead to meaningful learning and behavioral change. These theories and frameworks provide a strong reason for investigating drama as a tool for intervention in addressing attitudinal challenges facing students in Nigerian tertiary institutions.
Against this backdrop, this study responds to the challenge of widespread social vices on campuses and the possibility of drama's potential to address them. Specifically, the study aimed to examine students' prevailing attitude towards social issues, assess the influence of a stage drama on students' intentions regarding these issues, and explore the perceived effectiveness of drama as a tool for encouraging positive attitudinal change. By situating the drama within an academic environment, the study contributes to ongoing discourse about how Nigerian higher education can better prepare students not just academically but also morally and socially. This is done through evidence-based insight into how drama may serve as an innovative strategy for addressing persistent campus social vices and promoting positive transformation.
Synopsis of The Reward
The Reward is a socially conscious stage play that exposes the struggles, choices, and consequences that define student life in Nigerian tertiary institutions. Through its characters, it highlights the connection between youthful ambition, peer pressure, and the destructive consequences of social vices such as cultism, drug abuse, and examination malpractice.
The play opens with a prologue delivered by an old man. He addresses a group of children singing and expressing their dreams of becoming lawyers, scientists, journalists, architects, mathematicians, and even artists. His monologue laments the tendency of youths to ignore parental wisdom, stressing that disobedience and pride often lead to downfall. The prologue establishes the central theme of the play, which is the need for guidance, discipline, and wise choices in the pursuit of ambition. The narrative then shifts to Legacy College of Education (LCE), where recently admitted undergraduates like Daniel and Rufus are introduced. Daniel values education and discipline, while Rufus embodies youthful recklessness, declaring that “school is a scam” and dreaming instead of quick wealth, power, and luxury. This contrast sets up the moral conflict of the play.
The students attend an orientation program, where college authorities, including the Deputy Provost, Dean of Student Affairs, Director of Medical Services, and Chief Security Officer, warn them about examination malpractice, drug abuse, sexual recklessness, and cultism. While Daniel takes the messages to heart, Rufus dismisses them as outdated restrictions by “old men.” As campus life unfolds and months go by, different students are lured into destructive habits. Michael, a promising student, falls victim to peer pressure when Sidney and Tony introduce him to smoking, drinking, and drugs under the guise of catching fun and seeking academic advantage. Shola, thrilled with excitement, is tricked into a cult meeting by David. He and Joyce undergo a brutal initiation at the hands of the Black Birds cult, where Joyce dies and Shola narrowly survives, but was still forced into membership. The cultists later orchestrated violent campus strikes, leading to the death of many students and unrest on campus. Meanwhile, Rufus is caught cheating in an examination and was rusticated as a result of his disregard for academic ethics. Michael’s substance abuse eventually destroys his health; despite his family’s attempts to save him, he dies of liver and lung cancer in the medical center, leaving his parents heartbroken.
The turning point came when Shola, who was working secretly with the Dean of Student Affairs, the Chief Security Officer, and the police, helped to expose members of the Black Birds cult. In a dramatic raid, cult members were arrested and a few lost their lives. At a public gathering, the Deputy Provost paraded the expelled students, including cultists and other offenders, before the student body, warning others not to follow their path. The message is passed was as clear as day, immorality and indiscipline lead only to disgrace, pain, and death. The play closed with a communal reflection as students sang a song of repentance and hope, while the school authorities urged them to shun vices and embrace integrity, hard work, and vision. The deaths of Michael and Joyce served as sobering reminders of wasted potential, while Daniel stood as an example of the reward of discipline and resilience. The Reward dramatizes a message that is both cautionary and inspirational, showing that the reward of wisdom and discipline is life, while the reward of folly is ruin.
Methodology
Research Design
This study adopted a mixed-method research design. The design was considered appropriate because the aim is to assess the impact of a staged drama on students’ attitudes toward pressing social issues. A structured questionnaire served as the main source of information, while Key Informant Interviews (KIIs) provided deeper insights into students’ and educators’ perceptions of drama as a tool for attitudinal change.
Population of the Study
The population of the study comprised undergraduate students and lecturers in two selected tertiary institutions in Southwest, Nigeria: Federal College of Education, Abeokuta, and Lagos State University of Education, Ojo-Ijanikin. These institutions were selected because their student body comprises young people from diverse backgrounds. Also, issues related to social vices are frowned upon by the authorities in both institutions, making it an ideal environment to carry out the research. 
Sample and Sampling Technique
A total of 400 students participated in the study. They were selected from among students who attended the drama performance in both institutions using a stratified random sampling technique. For the qualitative component of the research, a total of 6 lecturers in the department of theatre arts (4 from Abeokuta and 2 from Ojo-Ijanikin) and 12 students (7 from Abeokuta and 5 from Ojo-Ijanikin) were purposively selected for key informant interviews. Their selection is based on their expertise and training in drama education. 
Research Instruments
A structured questionnaire was developed to measure students’ attitudes toward key social issues portrayed in the stage drama. The questionnaire was designed on a 5-point Likert scale ranging from Strongly Agree to Strongly Disagree. It was administered immediately after the drama performance to obtain post-performance intervention data. Specifically, many questionnaire items directly referenced scenes and characters from the play, The Reward. These tailored items helped link attitudinal responses to particular narrative moments in the staged intervention. In addition, key informants were interviewed to explore their perceptions of the effectiveness and cultural relevance of drama to students in tertiary institutions.
Validity and Reliability of Instruments
The questionnaire was subjected to and passed face and content validity by experts in drama and educational research. A pilot test was conducted with a small group of students outside the study sample to refine the instrument. The reliability of the questionnaire was established using Cronbach’s alpha, with a coefficient of 0.70, and was considered acceptable.
Data Collection Procedure
Data collection procedure took place in three phases: drama staging, survey administration, and qualitative data collection. The staged drama is a play titled The Reward. The drama was written and produced by the researcher and performed by selected students in both institutions. The drama lasted for 1 hour 30 minutes. The drama highlighted the negative consequences of antisocial behaviors such as violence, drug abuse, sexual behaviors, sexually transmitted infections, educational apathy, low self-esteem, peer influence, and cultism. These specific vignettes were drawn from the scenes in The Reward. The drama served as an element of intervention and provided context for data collection. 
When the drama was staged in Federal College of Education, Abeokuta, the attendance recorded was 334 students and 9 members of staff. At Lagos State University of Education, Ojo-Ijanikin, 341 students and 7 lecturers watched the drama. In both institutions, 200 participants received the questionnaires, which they filled and returned immediately.
The key informant interview took place in the space of two days as the researcher took time to individually interview the purposively selected people. This approach ensured confidentiality and reduced the possibility of peer influence, making the interview experience more authentic.
Data Analysis
Quantitative data were analyzed using descriptive statistics, specifically frequency, percentage, and mean. Qualitative data from key informant interviews were transcribed and analyzed thematically. Recurring themes were identified, coded, and presented in narrative form. Direct quotes from participants have been incorporated in the discussion section to further illustrate perspectives on drama as a tool for attitudinal change. 
Results and Discussion
Demographic Characteristics
Table 1: Demography of Respondents 
	Variable
	Category
	Frequency
	Percentage (%)

	Gender
	Male
	159
	39.8

	
	Female
	241
	60.2

	Age
	16–20
	202
	50.5

	
	21–25
	141
	35.3

	
	26–30
	57
	14.3

	Level of study
	100
	176
	44.0

	
	200
	105
	26.3

	
	300
	119
	29.7



Fig 1: Frequency of Gender Distribution






Fig 2: Frequency of Age Distribution


Fig 3: Frequency of Level of study

The data reveal that respondents were predominantly female (60.2%) and concentrated in the 16–20 age bracket (50.5%). Most students were at 100 level (44.0%), followed by 300 level (29.7%) and 200 level (26.3%). 
Table 2: Students’ Responses to Drama Intervention 
	Item
	Statement
	SD
	D
	N
	A
	SA
	Mean

	1
	The play made me decide to avoid drugs after seeing Michael’s health destroyed by smoking and drinking
	0
	6
	14
	210
	170
	4.41

	2
	I now see cult groups as dangerous after watching Joyce die during initiation and Shola suffer abuse
	0
	2
	10
	188
	200
	4.54

	3
	The scene where Rufus was expelled for exam cheating convinced me that dishonesty in school is not worth it
	0
	8
	21
	202
	169
	4.37

	4
	Daniel’s discipline and focus encouraged me to value education more and take my studies seriously
	0
	12
	18
	220
	150
	4.32

	5
	The Old Man’s advice at the beginning reminded me to listen to parents and avoid pride that leads to mistakes
	5
	10
	25
	190
	170
	4.29

	6
	I now feel more determined to resist peer pressure after watching Michael and others get misled by friends
	3
	14
	30
	200
	153
	4.20

	7
	The violent strike caused by cultists changed my mind about seeing cultism as “fun” or “power thrill”
	0
	9
	19
	198
	174
	4.41

	8
	Seeing the Deputy Provost parade the expelled cultists is a warning for me to stay away from any secret group
	0
	5
	16
	177
	202
	4.50

	9
	The teamwork of the Dean, CSO, and police in arresting cultists strengthened my resolve to obey school rules
	2
	11
	23
	180
	184
	4.35

	10
	The repentance song at the end of the play inspired in me a desire to choose a better life of discipline and hope
	0
	0
	10
	155
	235
	4.56

	11
	Watching Rufus call school a “scam” made me realise that not everything my colleagues say is true
	0
	15
	40
	185
	160
	4.22

	12
	Joyce’s painful death made me more determined to avoid risky behavior and reckless friendships
	0
	0
	12
	168
	220
	4.55

	13
	Michael’s story changed my view on “catching fun” with drugs and showed me that it leads to suffering
	0
	6
	20
	174
	200
	4.46

	14
	The play convinced me that making wise choices brings reward, while bad choices bring shame and pain
	0
	4
	17
	180
	199
	4.48

	15
	I would recommend this drama method to other schools because it changed my attitude more than oral lectures alone
	0
	0
	0
	142
	258
	4.65



The quantitative data indicate consistently high mean scores, ranging from 3.73 to 4.72. Every respondent agreed that the drama improved their understanding of social vices (M = 4.17). Most students (89%) felt the play authentically reflected campus realities (M = 4.11). A majority (77.8%) judged the drama more effective than lectures alone (M = 3.73), although nearly one-fifth remained neutral. This suggests a complementary rather than substitutive role for drama in education. Importantly, 73 percent indicated they were less likely to engage in social vices after the performance (M = 3.91). Peer-based casting also enhanced relatability, with 83% affirming its influence (M = 3.94). The most decisive result was the unanimous recommendation of this approach for other schools (100%; M = 4.72).
When analyzed in more detail, the results show that specific dramatic scenes had a particular influence. For instance, 91% of respondents stated that Michael’s drug-induced sickness and eventual death made them more resolved to avoid drugs (M = 4.41). Similarly, Joyce’s painful death during cult initiation struck a deep chord with students, with 94% saying it reinforced their decision to avoid cult groups and risky associations (M = 4.55). The violent strike scene, where cultists unleashed mayhem, was equally impactful, with a majority agreeing it changed their perception of cultism as “fun” or “powerful” (M = 4.41).
On the positive side, Daniel’s discipline and focus were strongly identified as role-model behavior. Over 85% reported that his example encouraged them to value education more and take their studies seriously (M = 4.32). Likewise, the Old Man’s opening advice was not dismissed as abstract moralizing but connected to parental wisdom, with 83% acknowledging it reminded them of the need to avoid pride and listen to elders (M = 4.29).
The findings also highlight the strong effect of authority figures dramatized on stage. The scene where the Deputy Provost paraded expelled cultists had a sobering effect, with 90% agreeing it reinforced their decision to stay away from secret groups (M = 4.50). Similarly, the teamwork of the Dean, CSO, and police in arresting cultists strengthened students’ resolve to obey school rules (M = 4.35). Finally, the closing repentance song proved especially moving: 95% of respondents agreed it inspired them to choose a life of discipline and hope (M = 4.56).
The findings of this study provide strong evidence that stage drama can be used as a powerful pedagogical strategy for addressing social vices in Nigerian tertiary institutions. Both quantitative and qualitative data affirm that drama has the capacity to bring about self-reflection, stimulate empathy, and motivate shifts in student attitudes and behavior. A significant outcome of the research is the recognition of the cultural and contextual relevance of drama. Evidence shows that the majority of participants (M = 4.11) agreed that the stage drama is an authentic reflection of their lived realities. One of the 12 students interviewed explained, “When I saw the character Michael drop out because of drugs, I remembered someone in my hostel who went through the same thing. It felt like the story was about him.” This comment highlights how drama functions as a mirror of students lived experiences, which enhances its ability to persuade them to transform their attitudes for the better. This resonates with Okere and Fati (2023), who emphasize that culturally embedded forms of drama resonate far more than imported pedagogical models. Unlike abstract lectures where the teacher is the sole speaker, drama places issues within recognizable cultural forms and ideals, communal contexts, and the oral storytelling traditions that Nigerian students are familiar with.
The study also highlights the immediate emotional and reflective usefulness of drama, which is lacking in conventional approaches. Whereas disciplinary measures such as suspension or expulsion merely punish offenders (Taylor, Zuber & Shoup, 2023), drama allows students to witness the consequences of antisocial behavior without facing them personally. In line with Bandura’s Social Learning Theory (1977), this kind of observational learning dissuades students from negative choices. One lecturer noted during the interview, “The students were not just watching; they were living through the characters. I could hear the silence in the hall when the cult clash scene was acted. It was as if reality hit them harder than my lecture could.” This observation supports Green and Brock’s (2000) Narrative Transportation Theory, which suggests that being “transported” into a narrative world increases the likelihood of belief and behavior change.
Many respondents emphasized that seeing fellow students, including their classmates, act on stage made the performance more credible and relatable. As one student remarked, “If a lecturer had told us these things, I would just ignore her, because our female lecturers like to preach to us like we are their children. But seeing David, my classmate, act the role of a dropout, made me feel it could also happen to me.” It is obvious that the participatory and peer-driven nature of the drama further amplified its impact. This validates Dawson and Cawthon’s (2022) argument that drama-based pedagogy transforms students from passive recipients of knowledge into active constructors of meaning. Peer-based casting allowed the message to flow horizontally within the student audience, making it less hierarchical and more persuasive. Beyond individual reflection, the performance sparked post-play conversations among students about how to avoid the pitfalls dramatized on stage. This is why 100% of the respondents voted that they would recommend the drama method for other schools. One key informant explained, “After the play, as we walked back to the hostel, my friends and I started talking about how people join cults. We were asking ourselves if we would ever be tempted? It was a serious discussion that night.” Such post-performance discussions illustrate how drama extends learning beyond the staged play into peer dialogue. This informal learning space aligns with Vygotsky’s (1978) sociocultural theory, where knowledge construction is social and mediated through interaction.
The results also show that students perceive drama as complementary rather than a substitute for traditional teaching. While 77.8% of respondents judged drama more effective than lectures alone, a minority remained neutral. This suggests that while drama provides an avenue for emotional reflection, lectures still play a role in delivering theoretical knowledge. Omemu (2025) has argued that pedagogical interventions often fail because they lack emotional engagement; drama fills this gap but does not entirely replace the need for academic instruction. Instead, the findings point to a model of integrated pedagogy, where lectures, workshops, and seminars provide the theoretical framework, and drama makes the issues personally and culturally relevant. The unanimous recommendation of this method for other schools (M = 4.72) is a testament to the scalability and institutional relevance of drama as an educational intervention. Lecturers who participated in the interviews also stated that drama is a cost-effective way to intervene with social issues on campus. One lecturer observed, “We don’t need big budgets to produce plays like this. With committed students and the right script, we can touch lives beyond what punishment or seminars will ever do.” This suggests that institutions can co-opt drama-based interventions in their student development programs without worrying about resource constraints.
Another layer of the findings is the moral framing embedded in the narrative of The Reward. The Old Man’s prologue, reminding students of the dangers of pride and disobedience, and the closing repentance song both bookend the play with moral guidance. These elements draw from African communal storytelling, where narratives are vehicles for transmitting values across generations (Yakubu, 2022). Students were not only entertained but also placed in a moral framework that encouraged reflection and redirection of attitudes. The dual impact of The Reward lies in its ability to balance cautionary tales with positive examples. While the tragedies of Michael and Joyce dramatize wasted potential, Daniel represents the reward of discipline and focus. This balance between negative and positive models is key in shaping student attitudes. As Bandura’s (1977) theory suggests, people learn both from the mistakes and successes of role models. Students reported that Daniel’s success made them more committed to education, while Rufus’ disgrace deterred them from academic dishonesty.
In light of these findings, it is clear that drama performs dual functions: as a form of entertainment and as a transformative pedagogical tool. In the case of this research, drama addresses the limitations of conventional approaches and offers a strategic pathway for attitudinal change in students. It engages students cognitively, emotionally, and socially through its participatory nature. The audience can easily relate to the storyline, leading to empathy, dialogue, and personal reflection. The Reward demonstrates that the reward of wisdom and discipline is life, while the reward of folly is ruin. By blending entertainment with moral reflection, the play not only educated students but also motivated them to embrace integrity, resist peer pressure, and cultivate resilience in the face of campus temptations.
Conclusion
This study investigated the impact of drama on attitudinal change among students in two tertiary institutions in Nigeria. The findings revealed that drama is a viable tool for raising awareness of social vices through the stimulation of the mind and emotions. This stimulation leads to self-reflection and a behavioral shift. Feedback from respondents shows an overwhelming agreement that the stage drama impacted their understanding of issues such as substance abuse, cultism, low self-esteem, and peer pressure. Educators and facilitators further affirmed its usefulness in reinforcing counseling and teaching efforts. The study provides empirical evidence from Nigerian tertiary institutions that confirms theoretical expectations from social learning and planned behavior frameworks. It suggests that drama should not be seen as a substitute for classroom lectures, but as a complementary pedagogy that can make learning more engaging, authentic, and impactful. In practical terms, the study emphasizes the need to integrate drama-based interventions into student support and educational programs. While this study focused on immediate post-performance effects, future research can extend this work to longitudinal studies. By experimenting with diverse drama forms, future studies can track long-term behavioral outcomes across different student populations.
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