Reading Comprehension and Numeracy Skills Among Grade III Learners in One of The Towns in Iloilo 


Abstract

This study examined the reading comprehension and numeracy skills of Grade III learners in the District of Dueñas, Iloilo, for the 2023-2024 school year, providing a basis for the development of instructional modules. Specifically, it aimed to assess learners' reading comprehension and numeracy performance overall and when categorised by parents’ educational attainment, socio-economic status, availability of educational materials, hours spent on problem-solving, and family environment. Employing a descriptive research design, the study involved randomly selected Grade III learners from the district. Data were collected using a 30-item Enhanced Regional Unified Numeracy Test (ERUNT) and the Comprehensive Rapid Literacy Assessment (CRLA) Tool. Statistical analyses included frequency, percentage, mean, standard deviation, the Kruskal-Wallis test, and the Mann-Whitney U test, with a significance level of 0.05. Findings revealed a significant relationship between the learners’ level of reading comprehension skills and their performance in numeracy. The results indicated that reading comprehension skills significantly influence numeracy performance, suggesting that efforts to improve learners' comprehension abilities are likely to enhance their numeracy skills as well, given the strong interrelationship between these two variables.
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1. INTRODUCTION
Literacy and numeracy skills form the foundation of lifelong learning and active participation in society. These skills enable learners to interpret meaning, think critically and creatively, and achieve their full potential. Throughout the Years, literacy and numeracy have been incorporated across all learning areas.

The Department of Education defines reading comprehension as the ability to understand, interpret, and analyse written texts. This involves recognising words, phrases, and sentences, as well as making connections between the text and prior knowledge and experiences. Key components of reading comprehension include recognising high-frequency words, understanding short texts, and demonstrating an understanding of main ideas and supporting details (Purpura et al.). Numeracy, on the other hand, refers to the ability to understand, use, and work with numbers and mathematical concepts effectively in various real-life situations. This includes recognising numbers, counting, comparing quantities, and performing basic mathematical operations like addition and subtraction. Key components of numeracy skills are recognising numbers, counting, and basic mathematical operations (Celemen, 2023).

Reading Comprehension: Recognise and read high-frequency words, familiar phrases, and simple sentences (DepEd, 2017). Understand main ideas: identify central messages, supporting details, and make inferences (DepEd, 2017). Make connections: relate personal experiences and prior knowledge (Scholastics, 2020). Demonstrate comprehension: through oral and written summaries, drawings, or role-playing (DepEd, 2017). Vocabulary: understand basic language related to everyday life (Scholastics, 2020). Numeracy skills: recognise numbers 1-100 (DepEd, 2017). Counting: understand quantity and sequences up to 100 (DepEd, 2017). Basic addition and subtraction: solve simple problems within 20 (DepEd, 2017). Shapes and measures: recognise basic shapes, measure lengths using units, and tell time to the nearest hour (DepEd, 2017). Patterns: identify and create basic patterns using shapes and colours (DepEd, 2017).

2. LITERATURE REVIEW
The Philippines faces significant challenges in reading comprehension and numeracy skills among its learners. Here are some existing issues:

Reading comprehension challenges: The country ranked the lowest among 79 countries, emphasising the need to improve literacy levels. Weak foundational skills often lead to difficulties with basic reading abilities, making it hard for many students to understand complex texts. Students with limited vocabulary usually struggle to comprehend words in context, draw inferences, and identify main ideas. Additionally, numeracy challenges include poor maths performance, as Filipino students consistently score poorly on both national and international mathematics assessments. Limited numeracy skills mean learners find it hard to perform fundamental mathematical operations, such as addition and subtraction. In science and mathematics rankings, the Philippines ranked second-to-last in Science and Mathematics (Caraig & Quimbo, 2010).

The Philippines’ recent rankings in the Programme for International Student Assessment in reading comprehension, science, and mathematics are as follows: reading comprehension ranked 78th, mathematics ranked 77th, and science ranked 76th (OECD PISA 2022).

Recently, the Department of Education launched the MATATAG programme, which aims to enhance literacy and numeracy initiatives to make the K-12 curriculum more relevant. “We will reduce the number of learning areas in K-3 from 7 to 5 to emphasise foundational skills in literacy and numeracy in the early grades, particularly among disadvantaged students,” VP-Sec Duterte said.

In Dueñas, Iloilo, some students struggle with comprehension and numeracy skills despite employing various teaching methods. They find it difficult to recognise words and improve in reading comprehension and numeracy tasks. The use of language rules is also insufficient. The District of Dueñas ranks among the lowest in the Regional Unified Numeracy Test (RUNT) results. Further research is necessary to assess these skill levels.

According to DepEd Memorandum No. 173, series of 2019, the overall results of the National Assessment show that early-grade learners in Grade III are struggling to meet learning standards in early language, literacy, and numeracy—gaps in reading comprehension result in low achievement levels in English, mathematics, and science. Low-performing learners often find it difficult to understand English word problems. Both elementary and high school students also encounter challenges with literacy skills, particularly in reading. These issues emphasise the need to improve reading comprehension and numeracy skills in education.

The numeracy and reading comprehension module is a strategic intervention designed to address students' reading and numeracy challenges, especially among Grade III pupils in Dueñas, Iloilo. The module aims to enhance teachers' capacity to teach and assess these skills effectively. The research will focus on non-readers and Grade III learners, with teacher-researchers instructing at the same grade level. The survey results will form the basis for developing the module.

3. CONCEPTUAL FRAMEWORK OF THE STUDY
The study aimed to assess the reading comprehension and numeracy skills of Grade 3 learners in Dueñas, Iloilo, to develop a numeracy and reading comprehension module. Based on Bruner's constructivist theory, as cited by Fosnot (2005), the study emphasises the active role of learners in understanding and making sense of information. This learner-centred approach allows Grade III learners to practice reading and numeracy at their own pace, tailored to their individual needs and available resources. The teacher in charge will facilitate this development, ensuring it is both timely and aligned with Bruner's theory of learning.
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A key theme in Bruner's theoretical framework is that learning is an active process where learners build new ideas or concepts based on their current and past knowledge. The learner selects and transforms information, forms hypotheses, makes decisions and relies on their own understanding. The cognitive structure (schema) provides meaning and organisation of experiences, enabling the individual to go beyond the information provided. Through the designed module, learners engage in active activities. These constructed activities create learning opportunities for learners to develop their own understanding of reading comprehension and numeracy skills.

In other words, the teacher should encourage learners to discover principles independently. Using the module, learners will be able to understand new ideas they encounter in the material. From there, they can rely on their own understanding and improve their problem-solving skills.

Furthermore, another theoretical framework highlighted in the development of reading comprehension and numeracy skills is drawn from DepEd Memorandum No. 173, Series of 2019. The framework outlines the “Bawat Bata Bumabasa” Initiative, which is based on numerous research studies that support its implementation as relevant and empirically validated.

According to Diamond (2006), an effective Reading Program enhances reading skills in all learners and is based on proven practices. Three essential components are needed to design, implement, and sustain effective reading instruction: professional development that provides educators with a strong knowledge foundation; practical instructional tools aligned with that knowledge; and school systems that support and promote implementation. These components are clearly outlined in the Framework for the ‘Bawat, Bata Bumabasa’ Initiative, which calls for the participation and support of various field offices, the community, and stakeholders.

It is also important to note that the framework starts with profiling learners, which will serve as a baseline for all efforts aimed at fostering a reading culture in every school and helping to eliminate achievement gaps. Boakye (2017) emphasises the importance of profiling learners in improving reading efficiency. Many studies assume that reading challenges are the same for all students, overlooking the diversity of backgrounds and specific obstacles they face. Therefore, interventions alone might not fully address learners' individual needs. The "Bawat Bata Bumabasa" Initiative aims to address these needs by creating tailored interventions and a framework to close achievement gaps through a strong reading culture. This approach is based on understanding learners' needs and strives to create a more effective reading environment.

Recently, the Department of Education released a memorandum on tackling learning loss and bridging educational gaps identified in both national and international large-scale assessments. It emphasises that DepEd needs to respond to concerning findings in the Rapid Literacy Assessment, which indicates that more than 50% of students in Grades I-III are not reading at the expected level. Therefore, the summer literacy programme aims to improve students’ foundational reading skills and help them reach grade-level proficiency more swiftly. 

The study, motivated by the previously discussed theory, aims to assess reading comprehension and numeracy skills in order to create a module on these subjects for Grade III students in the Dueñas district. It outlines the conceptual framework of the study, which includes the following: independent variables, antecedent variables, and the dependent variable. An illustration is provided below.

Figure 1. Variable of the Study
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4. STATEMENT OF THE PROBLEM 
This study aimed to evaluate the reading comprehension and numeracy skills of Grade III learners in the District of Dueñas, Iloilo, as a basis for developing a numeracy and reading comprehension module. Specifically, this study sought to answer the following questions:

1. What is the level of reading comprehension among Grade III learners in the District of Dueñas, Iloilo, when grouped and classified according to parents’ educational attainment, socioeconomic status, available educational materials, hours spent reading, hours spent solving problems, and family environment? 
2. Is there a significant difference in reading comprehension levels among Grade III learners in the District of Dueñas, Iloilo, when grouped and classified by parents’ educational attainment, socioeconomic status, availability of educational materials, hours spent reading, hours spent solving, and family environment?
3. What is the level of numeracy skills among Grade III learners in the District of Dueñas, Iloilo, when grouped and classified by parents’ educational attainment, socioeconomic status, available educational materials, hours spent on reading, hours spent on solving, and family environment?
4. Is there a significant difference in the level of numeracy skills among Grade III learners in the District of Dueñas, Iloilo, when grouped and classified by parents’ educational attainment, socioeconomic status, availability of educational materials, hours spent reading, hours spent solving, and family environment?


5. METHODOLOGY  
5.1 Research Design
The researcher employed a descriptive survey, as explained by Manson and Bramble (1997); descriptive research aims to depict situations, events, or phenomena. Facts will be collected and analysed to identify significant relationships between current phenomena. This type of research gathers information from a sample drawn from a predetermined population. Additionally, the information obtained will be from a single point in time. However, the data collection process may last from a day to several weeks or more, as noted by Jack Fraenkel and Norman Wallen (1994).

5.2 Instruments
The researcher used the Enhanced Regional Unified Numeracy Test (E-RUNT) and the Comprehensive Rapid Literacy Assessment Tool (CRLA) results for Grade III to collect data for this study.

The Enhanced Regional Unified Numeracy Test (E-RUNT) is a 30-item assessment that evaluates four fundamental operations: addition, subtraction, multiplication, and division.

The Comprehensive Rapid Literacy Assessment Tool (CRLA) is a short evaluation that takes 5–8 minutes to complete, used to assess learners in Grade III and predict their reading achievement.

Both adapted instruments were considered valid and reliable, as experts from the Office of the Schools Division Testing Centre developed them.

5.3 Respondents
The respondents of this study were 247 out of 653 Grade III learners in 26 elementary schools in the District of Dueñas, Iloilo. The sample size was calculated using Slovin’s formula. Simple random sampling was employed to select the respondents, ensuring each member of the population had an equal chance of being chosen for the study. The researcher obtained permission to access relevant data from the respondents' records at various schools. After receiving approval from the principal, the researcher reviewed the data for each learner and used this information to determine the required number of respondents for the study. 

5.4 Sampling Technique
The data collected was analysed statistically based on the respondents’ answers and results gathered by the researcher. For descriptive analysis, the researcher employed frequency counts, percentages, means, and standard deviations. To assess the reading comprehension and numeracy skills of Grade III learners when grouped and classified according to parents’ educational attainment, socioeconomic status, available educational materials, hours spent reading, hours spent solving problems, and family environment, weighted means and standard deviations were used. Regarding the levels of reading comprehension and numeracy skills, the CRLA and E-RUNT pre-test and post-test scores were computed, and their levels are described in the table below.

The mean point averages were further categorised as follows:

E-Runt
	        Scale (Percentage Score)			Description
[bookmark: _Hlk108634427]		90 – 100					Highly Proficient
		75 – 89					Proficient	
		50 – 74					Nearly Proficient
		25 – 49					Low Proficient
		0 – 24					Non-Proficient
	CRLA
     Weighted Mean			       	 Interpretation
		17 – 20					Grade Ready
		11 – 16					Light Refresher
		 1 – 10					Moderate Refresher
		0 					Full Refresher

Regarding the level of numeracy skills, a percentage score of 90-100 was interpreted as highly proficient, 75-89 as proficient, 50-74 as nearly proficient, 25-49 as low-skilled, and 0-24 as non-proficient.

Regarding the level of reading comprehension skills, the weighted mean of 17-20.00 was interpreted as grade ready; 11-16 as a light refresher; 1-10.00 as a moderate refresher; and zero as a complete refresher.
For descriptive analysis, the researcher employed the Kruskal-Wallis Test and the Mann-Whitney Test for more than two groups.

The data collected were encoded and processed using the Statistical Package for the Social Sciences (SPSS) software. All tests will be conducted at the 0.05 level of significance.

5.5 Data Analysis
The following statistical tools were employed to analyse the collected data.

Mean – the mean was used to describe the level of reading comprehension and numeracy skills of Grade III learners.

Standard Deviation – The standard deviation was calculated to describe the homogeneity of learners’ scores in reading comprehension and numeracy skills.

For inferential statistics, the normality test was performed. This test was conducted to determine the significance of the distribution of scores in reading comprehension and numeracy skills relative to the standard curve. In this particular set of data, the Kolmogorov–Smirnov test revealed a p-value of 0.000 (< 0.05) for both reading comprehension and numeracy skills. This indicates that the data set was not normally distributed; therefore, non-parametric tests are suitable.

Mann-Whitney U test. This test was used to compare the reading comprehension and numeracy skills of Grade III learners when grouped according to the educational materials available to them and their family environment.

Kruskal-Wallis Test. This test was used to compare the reading comprehension and numeracy skills of Grade III learners when grouped based on the educational attainment of their parents, socio-economic status, the person who assists with reading, and the hours spent on reading or solving problems.

5.6 Ethical Considerations
The researcher obtained approval from both the District Supervisor and the school principal to conduct the study. Once authorised, questionnaires and tools were distributed to the respondents. They provided personal information, which was carefully explained using a checklist. Data were collected immediately after submission, and responses were organised and analysed statistically. The researcher’s adviser and dean also approved the letter.

7. RESULTS AND DISCUSSION
This study presents the findings from a comprehensive analysis and interpretation of the data collected on the reading comprehension and numeracy skills of Grade III learners in the District of Dueñas.

Table 1
The level of numeracy skills of Grade III learners was assessed when grouped as a whole and when classified according to categories of selected variables.	
	Categories
	Mean
	Description
	Standard Deviation

	Parents Educational Attainment (Mother)

	Elementary Level
	73.67
	Nearly Proficient
	                23.41

	Elementary Graduate
	84.05
	 Proficient
	                15.19

	High School Level
	89.63
	 Proficient
	                17.82

	High School Graduate
	91.30
	Highly Proficient
	                13.38

	College Level
	90.24
	Highly Proficient
	                11.89

	College Graduate
	93.15
	Highly Proficient
	                9.18

	Parents Educational Attainment (Father)

	Elementary Level
	74.74
	Nearly Proficient
	                21.17

	Elementary Graduate
	85.63
	Proficient
	                15.15

	High School Level
	89.19
	Proficient
	                15.29

	High School Graduate
	93.05
	Highly Proficient
	                10.76

	College Level
	91.81
	Highly Proficient
	                9.80

	College Graduate
	88.07
	Proficient
	                18.62

	No. of Hours Spend in Solving

	0 hour
	75.77
	Proficient
	24.12

	1 hour
	91.62
	Highly Proficient
	11.70

	2-3 hour
	90.42
	Highly Proficient
	12.35

	4-5 hours
	87.89
	Proficient
	14.54

	Socio Economic Status

	0 - 2,000
	88.89
	Proficient
	17.49

	3,000 - 5,000
	84.95
	Proficient
	18.01

	6,000 - 8, 000
	88.18
	Proficient
	14.43

	9,000 - 10, 000
	92.00
	Highly Proficient	
	10.78

	10,000 - 15, 000
	89.21
	Proficient
	12.07

	16, 000 above
	92.12
	Highly Proficient	
	17.11

	Educational Materials Available

	Non-printed
	68.18
	Nearly Proficient
	26.26

	Both printed and non-printed
	89.60
	Proficient
	14.20

	Type of Family Environment 
	
	
	

	Supportive
	91.45
	Highly Proficient	
	12.37

	Non-supportive
	69.14
	Nearly Proficient
	20.56

	Helps in Solving 
	
	
	

	Parents
	90.91
	Highly Proficient	
	13.98

	Siblings
	89.58
	Proficient
	13.81

	Guardian
	90.27
	Highly Proficient	
	14.09

	Nobody
	75.42
	Proficient
	18.95



Table 2 shows the level of numeracy among Grade III learners, classified according to variables such as parents’ educational attainment, time spent solving problems, socioeconomic status, access to educational materials, family environment, and sources of help given to learners. When sorted by mothers' educational attainment, learners whose mothers were college graduates demonstrated the highest proficiency (M = 93.15, SD = 9.18, "Highly Proficient"), closely followed by those whose mothers completed high school (M = 91.30, SD = 13.38, "Highly Proficient") and those whose mothers achieved college-level education (M = 90.24, SD = 11.89, "Highly Proficient"). On the other hand, learners with mothers who only had elementary-level education showed considerably lower numeracy skills (M = 73.67, SD = 23.41, "Nearly Proficient"). These results indicate that higher maternal educational attainment positively influences numeracy skills by offering more academic support at home. These findings agree with research by Sammons et al. (2020) and DeFlorio and Beliakoff (2021), which identified maternal education as a key factor in children's numeracy achievement.
Similarly, when learners were grouped according to their parents' educational attainment (Father), the results indicated that learners whose fathers graduated from high school achieved the highest numeracy proficiency (M = 93.05, SD = 10.76, "Highly Proficient"), while learners with fathers who had completed college also demonstrated strong proficiency (M = 91.81, SD = 9.80, "Highly Proficient"). Notably, learners whose fathers were college graduates scored slightly lower (M = 88.07, SD = 18.62, "Proficient"), and those with fathers who had elementary-level education showed the lowest proficiency (M = 74.74, SD = 21.17, "Nearly Proficient"). 
[bookmark: _Hlk198674068]In terms of hours spent solving numerical problems, learners who dedicated one hour daily showed the highest levels of numeracy (M = 91.62, SD = 11.70, "Highly Proficient"), closely followed by those who spent two hours daily (M = 90.42, SD = 12.35, "Highly Proficient"). Interestingly, proficiency slightly declined among learners who spent three hours daily (M = 87.89, SD = 14.54, "Proficient"), and those who did not spend any time solving numerical problems had the lowest proficiency (M = 75.77, SD = 24.12, "Proficient"). These findings suggest that short, consistent practice sessions may be more effective than longer, less focused ones. Gómez et al. (2022) support these findings, highlighting the effectiveness of brief, regular numeracy practice sessions.
[bookmark: _Hlk198674134]When classified by socioeconomic status, learners from higher-income families (Php 16,000 and above monthly) showed the highest numeracy proficiency (M = 92.12, SD = 17.11, "Highly Proficient"), similar to those earning Php 9,000–10,000 (M = 92.00, SD = 10.78, "Highly Proficient"). Lower-income groups, especially those earning Php 3,000–5,000 monthly, demonstrated noticeably lower proficiency (M = 84.95, SD = 18.01, "Proficient"). These findings highlight that economic resources significantly influence numeracy development, as they improve access to educational materials and enrichment activities. Thomson and Schmidt (2020) and Ma and Wang (2021) support this conclusion, noting that higher socioeconomic status generally correlates with better academic performance due to increased access to resources.
[bookmark: _Hlk198674193]The educational materials accessible to learners also greatly influenced their numeracy skills. Learners using both printed and non-printed materials performed significantly better (M = 89.60, SD = 14.20, "Proficient") compared to those reliant on non-printed resources (M = 68.18, SD = 26.26, "Nearly Proficient"). This highlights the vital role that diverse and comprehensive educational resources play in enhancing numeracy skills. Elliot and Bachman (2019) emphasise the importance of varied educational tools, supporting these findings.
Additionally, when learners were categorised based on their family environment, those from supportive families demonstrated significantly higher numeracy levels (M = 91.45, SD = 12.37, "Highly Proficient") compared to learners from non-supportive families (M = 69.14, SD = 20.56, "Nearly Proficient"). This notable difference highlights that emotional support and family-based educational encouragement are vital for enhancing numeracy skills. This finding closely aligns with studies by Rimm-Kaufman et al. (2020), who emphasised family support as essential in fostering learners' academic success.
Finally, sources of help in solving numerical tasks significantly influence learners' numeracy skills. Learners supported by parents achieved the highest proficiency (M = 90.91, SD = 13.98, "Highly Proficient"), followed by those assisted by guardians (M = 90.27, SD = 14.09, "Highly Proficient") and siblings (M = 89.58, SD = 13.81, "Proficient"). In contrast, learners with no support showed markedly lower proficiency (M = 75.42, SD = 18.95, indicating "Proficient" levels). These findings clearly highlight the positive impact of direct family or guardian involvement on numeracy skills, demonstrating that active engagement from parents or guardians significantly boosts learners' mathematical abilities. This aligns with recent research by Adam (2024), Goodall (2021), and Pomerantz and Thompson (2022), which confirms that parental and guardian engagement greatly enhances children's numeracy skills.
These comprehensive findings show that numeracy skills among learners are closely connected to several key factors, including parental education levels, daily practice routines involving numbers, socioeconomic status, access to various educational resources, supportive family environments, and active involvement from parents, guardians, or family members. 
Table 2
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]The level of reading comprehension of Grade III learners was examined when they were grouped as a whole and when classified according to various categories of variables.
	Categories
	Mean
	Description
	Standard Deviation

	Parents Educational Attainment (Mother)

	Elementary Level
	13.8667
	Light Refresher
	5.60

	Elementary Graduate
	14.7857
	Light Refresher
	4.89

	High School Level
	17.5000
	Grade Ready
	3.76

	High School Graduate
	16.8116
	Light Refresher
	4.15

	College Level
	18.3929
	Grade Ready
	3.17

	College Graduate
	18.6892
	Grade Ready
	2.50

	Parents Educational Attainment (Father)

	Elementary Level
	12.9231
	Light Refresher
	6.01

	Elementary Graduate
	16.5172
	Light Refresher
	3.86

	High School Level
	16.1724
	Light Refresher
	4.40

	High School Graduate
	17.8714
	Grade Ready
	3.03

	College Level
	18.1667
	Grade Ready
	3.04

	College Graduate
	17.6889
	Grade Ready
	4.42

	No. of Hours Spend in Reading

	0 hour
	15.63
	Light Refresher
	4.89

	1 hour
	16.88
	Light Refresher
	4.35

	2-3 hours
	17.78
	Grade Ready
	3.44

	4-5 hours
	17.28
	Grade Ready
	4.76

	Socio Economic Status

	0 - 2,000
	17.72
	Grade Ready
	3.65

	3,000 - 5,000
	16.24
	Light Refresher
	4.29

	6,000 - 8, 000
	16.76
	Light Refresher
	3.69

	9,000 - 10, 000
	16.88
	Light Refresher
	4.31

	10,000 - 15, 000
	16.98
	Light Refresher
	5.14

	16, 000 above
	18.36
	Grade Ready
	3.73

	Educational Materials Available

	Non-printed
	12.73
	Light Refresher
	5.35

	Both printed and non-printed
	17.22
	Grade Ready
	4.08

	Type of Family Environment 
	
	
	

	Supportive
	17.68
	Grade Ready
	3.68

	Non-supportive
	12.49
	Light Refresher
	4.95

	Helps in Reading
	
	
	

	Parents
	17.41
	Grade Ready
	3.88

	Siblings
	18.29
	Grade Ready
	3.07

	Guardian
	17.40
	Grade Ready
	4.21

	Nobody
	13.50
	Light Refresher
	4.97



When Grade III learners were grouped based on their parents' educational attainment, those with mothers who were university graduates showed the highest reading comprehension scores (M = 18.69, SD = 2.50, "Grade Ready"), followed closely by students whose mothers had completed university (M = 18.39, SD = 3.17, "Grade Ready"), and those with mothers who had finished secondary school (M = 17.50, SD = 3.76, "Grade Ready"). In contrast, learners whose mothers only had elementary education scored significantly lower in comprehension (M = 13.87, SD = 5.60, "Light refresher").

In summary, these results demonstrate that Grade III learners with higher maternal education are more consistently "Grade Ready". Conversely, those whose mothers have only primary education tend to have lower average reading comprehension scores and greater variation in their performance. This emphasises the need for additional educational support for the latter group to ensure all students meet grade-level standards.

This finding aligns with studies by González-Valenzuela and Martín-Ruiz (2019) and Gottfried et al. (2020), which emphasise that higher maternal education often leads to richer literacy environments at home, thereby improving children's reading comprehension. 

Similarly, when grouped by father’s educational attainment, learners whose fathers had college-level education achieved the highest comprehension scores (M = 18.17, SD = 3.04, "Grade Ready"), while those whose fathers only completed elementary education had the lowest (M = 12.92, SD = 6.06, "Light refresher").

Results indicate that Grade III learners with fathers who have a university education are more consistently "Grade Ready" in their reading comprehension. Conversely, those with fathers who only have an elementary education demonstrate not only lower average scores but also greater variability in performance. This highlights the need for customised educational interventions and support to address disparities in home literacy environments.

Kim and Hill (2020) supported this result, emphasising that fathers with higher educational attainment often provide adequate literacy support. However, Ozturk et al. (2021) indicated that active involvement is essential, regardless of academic level.

These results align with the findings of Fan and Chen (2001), who emphasised that both maternal and paternal education significantly influence students’ academic achievement. Fathers with higher educational levels may model reading behaviours, assist with homework, and promote higher educational aspirations in their children. The high scores among learners with SHS and college-educated fathers support the idea that parental education creates a positive learning environment at home.
The time spent reading also greatly affects reading comprehension. Learners who dedicated two hours daily to reading achieved the highest comprehension scores (M = 17.78, SD = 3.44, "Grade Ready"), closely followed by those who spent three to four hours (M = 17.28, SD = 4.76, "Grade Ready"). Learners who did not engage in daily reading activities scored lower (M = 15.63, SD = 4.89, "Light refresher"). Kuhn et al. (2020) and Scanlon et al. (2021) confirm that consistent, short daily reading practices significantly improve comprehension by continuously reinforcing literacy skills. 

These findings indicate that although extra reading time can be advantageous, there seems to be an ideal daily reading duration—around two hours—that promotes consistent and robust reading comprehension skills. Learners who neglect daily reading tend to lag behind, emphasising the crucial role that regular, sustained reading practice plays in achieving grade-level proficiency.

Additionally, socioeconomic status emerged as a key factor. Students from higher-income families (Php 16,000 and above) displayed better reading comprehension (M = 18.36, SD = 3.73, "Grade Ready"), whereas those from lower-middle-income families (Php 3,000–5,000) scored significantly lower (M = 16.24, SD = 4.29, "Light Refresher"). Interestingly, learners from very low-income families (Php 0–2,000) showed relatively strong comprehension skills (M = 17.72, SD = 3.65, "Grade Ready"), perhaps due to resilience or targeted school interventions. 

Higher family income is associated with strong academic performance in reading, and the fact that very low-income learners also show robust comprehension skills suggests that targeted support and other environmental factors can significantly reduce financial disadvantages. This insight warrants further investigation into the underlying dynamics, enabling educators and policymakers to develop interventions that address specific needs across the socioeconomic spectrum.

Buckingham et al. (2019) supported the general trend that higher socioeconomic status provides better access to educational resources; however, Mo and Ko (2020) noted that effective school interventions could help lessen economic disadvantages.

Furthermore, when categorised by the availability of educational materials, learners with access to both printed and non-printed resources demonstrated significantly higher reading comprehension (M = 17.22, SD = 4.08, "Grade Ready") compared to learners limited to non-printed materials (M = 12.73, SD = 5.35, "Light Refresher"). 

Learners with access to both printed and non-printed educational materials demonstrate significantly better and more consistent reading comprehension levels compared to those limited to digital resources alone. This supports the idea that a diverse learning environment can be vital in achieving grade-level reading readiness.

This finding is supported by Neumann and Neumann (2019) and Hashim and Vongkulluksn (2022), who emphasised the effectiveness of diverse educational resources in improving children's comprehension skills. 

The family environment was also important; learners from supportive family settings had significantly higher comprehension scores (M = 17.68, SD = 3.68, "Grade Ready") compared to those from non-supportive settings (M = 12.49, SD = 4.95, "Light refresher"). Niklas and Schneider (2020) and Rimm-Kaufman et al. (2020) confirmed that supportive family interactions are crucial in fostering learners' motivation and enhancing reading comprehension.

Lastly, support from family members positively influences learners' reading comprehension. Learners who received help from siblings achieved the highest scores (M = 18.29, SD = 3.07, "Grade Ready"), followed closely by those helped by parents (M = 17.41, SD = 3.88, "Grade Ready") and guardians (M = 17.40, SD = 4.21, "Grade Ready"). In contrast, learners without reading support had significantly lower comprehension scores (M = 13.50, SD = 4.97, "Light Refresher"). This supports findings from Manguilimotan, R. P. et al. (2024) and Rogde et al. (2019), who stressed the importance of family-based reading assistance—particularly from siblings—in enhancing comprehension through peer-like supportive interactions.

Learners from supportive family environments are notably better at reading comprehension, consistently reaching "Grade Ready" status. In contrast, those from less supportive backgrounds not only perform worse but also show more variation, emphasising an urgent need for targeted interventions.

8. SUMMARY OF FINDINGS
The findings of the present study were:
1. The study analysed the reading comprehension and numeracy skills of Grade III students in the District of Dueñas, Iloilo. It found that parents' educational levels significantly influenced students' reading comprehension, with a father's educational background playing a crucial role in fostering early literacy skills. The amount of time students spent reading each day had a noticeable effect on their reading comprehension, with higher average ranks seen among those who read for 1 hour, 2–3 hours, and 4–5 hours.

2. The income level of learners' households was also significantly connected to variations in their reading comprehension performance. This highlights the important role of family and home support in developing learners' reading skills. Although parental support is typically expected to lead to the best reading outcomes, assistance from siblings achieved the highest mean rank, possibly reflecting a more relaxed, peer-like interaction that encourages frequent and comfortable reading exchanges.

3. The Mann-Whitney U test revealed a statistically significant difference in learners' reading comprehension levels depending on their family environment, underlining the crucial influence of the home atmosphere on literacy development. Both maternal and paternal educational attainment significantly impacted learners' numeracy skills, demonstrating that parental education levels are essential in shaping children's mathematical development at the basic stage.

4. Learners' numeracy skills were greatly influenced by the amount of time they dedicated to solving mathematical problems daily. Household income also significantly impacted learners' numeracy performance. The person who assists learners in solving numerical problems plays a crucial role in shaping their numeracy skill levels.

5. Learners from supportive family backgrounds attained a higher mean rank, reflecting consistently better performance in numeracy-related tasks. Conversely, those from non-supportive homes scored significantly lower, underscoring the academic vulnerability of learners lacking consistent emotional support and engagement at home.

6. The positive correlation coefficient shows that as learners' reading comprehension scores improve, their numeracy skills also tend to develop.

9. CONCLUSION
Parents' educational attainment, socioeconomic status, availability of educational materials, time spent reading and solving problems, and family environment all significantly influence learners' reading comprehension and numeracy skills. Parental education is a strong indicator of learners' cognitive and academic success—regular involvement in reading and problem-solving leads to higher average scores. Socioeconomic factors also greatly affect learners' numeracy and reading comprehension, with higher income levels resulting in improved performance. Additionally, reading comprehension influences learners' numeracy abilities.

10. RECOMMENDATIONS
This study aims to examine the long-term effects of consistent reading and problem-solving engagement on performance, especially in non-supportive home environments. Research should focus on developing intervention programmes to enhance family involvement, such as parent training and school-based initiatives. The Department of Education should provide adequate reading resources, including printed and digital materials, as well as mathematics workbooks, to encourage regular practice and sustained engagement. Grade III teachers and parents can use a simplified module in reading comprehension and mathematics to prepare students for the next grade and make concepts easier to understand. The findings of this study can also serve as a foundation for creating interactive tools and applications, such as educational apps, digital storytelling, and maths games, to boost engagement and skill development, while fostering collaboration between parents and teachers.
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