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The Role of Community Involvement in Enhancing Teacher Commitment: A Study of Public Secondary Schools in Mvomero, Tanzania

Abstract
Active parental involvement in school activities and events is essential since it strengthens the bond between home and school, supporting the child's academic and social growth and offering a platform for parents to participate actively in their child's educational journey. This study examined the impact of parent involvement on teachers' commitment at Mvomero Secondary School in Tanzania, guided by Vygotsky’s sociocultural theory. A mixed-method research approach with a convergent design was used. Researchers gathered data from 11 secondary schools, involving 118 teachers, 11 head teachers, 1 District Academic Officer (DAO), and 22 parents, totalling 152 participants. The researchers employed a mix of purposive sampling, simple random sampling, and convenience sampling to select district officers, teachers, and parents. Various tools were employed to collect data, including questionnaires for teachers and interview guides for district education officers and parents. Descriptive statistics, such as mean scores, frequencies, and percentages, were used to analyse the data. The results showed that strong partnerships between schools and communities, particularly through parent-teacher associations, significantly boost teacher commitment and improve student outcomes. High community involvement was associated with improved student attendance, discipline, and academic engagement, as well as increased teacher motivation and effectiveness. However, the study also highlighted disparities in parental engagement, particularly between boarding and day schools, underscoring the need for policy changes to ensure equitable support across different types of schools. In conclusion, the study emphasised that shared responsibility among schools, families, and communities is vital for enhancing educational quality and sustaining performance. It recommends that district education officers design, formalise, and empower School Parent Associations (SPAs) to take an active role in academic planning, decision-making, and teacher motivation initiatives.
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Introduction
The provision of education should be a team effort, bringing together various stakeholders, including teachers, students, parents, school administrators, and even community members, whether they’re right next door or miles away. Auld and Auld (2023) pointed out that “Active parental involvement in school activities and events is essential since it strengthens the bond between home and school, supporting the child's academic and social growth and offering a platform for parents to participate actively in their child's educational journey.” Involvement may be defined as "the act of taking part in an activity or event, or situation" while engagement may be defined as "the feeling of being involved in a particular activity " or "a formal arrangement to meet someone or to do something, especially as part of your public duties (Goodall & Montgomery, 2023). This highlights that education isn’t solely the responsibility of teachers or schools; parents also play a vital role. They can significantly influence their child's learning experience by encouraging them and motivating teachers. However, many countries face the challenge of low parental participation in education (Cuartero-Enteria & Tagyam, 2020). A study conducted in Saudi Arabia by Almalki et al. (2021) found that during transitional periods, parents often struggle to get involved due to factors such as a lack of time and limited knowledge about what’s happening. Students experience a number of transitions, such as moving from primary to secondary school, changes in languages, creating new connections with new friends, and transitioning to adjusting to new and different environments. Teachers who are deeply committed to their profession and students are more likely to excel in delivering quality education, thereby positively impacting the overall learning experience.  Consequently, the role of school leaders, particularly heads of schools, becomes pivotal in fostering teachers’ commitment and, in turn, the success of the educational system (Kashamba et al., 2023). Both teachers and parents, and the community at large, need to be fully involved in students' affairs during these times, helping them to cope with the change and acquire the competency and altitude expected of them to acquire. If students aren’t well-equipped to learn, it can affect teachers' effectiveness negatively, regardless of their competencies in teaching and other school practices, since school academic success often depends on how students are prepared, ready and engaged in the learning process. Failure to adapt to this transition may result in hard work with less effective teaching and learning, ending in disappointing school outcomes.

A study conducted in Mexico by Hernández et al. (2023) examined the impact of parental involvement in school on students' learning in mathematics, as well as the influence of family socioeconomic status. The findings revealed a strong positive correlation between parents' education levels, the socio-economic status of parents and students, and students' mathematics learning achievements. This finding suggests that parents' socioeconomic status plays a significant role in their children's learning by providing them with essential resources to support their studies. It has been found that parental engagement in education is a worldwide challenge, influenced by various factors, some of which extend beyond the school level. Lin and Gao (2022) addressed this issue in their research with 30 elementary school teachers in China, focusing on their perspectives on the barriers to parental involvement. Through grounded theory and cross-case analysis, they identified several key obstacles to parent involvement, including limited parental knowledge, emotional unpreparedness, and the community's poverty level. Due to this factor, some parents may find it hard and be unaware of how they can support their children's learning both in school and at home. At the same time, other parents face emotional hurdles stemming from negative past experiences with education, which limit them from being fully involved in their children's academic matters. Additionally, it's essential to acknowledge that factors such as time, budget constraints, and limited resources can significantly hinder meaningful community participation in school affairs. These hindrances not only affect student success but also take a toll on teacher motivation, effectiveness, and overall commitment to their profession. 
Parental engagement in schools is crucial for fostering staff accountability. A study by Oni and Osuji (2024) in Nigeria found significant connections between parental engagement and various aspects of school effectiveness, such as student academic success, teachers' and students' discipline, and administrative effectiveness. The findings of this study indicate that schools with effective and engaged parents tend to promote better governance because parents, through the school committee, bring a wealth of experience in school administration, which can greatly enhance school leadership. Moreover, parents' persistence in supervising and monitoring school matters leads to better student outcomes, while active monitoring of student behaviour reinforces discipline as an essential element for school effectiveness.
In another study, Affuso et al. (2023) explored the impact of teacher support and parental monitoring in South Africa. They found that both teacher support and parental oversight had a direct and positive impact on students' motivation and self-efficacy over time, ultimately enhancing their academic performance. Their results highlighted that collaboration between teachers and parental monitoring plays a significant role in influencing academic success by motivating and encouraging both teachers and students.
 Belete (2024) conducted a quantitative experimental study in Ethiopia to investigate the relationship between students' community engagement practices and their academic performance. The findings showed a significant association between students' geographical backgrounds, their levels of community engagement, and their academic success. This suggests that students' home environments, including educational support from parents and community involvement, can lead to better academic outcomes. On the other hand, students from areas with limited community engagement may face greater challenges in achieving academic success.

Oranga et al. (2022) conducted a study in Kenya that uncovered several obstacles to parental involvement in the education of children with intellectual disabilities. These barriers included low levels of parental education, economic hardships, parental stress and depression, a lack of siblings in the family, and the absence of legal or policy frameworks supporting parental engagement. This suggests that improving parent involvement will require a multifaceted approach, including educating parents about child education and family planning, enhancing awareness, providing psychological support services to help parents cope with stress and depression, and advocating for legal or policy measures that encourage or require parental involvement. 
In a separate study, Seni and Onyango (2021) explored the roles of parents in enhancing children's academic performance in public secondary schools in Mwanza, Tanzania, using a mixed-methods approach. They found that while parents were somewhat involved in school decision-making, their overall engagement especially in terms of communication with teachers, volunteering for school activities, and supporting learning at home was generally lacking, this indicates that although some parents might attend decision-making meetings (like school boards or parent-teacher associations), they often don’t actively participate in daily activities that directly influence their children's academic success. The low level of communication with teachers indicates missed opportunities for parents to stay informed about their children's progress or challenges in their educational journey. Furthermore, insufficient support for learning at home, such as helping children with homework or creating a conducive study environment, can negatively impact children's academic motivation and achievement, as well as diminish the effectiveness of teachers.

In Mvomero, Tanzania, a study by Swila et al. (2024) investigated the awareness of and participation in feeding programs at pre-primary schools among parents. The results showed that most parents didn’t actually visit the school to check on or monitor the program. Although they attended meetings and were involved in planning, their contributions in terms of money and materials were relatively minimal. This points to a situation where, despite their presence in meetings and planning sessions, their involvement was more formal and passive rather than active. It highlights a disconnect between planning and actual implementation, suggesting that parents were unable to turn their participation into real support for the program.

Statement of the Problem
Teacher commitment is often considered as a fundamental element of quality education, playing a crucial role in shaping students' academic success and the overall performance of schools (Bardach & Klassen, 2020). This commitment encompasses various factors, including maintaining classroom discipline, mastering the subject matter, and effectively planning, delivering, and assessing lessons, all of which contribute to tangible student outcomes. Fauzi and Johan (2024) pinpointed four essential dimensions of teacher effectiveness: the nature of teaching practices, teacher performance, student achievement, and the broader benefits of student learning. While many elements contribute to a teacher's effectiveness, one important yet often overlooked aspect is the involvement of parents in their child's educational journey. In numerous education systems, especially in developing countries, there are challenges of a disconnect between schools and families. This lack of collaboration can impede teachers’ efforts to enhance their instructional methods, manage classrooms effectively, and engage students. URT (2024) highlights that community involvement is crucial for ensuring quality education. When parents and community members get involved, it helps the Quality Assurance System (QAS) run smoothly. The establishment of School Quality Assurance (SQA) platforms enables interaction among key stakeholders, including Quality Assurers, the School Management Team (SMT), Ward Education Officers (WEOs), and community members, to address issues related to educational quality. This suggests that well-structured community involvement initiatives can enhance partnerships and improve quality assurance practices, which are crucial for enhancing the overall standard of education. 
Moreover, research by Mchia and Mwila (2024) indicates that parental involvement plays a crucial role in driving successful educational reforms and supporting students' mental, ethical, and social development. Students whose parents actively participate in their education tend to achieve better academic results, while those whose parents are less involved often struggle.

Despite this evidence, the Influence of community involvement in enhancing teachers’ commitment in Mvomero Secondary School remains underexplored. Therefore, this study aims to investigate the role of community involvement in improving teacher commitment and to identify strategies that foster stronger school-parent and community collaboration, ultimately improving overall educational outcomes.

Research Objective
The following objective guided this study: To examine how community involvement enhances teachers' commitment in public secondary schools.
Research Question
How does community involvement enhance teachers' commitment in public secondary schools?
Significance of the Study
This study provide valuable insights for educational leaders on how to involve community in addressing key challenges within public secondary schools such as limited resources  and low teacher’s effectiveness. 
Additionally this study help to show the role of teachers–parent association in enhancing teachers’ commitment and overall school performance.
Moreover, since the study highlight disparities in parental engagement between boarding and day schools this study provide significant guidance for policymakers to formulate framework that ensure equitable parent engagement to support  all student in boarding and day schools 

Theoretical Framework of the Study
This study draws on Vygotsky’s sociocultural theory, which Lev Vygotsky introduced in the 1930s and 1970s. Over the years, this theory has laid the groundwork for numerous research studies and ideas in cognitive development (McLeod, 2024). Vygotsky believed that knowledge is built through interaction. In the context of this study, the theory is particularly relevant because when parents work closely with teachers, they help create a richer learning environment that enhances both teaching and learning. Alkhudiry (2022) noted that this theory emphasises the role of teachers as facilitators, guiding students from what they can do independently to what they can achieve with support. Vygotsky also introduced the concept of the Zone of Proximal Development (ZPD), which refers to the space between what a learner can accomplish independently and what they can achieve with assistance. When parents get involved, they help extend the teacher’s ability to support students within their ZPD. Their involvement extends beyond the classroom, reinforcing what teachers do at school and enhancing the overall learning experience. The performance of students in schools is influenced by the strengths and weaknesses present in their surrounding society and culture, which also affect how effective teachers can be. While teachers are usually the primary facilitators of learning, parents can also play a significant role by reinforcing education at home or sharing local insights, thus supporting the teacher’s efforts. Together, teachers, parents, and students create a community of learners. Sociocultural theory is rooted its the idea that teacher effectiveness is enhanced through strong, positive collaboration within the community. However, it’s essential to note that while Vygotsky’s theory emphasises social interaction and cultural context as key drivers of learning and development, other factors, such as infrastructure, learning facilities, and other incentives, also contribute to effective teaching and learning.


Review of Related Empirical Studies
Bjork and Susanti (2023) conducted case studies in Indonesia to evaluate community-driven initiatives focused on monitoring teacher attendance. They employed an experimental design to address the pressing issue of teacher accountability, which is crucial for improving education quality in developing nations. The results showed that empowering community representatives, formalising their involvement in school activities, including teacher evaluations, and creating accountability systems tailored to local needs led to better school performance and improved student outcomes. These insights suggest that giving local communities a formal role and the necessary authority in schools can significantly boost both teacher and student attendance, improve school management, and ultimately enhance student learning. While the earlier study focused on community-driven initiatives for tracking teacher attendance, this current study looked into how community involvement can enhance teachers' commitment. 
Shibuya (2020) conducted a qualitative case study in Ghana to investigate the impact of community involvement in school management on educational outcomes. The results revealed that limited community participation had a detrimental effect on the learning environment, largely due to a lack of relational trust among key stakeholders. This indicates that the success of educational institutions is closely tied to the level of trust among those involved, including parents, teachers, school leaders, and community members. When community participation is low and trust is weak, it creates a disconnect that can obstruct effective school management and negatively impact the learning environment, teachers' performance, and overall school success. While the previous study examined the effects of community involvement in school management on educational outcomes, this current study focused on how community involvement can enhance teachers' effectiveness.
Nwuke and Soli (2022) conducted a comprehensive study on strengthening the ties between schools and their communities to enhance the management of public senior secondary schools in Nigeria, employing a descriptive research design. Their research revealed that when schools and communities collaborate, it significantly boosts school administration in Rivers State. They emphasised that building a mutual understanding between school leaders and community stakeholders is crucial for effective school management. This suggests that the successful administration of public senior secondary schools heavily depends on strong partnerships with parents and surrounding communities. When school leaders and community members join forces, it not only enhances school management but also leads to better educational outcomes. While their study focused on community engagement in administration, the current research looks at how community involvement can enhance teachers' effectiveness. 
In a similar vein, Amuhanda et al. (2022) conducted a study in Vihiga Sub-County, Kenya, investigating the relationships between schools and communities in secondary education. Using a descriptive survey design and questionnaires for data collection, they found that these relationships have a significant impact on students’ academic success. The findings suggest that strong connections between teachers and parents are crucial for enhancing students’ learning and academic performance. Parents, local leaders, and other stakeholders must work together to create a supportive environment that fosters improved educational outcomes. Therefore, it’s essential to formalise and prioritise strategies that encourage active community involvement in education. While the previous study examined the impact of school-community relationships using a descriptive survey design and questionnaires for data collection, the current research focuses on how community involvement can enhance teachers’ effectiveness in secondary schools, employing a concurrent mixed design approach.
George and Onyango (2024) conducted a study in Bunda, Tanzania, employing a descriptive survey design and stratified random sampling to collect data through questionnaires and interviews. Their study focused on how community engagement can enhance staffing and improve the quality of education. Given the ongoing challenges, such as teacher shortages and limited resources, the findings highlighted the crucial role communities play in addressing these issues. They contribute by funding teacher recruitment, upgrading school facilities, and getting involved in school governance through Parent-Teacher Associations (PTAs). This suggests that leveraging community resources can not only ease the strain on school resources but also help address teacher shortages. Such engagement is key to better teacher staffing, which in turn improves the teacher-to-student ratio and enhances the overall quality of education. While the study examined the impact of community engagement on teacher staffing, the current research shifts its focus to how community involvement can enhance teachers’ commitment in secondary schools. 
Mwila (2022) examined how community involvement in school activities can enhance accountability for learning outcomes and the effective use of school resources. The study found that when communities participate, they are more likely to provide local resources, both human and material, for educational purposes. Recommendations from the survey included formalising community participation, boosting government support, and strengthening partnerships between communities and the government to achieve lasting improvements in educational outcomes. This indicates that active parental involvement in schools can serve as a check-and-balance system, ensuring that learning is effective, resources are used wisely, and any barriers to school effectiveness are addressed.
Sisty (2022) conducted a correlational research study in Mvomero, Tanzania, aiming to understand the impact of school-community partnerships on school effectiveness and student academic performance. The results showed that schools with strong ties to their communities tended to have better management and improved student performance. However, the study also highlighted some significant challenges, such as poverty and a general lack of awareness about how communities can support education, which act as obstacles to building effective school-community partnerships. This suggests that having a strong teacher-parent association is crucial for boosting school effectiveness and accountability. Still, issues like poverty and limited awareness can really hold back parents from getting involved in their children's education.

Research Methodology
[bookmark: _GoBack]This study adopted a pragmatic research philosophy, where Dube et al. (2024) noted that knowledge is perceived as an objective reality existing in the world. Still, it can only be truly understood through human experience. The research utilised a mixed-methods approach, combining both qualitative and quantitative data. This blend enables researchers to address their questions with both depth and breadth, yielding meaningful insights into the research issues (Dawadi et al., 2021). The study followed a convergent (or concurrent) research design. Kumatongo and Muzata (2021) noted that this design allows for the simultaneous collection of both quantitative and qualitative data. The target group for this study included heads of secondary schools, teachers, and parents from the Mvomero district. The research was conducted in 11 secondary schools, involving 128 teachers, 22 parents, and one District Administrative Officer (DAO) from Mvomero District. To select participants, purposive sampling was used for District Administrative Officers (DAOs) and school heads. This approach was chosen to gather rich and relevant data from reliable sources that are well-versed in the topic being studied. As Bisht (2024) explains, purposive sampling involves intentionally selecting individuals, groups, or communities that can provide valuable insights related to the research question. For teachers, a simple random sampling technique was employed, whereas convenience sampling was used to select parents. According to Nikolopoulou (2023), this non-probability sampling method involves choosing participants who are readily accessible to the researcher. The research data were gathered through questionnaires and an interview guide. To ensure the reliability of the data, we used Cronbach's Alpha, which yielded a value of 0.767 for the questionnaires. We confirmed the validity by sharing the instrument with the supervisor. The qualitative data were analysed thematically, while the quantitative data were examined using descriptive statistics with the help of SPSS. Throughout the process, the researcher prioritised ethical considerations by maintaining confidentiality, ensuring anonymity, and properly citing references. 

        Findings and Discussion  
The research question of this study was to assess how community involvement, as employed by the school's head as a management strategy, enhances teachers' commitment to their profession. This research question was designed to investigate how community engagement enhances teachers' commitment in public secondary schools in Mvomero District. 
The evidence to address this question was obtained from teachers, parents, school heads, and DEO. To assess this research question, the researcher developed a three-point Likert scale, allowing respondents to express their level of agreement or disagreement with a statement by ticking the response provided, with options of 1=Disagree, 2=Neutral, and 3=Agree. Table 1 below shows sub-items in examining how community involvement enhances teachers' commitment in public secondary schools. 
	Statements
	D               
	N  
	A

	The school-parent association's support positively influences my commitment to my roles as a teacher in this school
	(23.4 %)
	6.3 %
	70.3%

	Strong Community support helps reduce the problem of absenteeism among students
	18.8 %
	4.6 %
	76.6%

	Increased community follow-up increases teachers' seriousness                  
	21.9%
	7 %
	71.1%

	Community involvement in school practices facilitates better student engagement that enhances teachers' effectiveness.
	14.1%
	7.8 %
	78.1%

	Community monitoring of students' behaviour enhances my commitment to teaching as my main role.
	23.3%
	2.3 %
	74.2%

	Collaborative efforts between schools and communities improve educational outcomes for students.
	11.7%
	3.9 %
	84.4%

	Community contributions significantly alleviate resource constraints in our school.
	39.8 %
	11.7%
	48.4%

	High levels of community support for motivating teachers enhance competition among teachers and students. 
	46.1%
	9.4%
	44.5%

	Mutual understanding between the school and community members contributes to improving work-life balance
	34.4%
	5.5 %
	60.2%

	Sustained community involvement helps reduce emotional exhaustion by providing support systems for teachers.
	 21.9%    
	10.9%
	67.2%


Table 1. Teachers' Responses on Community Involvement in Enhancing Teachers’ commitment (N = 128). 
Key: D = Disagree, N = Neutral, A = Agree
Source: Field Data (2025).
The findings in Table .1 reveal that 70.3% of respondents agreed with the statement that support from school-parent associations has a positive influence on teachers’ commitment to their core responsibilities. This finding corroborates the perspective of Parent A1, who stated, 
	“In our parent forum, we contribute an agreed amount for academic development, and we reward every A score in the National Examination. Also, teachers here are rewarded according to their effort with the pupils” (Parent 1, personal communication, April 2025).
These findings from questionnaires and interviews suggest that effective collaboration between the school community and parents facilitates the sharing of achievements, challenges, and the development of strategies to enhance school practices, student outcomes, and teacher performance. This finding aligns with the study by Sunday et al. (2024), who emphasised that guardians and teachers collaborate to create a supportive environment for a conducive teaching and learning process. Their findings also indicate a need to foster mutual understanding and collaboration between parents and teachers, which is crucial for enhancing school effectiveness and educational outcomes. The insights gathered from questionnaires and interviews indicate that when the school community collaborates effectively with parents, it paves the way for sharing achievements, addressing challenges, and developing strategies that enhance school practices, boost student outcomes, and improve teacher performance. This aligns with the research conducted by Sunday et al. (2024), which highlighted the importance of guardians and teachers working together to create a supportive environment that fosters effective teaching and learning. Their findings also underscore the importance of promoting mutual understanding and collaboration between parents and teachers, which is crucial for enhancing school effectiveness and educational outcomes. 
It was further noted in Table 1 that 76.6% of respondents validated the statement that strong community support helps reduce student absenteeism. This suggests that when the entire community comes together to address and manage students' behaviour, including truancy and other related issues, it can significantly help students focus on their studies. This finding is affirmed by Heads of Schools' views, who reported: 
	"The issue of student truancy is quickly reported to the parent. When a pupil misses three consecutive days, we send a message to the parent and ask them to come to school with their child to discuss that matter” (HoS Dand E personal communication, April 2025).     
Findings from questionnaires and interviews demonstrate that effective communication and parental involvement can help address behavioural issues and minimise student absenteeism. These insights align with what was observed in previous studies by Eklund et al. (2022), and Alexandrov (2024), who recognised community organisations as essential yet often overlooked allies in combating chronic absenteeism and attendance-related barriers. This signifies the notation that when students do not attend school, they are considered to be a part of the community, and the community agrees with that behaviour. Still, if not, they can force students to attend school and thus control student truancy.
Additionally, the data in Table 1 indicate that 71.1% of respondents support the view that increased community follow-up influences teachers' seriousness and commitment. This finding is consistent with the statement from Parent 3, who shared the opinion that.
	“I inspect my child’s exercise book. If I find that they did not write for three days, I call the class teacher to understand why the subject teacher did not teach my child” (Parent 3, personal communication, April 2025). 
These findings from questionnaires and interviews illustrate that parental involvement in monitoring learning encourages teachers to maintain their diligence. Prananto et al. (2025) similarly found that community influence through social and psychological mechanisms is crucial in enhancing teachers’ roles in supporting student engagement, academic performance, and motivation. Students from economically stable and educated families tend to receive better supervision, further enhancing their academic engagement. Thus, when parents actively monitor their children's learning, it encourages accountability, consistent study habits, and improved communication between home and school, contributing to better learning continuity.
Moreover, the findings in Table 1 provide evidence that 78.1% of respondents confirm the assertion that community involvement in school practices enhances student engagement and thereby supports teachers' effectiveness and commitment. This finding is corroborated by the perspective of Parent 15, who said: 
“I believe in the triangle of teacher, student, and myself as a parent for my child’s success. I know everything going on at school related to my child by using my teachers and other students” (Parent 15, personal communication, April 2025).
 These findings are based on questionnaires and interviews.	Brings to light that effective collaboration and shared responsibility reduce pressure on any single group (teachers, students, or parents), which in turn fosters educational quality. This finding aligns with the findings by Fasco et al. (2024), who noted that socioeconomic factors, such as family background and financial challenges, can affect student engagement. Hence, community involvement plays a critical role in both teacher commitment and student achievement. 

Furthermore, Table 1 also revealed that 74.2% of respondents believed community monitoring of student behaviour enhances teacher commitment to their instructional roles. Questionnaire data imply that parental oversight of student behaviour, attendance, and extracurricular involvement encourages student engagement, thereby supporting teachers. This respondent’s finding echoes the sentiments found in earlier studies, including those by Guryan et al. (2021), Uwase (2025), and Klein et al. (2022), which emphasise that strong school-family partnerships foster student well-being and academic achievement. Parents 14 and 19 echoed this sentiment, stating, "All of my children know their main responsibility is to attend school and focus on their studies" (Parents 14 & 19, personal communication, April 2025). This finding highlights that active community participation in addressing student discipline and learning habits provides teachers with valuable insights, reinforcing the student-teacher-parent relationship and ultimately contributing to school success. Given that Tanzanian public schools are community-owned, enhancing these partnerships is vital for addressing challenges in accessing quality education.

Moreover, Table 1 shows that 84.4% of respondents agreed with the statement that Collaborative efforts between schools and communities improve educational outcomes for students. This finding is reinforced by the perception from Head of School A, who shared the opinion that,
	We involve parents to support us in addressing any challenges that are not easily resolved by the government, including payment for remedial sessions for exam classes, school transport for pupils, and other emerging issues. They really support us" (HoS A & C, personal communication, April 2025). 
Findings from questionnaires and interviews denote that active support from parents and the community in school-related activities, such as funding extra classes, fosters a sense of shared responsibility for student learning, boosts teachers’ morale, affirms the value of their work, and motivates them to be more dedicated and perform better. This finding is corroborated by studies by Anderson-Butcher et al. (2022) and Griffiths et al. (2021), who also emphasised that effective collaboration between parents and the school community enhances educational quality and boosts teacher performance. Consequently, community involvement serves as a comprehensive support system that improves attendance, academic results, and school effectiveness.
It was also noted in Table 1 that 48.4% of respondents showed consensus with the statement that community contributions significantly ease resource shortages in schools. However, this percentage suggests that most respondents do not widely accept the argument. To signify this, only three out of eleven Heads of Schools reported receiving considerable parental support in terms of resources. Head of School reported, “We have a school bus funded entirely by parent contributions” (HoS A, personal communication, April 2025). Boarding school parents noted their involvement:
“In our parents’ association, we contribute an agreed amount, reward teachers for A scores in exams, and are currently contributing to buy a school bus” (Parents 1 & 4, personal communication, April 2025). 
In contrast, parents of students in day schools stated, “We provide all necessary items for our child, contribute to meals and examination papers, and the government provides all other resources” (Parents 6, 8, & 23, personal communication, April 2025). These differing perspectives suggest that parents whose children attend boarding schools are more engaged than those whose children attend day schools. This calls for policy interventions to ensure equitable parental involvement and resource provision across all school types.
Consequently, as shown in the Table.1, 44.5% of respondents agreed with the statement that high levels of community support and motivation enhance competition among teachers and students. This finding indicates convergence with the Heads of Schools' perspective, stated, 
"Due to the many rewards provided for good performance in national exams, the level of competition among teachers to produce more A scores has increased" (HoS A, B, C, personal communication, April 2025). 
These findings, based on questionnaires and interviews, highlight that tangible rewards can enhance performance and motivation. This finding is consistent with a prior study by Mutesasira and Marongwe (2024), which confirmed that recognition and support, both physical and psychological, significantly boost teacher performance. Thus, motivation drives competition, innovation, and accountability in teaching practices.
Additionaly, finding in Table 1 portrays that 60.2% of respondents responded positively to the argument that mutual understanding between school staff and the community supports teachers' work-life balance, This finding is in agreement with opinion of Heads of Schools stated, "We communicate well with the community, hire farms from them, and share thoughts and challenges during parent-teacher meetings" (HoS D, E, & J, personal communication, April 2025). This supports the findings of Ramos and Galleto (2020), who noted that community cooperation helps teachers balance professional and personal lives. Positive relationships between teachers and parents foster shared responsibility and reduce teachers' sense of isolation. Therefore, mutual understanding contributes to improved teacher performance and overall school effectiveness.
Finally, findings in Table 1 show that 67.2% of participants agreed that ongoing community involvement helps mitigate emotional exhaustion among teachers by providing consistent support systems. These findings indicated agreement with parents' views, who emphasised, “We support remedial classes and reward high performance, but we ensure regular lessons are not compromised” (Parents 1 & 3, personal communication, April 2025). These findings, based on questionnaires and interviews, demonstrate that active community support eases the work and emotional strain of teachers. These outcomes align with previous research, which suggests that positive relationships between teachers and parents, along with perceived autonomy, are associated with increased motivation and reduced emotional exhaustion (Wang et al., 2024). Thus, when teachers feel respected and supported by parents, they are more likely to be motivated and committed to helping students and ensuring the return on parental investment. Sustained, positive parental involvement benefits not only students but also emotionally and professionally supports teachers, reducing burnout and improving school performance.
SUMMARY, CONCLUSION, AND RECOMMENDATION
Summary of the Findings
This study examined how community involvement can enhance teachers’ commitment in public secondary schools in Tanzania. A key research question guided it: How does community involvement enhance teachers' commitment in these schools? The findings highlighted a strong correlation between community participation and various aspects of teacher performance and student outcomes. It was evident that when parents and the community get involved, it significantly uplifts teacher motivation, accountability, and overall performance. For instance, the support from school-parent associations in community efforts to tackle student absenteeism and monitor student behaviour emerged as a crucial factor in enhancing teacher effectiveness and commitment. Furthermore, the study highlighted that when parents actively monitor their children's learning and engage in school activities, it plays a crucial role in enhancing the effectiveness of teaching. Additionally, the research found that collaborative efforts between schools and communities led to notable improvements in both student outcomes and teacher morale. However, it also noted some disparities between boarding and day schools regarding parental financial contributions and levels of engagement. In conclusion, effective parent-teacher associations are crucial for uplifting teacher morale. When parents are actively involved, teachers feel more appreciated and supported, which in turn boosts their engagement and commitment. Therefore, school leaders should make a concerted effort to build strong relationships with the community, involving them not just in fundraising but also in academic decision-making and motivational initiatives for both staff and students. Moreover, the study revealed that community-driven rewards, collaboration in school decision-making, and parental follow-up on student progress create a supportive environment that encourages teachers to put in more effort in teaching and supporting students' learning.

Conclusion
The study concludes by emphasising that community involvement plays a crucial role in enhancing teacher commitment, student engagement, and the overall effectiveness of public secondary schools in Tanzania. When parents and community members take an active role in school governance, provide academic support, and monitor students, teachers feel more appreciated, supported, and inspired. This sense of value enhances their dedication to their profession and improves their academic performance. However, while there are some positive trends, significant disparities exist in community contributions between boarding and day schools. This highlights the urgent need for fair policies that ensure all students and teachers can benefit from strong partnerships between the community and schools. The study emphasises the importance of fostering mutual understanding, promoting ongoing collaboration through a legal framework, and establishing supportive environments that emphasise shared responsibility for educational practices. Ultimately, to enhance teacher effectiveness and mitigate burnout, school leaders and policymakers must make community involvement a standard practice. This isn't just about supporting school operations; it's also a vital part of governance, decision-making, resource mobilisation, and strategies for academic success.

Recommendations
[bookmark: _Toc202298860]Recommendations for Actions
Based on the study's conclusions, the following recommendations are proposed: To strengthen school-community partnerships, schools should establish formal structures, such as parent forums and stakeholder committees, that encourage active community participation. These structures are crucial for fostering effective communication and collaboration on key issues, including resource allocation, student behaviour, attendance, and teacher motivation. This aligns with Niwagaba's findings (2025), which highlighted that robust school-community relationships are key to building an inclusive, democratic, and people-centred education system. Niwagaba also noted that positive relationships between schools and communities can lead to improved student performance, higher attendance rates, and better behaviour. Creating these formal structures is essential because when the community gets involved, it can lead to better educational outcomes. These partnerships can boost students' academic success, increase attendance, and help reduce behavioural issues. Moreover, they can motivate teachers by offering moral support, material help, and recognition for their hard work. Additionally, these structures facilitate ongoing communication and collaboration between schools and communities, enabling early detection and joint solutions to any challenges that may hinder effective teaching and learning.

Recommendations for Policy Makers
The district education office needs to create and formalise guidelines for community involvement, while also enhancing the role of School Parent Associations (SPAs) in areas such as academic planning, decision-making, and initiatives to motivate teachers. This approach can really uplift teacher morale and commitment, especially when parents recognise teachers' hard work through performance-based rewards. This idea aligns with Modise's (2023) observation about the importance of establishing a solid community foundation, which is greatly supported by law enforcement agencies that utilise their resources to shape behaviours, policies, and cultures within organisations, thereby fostering stronger ties between schools and their communities. This is crucial, especially since the study found differences in parental involvement between boarding and day schools. By setting clear guidelines, we can ensure that both groups of parents participate equally, promoting transparency and accountability in decision-making. This strategy can enhance policy implementation, reduce conflicts between parents and schools, and ensure that motivation programs are designed fairly to support teachers in various school environments.

Recommendation for further studies

The researcher recommends the following areas:
Study to examine community engagement strategies that are most effective in ward secondary schools for enhancing teacher commitment. 
A study to examine the influence of socioeconomic factors on community members in school practices.
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