



Preservice Teachers’ Assumptions and Motives to Become Teachers: Hope and Professionalism
Abstract
This study investigated how preservice teachers view the teaching profession. The study was guided by two theories, namely: Self – determination theory and Hope theory. Qualitative and quantitative methods of data collection were employed whereby questionnaires and interviews were the tools of data collection. The study come-up with the major findings that preservice teachers assumes teaching is a noble and valued profession that plays a critical role in determining the destiny of the country. Nonetheless, issues with work-life balance and job security were discovered. Teaching, according to the study is motivated by passion and hope.  Also respondents argued that ethical behaviour, teamwork, accountability, and continual professional growth are essential components of the teaching professional. From the study findings, preservice teachers are conscious of the challenges they face and suggest improving mentor-ship, integrating training with classroom practices, developing professional intelligence and cultivating a more comprehensive professional identity.
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Introduction
Personal, cultural, and educational factors often interact in a complicated way to influence the decision to become a teacher (Mwakalinga and Mbuta, 2025). People do not make this decision alone; rather, education, role models, cultural norms, and the profession's perceived social worth all play a part in shaping their goals (Kang et al, 2023: Richardson & Watt, 2006: Mwakalinga and Mbuta, 2025). Those presently enrolled in teacher education programs, known as preservice teachers, have a variety of preconceived notions about what teaching is all about. According to Pajares (1992), these presumptions are frequently firmly anchored in previous educational experiences and socialization processes and may include romanticized notions of teaching as a noble vocation or as a stable career with long-term prospects. These presumptions are supported by a variety of motivations that influence their career choices, such as extrinsic factors like job security, vacation time, or social respect, or intrinsic motivations like the desire to positively impact children's lives or the joy of working with young people (Watt & Richardson, 2007: Mwakalinga and Mbuta, 2025).
Preservice teachers' professional identities, engagement levels, and future classroom performance are significantly impacted by these assumptions and motives, which go beyond simple theoretical concepts (Beauchamp & Thomas, 2009). Early in their career, a person with strong intrinsic drive is more likely to approach their profession with resilience and passion in spite of challenges and setbacks. Snyder (2000) claims that hope is a cognitive-motivational construct that is essential for helping people set objectives, figure out how to get there, and maintain motivation while working towards those goals—even when challenges arise. In order to help prospective teachers be adaptable in their coping strategies, it can be quite effective to promote hope in teacher education.
Moreover, professionalism is another important factor that interacts with optimism and motivation. A strong sense of professionalism, including ethical conduct, a dedication to lifelong learning, and a reflective perspective, must be fostered during teacher training, even though preservice teachers may first view teaching through an altruistic lens (Sockett, 1993). Preservice teachers' long-term dedication and efficacy are much increased when they are encouraged to view themselves as competent professionals with obligations to students, institutions, and society rather than only as careers or knowledge imparters.
Therefore, understanding the fundamental elements that influence people's choices to become teachers is essential, particularly when considering professionalism and hope. It describes how training programs could assist aspiring teachers in developing the professional conduct and emotional resilience necessary for a long and successful teaching career. Training programs can better prepare educators who are not just highly qualified but also passionate about their role in influencing future generations by directing their curricula towards these fundamental principles and attitudes.
Statement of the Problem
Few studies have examined how hope and professionalism specifically influence the motives and presumptions of preservice teachers. Other studies have examined the differences between dream and real careers, as well as the reasons why people choose to become teachers (Mwakalinga and Mbuta, 2025; Richardson & Watt, 2006; Kyriacou & Coulthard, 2000). The majority of the study now in publication focuses on broad motivations like the desire to engage with children, the impact of previous educators, or job stability. Nonetheless, there is a growing understanding that the decision to become a teacher and maintaining commitment during teacher training are significantly influenced by deeper psychological and professional characteristics, especially professionalism and hope.
According to Snyder (2000), hope is a cognitive and motivational process that entails establishing objectives, coming up with plans to reach them, and staying motivated to persist through setbacks. Within the framework of teacher education, optimism gives aspiring educators the mental toughness they need to handle the demands of practicums, training, and classroom life (Day, 2004). Teachers are more likely to be optimistic, endure through challenges, and continue to pursue lifelong learning if they enter the field with high levels of hope. Despite its importance, hope is still not well understood in the field of teacher education research, particularly when it comes to how it influences the preconceptions and expectations that preservice teachers have of the job.
According to Sockett, (1993): Beauchamp & Thomas, (2009), Professionalism in teaching involves thoughtful practice, ethical commitment, and a commitment to educational principles. In order to improve motivation, accountability, and job satisfaction, preservice teachers may first concentrate on norms and behaviour before progressively broadening their knowledge to incorporate ethical and social components.
 As teaching grows more difficult due to growing workloads, societal pressures, and policy-driven reforms, the OECD emphasizes the significance of comprehending how hope and professionalism play a role in early teacher development. By concentrating on these factors, teacher education programs can become more sustainable (OECD, 2019).
Objectives of the Study
This study aims to:
· Investigate the assumptions preservice teachers hold about the teaching profession.
· Explore the motives that influence their decision to become teachers.
· Examine the role of hope as a personal and professional driver in choosing the teaching career.
· Analyze how preservice teachers perceive the notion of professionalism in education.
· Identify implications for teacher education programs in fostering positive professional identity.
Theories guiding the study
The study is guided by two theories, namely: Self–Determination Theory and Hope Theory.
Self-Determination Theory (SDT). 
Self Determination Theory (SDT) gives a guideline for understanding reasons that makes preservice teachers  to enter the profession Deci & Ryan (1985; Deci & Ryan, 2000/2002/2017). The theory tries to identify internal motives (driven by internal satisfaction, values, or interest in teaching itself), and external motives (driven by external rewards, recognition, social prestige, or job security). Mainly self determination theory requires self autonomy, competence, and relatedness; satisfaction of these needs fosters internal motivation, internal commitment, well‐being, and perseverance.
With reference to the current studies for exaple McLennan, McIlveen, & Perera (2021) tested a pedagogical model of autonomy, competence, and relatedness among preservice teachers (n = 402) and discovered that satisfaction of these needs strongly predicts teacher self‐efficacy and professional commitment. Grosßmann, et al. (2023) studied Self Determination Theory‐based intervention among biology preservice teachers; outcomes revealed that increasing autonomy support led to improvements in knowledge, beliefs, and intentions about teaching profession.   Again in a systematic review & meta‐analysis by Wang, et al. (2024) come out with the findings that the interventions (in various educational settings, including with teachers) produces significant increases in internal motivation, autonomy, competence, and relatedness. 
From the current studies above, it can be realized that in a teacher preparation program, preservice teachers have a strong professional commitment when their environment supports self autonomy (choice, voice in their training), developing competence (feedback, skills, mastery), and fosters relatedness (supportive relationships with peers, mentors, students).
Hope Theory 
The Hope Theory describes two essential components namely: agency (the willing‐power or determination to pursue goals) and pathways (the perceived capacity to find appropriate ways around obstacles towards stetting the targeted  goals) (Snyder et al, 2000) . Hope is not simply optimism but involves planning, goal‐setting, and adaptability.
Recent studies shows how hope functions in educational settings, including for preservice teachers or those in training. For example, Wong, Wong, & Yuen (2024) in a BMC Psychology study differentiated the domain‐specific academic hope and global hope among college learners, and came up with the fact that academic hope had stronger unique impact on academic performance and goal setting than more general hope measures. 
Not only that but also, Shan & Xu (2025) assessed hope, academic thriving, and adaptive coping among undergraduates under academic depression. Their study depicted that hope significantly predicted both thriving and adaptive coping, which in turn related to emotional well‐being and peace of mind. Thus, preservice teachers, have a role of coping and thriving suggests relevant mechanisms for how hope might buffer preservice teachers against challenges in teacher training. 
According to the Hope Theory, the author of this study argue that preservice teachers who have higher agency and pathways thinking are more likely to set challenging but attainable professional development goals, persevere in the face of adversity, adjust when faced with obstacles, and keep a positive outlook on their future efficacy as educators.
Putting this together, your theoretical framework might be refined thus:
According to self-determination theory, preservice teachers' motivation is influenced by both external motives (such job stability and social status) and internal motives (like the desire to make a difference in society, the joy of teaching, and personal fulfillment) aspects. According to SDT, work environments that meet the needs of autonomy, competence, and relatedness are likely to promote self-efficacy, career commitment, and intrinsic motivation (McLennan, McIlveen & Perera, 2021; Grosßmann et al., 2023; Wang et al., 2024). Conversely, preservice teachers who possess strong agency and clear paths thinking are better able to create objectives, persevere through training challenges, adjust to setbacks, and maintain resilience, according to Hope Theory (Snyder, 2000) (Wong, Wong & Yuen, 2024; Shan & Xu, 2025; MacIntyre et al., 2022).
Methodology
Research Design
Quantitative and qualitative approaches were used to explore lived experiences and perspectives, employing a mixed-methods design to enhance the depth and breadth of understanding (Creswell & Plano Clark, 2018). The study involved one hundred and ten participants. Sixty preservice teachers participated in filling out online surveys, while forty preservice teachers were involved in focus group discussions. There were five discussants in each focus group, all enrolled in teacher education programs at two universities, meaning four focus group discussions were conducted at each university. The use of focus groups is particularly suitable for exploring shared experiences and group dynamics in educational settings (Krueger & Casey, 2015). The researcher assumes that respondents from the two universities can be considered representative, as universities in Tanzania typically admit students from various regions and even from other countries, provided they meet the admission criteria established by the Tanzania Commission for Universities (TCU, 2022).
Findings and discussions
Assumptions preservice teachers hold about the teaching profession. 
Table 1 below presents the findings about preservice teachers’ assumptions about the teaching profession. The quantitative findings are presented by using percentages and the mean. The use of percentages and the mean makes the reader simply comprehend what is reported. Nevertheless the qualitative data from the focus group discussion are presented as anchor examples supporting what is being interpreted.
Table 1: Preservice teachers and teaching profession
	Items
	1
	2
	3
	4
	5
	Mean

	
	Responses in percentage
	

	Teaching is a noble and respected profession in society.
	68.2
	22.7
	0
	2.3
	6.8
	1.57

	Teachers play a crucial role in shaping the future of the nation.
	84.1
	9.1
	0
	2.3
	2.5
	1.34

	The teaching profession offers long-term job security
	46.7
	24.4
	22.2
	0
	6.7
	1.96

	Teachers have a great deal of autonomy in their work and Teaching is more about passion than financial gain
	62.2
	17.8
	4.4
	6.7
	8.9
	1.82

	The workload of teachers is manageable and flexible and Teaching offers a good work-life balance
	51.1
	15.6
	22.2
	2.2
	8.9
	2.02


1 = Strongly Agree, 2 = Agree, 3= Neutral 4 = Disagree 5 = Strongly Disagree
Teaching is a noble and respected profession in society
From the findings it can be realized that 68.2% strongly agree, 22.7% agree, with the mean: 1.57 therefore majority perceive teaching as a noble and respected profession. And the mean of (1.57) being low indicates strong positive realization of the teaching profession. While only 2.3% disagree and 6.8% strongly disagree. Despite the fact that there are very few who disagree and strongly disagree yet they give a picture of another vision of the teaching profession. The researcher doubts why these respondents do not see the teaching professional as a noble yet they have opted for the profession? In line with the study done by Mwakalinga and Mbuta, 2025 about my dream career vs my real career it can be assumed that teaching is not their dream career therefore there are other factors which convinced them to join the profession.
Moreover the general findings here suggests that societal recognition and honor associated with teaching remain high. It reflects a cultural or traditional value that places teachers in high regard, possibly tied to their role in nation-building and moral guidance.

Teachers play a crucial role in shaping the future of the nation
In teachers role in shaping the future nation more than 84% strongly agree, and more than 9% agree with the mean of 1.34. This gives a clear picture that teachers are very important in molding the future nation. However, 2.3% disagree and 2.5% strongly disagree. These who do not agree maybe they have the reason for disagreeing. Yet having the mean of 1.34 is an indicator that almost everyone agreed that teachers are essential to national development.
Such strong agreement reinforces the belief in the pivotal function of teachers in educational and societal transformation. This perception could help in recruiting passionate candidates into the profession despite other challenges like remuneration, working condition, workload and others. Also in the interview respondents argued in line with the above presented findings, below is the sample of argumentation:
My hopes is to be a good Teacher who can be as a mirror to my students as well as people surrounding, also it was my hope that if I become a teacher, I will use that platform to pursue further studies. Hope gives me the motivation to pursue teaching with dedication and purpose (Interview M, 14th May, 2025)
The teaching profession offers long-term job security

About long term job security, 46.7% strongly agree, 24.4% agree, 22.2% neutral and the Mean: of 1.96. Here there are disparities in responses, nevertheless those who are neutral in responses gives a picture that there may be some factors that lower long term job security in the teaching profession which might be accompanied by transgressing the teachers professional code of conduct and personal factors (Ingersoll and Merrill, 2011).
Also it can be reflected that, while teaching may still be seen as stable profession, concerns about job security may be growing due to contract-based employment, policy changes like having interviews in securing a job, or economic pressures. The relatively higher mean (1.96) shows more varied views on the fact that the teaching profession.

Teachers have a great deal of autonomy and more about passion of their work than financial gain
Participants strongly agreed that the teaching profession have great deal of autonomy and passion than payment (62.2%), while 17.8% agreed and 8.9% disagreed with the mean of Mean: 1.82 this can be interpreted as majority of respondents feel that teaching is a passion-driven profession with a degree of autonomy. Nevertheless, almost 10% disagree who disagree might have reasons for their disagreement. This reveals an acknowledgment that teaching requires intrinsic motivation more than material rewards. However, the minority dissent could be reacting to bureaucratic restrictions, curriculum mandates, or poor working conditions that limit autonomy.
Teachers’ workload is manageable and flexible and teaching offers a good work-life balance
More than 50% of the participants strongly agreed that the workload of teaching is manageable, flexible and offers good work life balance. While more than 15% agreed, 22.2% were neutral with the mean of 2.02. This can be reflected as the variation of various factors affecting the workload to teachers like number of students enrolled, number of the employed teachers, infrastructural support and the availability of the teaching and learning materials.
This item had the highest mean (2.02), showing the least agreement among all statements.      Nearly a quarter were neutral and nearly 9% disagreed. This suggests that while a majority may believe in manageable workloads, a significant proportion is either unsure or disagrees. This points to workload and work-life balance as potential areas of dissatisfaction. Teachers may be experiencing stress from administrative tasks, large class sizes, or inadequate support (Martínez-Moreno and Petko, 2024).
Motives That Influence the Decision to Become a Teacher
The decision to become teachers is facilitated by Passion for teachings, Influence from former teachers, Desire to contribute to society, Job security, Opportunity to work with children, Family influence and Lack of alternatives others are favorite, society needs and poverty Stellmacher,  Franz & Paetsch,(2025)
Table 2: Role of hope as a personal and professional driver
	Items
	1
	2
	3
	4
	5
	Mean

	I am hopeful that teaching will bring fulfillment to my life
	47.7
	27.3
	18.2
	0
	6.7
	1.91

	Hope drives me to overcome challenges in my training
	64.4
	17.8
	11.1
	0
	6.7
	1.67

	I see teaching as a pathway to achieving my long-term goals
	60
	15.6
	13.3
	0
	11.1
	1.87

	My hope for social change motivates me to pursue teaching
	58.8
	24.4
	11.1
	2.2
	4.4
	1.71


1 = Strongly Agree, 2 = Agree, 3= Neutral 4 = Disagree 5 = Strongly Disagree
Hope and fulfillment to life
Respondents who strongly agreed that they hope that teaching will bring life fulfillment were 47.7%, 27.3% agreed and 18.2% were neutral with the mean of 1.91. Having the mean of 1.91 it indicates that majority are agreeing with teaching profession. Albeit, those who are neutral (18.2%) might have reliable reasons of being neutral. OECD (2021), Ngussa & Gabriel (2017), Skaalvik & Skaalvik (2017), Madigan & Kim (2021) and Gallant & Riley (2017), pointed out reasons that reduces satisfaction to teachers which are: low salaries, big classes, and disrespect from the community, lack of teaching resources and poor teaching and living environment. The mentioned reasons might also be the reflection of the neutral respondents. Yet the author tries to figure out that in reality life fulfillment is not common to all people because of the differences individual have and the life priorities. This can be reflected to teachers and preservice teachers as well and be supported by the study done in China by, Yu X, An M, Zhao X. (2023) which discovered that there are variation in teacher preparations and perceptions due to different needs.
Notwithstanding, 60% strongly agreed that teaching is a pathway to achieving long term goal, 15.6% agreed, 13.3% disagree and 11.1% strongly disagree with the mean of 1.87. Mwakalinga and Mbuta (2025) contented that some teachers had different dream careers yet they are teachers. The teachers whose teaching professional was not their dream career might have the idea that teaching profession is a pathway to other careers. And those who do not agree can be perceived as full time teachers since teaching was their dream career. 58.8% strongly agreed that they joined the teaching career because they wanted to make changes in the societies, 24.4% agreed, 11.1% were neutral, 2.2% disagreed and 4.4% strongly disagreed.
From the qualitative findings the participants argued that they have chosen the teaching profession due to deep passion for education, being influenced by the previous teachers and family. Below are the anchor examples:
My decision to become a teacher was influenced by a deep passion for education and the impact my former teachers had on me. I was inspired by how they guided, mentored, and shaped students into responsible individuals. Additionally, my family encouraged me to pursue teaching because they believed it is a stable and respected profession. I also wanted a career where I could interact with children, contribute to the community, and help shape the future (Interview X, 13th May, 2025).
It is my hope that when am going to be a teacher am going to act as a role model to my students even to influence them to be a future teachers (Interview Y, 13th May, 2025)
Hope gives me the strength to keep moving forward, even when I face difficulties. It reminds me that the effort I put into becoming a teacher today will help shape a better future for my students. My desire to make a positive difference in their lives keeps me committed and motivated to succeed in this profession (Interview P, 13th May, 2025)
Pre-service teachers' identity, resiliency, and purpose are influenced by hope, promoting social impact, future-focused thinking, and personal fulfillment. Teaching fosters civic involvement, moral commitment, and personal goals, fostering professional identity and passion.
Table 3: Perception of the teaching profession
	Items
	1
	2
	3
	4
	5
	Mean

	Being a teacher requires adhering to a professional code of conduct.
	64.3
	23.8
	2.4
	0
	9.5
	1.67

	Teachers should continually engage in professional development
	76.7
	11.6
	2.3
	0
	9.3
	1.53

	Professionalism includes maintaining ethical standards in teaching
	79.1
	14
	0
	0
	7
	1.42

	A professional teacher should collaborate with colleagues and parents
	76.2
	14
	2.4
	2.4
	4.8
	1.45

	I believe dressing and communicating appropriately reflects professionalism
	73.8
	19
	0
	2.4
	4.8
	1.45

	Professionalism involves being accountable for students' learning outcomes
	73.8
	19
	0
	0
	7.1
	4.48


1 = Strongly Agree, 2 = Agree, 3= Neutral 4 = Disagree 5 = Strongly Disagree
From table 3, the findings shows that being a teacher is agreeing to the professional code of conduct 64.3% strongly agreed, 23.8% agreed, 2.4% neutral and 9.5% strongly disagreed. 76.7% strongly agreed on continually engaging in professional development, 11.6% agree, 2.3% were neutral and 9.3% strongly disagreed. In general majority agreed on professional standards like ethics, collaboration, dressing and being accountable to the students.
The findings from the interview correlated with those of questionnaires see the quoted examples below:
How would you describe a professional teacher?
A person who can increase positive impact in education sector, A professional teacher is someone who is knowledgeable, well -prepared and committed to the growth and success of their student, also a teacher is the one having certificate and effective in teaching and learning methods (Interview Y, 13th May, 2025)
A teacher is the one engaging students and parents in educational development. Or is a learned person whose work is helping students gains and maintains in competency of world today also is one who maintains ethics ,best wearing style, in general I would describe a professional teacher by his or her role model and passion about teaching (Interview P, 14th May, 2025).
Professional Teacher is one who speed up the leaning activities also accountable to his/her institution, should be creative and be able to evaluate students development in learning and teaching process, professional teacher is the process of doing something well through corporation between the teacher and society for the aims to improve the knowledge (Interview X, 13th May, 2025).
The professional teacher is not only described as the one with pedagogic/andragogic content knowledge but also who is a methodical in different aspects of life through observing properly the professional code of conduct.
Nevertheless, participants were asked about the implication of teacher education program. Table 4: presents the summary of the findings.
[bookmark: _GoBack]Table 4: Implication of teacher education programs
	Items
	1
	2
	3
	4
	5
	Mean

	My teacher education program effectively prepares me to become a professional teacher
	71.4
	21.4
	2.4
	0
	4.8
	1.45

	The program helps me develop a strong professional identity
	69
	23.8
	2.4
	0
	4.8
	1.48

	I receive adequate mentors-hip and guidance in the program
	50
	31
	11.9
	0
	7.1
	1.83

	Courses and experiences help me reflect on my professional values
	61
	31
	2.4
	0
	4.8
	1.55

	The program promotes a sense of belonging to the teaching profession
	69.1
	26.2
	7.1
	0
	4.8
	1.6


1 = Strongly Agree, 2 = Agree, 3= Neutral 4 = Disagree 5 = Strongly Disagree
The respondents generally agreed that the education program effectively prepares them to become professional teachers, 71.4% strongly agreed, 21.4% agreed, 2.4% were neutral and 4.8% strongly disagreed. Also majority declared that they receive adequate mentor-ship and guidance in the program with 50% strongly agreed, 31% agreed, 2.4% neutral and 7.1% strongly disagreed with the mean of 1.83. The percentage of neutral response and strongly disagreed is very small and can have a big impact in the teachers education program. Due to this doubt a researcher conducted an interview on what to improve in the teacher education program. The following were the quoted responses from the interview:
Enhance practical experience and focus on reflective practice, Government to make teaching profession to be respected, I would suggest that a teacher should be passion always and motivation to the students, Increase creativity and also to influence the learners or inspiration, my teacher should motivate me and giving hope to me so as to become a professional teacher (Interview P, 14th May, 2025).
The improvements that I will suggest to my teacher education program are: Mentor-ship Programs, Reflective Practices, Practical Experience, Professional Networking, Role Clarity, Emotional Support, and Diverse Perspectives. These changes can create a stronger foundation for teachers to develop a positive and sustainable professional identity (Interview X, 13th May, 2025). 
Timetable to reflect the students’ needs, Use practical education and not based theoretical education, To increase another way out of curriculum which teacher use the another skills from their professional not to follow only the curriculum and to teach every student in order to have a good teachers(Interview Y, 13th May, 2025).
From the quotes above it can be learned that there are some things that education training program must review and take into consideration for example the teaching practice, professional networking, emotional intelligent, timetable reflecting to students needs and developing a student teacher holistically.
General application of the findings
Since most preservice teachers strongly believe that teaching is a noble and respected career, teacher education programs can capitalize on this by: Embedding modules on teacher identity and professional pride, so that respect for teaching is not only socially conferred but internally reinforced. Encouraging role‐model mentorship where preservice teachers engage with experienced, highly regarded teachers. This aligns with Day (2018) who stresses that cultivating teacher identity strengthens long‐term commitment. Providing structured opportunities for community engagement projects, where preservice teachers demonstrate their value to society early on (Ingersoll and Merrill, 2011: Wong & Zhang, 2023).
With 84% acknowledging teachers’ nation‐building role, training programs should: Integrate civic education and social responsibility into curricula, emphasizing teachers’ contributions to democratic and economic development.Use reflective assignments where preservice teachers articulate their envisioned societal impact, thereby reinforcing purpose‐driven teaching (Klassen et al., 2021). Promote policy literacy workshops so that preservice teachers understand how their work connects to broader national goals such as SDG 4 (Ngussa & Mlwilo, 2022).
Since the respondents showed ambivalence regarding  job security. Teahers Training programs can: Organize for career planning sessions that address realities of employment trends, contract work, and alternative career pathways linked to education (Hanushek & Rivkin, 2021). Also the training programs develop resilience and adaptability training so teachers are equipped to thrive despite systemic uncertainties (Skaalvik & Skaalvik, 2018). Work with ministries or NGOs to prepare career mentor-ship programs, which are demonstrating that teaching skills are transferable across different sectors (Schleicher, 2022).
In the study id was revealed that most of the preservice teachers value passion and self autonomy, teacher training should safeguard this internal motivation by: Using Self‐Determination Theory (SDT) principles (Deci & Ryan, 2017; McLennan et al., 2021) to create self autonomy‐supportive learning environments.
Allowing preservice teachers to participate in workshops makes them reconnect with their internal motivations when bureaucry is followed or financial challenges arise. Outlining career narratives of teachers who found fulfillment beyond material rewards, reinforcing purpose‐driven motivation (Wang et al., 2024).
From the hope theory it can be suggested that, training programs should intentionally cultivate and incorporate goal‐setting workshops (agency) and problem‐solving simulations (pathways), so preservice teachers practice developing-proper ways reach the professional aims (Gallagher et al., 2017). Again use of narrative inquiry assignments, where preservice teachers write personal stories of resilience and future aspirations, reinforcing hopeful identity formation (Shan & Xu, 2025). Nevertheless, building mentor-ship and coaching programes that provide continuous feedback, helping preservice teachers maintain hope in the face of setbacks (MacIntyre et al., 2022).
Since most preservice teachers acknowledged that professionalism strengthen ethics and code of conduct training using case studies of real classroom dilemmas is important (OECD, 2021). promoting cooperative practice activities in which preservice teachers practice communication and accountability while working in groups with parents and community stakeholders. Establish a culture of lifelong learning by creating professional development portfolios that monitor progress in areas such as accountability, attire, and communication (Schleicher, 2022). 
Conclusion
According to this study, most of the preservice teachers typically have favorable opinions of teaching and consider it to be a noble and significant occupation. Albeit, some also voice worries about work-life balance, workload, autonomy, and job security. Many people think that teaching, which is motivated by passion rather than money, offers long-term security and autonomy. Teachers' professional identities are strongly shaped by hope, yet obstacles can sap their zeal. Nevertheless preservice teachers emphasized issues of being accountable, working as a team, observing ethical standards, continuous professional development and general physical appearance as a teacher that they are important aspects of the teaching professional. Furthermore, areas that needs improvement are emotional support, practical experience, and mentoring. The study concludes by pointing out that resilient, prepared, and professionally grounded, teacher education programs should include the real-world experience, emotional support, mentor-ship, and reflective opportunities which will enable student teachers to cope with unknown future challenges.
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