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[bookmark: _Toc201580058]ABSTRACT
[bookmark: _Hlk194372633]In Kenya's arid and semi-arid regions, mobile schools offer communities a vital substitute for traditional educational institutions Despite the government and educational partners' attempts to encourage education among nomadic groups, more than 80% (135,000) of school-age children in the areas inhabited by nomadic pastoralists still do not have access to the free primary education. The study sought to establish the effectiveness of mobile schools in enhancing access and retention of learners with special needs in Garissa County. The study adopted descriptive research design; targeting a population of 151, which comprised 4 head teachers, 2 education officers, 12 teachers, 16 parents,112 learners, 5 EARC officers.  Using purposive sampling, study obtained a sample of 134 respondents.  Data was collected using questionnaire, interview schedule, and focus group discussion guide. Reliability of the questionnaire was tested the test-retest approach while validity was tested using content analysis. While qualitative data was analysed using thematic analysis, quantitative data used descriptive statistics. The study findings revealed that mobile schools were ineffective in in promoting access and retention of learners with Special Needs in Garissa County. The study recommends that the ministry of education for assessment to the EARCs to facilitate proper assessment procedures; training of teachers on use of varied teaching strategies and resources to cater for individual needs of the learners; schools to keep an open network and relationship with parents for collaborative decision making and progress monitoring of learners with special needs. Findings of this study will help the ministry of education to put in place strategies that are geared towards effective provision of education to learners with SN in pastoralist communities.
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[bookmark: _Toc201580064]INTRODUCTION
[bookmark: _Toc201580065]1.1 Background of the study
Special needs education has received progressively growing attention in the recent years (Hallahan et al. 2023; Makatiani, 2020), In USA, adequate implementation on special needs education has advanced to a greater extent (Chow, de Bruin & Sharma, 2024; Barnett, Weisenfeld, Brown, Squires, & Horowitz, 2016). This is same to other developed countries. However, in Africa, most of the countries are on the verge of applying comprehensive education. In Ghana, identification of particular educational requirements for early childhood has experienced minimal collaboration with trained personnel calling for improved training of practitioners working in early childhood settings (Ackah-Jnr, & Udah, 2021; Mensah & Shaya, 2016). The Kenyan Government, through its Constitution (2010), guarantees every person with disabilities the right to go to schools and use facilities within the community that fit their personal interests. Moreover, initiatives such as the Kenyan Basic Education Act, the 2009 Special Needs Education Policy Framework, Kenya Policy Framework for Nomadic Education (2015) and importantly, the Sustainable Development Goal (SDG) No. 4, emphasizes on mainstreaming special education into regular school systems while providing specialized support (Kenya Institute of Special Education, 2023). This is ongoing but with difficulties for the isolated communities such as pastoral communities (Akinyi, 2025; Gammino, 2016). They are groups of people that frequently relocate in quest of pasture for their animals and fresh water. These have made it difficult for children from these communities to formally enroll in Kenya's secular, stationary school system.  In these regions, dropout rates were high while 2% of children from these communities were enrolled (Bruyere, Trimarco, & Lemungesi, 2016). Students with exceptional difficulties are more affected by early cultural views than by being sent to school (Marvi, 2023; Elder & Kuja, 2019). The primary cause of this is incapacity to address the distinct and varied needs and situations of various groups (Zickafoose et al., 2024; Hebbeler Spiker, 2016). 
[bookmark: _Toc21679382]Mobile learning has emerged as an appropriate initiative had  for expanding access to education for children who would otherwise find it difficult to attend fixed schools (Sisouvong & Pasanchay, 2024; Kaliisa, & Picard, 2017). It enhances increased enrollment rates for less privileged students within the community. It enhances increased enrollment rates for less privileged students within the community. The integration of mobile learning technologies in Kenyan schools has also facilitated the development of digital literacy skills among both teachers and students, creating pathways for enhanced educational outcomes in remote and underserved communities (Ndiangui, P., Mwangi  & Zhang, 2025). Furthermore, mobile learning platforms have enabled the distribution of educational content in local languages, thereby addressing linguistic barriers that traditionally hindered effective knowledge transfer in diverse cultural contexts. In order for these disenfranchised populations to undergo transformation, access to education requires safe venues where instruction and learning may take place (Suri, 2014). Importantly, it seems to align with the culture, way of life, and means of subsistence of nomadic peoples (Koissaba, 2017). These educational innovations represent a paradigm shift from conventional sedentary schooling models, incorporating flexible pedagogical approaches that recognize the seasonal migration patterns and traditional knowledge systems of pastoral communities. The implementation of mobile schools often requires collaboration between government agencies, non-governmental organizations and community leaders to ensure that curriculum delivery remains consistent with both national educational standards and local cultural practices (Indrayadi, Anggita, & Utami, 2025).
Globally, literature revealed that the many countries have adopted this system of mobile schools in order to adequately address the problem of school drop-out rate (Eliza et al., 2024). However, Imana, (2020) indicated the success of mobile schools initiative is significant hinder by impending challenges (Chege & Juma, 2019; Giles,2018; Mutugi, 2018; Brown et al. 2016; Mensah & Shaya, 2016).. The study Osman, Dure, Oracha and Okutoyi (2020) indicated that retention rates dropped from 45.7% in 2014 to 23.7% in 2018 due to systematic deficiencies in resource provision. Although studies address retention challenges in marginalized regions, it not clear the manner in which mobile schools related access to education and retention of pupils in garissa County, the current study locked. This research therefore sought to establish the effectiveness of mobile schools in enhancing access and retention of learners with special needs in Garissa County. 
[bookmark: _Toc201580066]1.2 Statement of the Problem
Children from pastoral communities still face difficulties getting an education, even with the government and other educational stakeholders' efforts to promote pastoral education through the introduction of mobile schools. Children from these groups have struggled to formally attend Kenya's stable and secular school system because of the pastoralists' frequent relocation. The limited success of nomadic pastoralist communities and their children is primarily due to the formal education sector's inability to address their particular and varied needs and circumstances; as a result, mobile schools were established to educate these children who are difficult to reach. A survey from Garissa County and its neighboring counties showed that the county had largest number of mobile schools with 112 learners with special needs, Lamu has 42, Tana River 53, Wajir 80 and Isiolo 61. Despite the 112 learners in the 4 mobile schools in Garissa, research indicated that there was limited information on their effectiveness in enhancing access and retention of learners with special needs in these schools considering their lifestyle as pastoralists. Proper and effective assessment and placement procedures, provision of resources, provision of classroom support and proper parental involvement in these mobile schools are essential to promote accessibility and participation in the learning process. However, inadequacy in these areas make learners struggle in accessing the general curriculum hence ineffective participation in the learning process. 
This study examined effectiveness of mobile schools in enhancing access and retention of learners with special needs in primary schools in Garissa County. 
[bookmark: _Toc21679383][bookmark: _Toc201580067][bookmark: _Toc306961789]1.3 Purpose of the Study
This study sought to determine how well mobile primary schools in Garissa County improved access to and retention of students with special needs.
[bookmark: _Toc21679384][bookmark: _Toc201580068]1.4 Objectives of the Study
[bookmark: _Toc306961790][bookmark: _Toc21679385]To assess the effectiveness of mobile schools on access and retention of learners with special needs in Garissa County. 
[bookmark: _Toc201580077]LITERATURE REVIEW
[bookmark: _Toc201580081]Effectiveness of mobile schools on access and retention of learners with special needs.
Public meetings should prioritize discussing issues pertaining to students with special needs which has been a direction from the government aimed at ensuring that there is adequate involvement of the parents whose children have special needs as well other stakeholders (Musili, 2020). Additionally, effective engagement and involvement through adequate and timely information should be done to parents and guardians to the children with special needs who must to be informed about the special education programs that are currently offered in their communities as well as other relevant resources. Mobile schools must advocate for the creation and reform of policies, raise awareness, and sensitize communities. As a result, students with special needs can access school, which improves their overall learning outcomes and sustains high levels of educational access and retention. Additionally, it is important to develop and promote the right of students with special needs to education and training. Monitoring and evaluation should be integrated into advocacy and awareness-raising procedures at all levels. 
Yusuf, Kibaara and Ikiugu (2024) examined the effectiveness of the Nomadic Education Policy in enhancing access to primary education in Balambala Sub-County, their study primarily focused on policy implementation and its correlation with access and retention rates. Their findings revealed a strong positive correlation between policy implementation and improved school participation. However, their study did not specifically analyze the role of parental involvement in enhancing the access and retention of learners with special needs within mobile schools. 

Parental engagement research by Ayikoru (2024) aimed to determine the connection between parental involvement and school accomplishment as well as its impact on student outcomes such as attendance, attitude, self-concept, and classroom behavior. In secondary schools, this study was conducted. Although it was conducted on ordinary students, the present study will concentrate on students with special education needs attending Garissa County's mobile schools. A descriptive approach was employed in the current study to try to comprehend family involvement in the mobile schooling of students with special needs education, but Cotton and Savard (1982) study on parental involvement also used a correlation design to establish effect and link. A descriptive study may be able to uncover intricate patterns of parental participation that a correlational analysis might overlook.
According to studies like, Ali et al.. (2024), a significant reason why disability issues are not well-known is that the community does not fully comprehend them. They also note that cultural practices, attitudes, and misconceptions that have resulted in discrimination, stigmatization, and prejudice are major causes of marginalization. Therefore, it is recommended that all of these mobile schools have parental involvement in lobbying and awareness-raising procedures in order to advance the rights of special needs pupils.  To effectively address these challenges, it is essential to foster community-based awareness programs that engage parents, local leaders, and educators in dialogue about disability and inclusive education. Such initiatives can help dismantle harmful stereotypes, promote acceptance and encourage families to actively support the enrollment and retention of learners with special needs in mobile schools.
Furthermore, parents of students with special needs are frequently left out of decision-making processes that impact their kids' welfare. Even while research has shown that people with disabilities participate at relatively high rates 59% of them consult with family members, 75% attend family gatherings, and so forth participation varies significantly depending on an individual's educational background (NCAPD, 2008). Additionally, more people in urban areas than in rural ones participate, and more men than women. The gap that the current study bridged was to be found in the exclusion of parents of learners with special needs from decision-making processes, as well as the unequal participation of individuals with disabilities based on factors such as education level, geographic location and gender.
Moreover, one of our nation's ideals and governing principles is public engagement, as stated in the 2010 Kenyan Constitution. In addition, it demands nondiscrimination, human rights, equity, social justice, inclusivity, equality, and protection of the weak. State parties are required by the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) to uphold the independence and inherent dignity of people with disabilities while ensuring their full and effective participation and inclusion in society. African Rights and Welfare Charter for Children (ACRWC) According to the United Nations Convention on the Rights of the Child (UNCRC) and the ACRWC, state parties must acknowledge that students with special needs should have a full and respectable life, in circumstances that uphold their dignity, encourage independence, and allow them to actively participate in society in a way that is appropriate for their developing abilities. Therefore, education and training have a unique responsibility to help all students with exceptional needs develop civic competency and civic responsibility. Access to and retention of education throughout the early years and the entire educational process fulfills that obligation.
[bookmark: _Hlk17720843] A study on the factors influencing the establishment of mobile schools in North Horr, Marsabit county established that mobile schools provide functional literacy for nomadic people as they cater for their lifestyles Adano (2018).  However, enrollment in these schools in North Horr, Kenya is very low. The factors that contribute to the low enrollment is the lack of awareness about the mobile schools and inability of the mobile schools to cater for the needs of the mobile pastoralist communities. He also noted that mobile schools are faced with numerous challenges including having a single teacher to cater for the whole school. This negatively affects enrollment. This study however did not establish the effectiveness of parental involvement in enhancing access of these learners with special needs in mobile schools.
[bookmark: _Toc201580082]RESEARCH METHODOLOGY
The study employed descriptive research approach. Kothari (2004) notes that this design aids in gathering data regarding the present state of the phenomena being studied and characterizing the variables or circumstances present in a certain circumstance. Therefore, it was appropriate for this study to identify and characterize concerns regarding how well mobile schools in Garissa County improve access to and retention of students having special needs. 
The study targeted a population of 151, which comprised 4 head teachers, 2 education officers, 12 teachers, 16 parents,112 learners, 5 EARC officers. Using purposive sampling, study obtained a sample of 134 respondents.   3 Head teachers, 1 Education officers , 10 Teachers, 14 Parents, 102 Learners, 4 EARC officers
[bookmark: _Toc201580090][bookmark: _Hlk17722117]The study employed questionnaire and Focus Group Discussion (FGD) Guide in data collection, A questionnaire was administered to learners to capture their perspectives on the role of mobile schools in their education and retention. The questionnaire sought information on learners' experiences.  A separate questionnaire was used to collect quantitative primary data on teachers' opinions of how well mobile schools help students with special needs. Focus group discussion were held among mobile schools head teachers, teachers and pupils. The focus group discussion guide (FGDG) contained open ended questions that elicited qualitative responses on parental involvement in their respective mobile schools in ensuring access and retention of learners with special needs.To improve dependability and assist the researcher in identifying questionnaire items that can be unclear in generating pertinent data, a reliability test was conducted. The Cronbach Alpha was utilized in evaluating internal consistency of the items under review. 
Face validity and content were employed by the researcher. Content and face validity was used by the researcher. In face validity, experts from Department of Special Needs Education reviewed the instruments which aimed at gauging apparent relevance with regard to objectives that were pursed in the study through providing input on the instrument's face validity. The researcher achieved content validity by having domain experts thoroughly examine the instrument's items, ensuring they adequately represent the full range of the research's conceptual framework. Through expert review, the researchers identified and addressed potential inadequacies, making targeted corrections to enhance the instruments' precision and comprehensiveness before final administration, thereby strengthening the study's methodological foundation.
The quantitative data results from the study instruments were analysed to produce descriptive statistics. Qualitative data from the respondents was transcribed and was put into various themes that very reported by the researcher in verbatim.
[bookmark: _Toc201580099]RESULTS AND DISCUSSIONS 
[bookmark: _Toc201580101]Response rate
The questionnaire was administered to 134 and 128 successfully returned completely filled responses; translating to 95.5% rate of response. Specifically, 3 (100%) of the head teachers responded, 1 (100%) education officers, 8 (80%) teachers, 11 (78.6%) parents, 102 (100%) learners and 3 (75%) EARC officers responded.
[bookmark: _Toc201580105]Effectiveness of mobile schools in promoting parental involvement in access, retention of learners with special needs.
Researcher invited students to complete a survey about how well mobile schools work to encourage family involvement in the admission and retention of students with special needs. A five-point rating system was used to rate their answers, and the results were shown in table 1 as means, frequencies and percent. According to Conner (2017), numerical data is arranged, condensed, and interpreted using descriptive statistics to make it relevant, intelligible, and communicative. The rating of responses was strongly agree (5), agree (4), somewhat agree (3), disagree (2) and strongly disagree (1). 
Interpretation of means from the rating scale was according McLeod, (2019), in which a meant range of 1-1.8 meant very ineffective, Above 1.8 to-2.6 implied ineffective, above 2.6 to-3.4 implied moderately effective, above 3.4 to 4.2 implied effective while that of above 4.2 to 5.0 implied very effective.  The frequency distribution tables were used for presentation of the analyzed and interpreted data shown in Table 1. 
. 
[bookmark: _Toc201580038]Table 1: Learners Responses Effectiveness of mobile schools in promoting parental involvement in access and retention of learners with special needs. (n=102)
	[bookmark: _Hlk188173468]Statement
	SD
	D
	SWA
	A
	SA
	M

	Parents take the  initiative of enrolling their children to mobile school
	24(23.5)
	19(18.6)
	7(6.9)
	25(24.5)
	27(26.5)
	3.1

	Counselling programs exist for learners with special needs and their parents
	28(27.5)
	23(22.5)
	21(20.6)
	17(16.7)
	13(12.7)
	2.6




	Parents are able to support learners in learning at home
	25(24.5)
	23(22.5)
	21(20.6)
	18(17.6)
	15(14.7)
	2.8

	Teachers keep parents updated about the progress of their children
	17(16.7)
	18(17.6)
	7(6.9)
	28(27.5)
	32(31.4)
	3.4

	Teacher-parent meetings are often organized in the school
	22(21.6)
	22(21.6)
	14(13.7)
	21(20.6)
	23(22.5)
	3.0

	Parents motivate learners in regards to their school work
	21(20.6)
	25(24.5)
	21(20.6)
	18(17.6)
	17(16.7)
	2.9

	The school involves parents in school activities 
	23(22.5)
	19(18.6)
	23(22.5)
	17(16.7)
	20(19.6)
	2.9



	Parents provide adequate resources to support learning at school
	20(19.6%)
	19(18.6%)
	22(21.6%)
	21(20.6%)
	20(19.6%
	2.8

	OVERALL MEAN
	
	
	
	
	
	3.0


Parents taking the initiative to enroll their children in mobile schools had a mean of 3.1, reflecting a similar trend. The existence of counseling programs for SN learners and their parents yielded a mean of 2.6, highlighting ineffectiveness in offering emotional and psychological support. Parents' ability to support learners in learning at home recorded a mean of 2.8, showing limited effectiveness in home-based learning support. Teachers keeping parents updated about children's progress had the highest mean of 3.4, demonstrating a relatively stronger aspect of parental involvement. Teacher-parent meetings being frequently organized in schools resulted in a mean of 3.0, indicating moderate engagement. Parental motivation towards learners' schoolwork had a mean of 2.9, suggesting ineffectiveness in fostering encouragement. Schools involving parents in activities recorded a mean of 2.9, reflecting inadequate participation in school affairs. Parental consultation in developing individual learning plans yielded a mean of 3.2, showing a fair level of involvement in tailoring learning experiences. Parents providing adequate resources to support learning at school resulted in a mean of 2.8, indicating ineffectiveness in ensuring resource availability. Having an overall mean of 3.0, the study findings showed that most learners viewed mobile schools to be moderately effective in promoting parental involvement in access and retention of learners with special needs. This is an implication that there was an average involvement of parents; however not effective as it should be. It therefore calls for more effort the stakeholders should implement in the mobile schools for ensuring that parents are effectively involved so that learners can benefit from these schools. This is because parental involvement in school activities not only improves community relationship with the school but it also has a positive correlation with learners’ improvement and performance and their attitude towards education. It is therefore important that parents take the frontline in supporting school activities, contribute to policy decisions of the schools which in turn will positively affect their children’s outcome at school.
The responses emanating from the teachers concerning on the effectiveness of mobile schools in promoting parental involvement in access and retention of SN learners were tabulated in table 2. 
[bookmark: _Toc201580039]Table 2: Teachers Responses on Effectiveness of mobile schools in promoting parental involvement in access and retention of learners with special needs. (n=8)
	Statement
	SD
	D
	SWA
	A
	SA
	M

	Parents take the initiative of enrolling their children in mobile school
	2(25.0%)
	1(12.5%)
	1(12.5%)
	2(25.0%)
	2(25.0%)
	3.1

	Counselling programs exist for learners with special needs and their parents
	2(25.0%)
	2(25.0%)
	2(25.0%)
	1(12.5%)
	1(12.5%)
	2.6

	Parents are able to support learners in learning at home
	1(12.5%)
	2(25.0%)
	1(12.5%)
	2(25.0%)
	2(25.0%)
	3.1

	Teachers keep parents updated about the progress of their children
	1(12.5%)
	1(12.5%)
	1(12.5%)
	3(37.5%)
	2(25.0%)
	3.4

	Teacher-parent meetings are often organized in the school
	1(12.5%)
	2(25.0%)
	2(25.0%)
	1(12.5%)
	2(25.0%)
	2.9

	Parents motivate learners in regards to their school work
	2(25.0%)
	2(25.0%)
	1(12.5%)
	1(12.5%)
	2(25.0%)
	2.9

	The school involves parents in school activities
	2(25.0%)
	1(12.5%)
	2(25.0%)
	2(25.0%)
	1(12.5%)
	2.8

	Parents are consulted in the development of individual learning plans for their children
	1(12.5%)
	2(25.0%)
	2(25.0%)
	2(25.0%)
	1(12.5%)
	2.9

	Parents provide adequate resources to support learning at school
	2(25.0%)
	2(25.0%)
	1(12.5%)
	1(12.5%)
	2(25.0%)
	2.7

	OVERALL MEAN
	
	
	
	
	
	2.8



From the table 2, findings indicated varying levels of effectiveness in parental involvement in mobile schools. The process of identification, assessment, and placement by parents recorded a mean of 3.1, indicating moderate effectiveness, similar to parents taking the initiative to enroll their children and supporting learning at home, both with a mean of 3.1. Teachers keeping parents updated had the highest mean of 3.4, also showing moderate effectiveness. However, counseling programs for SN learners recorded an average of 2.6, teacher-parent meetings had a mean of 2.9, parental motivation of learners yielded a mean of 2.9, school involvement of parents recorded a mean of 2.8, parental consultation in learning plans yielded a mean of 2.9 and provision of learning resources resulted in a mean of 2.7 all indicating ineffectiveness. With an overall mean of 2.8, the findings suggest that parental involvement in mobile schools is ineffective, requiring strengthened engagement strategies that ensures that there is access and retention of education by the SN learners. 
FGDs on effectiveness of mobile schools in promoting parental involvement in access and retention of SN learners and these were the responses of two parents and one head teacher:
“As a parent, I support the school by providing transport of materials to and from the schools during relocation, there are teachers that we as parents pay for their services in the school.” Parent 12
“The schools organize parent teacher meetings where we are informed of some of the decisions of the school concerning our children. The school also keeps us updated of not only the performance of our children but also their welfare while at school.” Parent 7 
“The schools make sure parents are up to date on the status of their children from discipline to their academic performance. Parents also encourage their children to keep coming to school. Sometimes they are faced with a negative attitude but because of the support from parents, they keep coming which enhances their access to education and retention.” Head teacher 1
From the above findings, it is clear parents are well involved in the activities of the school to a great extent therefore mobile schools are effective in promoting parental involvement in access and retention of their learners which was in contravention by learners. 
Findings from this study agree with those of a research by Cotton and Savard (1982) on parental involvement and student achievement and its effect on student outcomes like attitude, self-concept, classroom behavior and attendance. The findings revealed that the academic attainment of the children shoes parents exhibited high level of engagement had higher level of academic attainment. This was the converse for the learners whose parental involvement was limited as they exhibited low levels of academic achievement. This implies that there was greater extent of motivation and morale emanating from the parental engagement which in turn boosted their children’s self-concept and performance. 
This study however disagrees with the findings of Wanyera, (2014) which investigated the relationship between the parental engagement and the educational outcomes of the SN learners in preschool. Corroboration was limited between parents and teachers for effectiveness of the outcomes. While Wanyera (2014) sited investigation in the city settings, the current research focused on the mobile schools hosting the SN learners in nomadic communities. The findings presents variation from the previous study that could reflect contextual differences in how parent-teacher collaboration is structured and supported across regions. The current data suggest more frequent interaction, particularly during the assessment and placement stages. Additionally, this contrast could be attributed to increased awareness and advocacy efforts in recent years, which have improved parent-teacher collaboration in some regions. In the current study, many participants reported regular engagement with parents during the assessment and placement process, particularly through EARC centers. This suggests a growing recognition and the need to sustain and scale such collaborative efforts across different contexts.
[bookmark: _Toc201580107]CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc201580113]CONCLUSIONS
The mobile schools were moderately effective in promoting parental involvement in access and retention of SN learners. Findings on effectiveness of mobile schools in promoting parental involvement in access and retention of SN learners into mobile school revealed that parents were somehow engaged in assessment and placement of learners with special needs in mobile schools. The study findings showed that most learners viewed mobile schools to be somehow effective in promoting parental involvement in ensuring that there is access and retention of SN leaners. This is an implication that involvement of parents in the access and retention of SN learners was on average; however not effective as it should be. There was parental involvement in accessing and retention of SN learners, it could be concluded that mobile schools were effective in promoting parental involvement in access and retention of learners. 
[bookmark: _Toc201580118]Recommendations
This study recommends that there should be provision of more resources for these leaning institutions needs to be allocated for the purpose of promoting the morale and the commitment as well effectiveness in learning by the learners having special needs that have been placed in the mobile schools to enhance the alignment with the education goals otherwise most of them may lead to the situation where they develop adverse perception and negative attitude in relation to learning as they struggle to access the general curriculum in the situation where they are unable to access the required resources. Different stakeholders for instance the ministry of education and the community as well among other concerned parties needs to work together to provide adequate learning resources to mobile schools, especially portable ones. 
To improve parental involvement in mobile schools for learners with special needs, the study recommends structured teacher training in inclusive education and family engagement, along with community-based resource-sharing models to ease learning challenges. Strengthening partnerships with NGOs can enhance support services, while formal frameworks like IEP meetings can ensure consistent parent-teacher collaboration. Cultural sensitization campaigns are needed to shift perceptions of disability, and regular monitoring through feedback tools will help track progress and guide improvements.

[bookmark: _Toc201580119]Suggestions for Further Research.  
[bookmark: _Toc201580120]Given the financial challenges faced by mobile schools, research need to be conducted further examining role of government in providing financial support for mobile schools in Kenya. This includes investigating the extent to which equitable resource allocation for ensuring sustained program success and the adequacy of financial assistance for the purpose of ensuring that there is adequate and sufficient distribution of the materials that are essential to promote learning, teacher training as well as the infrastructure that is required for effectiveness in the operations of the mobile schools.
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  1     Original Research Article     Mobile Schools as a Strategy for Inclusive Education: Evaluating Access and Retention of  Learners with Special Needs in Garissa County         ABSTRACT   In Kenya's arid and semi - arid regions, mobile schools offer communities a vital substitute for  traditional educational institutions   D espite the government and educational partners' attempts to  encourage education among nomadic groups , m ore than 80% (135,000) of school - age children in  the areas inhabited by nomadic pastoralists still do not have access to  the free primary education .   The   study sought   to establish the effectiveness of mobile schools in enhancing access and retention  of  learners with special ne ed s in Garissa County.  The study adopted d escriptive research design ;  t arget ing a   population  of  151 , which  comprised  4 head teachers, 2 education officers, 12 teachers,  16 parents,112 learners, 5 EARC officers .   Using p urposive   sampling, study obtained a sample of  134 respondents .  Data was collected using questionnaire, interview schedule, an d focus group  discussion guide.  Reliability  of the questionnaire was tested   the test - retest approach while validity  was tested using content analysis .  While qualitative data was  analysed using   thematic analysis,  quantitative data  used   descriptive statistics.  The study findings reveal ed that mobile schools were  ineffective in in promoting  access and retention of learners with Special Needs in Garissa County .  The study r ecommends   that the   ministry of education for assessment to the EARCs to facilitate  proper assessment procedures; training of teachers on use of varied teaching strategies and  resources to cater for individual needs of the learners; schools to keep an open network and  relati onship with parents for collaborative decision making and progress monitoring of learners  with special needs. Findings of this study will help the ministry of education to put   in place  strategies that are geared towards effective provision of education to  learners with SN in pastoralist  communities.   Keywords: access and retention, learners with special needs, mobile schools,  nomadic groups     INTRODUCTION   1.1 Background of the study   S pecial needs   education has received progressively growing attention in the recent years   ( Hallahan  et al. 2023 ;  Makatiani, 2020 ),   In   USA, adequate implementation on special needs education has  advanced to a greater extent ( Chow, de Bruin & Sharma, 2024 ;  Barnett, Weisenfeld, Brown,  Squires, & Horowitz, 2016). This is same to other developed countries. However, in Africa, most  of the countries are on the verge of applying comprehensive education. In Ghana,  identification of  particular educational requirements for early childhood has experienced   minimal collaboration  with trained personnel calling for improved training of practitioners working in early childhood  settings ( Ackah - Jnr,   &   Udah, 2021 ;  Mensah & Shaya, 2016).   The   Kenyan Government , through  its  Constitution (2010) ,   guarantees   every person with disabilities the right to go to schools and use  facilities within the community that fit their personal interests.  Moreover, initiatives such as the  Kenyan  Basic Education Act,  the 2009 Special Needs Education Policy Framework ,  Kenya Policy  Framework for Nomadic Education (2015)   and importantly, the   Sustainable Development Goal  (SDG)  No. 4,  emphasiz es on   mainstreaming special education into regular school systems while  providing specialized sup port ( Kenya Institute of Special Education ,  2023 ).   T his is ongoing but 

