


 IMPACT OF LEADERSHIP DEVELOPMENT PROGRAMS ON STUDENT’S PERFORMANCE IN TEACHER’S COLLEGE IN MOROGORO MUNICIPALITY, TANZANIA 
Abstract:
[bookmark: _GoBack]This study examined the impact of Leadership Development Programs on student’s performance in teacher’s college in Morogoro Municipality. The study focused whether existing building capacity programs for tutors are adequately encounter the requirements for learner’s performance. The study was based on Bertalanffy’s (1968) system theory which looks at the structures, functions and processes involved in child protection. Study done under a Mixed-Method Approach, using Questionnaires and Interviews to gain information of a sample size of 30 tutors and 1 principal selected from teachers’ college in Morogoro Municipality. Data stayed analysed under descriptively with Statistical Package for the Social Science version 20 to develop quantitative data, also thematical developing qualitative data. The study discovered the improvement of students Performance due to the results of occurrence of different Leadership Development Programs in Teachers College in Morogoro Municipality. Example the findings indicates that while some College Leaders have minutes of their meeting, action plans after attending to the leadership development programs and comparisons of college internal and National examination which reflect their improvement for few leaders, most College Leaders like head of departments, production tutor, class tutors and other they have been not given formal training for improving their work in older to improve student’s performance. The study underscores the accessibility of Leadership Development Programs remains insufficient to college leaders, thereby hindering the expected good performance for students. This study contributes to understanding the requirement for encouraging on building capacity to college leaders through attending to the seminars, college workshop and department training and online training to foster genuinely students-teacher’s performance.       
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1.INTRODUCTION
Education is crucial for national development and teachers play an important role in determining coming generations. In Tanzania, Teachers’ Colleges are important for making qualified educators (Pambazuka News, 2021). The effectiveness of Teachers’ Colleges relies not only on the curriculum but also on strong leadership. These leadership programs authorize and inspires teachers to advance the instructional practices.  According to World Bank (2023) The leadership initiatives such as the National Framework for Teacher Continuous Professional Development known as Mafunzo Endelevu ya Walimu Kazini (MEWAKA) highlights structured, collaborative professional growth which enhanced teacher skills. The Development Leadership programs affect teaching excellence and teacher inspiration as well as school culture (Pizarro, 2023). The study implies that the Development leadership programs increases teacher’s implementation and innovation. Collaboration and peer support are essential to these programs nurturing a positive work environment, better student engagement and improved teacher performance (Kebede, 2024). The leadership development program helps educators achieve modification and serve as role models in schools. Continuous professional development inspires adaptability that leads to better teaching and learning outcomes. Overall, leadership programs in Tanzanian Teachers’ Colleges are important for improving educational quality and teacher competence (Pambazuka News, 2021).

2.Statement of the Problem
The study indicated that effective leadership programs can significantly improve students’ academic achievement, social skills and emotional intelligence. The study conducted by Bushand (2020) found that Leadership Development Programs positively influenced by student self-confidence and motivational, institute for educational planning as UNESCO (2020) highlighted the importance of leadership training programs in enhancing educational outcomes. In these findings there were limited research specifically focusing on the impact of Leadership Development Programs on students’ performance in Teacher’s College in Tanzania. A study by Msonde (2020) noted that while there are various leadership development initiatives in Tanzanian Educational institutions, there is a lack of empirical evidence on their effectiveness.
3. Research Objective
To assess the impact of Leadership Development Programs on student’s performance in Teacher’s college in Morogoro Municipality. 

4. Research Question
What are the impacts of Leadership Development Programs on Student’s Performance in Teacher’s College in Morogoro Municipality?

5. Theoretical Framework
The study anchored on Contingency Theory as advocated by Fiedler, F. E. in 1964, which recommends that there is no single superlative leadership style. This implies that Effective leadership depends on the leader’s style and the specific situation for achieving student’s high performance. This is aligned with the study with Verywell (2024) “The effectiveness of these styles depends on factors like task structure, leader member relations and the leader’s position power”. This implies that in teachers’ colleges to be tailored to the unique challenges and environment of institution where leaders should be aware through developing programs. In educational institutions such as Morogoro Municipal Teacher’s College, this theory stresses the need for Leadership Development Programs to be tailored to the unique challenges and environment of the institution for example leadership style that works well (high performance) in a resource-rich urban school may not have the same success in a rural setting with limited resources like manpower.
The study by Michael (2021) looked at how leadership training programs affect the performance of newly appointed heads of public secondary schools in Arusha city council. This suggests that these new leaders had not received formal training. As a result, they faced challenges, including a lack of essential management skills. This connects with the contingency theories, which stress the importance of being familiar with the institution for effective leadership.
Emotional Intelligence and leadership Effectiveness, the study by Nnko (2022) explored the role of emotional intelligence in leadership among student organization leaders in Tanzanian higher learning institution. The study found that leaders with high emotional intelligence characterized by self-awareness, empath and social skills were more effective. This suggests that Leadership Development Programs incorporating emotional intelligence training can enhance leadership effectiveness and consequently which will enhance student performance. 
7. METHODOLOGY  
The study employed convergent research design using questionnaires used to collect data for tutors and the semi-structured interviews used to collect data for principal, to discover how leadership development programs that affects student’s academic performance at Morogoro Municipal Teachers College. This design allowed for detailed collection of data at a specific moment to understand how leadership training impacts students’ performance according to Creswell (2023). The study took place at Morogoro Municipal Teachers’ College which host 108 tutors where is a most popular tutors compared to any teacher’s college in Tanzania also an important and well-supported tutors training institution known for its ongoing professional development efforts.  
The target population was tutors and college Principals from Morogoro Municipal teachers’ college. A sample size of 31 participants, were 30 tutors selected through stratified random sampling and principal selected by purposive sampling based on experience, training involvement and participation with student academic assessment.  
Thematic analysis was used to analyse data obtained through key information interviews. Data analysis procedures, data were analysed through Statistical Package for Social Science (SPSS) Software, version 20. The reliability of quantitative instruments was measured through Cronbach’s Alpha whereby 0.75 found to the reliability. Ethical considerations included obtaining research permit later from the authority as well as consent form to participant, protecting participant confidentiality and fostering a respectful and open research environment.
8. FINDINGS AND DISCUSSION
The study focused on the impact of leadership Development programs on student’s performance in teacher’s college in Morogoro Municipality. The data were collected involves 31 respondents whereby 30 respondents were college Tutors and one principal through self-administering questionnaires and semi-structured interview at Morogoro Municipality. The responses for college tutors are summarized in table 1. 
TABLE 1: The Responses on Leadership Development Programs (n=30)
	SN
	STATEMENT
	RESPONDENCE in F(%)
	MEAN

	
	
	SD
	D
	U
	A
	SA
	

	1.
	The team Leadership Development Programs it was familiar to you
	2(6.7)
	4(13.3)
	2(6.7)
	17(56.7)
	5(16.7)
	3.63

	2.
	Leadership Development Programs frequently conducted to your college
	2(6.7)
	7(23.3)
	6(20.0)
	11(36.7)
	4(13.3)
	3.27

	3.
	The ability to collaborate with colleagues improved after attending LDP
	2(6.7)
	3(10.0)
	7(23.3)
	15(50.0)
	3(10.0)
	3.47

	4.
	How did you believe LDP improve teaching performance
	2(6.7)
	2(6.7)
	10(33.3)
	8(26.7)
	8(26.7)
	3.60

	5.
	LDP enhance your classroom management skills
	0(0.0)
	4(13.3)
	5(16.7)
	12(40.0)
	9(30.0)
	3.87

	6.
	LDP improve teaching performance when frequently conducted
	1(3.3)
	4(13.3)
	6(20.0)
	8(26.7)
	11(36.7)
	3.80

	7.
	Your college leaders support Leadership Development Programs
	1(3.3)
	4(13.3)
	11(36.7)
	10(33.3)
	4(13.3)
	3.40

	8.
	Your students improve their performance after participating in LDP
	0(00.0)
	3(10.0)
	7(23.3)
	12(40.0)
	8(26.7)
	3.83

	9.
	There is no challenge in participating in leadership development programs
	4(13.3)
	8(26.7)
	7(23.3)
	8(26.7)
	3(10.0)
	3.93

	10.
	LDP enforce consequences consistently and fairly
	0(0.0)
	6(20.0)
	8(26.7)
	11(36.7)
	5(16.7)
	3.50

	11.
	primary purpose of the leadership development programs
	1(3.3)
	9(30.0)
	3(10.0)
	9(30.0)
	8(26.7)
	3.47

	12.
	presence of the leadership development programs with a performance
	1(3.3)
	11(36.7)
	1(3.3)
	11(36.7)
	6(20.0)
	3.33

	13.
	Leaders know specific responsibilities in implementing leadership development programs
	2(6.7)
	13(43.3)
	2(6.7)
	6(20.0)
	7(23.3)
	3.10


Key: SD=Strongly Disagree, D=Disagree, U=Undecided, A= Agree, SA = Strongly Agree, F=frequency, %=percentages
Source: Field Data (2025)
Data in Table 1 indicates 56.7% and 16.7% of respondents agreed and strongly agreed with the statement Leadership Development Programs majority of tutors are familiar with this concept, this implies Leadership Development Programs are highly supported by College Tutors from Morogoro Municipal, this reveals several important insights about the impact and implementation of leadership Development programs. This in line with the study done by Ngcobo (2021) highlight the importance of understanding leadership development programs for integrating leadership practices into institutional culture. This matches the tutors' responses in this study. It suggests that institutions where tutors know about leadership development programs can better establish effective leadership frameworks. This can foster a culture of ongoing professional growth, improve administrative and academic leadership skills and help achieve strategic goals in colleges.
Data in Table 1 indicates 36.7% and 13.3% of respondents agreed and strongly agreed with the statement Leadership Development Programs frequently conducted to their college, this implies Leadership Development Programs are not conducted to all tutors. According to Oduro (2020) “Although leadership training programs exist, they are not conducted systematically across colleges. This indicates that while the programs are known their implementation may be irregular across different institutions. 
Data in Table 1 indicates 50.0% and 10.0% of respondents agreed and strongly agreed with the statement ability to collaborate with colleagues improved after attending Leadership Development Programs, this implies that Leadership Development Programs act as source of network among tutors from different college, within college, with students and other stakeholders. This is in line with the study done by Van der Westhuizen (2022) who emphases that leadership development interventions have a transformative effect on interpersonal dynamics in educational institutions. Participants frequently report enhanced collaboration, mutual support and shared leadership practices as a result of structured leadership training. This suggest that improvements in collaboration points to one of the key benefits of leadership training enhancing professional relationships and teamwork among educators.

Data in Table 1 indicates 26.7% and 26.7% of respondents agreed and strongly agreed with the statement Leadership Development Programs with teaching improvement even those the finding indicates there was no relations between Leadership Programs with teaching performance. This implies that most Leadership Development programs conducted without supervising or well structured. This aligns with the study done by Mosha (2022) noted that Leadership development programs significantly contribute to enhanced pedagogical practices among educator. This implies that leadership Development Programs it enhances good teaching performance.

Data in Table 1 indicates that 40.0% of respondents agreed and 30.0% strongly agreed with the statement that Leadership Development Programs improve classroom management skills. This implies that tutors who takes through these programs show better classroom management, lesson delivery and student engagement which improve their teaching performance. This aligns with the study done by Ngugi (2021) stated that “participating in organised leadership development programs offers teachers with crucial management plans that lead to better classroom discipline, participation and teaching efficiency”. This implies that the understanding of how leadership training helps teachers keep order, manage student behaviours and generate positive learning atmospheres.

Data in table 1 indicates that 26.7% of respondents agreed and 36.7% strongly agreed with the statement that Leadership Development Programs improve teaching performance when the conducted frequently. This proposes the programs could have a greater influence if presented further. Tutors are likely to gain skills in teaching and supervision. This align with the study done by Matheka’s (2023) study shows that frequent and consistent leadership development allows teachers to consistently understand the principles, improve their teaching methods, and use strategies effectively over time. Regular exposure to these programs helps professionals advance in their careers while also enhancing their effectiveness in instruction and learner engagement during lessons. This suggests that consistently offering these programs is likely to support the ongoing development of educational improvement processes.
Table 1 reveals that 33.3% and 13.3% of respondents agreed or strongly agreed to the statement college leaders support Leadership Development Programs. This suggests that most top leaders (Principal) support Leadership Development Programs, although superficially perhaps due to financial constraints bias. As noted by Kamugisha (2021), “the extent to which educational leadership supports professional development initiatives such as leadership development programs, significantly affects their implementation and impact.” When college leaders endorse and engage with these programs, staff engagement and appreciation of these programs increases; however, uneven leadership support usually leads to faculty confusion. The findings demonstrate a moderate level of support suggesting there is still a considerable gap concerning endorsement by institutional hierarchy and foundational support for these programs.
Data in Table 1 indicates 40.0% and 26.7% of respondents agreed and strongly agreed with the statement students improve their performance after their tutors participating in Leadership Development Programs. This implies that tutor well engaging directly with students once participates to Leadership Development Programs.  This is in line with the study done by Mwakyusa (2022) states that Leadership Development Program indirectly influence student success by enhancing teachers’ instructional leadership, planning and assessment skills. This implies that educator who participates in Leadership Development Program frequently report better student academic results as improved teaching approaches and classroom management definitely affect learners’ engagement and performance.
Data in Table 1 indicates 13.3% and 26.7% of respondents strongly disagreed and disagreed with the statement there were challenges on implementing Leadership Development Programs, while some tutors indicated that there were no challenges in participating in Leadership Development Programs. This implies that in some cases there are challenges of implementing leadership development programs like budgeting, time and participant they after money. This is in line with the study done by Kweka (2021) noted that although many educators recognize the value of Leadership Development Program their experiences with participation vary widely. This implies inconsistency points to the need for further investigation into the specific barriers that may hinder participation such as time constraints, funding issues or lack of institutional support.
Data in Table 1 indicates 36.7% and 16.7% of respondents agreed and strongly agreed with the statement fairness in enforcing consequences of Leadership Development Programs. Which implies that these programs were not conducted fairly which lead some of tutors does not frequently participates to Leadership Development Programs may lead poor managing their responsibilities. This is in line with the study done by Chiwanga (2023) explained that the perception of fairness in the implementation and follow-up of Leadership Development Program outcomes is essential for their credibility and long-term success. When educators believe that the consequences whether rewards or corrective actions are applied consistently and transparently, their commitment to the programs increases. However, in many institutions inconsistency in enforcement creates doubts and mixed perceptions among staff. This shows a generally favourable view but also suggests that there is still some uncertainty about whether the principles and outcomes of Leadership Development Programs are applied consistently and justly across institutions.

Data in Table 1 indicates 30.0% and 26.7% of respondents agreed and strongly agreed with the statement of understanding the primary purpose of leadership Development Programs. This shows that only some participants they know the primary purpose of Leadership Development Programs but the same number they don’t know the purpose. The study by Mwinuka (2020) states that a strong understanding of the goals of leadership development programs between tutors is vital for their success. Many organisations do not communicate these goals well, which leads to different understandings and lower engagement. This implies that lack of clarity often results in moderate awareness levels and limited impact on professional practice. These findings are similar to the information given by One among of tutor during the interview “To equip teacher educators (tutors) with new skills and new innovative regarding teaching process or pedagogical skills”. The implication is also institutional colleges and teacher education programs must invest in upskilling their staff to stay aligned with national education goals and global standards.
Data in Table 1 indicates 36.7% and 20.7% of respondents agreed and strongly agreed with the statement the perceived link between the existence of Leadership Development Programs and actual teaching performance outcomes. This is in line with the study done by Ndonguru (2022) observed that While Leadership Development Programs are widely implemented, their direct influence on teaching performance is not always clearly perceived by participants. The connection between Leadership Development Programs and improved instructional outcomes tends to vary depending on program quality, relevance and follow up mechanisms. This often results in modest or uncertain evaluations from educations”. This implies that while some tutors see a connection between Leadership Development Programs presence and improved teaching, others may be sceptical or unconvinced, perhaps due to limited exposure to well-executed programs.
Data in Table 1 indicates 6.7% and 43.3% of respondents strongly disagreed and disagreed with the statement regarding leaders’ does not understanding their responsibilities in implementing Leadership Development Programs. This implies that most leaders perform their duty as usual and not professionally. This is in line with the study done by Kassimu (2021) stated that “a persistent challenge in the implementation of the leadership development programs is the inadequate understanding among institutional leaders regarding their role and responsibilities. Many educational leaders lack proper orientation and training on how to support, monitor and evaluate leadership development programs, which undermines the effectiveness and sustainability of such initiative” This finding highlights the necessity of providing targeted training and guidance for college leaders to effectively oversee and support leadership development programs implementation.
10. SUMMARY OF THE FINDINGS
In summary of the finding, it was revealed that Leadership Development Programs is not taken serious to government, stakeholders and college leaders of Morogoro municipality most college leaders still using their perception on decision making rather than making decision professionally like by referring theories and concepts. This is hindering the student’s performance to colleges. To remedy this college leaders should participate to development programs to build up their skills in order to improves student’s performance.
9. CONCLUSIONS
In conclusion, the Leadership Development Programs on student’s performance in teacher’s college within Morogoro Municipal are generally recognized and valued among tutors in teaching colleges and several areas require improvement. Their involvement is pivotal not only in translating curriculum objectives into impowering college leaders but also the leadership development programs it includes to increases the frequency of program implementation, ensuring consistent leadership support, clarifying roles and responsibilities and addressing the challenges like budget, time and resist to change for some leaders that may hinder full participation as the result good decision-making. When Leadership Development Programs are well implemented and regularly offered these Leadership Development Programs have the potential to significantly enhance both teaching performance and student’s achievement.
10. RECOMMENDATIONS 
The Leadership Development Programs in teacher colleges, especially in Morogoro Municipality should be implemented in a systematic and consistent ways. This approach will help maintain a positive impact on both tutor performance and student achievement. Institutions should explain the objectives and expected results of Leadership development programs to increase tutor engagement and efficiency. Furthermore, college leaders need proper training and support to appreciate and fulfill their responsibilities in overseeing and promoting Leadership Development Programs to ensuring fair participation and continuation. It is crucial to address logistical and structural challenges like limited funding, irregular scheduling and unclear responsibilities. Regular evaluation and adjustment of Leadership Development Programs content to meet local needs, guided by contingency theory, will promote relevant and effective leadership practices that improve teaching quality and student outcomes in Tanzanian teacher colleges.
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