



Demographic and School-based Factors Associated with Students’ Predisposition towards Integrity in School Examinations  



ABSTRACT 

Aims: The purpose of this article is to examine the factors associated with students’ predisposition towards academic dishonesty in educational assessments and providesd a framework for adopting proactive counselling strategy against dishonest examination behavior.
Study design:  It employed  quantitative survey research design.
Place and Duration of Study: The study was conducted with 294,580 final-year secondary school students in Southern Nigeria during the 2024/2025 academic session from October 2024 to May 2025.
Methodology: A purposive sampling technique was employed to select a sample of 3,600 students. A standardized Academic Integrity Measurement Instrument was used to collect data. Simple Linear Regression, Mean Scores, T-tests, and Analysis of Variance were utilized to analyze the data.
Results: Age significantly predicted examination integrity (β = -.13, P-value = .000) ; there was significant impact of gender on students’ predisposition towards examination malpractices (t = -3.31, P-value = .001;  there was significant impact of religion on students’ disposition towards examination malpractices (mean difference is significant at the 0.05 level); parental educational qualifications and occupations significantly influenced students’ predisposition towards examination malpractices (R Squared = .039 (Adjusted R Squared = .021).); there was significant influence of school type on  students’ predisposition towards examination malpractices (F = 100.93, P<0.05);   and, social science and science courses exerted significant influences on students’ predisposition towards examination malpractices (mean difference is significant at the 0.05 level).
Conclusion: Implementation of school administrative and counselling interventions and policies that includes demographic and school-based factors will constitute a vital approach to mitigating the tendency towards the perpetuation of cheating behaviour in school examinations. This approach is grounded in the expanded theory of planned behavior and this constituted the framework for preventive actions against examination malpractices in schools. 
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1. INTRODUCTION 
 
Economic growth and social transformation are intricately linked to educational institutions, particularly schools, which serve as essential conduits for the transmission of societal values, norms, and ethics across generations. Within this context, students are expected to undergo holistic training that equips them with knowledge and skills vital for both individual and societal advancement (Jaedun et al., 2024). Secondary education, commonly referred to as middle or high school in various countries (Pellas et al., 2019; Ismail et al., 2024), represents a crucial stage in child development, building upon the foundational elements laid during primary education. At this juncture, students are anticipated to broaden their perspectives and cultivate well-rounded personalities. However, these young individuals are increasingly confronted with pressures, both at home and within academic settings, to excel and achieve superior grades, resulting in a troubling rise in unethical behaviors, often characterized as “examination malpractices” (Buckley, 1998; Surahman & Wang, 2022). 
The prevalence of unethical behavior among secondary school students during examinations has escalated to alarming levels, prompting Ossai et al. (2023) to describe it as a plague afflicting educational institutions globally, particularly in developing nations. Examinations are appropriately viewed as fundamental instruments for evaluating learners' academic achievements (Rind & Mari, 2019), as they provide a systematic method for assessing the extent to which students have comprehended the curriculum and attained the desired learning objectives. Through standardized assessment methods, educators and stakeholders are furnished with quantifiable data concerning learning outcomes (Emelogu et al., 2021; Yan & Brown, 2021). Nonetheless, the high stakes associated with school examinations—encompassing implications for certification, promotion, and future opportunities—often engender considerable pressure among students. This pressure, coupled with an unwavering desire to succeed at any cost, has been closely correlated with the prevalence of cheating, herein referred to as “examination malpractices.”
The interplay between examination malpractices and various demographic and school-based factors warrants thorough investigation to establish frameworks for preventive measures. Demographic variables such as age, gender, parental qualifications, parental occupation, socio-economic status, past experiences, moral inclinations, and religious background may correlate with secondary school students’ proclivity towards examination malpractices. Age, in particular, is often perceived in terms of individual maturity and may significantly influence students' susceptibility to engaging in examination malpractice. According to Olusola (2022), demographic factors such as age and gender, when combined with other biological, cognitive, affective, and psychological variables, appear to be pivotal determinants of students’ participation in examination malpractices.	Comment by Blessing  Ntamu: Thisdoesnot seem tobe the appropriate word here.maybe dispositionor something better?
1.1 Problem Statement 
Examination malpractice is defined as “any act of omission or commission by a person who, in anticipation of, before, during, or after any examination, fraudulently secures any unfair advantage for oneself or others in a manner that contravenes established rules and regulations, thereby undermining the validity, reliability, and authenticity of the examination and, ultimately, the integrity of the certificate issued (Olusola, 2022). Examination malpractices, a facet of academic dishonesty, encompass deceitful practices in school-based academic evaluations, thereby obstructing the attainment of commendable educational objectives such as the cultivation of skills, competencies, and ethical values in students (Ossai et al., 2023a,b). There exists a compelling necessity to identify the factors that predispose students to engage in dishonest behaviors during educational assessments, with the intention of laying a foundation for proactive measures to mitigate examination malpractices within academic institutions. This phenomenon has emerged as a significant obstacle to achieving educational objectives crucial for national development. Examination malpractices, also known as cheating and broadly categorized as “academic dishonesty” (Igbe et al., 2023), are rapidly becoming a pressing contemporary issue in education because it leads to production of quacks in various professions. Every individual in the society is at risk of falling into the hands of half-baked graduates who acquired their qualifications through cheating in school examinations. The following research questions will be answered in this study:
- What is the influence of each demographic factor (age, gender, religion, parental educational attainment, and types of employment) on students' predisposition toward examination malpractices?  
- Do the various school-based factors (school location, type of institution, and subject of study) exert an influence on students' predispositions toward examination malpractices?  
- What is the rationale for integrating demographic and school-based factors into a framework for preventive strategies against examination malpractices in educational institutions?  

1.2 Literature Review

A plethora of theories has been posited in the scholarly literature to elucidate the prevalence of academic dishonesty, including cognitive, social learning, morality, reasoned action, and the Theory of Planned Behaviour (TPB) (Madara et al., 2016; Ossai et al., 2023a). Nevertheless, this study is anchored oin the expanded Theory of Planned Behaviour, which acknowledges demographic and environmental variables as integral components influencing an individual’s intention to engage in specific behaviors. 
The initial formulation of TPB, as delineated by Ajzen (1991), comprised Attitude towards Behaviour (ATB), Subjective Norms (SN), and Perceived Behavioural Control (PBC) to elucidate intentions related to the behavior of interest. This framework has since been augmented to incorporate dimensions such as demographic factors, moral reasoning, and prior experiences (Bagraim et al., 2014; Madara et al., 2016; Hendy & Montargot, 2019; Ossai et al., 2023a,b). The expansion of TPB arose from the recognition that additional factors influence intentional behavior beyond the original three components. These factors encompass personality traits, demographic variables, and moral backgrounds, including religious influences and past experiences. Such variables may either inhibit or exacerbate an individual’s propensity towards behaviors of interest, such as academic dishonesty during educational assessments. 
Empirical findings suggest that various factors could either deter or complicate the manifestations of desirable or undesirable behaviors, namely academic integrity versus academic dishonesty. For instance, an individual’s ethical training, experiential background, and personality traits can significantly influence their responses to situations that may tempt them to engage in acts of academic dishonesty or examination malpractices. The TPB elucidates the interplay between demographic and non-demographic factors as determinants of the behavior in question (e.g., academic dishonesty). Academic dishonesty during examinations—commonly referred to as examination malpractice—is typically a premeditated act. Deliberate planning and coordination precede the actual execution of cheating behaviors, thus it is feasible to gauge the inclination or propensity of a student to commit acts of deceit during examinations, as evidenced by the studies conducted by Ossai et al. (2023a, b).
The interplay among demographic variables—including gender, age, religion, parental background—and other factors within the educational environment (such as school location, course of study, and type of institution) predisposes students toward specific behaviors, particularly their dispositions regarding academic dishonesty during examinations. These positive or negative predispositions toward academic dishonesty may be influenced by an individual's demographic and school-based variables, which are the focus of this study. The correlation between demographic factors and students’ attitudes toward examination malpractices has generated considerable concern not only among educational researchers but also within society at large. It is crucial to acknowledge that examination malpractice diminishes the value attributed to academic certificates universally. Indeed, the relationship between age, gender, and religion appears to be positively correlated. Olarenwaju and Ogunlade (2024) assert that psycho-demographic variables significantly contribute to examination malpractice. Similarly, Gidado et al. (2024) observed a prevalence of examination malpractice among both female and male students, across private and public secondary schools, as well as in rural and urban educational settings. General observations suggest a positive correlation between institutional factors (such as school location, types of institution, and subjects of study) and students' dispositions toward examination malpractices or academic dishonesty.
Gender, as a demographic factor associated with examination malpractice, is increasingly recognized as a critical variable influencing students’ tendencies toward such misconduct (Olusola, 2022; Segun, 2021). Gender may exert a significant influence on students' attitudes regarding examination malpractice. Segun (2021) contends that females are more likely to engage in examination malpractice than their male counterparts, as the female gender often finds it more feasible to inscribe information on their bodies. Furthermore, parental factors, as variables influencing students’ predisposition to examination malpractice, may manifest to varying degrees through parental educational qualifications, occupational status, or socio-economic conditions. Ngala (2019) argues that examination malpractice is rapidly becoming entrenched in the Nigerian educational landscape, as a considerable number of parents condone such behavior. Mikeru et al. (2024) astutely note that among the numerous contributory factors to examination malpractice in sub-Saharan Africa are socio-economic pressures and employment opportunities.
It is widely acknowledged that religion plays a pivotal role in shaping human behavior. Consequently, it may exert a profound influence on students' dispositions towards examination malpractice. Indeed, Aderogba and Olatoye (2012) asserted that religion serves as a formidable motivator of behavior, as numerous individuals have attested to the transformative power of their faith. The moral and ethical dimensions of human existence are inextricably linked to religion, given that virtually all religious organizations advocate for moral conduct and significantly influence academic dishonesty. As noted by Onu et al. (2019), a substantial body of literature exists regarding the impact of religious commitment on mitigating academic dishonesty. Furthermore, Ilechukwu et al. (2019) aptly observed that despite the inseparable nature of religion and education—since religious studies are incorporated into the national curriculum—students in secondary schools continue to engage in examination malpractice.
One institutional factor that may be associated with examination malpractice is the geographical context of the secondary school. The location of a school—whether situated in an urban or rural area—can profoundly affect the prevalence of such malpractice. According to Adeyemi (2010), divergent perspectives exist concerning the incidence of examination malpractice among secondary schools in urban and rural settings. For instance, Akpan (2005), as cited in Adeyemi (2010), noted in his study that examination malpractice is more pronounced in urban schools. Conversely, Omipede (2003), also cited in Adeyemi (2010), contended that rural schools exhibit a higher engagement in examination malpractice, often noting that students who fail their senior secondary school certificate examinations in urban centers frequently relocate to remote rural schools to retake the examinations. 	Comment by Blessing  Ntamu: Only the year of the author from whom the creference was extracted should be indicated.
In addition to the school’s location, the type of institution—whether government/public or privately owned—constitutes another institutional factor that may influence the incidence of examination malpractice among students. For instance, Adeyemi (2010) observed that the prevalence of examination malpractice is greater in public schools than in private institutions. However, it was noted that students who fail their final examinations in public senior secondary schools often enroll in private schools, where they tend to achieve higher grades. Furthermore, the type of subject offered can also serve as an institutional factor that may determine the incidence of examination malpractice in secondary schools (Olanrewaju & Ogunlade, 2024). Huang (2002) revealed that academic self-efficacy varies across subject domains, such as mathematics and social sciences.

1.3 Research Gaps

Most previous studies focused on on relationships between the demographic variables and academic performance with a few exploring their association with academic integrity. Also, some previous studies examined relationship between some of the school-based factors with academic performance separately. None has embarked on a comprehensive study of the association among demographic, school-based factors and students’ predisposition towards integrity in school examination situations with the intention to establish a preventive framework of actions against examination malpractices. This is the gap filled by this study.


2. MATERIAL AND METHODS  
Study Location:  The study location comprised sSix states of the South-South geopolitical zone of Nigeria (Akwa-Ibom, Bayelsa, Cross-Rivers, Delta, Edo, and Rivers States) during the 2024/2025 academic session, which commenced in September 2024.                            
Population: The population comprised of 294,580 final-year secondary school students.                                                                                                                 Sample and sampling techniques:A purposive sampling technique was utilized to select a representative sample size of 3,600 students, as delineated in Table 1. The willingness to participate in the study served as the criterion for selecting participants. A research participation consent document was distributed to the entire population of 294,580 students via Google Forms, facilitated by six research assistants. Interested participants were required to indicate their consent prior to the administration of the research instrument.                                                                                                                            Data Collection: The instrument utilized for data collection is a standardized Academic Integrity Measurement Instrument (AIMI) developed by Ossai et al. (2023a). AIMI comprises 40 items designed to assess students’ study behaviors, attitudinal patterns regarding examination ethics, levels of examination anxiety, prior experiences in contexts involving academic dishonesty, as well as moral reasoning and conduct. The correlation between these factors, as measured by AIMI, and academic integrity has been substantiated by numerous researchers (McCabe & Trevino, 1997; Salehi & Gholampour, 2021; Abuh & Okpanachi, 2022; Ossai et al., 2023a,b). AIMI was administered to a cohort of 3,600 secondary school students within the South-South geopolitical zone of Nigeria by trained research assistants, who employed Open Digital Kit (ODK) handheld devices for data collection. The instrument was encoded in a programming language, uploaded to the Survey ODK server, and subsequently downloaded onto the handheld devices for data collection by the research assistants. Each research assistant was mandated to submit responses to the ODK server, from which the researchers extracted the data for analytical purposes.  Statistical Analysis: Simple Linear Regression, T-test, and Analysis of Variance (ANOVA) statistics were employed to analyze the data, aiming to elucidate the demographic and school-based factors that are significantly associated with secondary school students’ propensity towards academic dishonesty during examinations.
Table 1: Sample Size By State And Gender
	              States
	 Male
	Female
	         Total

	1
2
3
4
5
6
	Akwa Ibom                                  
	345
	277
	622

	
	Bayelsa
	171
	291
	462

	
	Cross Rivers
	287
	325
	612

	
	Delta
	291
	345
	636

	
	Edo
	280
	345
	625

	
	Rivers
	297
	346
	643

	Total
	1671
	1929
	3600





3. results and discussion

The results are articulated in accordance with the research questions. The first research question concentrated on the influence of various demographic factors—namely age, gender, religion, parental educational levels, and types of employment—on students’ propensity towards examination malpractices. To address this question, Simple Linear Regression was employed for data analysis concerning age; a T-test was utilized for gender; and ANOVA was applied to examine religion, parental educational levels, and occupations. The results are presented in Tables 2 through 8.
Table 2 illustrates that age serves as a significant predictor of examination integrity. A notable relationship exists between the students' age and their predisposition towards examination malpractices. The inverse coefficients suggest that the incidence of examination malpractices diminishes as students mature.


Table 2: Students’ Age And Their Propensity Towards Examination Malpractices
	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	133.16
	3.07
	
	43.28
	.000

	
	Age
	-1.44
	.17
	-.13
	-8.10
	.000


 
Table 3 reveals a significant impact of gender on students’ predisposition towards examination malpractices. The T-test value presented in Table 3 is statistically significant. Furthermore, the mean values in Table 4 suggest that female students exhibit superior examination integrity and may be less inclined to engage in examination malpractices.
Table 3: Students’ Gender And Their Propensity Towards Examination Malpractices
	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference

	
	
	
	
	
	
	
	

	

Exam Integrity
	Equal variances assumed
	4.62
	.03
	-3.30
	3598
	.001
	-1.77
	.54

	
	Equal variances not assumed
	
	
	-3.31
	3567.33
	.001
	-1.77
	.54


 
Table 4: Descriptive Statistics On Gender And Propensity Towards Examination
	Dependent variable
	Gender
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Exam Integrity
	Male
	1671
	107.37
	15.64
	.38

	
	Female
	1929
	109.15
	16.46
	.38



The data presented in Tables 5 and 6 elucidate the significant influence of Christianity, Islam, and other religions (such as Hinduism and Krishna consciousness) on students’ inclination towards examination malpractices, with Christianity exhibiting the most pronounced impact, followed by Others and Islam. The African Traditional Religion, conversely, recorded the lowest mean of 99.78 (Table 6).  	Comment by Blessing  Ntamu: State the religion that follows Christianity. At this point results should be discussed clearly based on the data collected.
Table 5: Students’ Religion And Their Predisposition Towards Examination Malpractices
	(I) Religion
	(J) Religion
	Mean Difference (I-J)
	Std. Error
	Sig.
	95% confidence level

	
	
	
	
	
	Lower Bound
	Upper Bound

	Christianity
	Islam
	5.98*
	.60
	.000
	4.45
	7.51

	
	Traditional
	10.24*
	3.33
	.011
	1.69
	18.78

	
	Others
	.06
	3.26
	1.000
	-8.31
	8.43

	Islam
	Christianity
	-5.98*
	.60
	.000
	-7.51
	-4.45

	
	Traditional
	4.26
	3.35
	.582
	-4.35
	12.86

	
	Others
	-5.92
	3.28
	.271
	-14.35
	2.51

	Traditional
	Christianity
	-10.24*
	3.33
	.011
	-18.78
	-1.69

	
	Islam
	-4.26
	3.35
	.582
	-12.86
	4.35

	
	Others
	-10.18
	4.63
	.124
	-22.08
	1.73

	Others
	Christianity
	-.06
	3.26
	1.000
	-8.43
	8.31

	
	Islam
	5.92
	3.28
	.271
	-2.51
	14.35

	
	Traditional
	10.18
	4.63
	.124
	-1.73
	22.08

	*. The mean difference is significant at the 0.05 level. Dependent Variable:   Exam Integrity.


Table 6: Means  Of Religion And Predisposition Towards Examination Malpractice
	
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean

	
	
	
	
	
	Lower Bound
	Upper Bound

	Christianity
	2571
	110.02
	16.16
	.32
	109.39
	110.64

	Islam
	982
	104.04
	15.16
	.48
	103.09
	104.99

	Traditional
	23
	99.78
	12.58
	2.62
	94.34
	105.22

	Others
	24
	109.96
	16.97
	3.46
	102.79
	117.12

	Total
	3600
	108.32
	16.12
	.268
	107.80
	108.85


  
Table 7 illustrates that the combined influence of fathers' and mothers' qualifications on students’ predisposition towards examination malpractices is statistically significant. However, when examined individually, only mothers' qualifications demonstrated significance.  
Table 7:  Parental Education And Students’ Predisposition Towards Examination Malpractices
	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	36010.99a
	63
	571.60
	2.25
	.000

	Intercept
	10865072.86
	1
	10865072.86
	42806.28
	.000

	Fathers_Qualification
	2820.12
	7
	402.88
	1.59
	.134

	Mothers_Qualification
	3593.39
	7
	513.34
	2.02
	.049

	Fathers_Qualification * Mothers_Qualification
	23556.54
	49
	480.75
	1.89
	.000

	Error
	897506.16
	3536
	253.82
	
	

	Total
	43174201.00
	3600
	
	
	

	Corrected Total
	933517.15
	3599
	
	
	

	a. R Squared = .039 (Adjusted R Squared = .021). Dependent Variable:   Exam Integrity


  
Table 8 indicates that both fathers' and mothers' occupations exerted a significant influence on students’ predisposition towards examination malpractices, both independently and in combination.  
Table 8: Parental Occupations And Students’ Predisposition Towards Examination Malpractices
	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	34270.77a
	33
	1038.51
	4.12
	.000

	Intercept
	1983703.35
	1
	1983703.35
	7866.46
	.000

	Fathers_Occupation
	3069.28
	5
	613.86
	2.43
	.033

	Mothers_Occupation
	3245.53
	5
	649.11
	2.57
	.025

	Fathers_Occupation * Mothers_Occupation
	15677.06
	23
	681.61
	2.70
	.000

	Error
	899246.38
	3566
	252.17
	
	

	Total
	43174201.00
	3600
	
	
	

	Corrected Total
	933517.15
	3599
	
	
	

	a. R Squared = .037 (Adjusted R Squared = .028). Dependent Variable:   Exam Integrity 


  Research Question Two focused on the influence of school-based factors (school location, type of school, subject of study) on students’ predisposition towards examination malpractices. This research question is addressed through the data presented in Tables 9, 10, and 11.
Data presented in Table 9 shows that school type (public or private) significantly influences students’ predisposition towards examination malpractices, whereas the influence of school location is not statistically significant. Table 10 further reveals that students attending private institutions exhibit a higher mean score (112.40) compared to their public school counterparts (106.58). Subsequent analysis in Table 11 confirms that this disparity in mean scores is statistically significant (F = 100.93, P<0.05).

Table 9: School Factors And Students’ Predisposition Towards Examination Malpractices
	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	54492.65a
	3
	18164.22
	74.308
	.000

	Intercept
	35038211.17
	1
	35038211.17
	143337.76
	.000

	School_Location
	245.70
	1
	245.70
	1.01
	.316

	School_Type
	28386.46
	1
	28386.46
	116.13
	.000

	School_Location * School_Type
	21590.81
	1
	21590.81
	88.33
	.000

	Error
	879024.51
	3596
	244.45
	
	

	Total
	43174201.00
	3600
	
	
	

	Corrected Total
	933517.15
	3599
	
	
	

	a. R Squared = .058 (Adjusted R Squared = .058). Dependent Variable:   Exam Integrity


Table 10: Mean Scores Of School Type  and Examination Integrity
	School Type
	Exam Integrity Mean Score
	N
	Std. Deviation

	Public
	106.59
	2527
	16.095

	Private
	112.40
	1073
	15.38

	Total
	108.32
	3600
	16.11



Table 11. ANOVA On Examination Integrity Of Public and Private Schools
	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Exam Integrity * School Type
	Between Groups
	
	25472.73
	1
	25472.73
	100.93
	.000

	
	Within Groups
	908044.43
	3598
	252.38
	
	

	
	Total
	933517.15
	3599
	
	
	


    
Data articulated in Tables 12 and 13 indicate that Social Science and Science disciplines exert the most pronounced influence on students’ predisposition towards examination malpractices, as evidenced by their mean scores in Table 13 (111.74 and 109.71, respectively). It is their interaction with the other variables that yields the significant values reflected in Table 12.
Table 12: Course Of Study And Students’  Examination Malpractices Predisposition
	(I) Class
	(J) Class
	Mean Difference (I-J)
	Std. Error
	Sig.
	95% Confidence Interval

	
	
	
	
	
	Lower Bound
	Upper Bound

	Science
	Arts
	2.97*
	.59
	.000
	1.37
	4.57

	
	Social Science
	-2.03
	1.34
	.551
	-5.69
	1.62

	
	Technical
	5.19*
	1.20
	.000
	1.91
	8.47

	
	Business
	3.64
	1.35
	.053
	-.03
	7.32

	Arts
	Science
	-2.97*
	.586
	.000
	-4.57
	-1.37

	
	Social Science
	-5.00*
	1.36
	.002
	-8.72
	-1.28

	
	Technical
	2.22
	1.23
	.370
	-1.13
	5.58

	
	Business
	.68
	1.37
	.988
	-3.07
	4.42

	Social Science
	Science
	2.03
	1.34
	.551
	-1.62
	5.69

	
	Arts
	5.00*
	1.36
	.002
	1.28
	8.72

	
	Technical
	7.22*
	1.72
	.000
	2.53
	11.92

	
	Business
	5.68*
	1.83
	.016
	.70
	10.66

	Technical
	Science
	-5.19*
	1.20
	.000
	-8.47
	-1.91

	
	Arts
	-2.22
	1.23
	.370
	-5.58
	1.13

	
	Social Science
	-7.22*
	1.72
	.000
	-11.92
	-2.53

	
	Business
	-1.55
	1.73
	.899
	-6.26
	3.17

	Business
	Science
	-3.65
	1.35
	.053
	-7.32
	.033

	
	Arts
	-.68
	1.37
	.988
	-4.42
	3.07

	
	Social Science
	-5.68*
	1.83
	.016
	-10.66
	-.70

	
	Technical
	1.55
	1.73
	.899
	-3.17
	6.26

	*. The mean difference is significant at the 0.05 level. Dependent Variable:   Exam Integrity


Table 13: Mean Scores of  Course and   Examination Malpractice Predisposition
	
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean

	
	
	
	
	
	Lower Bound
	Upper Bound

	Science
	1837
	109.71
	15.56
	.36
	108.99
	110.42

	Arts
	1259
	106.74
	16.75
	.472
	105.82
	107.6671

	Social Science
	155
	111.74
	14.25
	1.15
	109.48
	114.00

	Technical
	196
	104.52
	15.55
	1.11
	102.33
	106.71

	Business
	153
	106.07
	17.33
	1.40
	103.30
	108.83

	Total
	3600
	108.32
	16.11
	.268
	107.80
	108.85


  
Arising from all the aforementioned data analysis, the summary of findings is as follows: age is a significant predictor of examination integrity, demonstrating a notable inverse relationship between students’ ages and their propensity towards examination malpractices. Furthermore, gender exerts a considerable influence on students’ predisposition to engage in such malpractices; female students appear to exhibit superior examination integrity and are less likely to succumb to dishonest practices. 
Additionally, the impact of religious affiliations, specifically Christianity, Islam, and other faiths (including Hinduism and Krishna consciousness), on students’ attitudes towards examination malpractices is substantial, with Christianity having the most pronounced influence, followed by other religions and then Islam. Maternal educational qualifications significantly shape students’ tendencies towards examination malpractices, surpassing the influence of paternal educational backgrounds. 
Moreover, paternal occupations βexert a considerable impact on students’ predisposition towards examination malpractices, both independently and in conjunction with other factors. The type of school attended also plays a crucial role; students enrolled in private institutions demonstrate a higher degree of examination integrity. Conversely, the location of the school does not significantly influence students’ likelihood of engaging in examination malpractices. 
Disciplines within the Social Sciences and Sciences reveal significant influences on students’ predisposition towards examination malpractices, as evidenced by their higher mean scores in academic integrity. In light of these findings, Research Question Three, which aims to identify the demographic and institutional factors essential for establishing a preventive framework to curb examination malpractices in educational settings, will be addressed in the subsequent discussion of findings.

3.1 Discussion
 
The research literature exploring the relationship between students’ demographic factors and academic integrity substantiates the findings in the present study. For instance, Zhao et al. (2024) elucidated that ethical decision-making concerning academic integrity is profoundly influenced by maturity, as older students tend to exhibit greater academic honesty compared to their younger, less experienced counterparts. There exists a diminishing propensity for examination malpractice as students age, since maturity fosters the development of enhanced academic skills and independent thought, particularly in developing African nations where parents directly encourage or sponsor their children’s engagement in examination misconduct (Ossai et al., 2023b). Previous studies by Kisamore et al. (2007) and Zimmerman (1998) corroborate the assertion that age is a significant predictor of academic dishonesty. Zimmerman's study revealed that younger male students exhibited a higher propensity for cheating than older female students. This finding not only reinforces the age-related disparities in tendencies towards academic integrity but also establishes a connection between cheating behaviors and gender. The current study identifies gender as a pivotal factor influencing students’ predisposition to examination malpractices, with female students demonstrating higher negative tendencies towards examination integrity compared to their male peers. However, the findings of Mulongo et al. (2020) appear to contradict this observation, as they found that female students possess enhanced capabilities to conceal academic malpractices. Nonetheless, the present findings may be rooted in the revelations by Olanrewaju and Ogunlade (2024) and Ullah and Khan (2025), which indicate that social and cultural factors dictate the varying levels of academic dishonesty between genders, with females exhibiting more negative dispositions towards dishonest conduct. Age and gender constitute significant components of the expanded theory of planned behavior. These variables are encompassed among the demographic factors shaping attitudes towards behavior (Madara et al., 2016; Hendy & Montargot, 2019).  
Students’ religious affiliations, parental educational qualifications, and occupational statuses represent additional demographic variables impacting students’ predisposition towards examination malpractices. The research outcomes reveal that students’ inclinations towards cheating during examinations are significantly affected by religious beliefs, maternal educational qualifications, and paternal occupations. These findings align with the results of studies conducted by Nelson et al. (2017) and Onu et al. (2019), which reported that religious devotion acts as a moral force that mitigates levels of academic dishonesty. Furthermore, Trinh et al. (2024) asserted that the professions or occupations of parents significantly influence the development of students' academic integrity skills. The pronounced impacts of religious and parental backgrounds on students' tendencies towards examination malpractices lend further credence to the role of moral upbringing or obligations within the expanded theory of planned behavior. Religion, alongside parental educational and occupational backgrounds, is intricately linked to the moral upbringing of a child, which subsequently dictates their predisposition (attitude and intention) towards examination malpractices. This viewpoint is supported by proponents of the expanded theory of planned behavior, including Bagraim et al. (2014), Madara et al. (2016), Hendy and Montargot (2019), Brehmer (2023), and Ossai et al. (2023a & b, 2024). For instance, Brehmer's study examined the predictive power of moral norms concerning bullying in schools and found that moral norms significantly predicted the intention to engage in such behavior. Earlier investigations by Madara et al. (2016) and Hendy and Montargot (2019) demonstrated that “intention” serves as a formidable force propelling an individual to partake in any behavior of interest.
School-based factors also constitute significant predisposing factors influencing students’ attitudes towards examination malpractices. This study identified that the type of school and the subjects of study exerted significant influences on students’ predisposition towards examination malpractices. Research data indicated that students in private institutions exhibit a higher degree of examination integrity compared to their counterparts in public schools. This finding corroborates Agwu et al. (2024), who elucidated that the elevated rates of examination malpractice observed in public schools can be attributed to inadequate supervision and a dearth of educational resources. Nevertheless, some literature suggest that both private and public schools in developing nations, such as Nigeria, appear to be similarly enmeshed in examination malpractices (Salau, 2025; Anierobi et al., 2015; Ajayi, 2024). 	Comment by Blessing  Ntamu: This should be taken to literature review.
This research established that the location of institution a student attends does not significantly influence their engagement in examination malpractice. Contrary to earlier investigations conducted by Alumona et al. (2023), this study demonstrated that rural schools did not experience heightened examination malpractice activity. This divergent outcome, when compared to Alumona et al. (2023), may be attributable to the fact that schools within both populations exhibit differing levels of compliance with examination policies, a consequence of varying monitoring practices. This finding is aptly contextualized within the subjective norms (SN) and perceived behavioral control (PBC) components of the Theory of Planned Behavior (TPB), which underscores the significance of mechanisms instituted to mitigate undesirable student behaviors, such as examination malpractices or academic dishonesty. It is not the geographic location of the school that is paramount, but rather the policies and practices that are esteemed by the school administration.
This study revealed that students pursuing certain disciplines (social sciences and sciences) exhibited greater tendencies towards academic integrity than those from other academic fields. This finding connects with the rationale presented in previous research studies, such as those by Hitches et al. (2022) and Löfström & Tammeleht (2023), which discovered that academic pressure varies across subject areas, thereby influencing the likelihood of differing predispositions towards academic dishonesty. In other words, the attitude towards behavior (ATB) component of the TPB could be influenced by the content and pedagogical approaches employed by educators in specific subjects. This perspective is supported by the policy statement from the Centre for Excellence, University of Waterloo (2025), which asserts that whether in online or in-person learning environments, educators should integrate practical and pedagogical methodologies that foster academic integrity while dissuading educational assessment malpractices. Krajcik et al. (2008) aligned themselves with this perspective, advocating for project-based assessment methods and curriculum designs that emphasize standard ethical practices within educational institutions. Additionally, Sesay and Sesay (2024) discovered that internal quality control should be seamlessly integrated into learning management systems as a preventative measure against infringements such as examination malpractices in schools.	Comment by Blessing  Ntamu: This reference does not seem to corroborate your finding at it is refering to the mode of lesson delivery rather than the discipline of study.	Comment by Blessing  Ntamu: This will fit in better into literature review. Your discussion should discuss your findings, empirical literature supporting your findings and implications.
4. Conclusion
The pervasive issue of examination malpractices in educational institutions worldwide is a matter of significant concern for academic researchers. Attention must be redirected from the ex-post facto implementation of punitive measures against students to the adoption of proactive strategies. This study has illuminated various demographic and school-based factors that ought to be considered when establishing a preventive framework grounded in the expanded Theory of Planned Behavior (TPB). The utilization of standardized instruments to assess students’ predispositions toward dishonest conduct during examinations is imperative. Additionally, preventative counseling approaches should be employed by school psychologists and counselors to reorient students who are inclined to engage in examination malpractices, as informed by scientific assessments derived from these standardized measures. Furthermore, educators across all disciplines should integrate content that underscores the importance of integrity in all educational endeavors. School policies and practices must cultivate a culture of diligence and honesty among both educators and students at all times.

4.1 Recommendations 

On the basis of the fact that this study established that students' examination behavior is contingent upon various variables, including age, gender, religious affiliation, parental educational attainment and occupations, type of school attended, and subject of study, it is recommended that implementation of structured interventions and policies that encompass these factors will constitute a vital approach to nurturing academic integrity and exterminating the inclination towards the perpetuation of examination malpractices in schools. This approach is grounded in the expanded theory of planned behavior (TPB). The TPB framework serves as a robust foundation for predicting students’ academic dishonesty. The development of examination behavior inventories in prior research by Ossai et al. (2014; 2020) demonstrated that the incorporation of three additional components—namely, Moral Obligation, Moral Reasoning, and Demographic Factors such as Age, Gender, and Past Behavior (specifically, cheating in previous educational settings)—renders the TPB a more formidable framework for adopting preventive measures against examination misconduct (Madara et al., 2016; Harding et al., 2007; Passow et al., 2006).
The integration of demographic and environmental factors, as examined in this research, into the TPB model arises from observations that these variables determine an individual's propensity to engage in the target behavior, thereby contributing to the enhancement or inhibition of the TPB elements. For instance, moral upbringing, prior experiences, and personality traits could either amplify or constrain the inclination to partake in examination malpractices. Consequently, the three original elements of TPB, comprising Attitude towards Behavior (ATB), Subjective Norms (SN), and Perceived Behavioral Control (PBC), may be influenced by demographic factors, moral obligation, and moral reasoning. Thus, the phenomenon of examination malpractice is characterized as “not merely a spur-of-the-moment event but rather an activity that is meticulously planned, coordinated, and executed” (Ossai et al.  2023a). Given this understanding, it is feasible to measure an individual’s inclination or propensity to engage in the act of examination malpractices. Several assessment inventories—such as the Examination Behavior Inventory (EBI), Tertiary Examination Behavior Inventory (TEBI), and Academic Integrity Measurement Instrument (AIMI)—were developed from previous studies (Ossai et al. 2014; 2020 & 2023a) to gauge students’ tendencies towards dishonest examination behavior. These instruments can be employed to ascertain students’ predispositions towards academic dishonesty well in advance of their undertaking school examinations. The ultimate objective is to reorient students towards more acceptable examination-taking behaviors and attitudes, thereby establishing a framework for preventive actions against examination malpractices in the educational milieu.	Comment by Blessing  Ntamu: Is there a recommendation tied to the variableslisted here that are not in your study? Moral upbringing, prior experiences and personality traits? Otherwise I do not understand the value of this discussion?
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