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ABSTRACT 

	Reading is fundamental in getting knowledge as all the lessons and learning activities are mostly based on the power of comprehensive reading; indeed, it is necessary to read comprehensively. This study aimed to assess the English reading comprehension levels of Grade 7 students, focusing on three key skills: Context Clues, Logical Organization, and Inferencing. Utilizing a correlational research design, a one-time test administration was conducted among 45 enrolled students to evaluate their comprehension performance. The study also examined whether significant differences exist in comprehension levels when students are grouped by profile variables such as age, sex, ethnicity, and parents’ educational background, and whether reading comprehension correlates with academic performance in English. Findings revealed that the students were generally of appropriate age for their grade level, predominantly male, and mostly from families where parents are high school graduates. In terms of comprehension, students demonstrated frustration-level performance in Context Clues and Inferencing, and instructional-level performance in Logical Organization. Statistical analysis showed no significant difference in comprehension based on parents’ educational background across all three skills. However, significant differences were found in comprehension levels based on age, sex, and ethnicity, varying by skill area. Furthermore, a direct relationship was established between students’ reading comprehension and their academic performance in English. The study recommends implementing targeted intervention programs to enhance students’ comprehension skills, particularly in Context Clues and Inferencing. Schools are encouraged to institutionalize reading interventions as regular activities and integrate comprehension assessments into tools like the Philippine Informal Reading Inventory. A follow-up study is suggested to develop and evaluate a proposed Reading Intervention Program tailored to the needs identified in this research.
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1. INTRODUCTION 

Reading is a very complicated process. Reading is fundamental in getting knowledge as all the lessons and learning activities are mostly based on the power of comprehensive reading; indeed, it is necessary to read comprehensively. In addition, reading comprehensively really affects a learner’s education and his life. Learning in any lesson depends on understanding the learning instrument of that lesson; thus, a learner who cannot read comprehensively finds it difficult for him or her to be successful in his or her lessons.
	It was emphasized that reading has the potential to help English language learners become better readers and make improvements in other aspects of their English skills (Ozdemir, 2009).
	Reading comprehension is considered the real core for the reading process; and a big process around which all other processes are centered (Al-Mamari, 2019). Comprehension is the peak of the reading skills and the basis for all reading processes. It is viewed by some researchers as the ultimate objective of the reading process, since he who does not comprehend what he reads is considered as if he has not read”.
	Reading comprehension enables the reader to interact with the text in a meaningful way. For many, there are doors to lifetime of reading, recreation and enjoyment. Moreover, the experiential and cultural background of the English as a Second Language (ESL) reader has a strong effect on reading comprehension and ESL learners, early in their development of English, can write English and can do so for various purposes (Hassan et. al, 2021).
	There are a lot of widespread studies on reading; the National Assessment of Educational Progress (NAEP) study in 1995 confirmed that there is a tight correlation between reading fluency and reading comprehension among fourth graders. In conclusion, it emphasized that reading fluency is a neglected reading skill in many American classrooms, affecting many students’ reading and comprehension (Tudor & Hafiz, 1989).
	As cited, in an article “Importance of Reading”, it investigated whether extensive reading for pleasure could affect an improvement in ESL students’ linguistic skill, with reference to reading and writing (Tudor & Hafiz, 1989).. The results showed a marked improvement in the performance of the experimental subjects, especially in terms of their writing skills.
	It is assured that weakness in reading ability constitutes one of the biggest problems that is encountered by students at all educational levels (Al-Khateeb & Idrees, 2010). Thus, teaching reading is viewed as a teaching objective at the different educational stages, and the key to success in other subjects of study.
	Montes et. al, 2009 explored whether an extensive reading program can enhance lexical knowledge or not and assessed 133 words. They examined whether one month of extensive reading enhanced knowledge of these target words’ spelling, meaning, and grammatical characteristics. The results showed that knowledge of 65% of the target words was enhanced in some way. Spelling was strongly enhanced, even from a small number of exposures. Meaning and grammatical knowledge were also enhanced, but not to the same extent. Overall, the study indicated that much vocabulary acquisition is possible from extensive reading than previous studies have suggested.
In the study of Pigada & Schmitt, 200, it was noted that maybe reading has more important parts to play than speaking and listening for a learner as without reading he cannot achieve his goals. While reading a book he can travel all around the world while sitting in his place and can contact all kinds of people and come across all sorts of dialects. 
The proficiencies of all educations lie in their primary tool which is reading. As a matter of fact, reading is one of the most helpful and very useful skills a learner can attain. However, reading has also a complicated process. As a result, it cannot only be taught and learned in an exclusive subject area, but it is also taught and learned in almost all other disciplines. In addition, reading is not only a capacity to know or to identify letters, words and statements but it also talks of being able to place a particular idea or connotation and denotation to what is being read (Amir & Kang, 2018).
	Reading being a separate area of teaching is one of the most essential fields of teaching. It was claimed as the most required skill in academics. It is a big post for all teaching and learning purposes. The ability of the child to read has a very significant role in the process of learning. If the skill in reading fails, it will affect failures in whatever subject area (Farooq et. al, 2011).
	The skill of both being able to recognize written texts and being able to analyze and understand concepts are what establishes or starts reading comprehension. Thus, reading with comprehension is what counts the most here. Every learner must take note that reading is to be used in every single subject that is being learned in school. So, learners who fail to comprehend will most likely fail in their academic subjects too or they will have limited chances to widen their horizons (Stevani et. al, 2022).
	The difference between a learner who can only read and a learner who can comprehend must be taken into consideration. Because a learner who can only read is called a good reader while a learner who can comprehend can do things beyond. Teachers on the other hand have a vital role in assuring that learners can get the most of their reading activities. Appropriate strategies are therefore being given to ensure this. It must be noted that the end goal of all reading activities should be the understanding of the ideas and concepts from what they read (Manggasang & Belasoto, 2021).
	Consequently, teachers at Kabugao National High School must be able to determine the level of their students’ comprehension so that they could plan for effective strategies or programs that will eventually enhance their learners’ critical thinking skills. In connection with the challenge, the researcher is heartened to identify the comprehension level of the Grade 7 Students in Kabugao National High School for School Year 2023-2024. A very good in speaking and in listening skills with active comprehension is considered a universal need. As a matter of fact, reading comprehension is an essential aspect of the learning process. It allows readers to understand, critique and analyze the reading texts. It widens the common sense expected of them. It promotes Higher Order Thinking Skills (HOTS). It encourages active and effective independent learning. Hence, reading comprehension level is necessary to gauge to make this study successful.
	In a nutshell, teaching the skill of understanding and analyzing or what we call thinking is truly demanded in all levels of education. Mentors should let students feel an environment that provides chances to have a deeper sense of thinking relevant to life. Great reading textbooks that will stimulate comprehension are therefore recommended in all subject areas.
This study was conducted to determine the English reading comprehension level of Grade 7 students at Kabugao National High School for the Fourth Quarter of School Year 2023–2024 by examining their profile (age, sex, parents’ educational attainment, and ethnicity), assessing their performance in context clues, logical organization, and inferencing, identifying significant differences in comprehension based on profile and skill areas, evaluating their mean academic performance in English, and exploring the relationship between reading comprehension and academic achievement.

2. RESEARCH methodology

2.1. Research Design
	The study made use of correlational design. A one-time test administration design is employed intended at determining the comprehension performance of the enrolled Grade 7 students in Kabugao National High School, Lenneng, Kabugao, Apayao. The study further aimed to determine whether there is significant difference on the reading comprehension of the students when grouped according to profile, if there is also a significant difference on the comprehension of the students along the three (3) skills of comprehension assessed, and likewise with significant relationship between reading comprehension and academic performance of the students.

2.2. Locale of the Study
	This study was conducted at Kabugao National High School located in Sitio Taracay, Lenneng, Kabugao, Apayao.

2.3. Participants of the Study
	The participants of the study are the Grade 7 students who are officially enrolled in the school for School Year 2023-2024 in Kabugao National High School, Lenneng, Kabugao, Apayao. The participants in this study consist of 33 male students and 12 female students.

2.4. Instrumentation
	The research instrument used in the study is a 30-item reading comprehension questionnaire. The set of questionnaires was used to determine the result of the problem. The test is composed of three (3) parts. First part is for Context Clues, second is Logical Organization, and the last part for Inferencing.
	The instrument used was a standardized reading comprehension assessment tool lifted from DepEd Open Educational Resources (OER) and Philippine Informal Reading Inventory.

2.5. Data Gathering Procedures
	Permission had been sought from proper authorities prior to the collection of data. The 30-item test is to be administered to the 45 Grade 7 students by the researcher himself. An explanation of the written test’s purpose and importance was presented to the students. A concise instruction had been given too.
	The questionnaire is composed of three (3) parts with 10 questions each representing the three comprehension skills along context clues, logical organization, and inferencing. The students were given individual questionnaires and asked to answer the comprehension questions which measured their abilities.
	It took a whole hour for the students to answer. The test answers from each of the students were checked and scores were tallied using frequency and percentage and were interpreted accordingly by levels.

2.6. Data Analysis
	The reading comprehension ability of the students was measured using the 30-item reading test composed of 6 selections. This determined the ability of the participants to comprehend the selections given by answering the comprehension questions provided. All questions in each selection were answered by the participants.
	In determining the level of comprehension of the Grade 7 students in Kabugao National High School along Context Clues, Logical Organization, and Inferencing which were the focus of the study, statistical analysis was employed. Specific Statistical analysis for each of the skill mentioned includes Descriptive Statistics, which was the use of Mean and Standard Deviation. Frequency distribution was used to figure out the distribution of scores, allowing now an overview of the differences in comprehension skill levels among students. To determine if there is significant difference on the reading comprehension of the students when grouped according to profile and if there is significant difference on the comprehension of the students along the three (3) skills of comprehension assessed, t-test was utilized for each of the comprehension skills with the purpose of being able to compare the mean scores. This investigated whether there is significant difference in the mean scores within each writing skill. To investigate if there is a significant relationship between the three specific components of reading comprehension (Context Clues, Logical Organization, and Inferencing) and the academic performance of Grade 7 students, Pearson-r was used for each of the comprehension skills.

3. results and discussion

3.1. Profile of the Grade 7 students in terms of Age, Sex, Parent Educational Attainment, and Ethnicity

 
	[bookmark: _Hlk104638042]Profile
	F
	P

	Age
	
	

	12 years old
	19
	42.20

	13 years old
	24
	53.30

	14 years old
	2
	4.40

	Total
	45
	100

	Sex
	
	

	Male
	33
	73.30

	Female
	12
	26.70

	Total
	45
	100

	Ethnicity
	
	

	Isnag
	34
	75.60

	Kankana-ey
	11
	24.40

	Total
	45
	100



Table 1 presents the frequency and percentage distribution of the profile of the grade 7 students along age, sex and ethnicity. 
Age. In terms of age distribution, most of the group consists of 13 years old, 53.30% 
Table 1. Frequency and Percentage Distribution on the Profile of the Grade 7 students
along Age, Sex, and Ethnicity.



of the total participants, followed by 12 years old at 42.20%, and a smaller proportion of 14 years old at 4.40%. This distribution implies a concentration around the early teenage years within respondents.
Sex. As can be seen from the table 1 above, male constitutes the majority with 33 students or 73.30%, while female accounts for the remaining 12 individuals, representing 26.70%. This disparity indicates a higher representation of male compared to female respondents.
Ethnicity. The data reveals that majority of the participants are Isnags with a total of 34 or 75.60%. In contrast, Kankana-ey ethnicity is less prevalent with a total of 11 respondents or 24.40% of the total participants. This distribution underscores the predominant representation of Isnags in the study. 

Table 2. Frequency and Percentage Distribution on the Profile of the Grade 7 students along Parent Highest Educational Attainment.
	Father's Highest Educational Attainment
	F
	P

	Did not attend school
	3
	6.70

	Elementary Level
	6
	13.30

	Elementary Graduate
	6
	13.30

	High School Level
	9
	20.00

	High School Graduate
	14
	31.10

	College Level 
	2
	4.40

	College Graduate
	5
	11.10

	Total
	45
	100

	Mother's Highest Educational Attainment
	
	

	      Did not attend school
	17
	37.80

	Elementary Level
	1
	2.20

	Elementary Graduate
	5
	11.10

	High School Level
	2
	4.40

	High School Graduate
	12
	26.7

	College Level 
	6
	13.30

	College Graduate
	2
	4.40

	Total
	45
	100



Table 2 presents the frequency and percentage distribution of the profile of the grade 7 students along with the parent highest educational attainment.

Educational Attainment. The data indicates a clear majority of parents attained high school graduate as their highest educational attainment and that there are still mothers who never went to school with a total of 17 or 37.80% of the total while few continued to college with 2 or 4.40%. The same with the fathers although majority obtained elementary and high school education with 6 individuals or 13.30% and 14 or 31.10% respectively. Furthermore, this disparity indicates a highest representation of high school graduates as the highest educational attainment of the students’ parents among other parents’ educational backgrounds. The findings also validate the findings of the previous study conducted whose results of the study revealed that socio-economic status and parents’ education have a significant effect on students’ overall performance in Mathematics and English (Khalkhali & Bazrafshan, 2013).

3.2. Reading Performance of the Grade 7 students along Context Clues, Logical Organization, and Inferencing

Table 3. Mean and Standard Deviation on the Reading Performance of the Grade 7 students. 
	Reading Skills
	Number of items
	Mean
	DI
	SD

	Context Clues
	10
	4
	Frustration
	2.84

	Logical Organization
	10
	7
	Instructional 
	2.60

	Inferencing
	10
	3
	Frustration
	3.56

	Total 
	30
	14
	Frustration
	


 
The table 3 above presents an analysis of performance in three distinct comprehension skills namely: Context Clues, Logical Organization, and Inferencing. Each skill was evaluated based on 10 items, resulting in a total of 30 items assessed across the study. The mean performance revealed varied reading skill levels, the students obtained mean of 4 correct answers out of 10 for Context Clues, 7 for Logical Organization, and 3 for Inferencing. These means indicate higher performance in Logical Organization compared to the other skills assessed fall within instructional level.  The standard deviation for Context Clues of 2.84 shows a wide range of performance levels among respondents. Logical Organization had a standard deviation of 2.60, indicating more consistent performance across the group. Inferencing showed the highest variability with a standard deviation of 3.56, meaning scores varied widely for this skill compared to the others. This implies that the scores are highly spread. The finding is supported by previous research that has investigated the connection between students level of vocabulary and decoding skills with that of students comprehension. These had been identified as key factors that influence students' comprehension performance in Context Clues and Inferencing (García-Madruga et. al, 2014).

Table 4. Distribution of the Grade 7 students according to Level of Reading Performance 
	Level of Reading Performance
	Context Clues
	Logical Organization
	Inferencing

	
	F
	P
	F
	P
	F
	P

	Independent (90-100)
	0
	0
	3
	7.00
	0
	0

	Instructional (75-89)
	14
	31.00
	14
	31.00
	14
	31.00

	Frustration (75-below)
	31
	69.00
	28
	62.00
	31
	69.00



The table 4, shows the comprehensive view of Grade 7 students' reading performance across the three key skills: Context Clues, Logical Organization, and Inferencing, categorized into three proficiency levels namely, Independent (90-100), Instructional (75-89), and Frustration (75 and below). In the Independent category, indicating high proficiency where students can read without assistance, there were no students classified for Context Clues, 3 students (7.00%) for Logical Organization, and none for Inferencing. The Instructional category, representing students who can read with some support, included 14 students (31.00%) each for Context Clues, Logical Organization, and Inferencing. Conversely, the Frustration category, where students face significant challenges in reading, showed higher numbers with 31 students (69.00%) for Context Clues, 28 students (62.00%) for Logical Organization, and 31 students (69.00%) for Inferencing. This implies that there is a considerable portion of Grade 7 students struggle with comprehending Context Clues and Inferencing, while Logical Organization shows a more balanced distribution across proficiency levels. The finding is supported by previous research that has investigated the connection between students’ level of vocabulary and decoding skills with that of student’s comprehension. These had been identified as key factors that influence students' comprehension performance in Context Clues and Inferencing (Khalkhali & Bazrafshan, 2013).

3.3. Significant difference in the comprehension of the Grade 7 students when grouped according to profile

3.3.1. Context clues

Table 5. Significant Difference in the Level of Reading Performance of the Grade 7 students when grouped according to Profile along Context Clues.

	Profile
	F
	Df
	P-value
	Decision

	Age
	3.09
	8,36
	0.009
	Reject H0

	Father Highest Educational Attainment
	1.23
	8,36
	0.309
	Accept H0

	Mother Highest Educational Attainment
	0.86
	8,36
	0.562
	Accept H0

	Profile
	t
	Df
	P-value
	Decision

	Sex
	-10.25
	43
	0.000
	Reject Ho

	Ethnicity
	-10.20
	43
	0.000
	Reject Ho



As gleaned from Table 5, the computed p-value is higher than the alpha level 0.05 in terms of age, sex and ethnicity therefore the null hypothesis is rejected. It tells then that there is a significant difference in the level of reading performance along context clues of the Grade 7 students when grouped according to these three (3) profile variables. The difference in the reading performance could be attributed to the fact that the students who happened to be overage fall within frustration. The class dominantly male also fall within frustration. However, there is no significant difference in the level of reading performance along context clues of the Grade 7 students when grouped according to parents’ educational attainment. This implies that the reading performance of the pupils did not vary, since majority have parents with high school or elementary education.

3.3.2. Logical organization 

Table 6. Significant Difference in the Level of Reading Performance of the Grade 7 students when grouped according to Profile along Logical Organization.

	Profile
	Df
	F
	P-value
	Decision

	Age
	
	
	
	

	Between Groups
	8
	1.54
	0.179
	Accept H0

	Within Group
	36
	
	
	

	Father Highest Educational Attainment
	
	
	
	

	Between Groups
	8
	1.23
	0.839
	Accept H0

	Within Group
	36
	
	
	

	Mother Highest Educational Attainment
	
	
	
	

	Between Groups
	8
	0.86
	1.591
	Accept H0

	Within Group
	36
	
	
	



	Profile
	t-value
	p-value
	Decision

	Sex
	
	
	

	Male
	-16.81
	0.000
	Reject Ho

	Female
	
	
	

	Ethnicity
	
	
	

	Isnag
	-16.72
	0.000
	Reject Ho

	Kankana-ey
	
	
	



As shown in the table above, the Sex shows a t-value of -16.81 with a p-value of 0.000, indicating a significant difference in reading performance between males and females. This leads to the rejection of the null hypothesis, suggesting a significant difference in reading performance levels, particularly in context clues, among Grade 7 students when grouped by sex.
Regarding Ethnicity, the t-value of -16.72 with a p-value of 0.000 indicates a statistically significant difference between individuals of Isnag ethnicity and those of Kankana-ey. Similar to the findings for Sex, this also leads to the rejection of the null hypothesis, indicating a significant difference in reading performance levels.

3.3.4. Inferencing

[bookmark: _Hlk169547138]Table 7. Significant Difference in the Level of Reading Performance of the Grade 7 students when grouped according to profile along Inferencing.
	Profile
	Df
	F
	P-value
	Decision

	Age
	
	
	
	

	Between Groups
	8
	1.40
	0.231
	Accept H0

	Within Group
	36
	
	
	

	Father Highest Educational Attainment
	
	
	
	

	Between Groups
	8
	1.076
	0.402
	Accept H0

	Within Group
	36
	
	
	

	Mother Highest Educational Attainment
	
	
	
	

	Between Groups
	8
	0.87
	0.553
	Accept H0

	Within Group
	36
	
	
	



	Profile
	t-value
	p-value
	Decision

	Sex
	
	
	

	Male
	-6.15
	0.000
	Reject Ho

	Female
	
	
	

	Ethnicity
	
	
	

	Isnag
	-6.11
	0.000
	Reject Ho

	Kankana-ey
	
	
	



As shown in the table above, the Sex shows a t-value of -6.15 with a p-value of 0.000, indicating a significant difference in reading performance between males and females. This leads to the rejection of the null hypothesis, suggesting a significant difference in reading performance levels, particularly in inference skills, among Grade 7 students when grouped by sex.
Regarding Ethnicity, the t-value of -6.11 with a p-value of 0.000 indicates a statistically significant difference between individuals of Isnag ethnicity and those of Kankana-ey. Similar to the findings for Sex, this also leads to the rejection of the null hypothesis, indicating a significant difference in reading performance levels.


3.4. Significant difference in the comprehension of the Grade 7 students along Context Clues, Logical Organization, and Inferencing

Table 8. Significant Difference in the Comprehension of the Grade 7 students when grouped along Context Clues, Logical Organization, and Inferencing.

	Reading Skills 
	Mean
	Std. Dev.
	F
	df
	P-Value
	Decision

	Grade VII
	
	
	
	
	
	

	Context Clues
	4
	2.84
	13.40
	2
	0.00
	Reject Ho

	Logical Organization
	7
	2.60
	
	132
	
	

	Inferencing
	3
	3.56
	
	
	
	



There is a significant difference in the comprehension of the Grade 7 students when grouped along with context clues, logical organization, and inferencing. Thus, the null hypothesis is rejected. The student’s performance is significantly higher in Logical Organization and much lower in Context Clues and Inferencing. The findings are supported by previous research that has investigated the connection between students’ level of vocabulary and decoding skills with that of student comprehension. These were identified as key factors that influence students' comprehension performance in Context Clues and Inferencing.

3.5. [bookmark: _Hlk169551679]Academic performance of the Grade 7 students in English

Table 9. Mean Academic Performance of the Grade 7 students in English.

	Respondent No.
	Mean Grade
	Respondent No.
	Mean Grade

	1
	79
	24
	86

	2
	76
	25
	85

	3
	80
	26
	88

	4
	88
	27
	92

	5
	83
	28
	86

	6
	80
	29
	76

	7
	87
	30
	84

	8
	79
	31
	83

	9
	76
	32
	87

	10
	79
	33
	79

	11
	80
	34
	87

	12
	78
	35
	77

	13
	78
	36
	87

	14
	76
	37
	86

	15
	90
	38
	87

	16
	89
	39
	75

	17
	79
	40
	76

	18
	82
	41
	79

	19
	87
	42
	84

	20
	77
	43
	77

	21
	88
	44
	79

	22
	79
	45
	81

	23
	81
	
	

	Mean Grade = 82.04
	Standard deviation = 4.67



	Variable
	X
	DI
	Sd

	Academic Performance
	82.04
	Satisfactory
	4.67




	The overall mean of the Grade 7 students’ academic performance in English revealed 82.04 which implies that their academic performance in English is Satisfactory. 


Table 10.  Distribution of students according to Academic Performance 

	Academic Performance
	Freq
	Percentage

	Outstanding (90-100)
	2
	4.45

	Very Satisfactory (85-89)
	14
	31.11

	Satisfactory (80-84)
	10
	22.22

	Fairly Satisfactory (75-79)
	19
	42.22

	Did Not Meet Expectation 74 and below)
	0
	0

	TOTAL
	45
	100



Majority of the group with 19 individuals or 42.22% of the total whose performance is described as Fairly Satisfactory (75-79), followed by 14 individuals or 31.11% described as with Very Satisfactory (85-89) performance, then a smaller proportion of 10 individuals or 22.22% obtained Satisfactory (80-84), and much smaller number of 2 individuals or only 4.45% of the total gained Outstanding (90-100) Performance.

Table 11. Relationship between reading comprehension and academic performance of the Grade 7 students.  
	Parameter
	Pearson r
	p-value
	Decision

	Context Clues
	0.64
	0.00
	Reject Ho

	Logical Organization
	0.62
	0.00
	Reject Ho

	Inferencing
	0.68
	0.00
	Reject Ho



The table above shows the relationship between three specific components of reading comprehension (Context Clues, Logical Organization, and Inferencing) and the academic performance of Grade 7 students. The results showed that Context Clues (r = 0. 64), Logical Organization (r = 0. 62), and Inferencing (r = 0. 64, 0. 62, and 0. 68 respectively, all with p-values of 0.00 were significantly correlated with students' academic performance, leading to the rejection of the null hypothesis.  This implies that those students with high grade in English, also scored higher in reading; while those who poorly scored in reading test, also had poor grades in English. This suggests that these aspects of reading comprehension play a crucial role in determining the academic success of Grade 7 students.
The findings of this study align with the study of Khalkhali & Bazrafshan, 2013) which investigated the connection between reading skills and academic achievement. Reading comprehension has been identified as a key factor that influences students' performance across various subjects. Effective reading is instrumental to the overall educational process, as it not only enhances pleasure and effectiveness of learning but also directly impacts attainment in other academic areas. The executive processes involved in reading comprehension, such as semantic updating, connecting information, and inhibition, have also been linked to working memory and fluid intelligence, which are strong predictors of academic achievement. 



4. Conclusion

The study on the English reading comprehension performance of Grade 7 students in Kabugao National High School has shown that most of the students are in the frustration comprehension level along the skills of context clues, and inferencing while they are in instructional comprehension level in logical organization.
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