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ABSTRACT 

	[bookmark: _GoBack]The safety of learners from both natural and human-induced disasters is the top priority that teachers must consider in the process of teaching and learning. The study aimed to determine the integral role of the DRRM program in classroom instruction and how it affects the overall implementation in the school. The study used a descriptive-correlational method of research. There were 88 respondents of the study. Findings revealed that majority of the respondents were female, adult, teacher 3 and teaching in mono-grade class, and they were well-experienced teachers who have attended relevant trainings and seminars related to DRRM. Statistical analysis used Frequency count and percentage, ranking, weighted Mean, and Pearson r. The level of DRRM integration and implementation was found to have great extent. The relationships with class category and the number of training courses attended are significant and highly significant, respectively. There is no significant relationship between the level DRRM integration when group according to the level of implementation of respondents. The study concluded that the level of DRRM integration and level of implementation in the Elementary schools of Southern Conner District are high
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1. INTRODUCTION 

The safety of learners from both natural and human-induced disasters is the top priority that teachers must consider in the process of teaching and learning. Disaster is everywhere and may come in a variety of sizes and shapes where learners’ knowledge and skills in survival must be taught and practiced. Learners spend most of their days and time in school and they should be protected and secure; this is a baseline of their holistic development to be productive and effective members of the community as they learn the basic survival skills and knowledge which they can apply in times of disasters and emergencies.
The World Risk Index reports that in 2022 the Philippines' index score is the highest among the top ten most-disaster-prone countries worldwide because of high risk, exposure, and vulnerability, and ranked second out of 173 countries in terms of vulnerability to disaster risks and natural hazards as the country is situated within the western rim of the Pacific Ring of Fire which is the world hub of volcanic network and tectonic plates, and the Western Pacific Typhoon Belt where of the world destructive typhoons originate (Oro & Benavides, 2021). 
Filipinos are likely to have experienced disasters in the past, and this contributes to the perception and attitude towards disaster risk where the Philippines' most vulnerable sector in times of disaster is mostly composed of children and the youth. External linkages should be established through National Agencies, non-governmental organizations, parents, and private individuals for the effectiveness of the DRRM program (Manalo, & Manalo, 2020). 
	The National Disaster Risk Reduction and Management (DRRM) Plan fulfills the requirement of RA No. 10121 of 2010 which provides the legal basis for planning and initiatives together with activities and programs dealing with disaster management. The DRRM in Basic Education Framework includes three pillars: safe learning facilities, school disaster management, and disaster risk reduction in education. The DRRM Service takes the lead in empowering the learners, personnel, schools, and offices to ensure safety and learning continuity; institutionalize DRRM, Climate Change Adaptation (CCA), and Education in Emergencies (EiE) in the scope of work across and within all levels of Department of Education (DepEd) and strengthen the resilience of K-12 education in the context of natural and human-induced hazards (Baluran, 2023).
	The DepEd highlights the right to life and plays a productive advancement in the nation’s effort in DRRM and collaboratively engages school personnel as well as the community to practice disaster preparedness measures in their school and barangay as a way of raising their awareness about risk reduction. The schools are certainly relevant in the discourse and practice of DRRM, which should be integrated into the curriculum. Education becomes a mechanism to equip and prepare learners to become reliable and responsive citizens. As learners begin to appreciate their importance in mitigating disaster risks and ensuring the safety of others, they more acquire a sense of integrity, responsibility, and nationalism (Cubillas et. al, 2022).    
	The Barangay Local Government Unit (BLGU) must maximize the General Assembly for updating of community profile and DRRM-related activities and include the school as part of the Contingency Plan, not just as an evacuation center option and a center of DRRM education in Barangay. The Contingency Plan must also include hazards and worst-case scenarios that concern the school (Javier & Diliman, 2019). 
The majority of the schools from past disasters conduct capability-building activities to increase the knowledge and skills to cope with the impact of disasters, preparedness of schools in time of disasters, and proper implementation of continuous and sustained conduct of disaster risk assessment, encourage its personnel to participate in different trainings, workshops, and seminars on disaster preparedness and response and always apply the DRRM Adaptation Strategies such as: preparing the best response during an emergency, knowing the emergency hotline numbers, and actively join any disaster prevention, relief action, or emergency drill (Cabral, 2016). Schools where learners spend more of their days must be safe, secure, and capable of mitigation and response to hazards (Mohamed Seif et. al, 2024)
The schools should facilitate DRRM education for their learners and communities to reduce disaster risk in the community and establish a disaster-safe society (Gabion & Bernardino, 2022).  Proper training must be implemented to ensure readiness and preparedness among the schools and to equip schools with the necessary skills and capability to cope with the impact of disaster (Maglangit et. al, 2019). Continuous training in DRRM implementation should be listed in the calendar of activities every school year to practice well the basic skills and knowledge in emergency survival and allot higher funding to DRRM in the School Improvement Plan (SIP) for effective and productive integration and implementation of programs and initiatives (Tizon & Comighud, 2020).
The awareness of the participants in the DRRM program in the areas of an enabling environment, safe learning facilities, disaster risk management, and risk reduction and resilience education is comprehensive, the involvement of teachers in DRRM is significant and must prioritized, the DRRM programs should be conducted to administrators, teachers, and learners to involve them further and to build better awareness about DRRM and promoted awareness among the rural residents the importance of culture of safety (Olaivar & Pobar, 2017). An intensified training program should be planned, formulated, and executed to improve school DRRM coordinators and administrators’ skills and competence in managing disaster risk reduction in the school and community. The development program integration of disaster risk reduction across grade levels is essential in building the disaster resilience of communities (Vicente et. al, 2018). External Stakeholders are still concerned with the safety and security procedures and practices of the school. There must be an agreement between the school and the barangay in the annual conduct of disaster training and planning to expose the learners to how DRRM is implemented (Aquino et. al, 2020).
Learning management for learners in elementary schools in disaster areas is very important to prepare students when a disaster occurs. The disaster education program has a great impact on the knowledge of teachers and learners. Disaster education is also a first step for disaster preparedness (Rahmawati, 2022). The higher the schools’ level of implementation of disaster risk management practices for earthquakes, fires, and floods, the higher their level of readiness for disasters (Corpuz, 2019).
Disaster risk reduction and management measures prevent casualties or damages. The learner’s empowerment can immensely contribute to how they will value their future involvement in DRRM-related activities and teachers should include the concept of DRR in their daily lesson plan (Delorino, 2017). Schools should mobilize a practice on DRRM implementation, especially in mitigation and response as a stimulus reaction whenever there is a hazard. Effective and mobilized communication with partners must continue to ensure that the implementation of the DRRM project is improved in the long term (Acierto et. al, 2023). Schools in Southern Conner District are still in the process of navigating the integration and implementation of DRRM programs through joining various activities and programs sponsored by the LGU and other concerned agencies. 
	The researcher is the current School DRRM Coordinator-designate and aims to determine the integral role of the integration of the DRRM program in classroom instruction and how it affects the overall implementation in the school. The significance of DRRM classroom-related activities is to meet the guidelines of implementation and capacitate learners to become proactive where schools should contribute knowledge and skills for them to be capable enough to save themselves during disasters.

2. methodology 

2.1. Research Design
The study used a descriptive-correlational method of research. It determined the level of integration and implementation of DRRM as assessed by the respondents, the significant relationship between the level of DRRM integration and implementation when grouped according to profile, and the significant relationship between DRRM integration on the level of implementation. 
2.2. Local of the Study			
The study was conducted in the Southern Conner District, Conner, Apayao. The district is one of the districts of the schools’ division of Apayao which consists of sixteen (16) Elementary schools. 




2.3. Respondents of the Study
The respondents of the study were the teachers and school heads of Southern Conner District shown in Table 1. Total enumeration was used to select the respondents.
    Table 1. Distribution of respondents per school
	School
	Number of respondents

	Apaya ES
	3

	Allangigan IS
	4

	Banban ES
	8

	Calafug ES
	8

	Daga ES
	9

	Dangguinan ES
	5

	Gassud ES
	5

	Guedeged ES
	3

	Karikitan IS
	7

	Mabiga ES
	3

	Mawigue ES
	4

	Puguin ES
	5

	Sacpil ES
	10

	Sacpil Annex
	2

	Southern Conner Central School (SCCS)
	9

	Turayok ES
	3

	Total
	88




2.4. Research Instrument	
The researcher employed a questionnaire as one tool to gather data. The questionnaire consisted of three parts. Part I gathered information on the profile of the teachers. Part II measured the level of DRRM integration of teachers and part III was on the level of DRRM implementation and used adopted comprehensive school safety monitoring tool developed by the UN International Strategy for Disaster Risk Reduction (UNISDR) modified by the researcher. 

2.5. Data Gathering Procedure		
To gather the data needed in the research. The researcher asked permission from the school’s Division Superintendent. Then, to the Public Schools District Supervisor of Southern Conner District, and lastly to the school head/Teacher in charge of every school. After which, the questionnaire was administered to the respondents. The data gathered were tabulated, consolidated, and analyzed by the researcher. 

2.6. Statistical Analysis	   	 
Frequency count and percentage used to describe the respondents' distribution of sex, age, position, class category, and years in teaching.
Ranking was used to determine the training/seminars attended related to DRRM.
Weighted Mean used in getting the level of DRRM integration and implementation.  Guided with a 5-Point Likert scale as shown below:

Table 2. 5 Point Likert Scale for Level of DRRM implementation and Integration
	Scale
	Mean Range
	Scale Description

	5
4
	4.20 - 5.00
3.40 - 4.19
	To a Very Great Extent (VGE)
To a Great Extent (GE)

	3
	2.60 - 3.39
	To a Moderate Extent (ME)

	2
	1.80 - 2.59
	To a Little Extent (LE)

	1
	1.01 - 1.79
	No Extent at All (NEA)



Pearson r was utilized to find the relationship between the level of DRRM integration and implementation when grouped according to the profile of the respondents; and the significant relationship between the level of DRRM integration and the level of implementation assessed by the respondents. 

3. results and discussion

Table 3. Distribution of Respondents according to Sex.
	Profile
	Frequency
(F)
	(Percentage)
%

	Sex

	Male
	11
	12.5

	Female
	77
	87.5

	Total
	88
	100


 
	Table 3 shows that there are 12.5% male respondents and 87.5 % female. This implies that most of the respondents involved in DRRM implementation and integration were female. Female showed more household-caring attitudes and activities and were more likely to report a willingness to support flood victims at reception centers, presumably due to a deeper level of awareness. Furthermore, because both sexes have diﬀerent strengths and weaknesses, collaboration between these sexes will strengthen DRRM thematic area integration and implementation (Cvetković et. al, 2018).
Table 4. Distribution of Respondents according to Age.
	Profile
	Frequency
(F)
	(Percentage)
%

	Age Bracket

	21–30 years old
	10
	11.4

	31–40 years old
	48
	54.5

	41–50 years old
	21
	23.9

	51–59 years old
	9
	10.2

	Mean Age
	
	

	Total
	88
	100


	
Table 4 shows that the age bracket 31-40 years old got the highest with 54.5%, 41-50 with 23.9%, 21-30 with 11.4%, and 51-59 with 10.2%. This implies that most of the respondents are adults. Experienced personnel are more knowledgeable and professional in risk reduction and management of disasters. Moreover, professional and managerial maturity will contribute meaningfully to the implementation of the program (Ecolin-Campilla, 2016). 
	Profile
	Frequency
(F)
	(Percentage)
%

	Position 

	Teacher 1
	28
	31.8

	Teacher 2
	8
	9.1

	Teacher 3
	36
	40.9

	Master Teacher 1
	5
	5.7

	Master Teacher 2
	1
	1.1

	Head Teacher 1
	2
	2.3

	Head Teacher 3
	2
	2.3

	Teacher In-charge
	4
	4.5

	Principal 1
	1
	1.1

	Principal 2
	1
	1.1

	Total
	88
	100


Table 5. Distribution of Respondents according to Position.

	Table 5 shows that teacher 3 got the highest with a percentage of 40.9 followed by teacher 1 with a percentage of 31.8, teacher 2 with a percentage of 9.1, master teacher 1 with a percentage of 5.7, and a teacher in-charge with a percentage of 4.5. This shows that most of the respondents are Teacher 3.

Table 6. Distribution of Respondents according to Class Category.
	Profile
	Frequency
(F)
	(Percentage)
%

	Class Category

	Mono-Grade
	62
	70.5

	Multi-Grade
	26
	29.5

	Total
	88
	100


	
Table 6 shows that mono-grades got the highest with 70.5% and multi-grades were 29.5%. This implies that most of the respondents are teaching in a mono-grade class. 

Table 7. Distribution of Respondents according to Number of Years in Teaching.
	Profile
	Frequency
(F)
	(Percentage)
%

	Number of Years in Teaching

	Below 1 year
	2
	2.3

	1-3 years
	9
	10.2

	4-6 years
	14
	15.9

	7-9 years
	21
	23.9

	10 years and above
	42
	47.7

	Total
	88
	100


	
Table 7 shows that 10 years and above in service got the highest percentage with 47.7, 7-9 years with 23.9%, 4-6 years with 15.9%, 1-3 years with 10.2, and below 1 year with 2.3% among the respondents. This shows that most of the respondents are well-experienced teachers. The respondents' longer service as school managers or teachers indicates that they were able to determine the best strategies to be implemented in various programs in schools. 
Table 8. Distribution of Respondents according to Trainings/Seminar attended related to DRRM. 
	Training/Seminar attended related to DRRM

	
	Frequency
	Rank

	Contingency Planning
	27
	2nd 

	Basic Life Support- Cardiopulmonary Resuscitation (BLS-CPR)
	64
	1st 

	First Aid at Work Training (FAWT)
	5
	5th 

	Emergency Preparedness and Evacuation Drill
	6
	4th 

	Community-Based Disaster Risk Reduction and Management Training (CBDRRMT)
	7
	3rd 


	
Table 8 shows that training/seminars attended related to DRRM, the Basic Life Support-Cardiopulmonary Resuscitation (BLS-CPR) got the first in rank with a frequency of 64. Contingency Planning was second ranked with a frequency of 27 and third rank was Community-Based Disaster Risk Reduction and Management Training.  The Emergency Preparedness and Evacuation Drill was the fourth in rank and the fifth was First Aid at Work Training. This implies that most of the respondents attended BLS-CPR and relevant training and seminars related to DRRM. The attendance of respondents to varied seminars, training, and capacity-building programs made them more aware and knowledgeable about the various disasters and threats (Cabral, 2016).

Table 9. Mean distribution of teachers according to the Level of Integration of DRRM
	Level of Integration of DRRM
	Mean
	DI

	1. Integrate DRRM activities in all subject areas
	3.45
	GE

	2. Conducts Learning Action Cell (LAC) that focuses on DRRM integration in lesson planning
	3.04
	ME

	3. Train learners on the basic DRRM drills related to subject areas
	3.35
	ME

	4. Practice basic DRRM drills like using fire extinguishers and other emergency kits
	2.85
	ME

	5. Develop a communication plan between the parents and the learners
	3.29
	ME

	6. Posted places in schools that serve as evacuation centers
	3.60
	GE

	7. Posted emergency contact number of parents or guardians
	3.68
	GE

	8. Discuss hazards and vulnerability maps in school
	3.46
	GE

	9. Integrate lessons on how to lessen the impact of disasters
	3.81
	GE

	10. Conduct evacuation drills in the classroom/school and the community
	3.76
	GE

	11. Educate learners on the effects of following instructions and actions when warnings are given
	3.72
	GE

	12. Reinforce the importance of the availability of basic emergency kits in school and at home
	3.47
	GE

	13. Conduct IEC on the four thematic areas of a disaster.
	3.24
	ME

	14. Discuss the importance of knowing the intensity of a disaster like a typhoon.
	3.51
	GE

	15. Integrate the importance of becoming productive to learners whenever there is a disaster.
	3.62
	GE

	16. Posted emergency exit plan in every classroom
	3.46
	GE

	17. Establish the importance of being calm, vigilant, and agile whenever there is a disaster
	3.62
	GE

	18. The presence of the DRRM corner, with updated IEC materials posted in it, in every classroom
	3.14
	ME

	19. Give professional advice and humane initiatives to protect the health and safety of the learners affected by the disaster
	3.42
	GE

	Average Mean
	3.45
	GE



Table 9 shows that respondents integrate lessons on how to lessen the impact of disasters with a mean of 3.81 and a scale description of great extent, they also conduct evacuation drills in the classroom or school and with the community with a mean of 3.76 and a scale description of great extent, educate learners on the effects of following instructions and actions when warnings are given with a mean of 3.72 and scale description of great extent. Posted emergency contact number of parents or guardians with a mean of 3.68 and scale description of great extent. Integrate the importance of becoming productive to learners whenever there is a disaster and establish the importance of being calm, vigilant, and agile whenever there is a disaster have a mean of 3.62 and scale description of great extent. The average mean is 3.45 signifies that the teacher affirmed to a great extent on the integration of DRRM ideas and activities. 

The role of education in the integration of DRRM initiatives has grown in importance over time. Studies have found that involving children in the early stages of disaster risk reduction helps to reduce risk and hazards. Integrating actively and continuously into DRRM programs as part of the education in the school curriculum will greatly assist in increasing the understanding of children, teachers, and their family members about the potential hazards in their environment (Nanda & Raina, 2019). On the other hand, the presence of the DRRM corner, with updated IEC materials posted in it, in every classroom, conducts a Learning Action Cell (LAC) that focuses on DRRM integration in lesson planning and practicing basic DRRM drills like using fire extinguishers and other emergency kits got a scale description of moderate extent. The absence of people responsible for the delivery of information and training would be a factor in the results. 
Table 10. Mean distribution of school heads according to the Level of Implementation of DRRM
	Level of Implementation of DRRM
	Mean
	DI

	1. Adopted/adapted/localized existing policies relating to DRRM in education/school safety
	3.50
	GE

	2. Designate the school DRRM focal person
	4.20
	VGE

	3. Formed school DRRM team with defined roles and responsibilities/functions.
	3.90
	GE

	4. Has a comprehensive and updated school DRRM contingency plan, which includes CCA and EiE measures, covering disaster preparedness, Response, Mitigation, and Recovery and Rehabilitation
	3.70
	GE

	5. Learners participated in the planning process
	3.60
	GE

	6. Teachers included DRRM in lesson planning and activities
	4.10
	GE

	7. Learners actively participated in DRRM-related activities
	3.90
	GE

	8. The DRRM Team participated in school programs and initiatives
	4.40
	VGE

	9. Integrated DRRM into the School Improvement Plan (SIP)
	4.20
	VGE

	10. One hundred percent completion of DRR-related questions in the EMIS/EBEIS
	3.60
	GE

	11. Regular DRRM activities are supported by the school budget.  
	3.30
	ME

	12. Funding sources for interventions in the aftermath of a disaster or emergency exist and can be easily tapped
	3.10
	ME

	13. The school has partnerships that could be tapped to support its DRRM programs and activities, including those after a disaster 
	4.20
	VGE

	14. Conducted student-led school-watching and hazard-mapping
	4.30
	VGE

	15. Incorporated the result of student-led school watching and hazard maps in the school DRRM plan and SIP
	2.90
	ME

	16. Link student-led school watching and hazard mapping with the community hazard maps of LGUs provided by the DOST
	3.30
	ME

	17. The school planning team has linked the community hazard maps with education data to better understand the school’s risk 
	4.30
	VGE

	18. The school submitted a Rapid Assessment Damage Report((RADAR) to the DRRM central office, within 72 hours after the onslaught of hazards in the area
	3.50
	GE

	19. Data collection and consolidation of programs and activities on DRRM, covering the 3 pillars, to monitor results and impact exist
	3.80
	GE

	20. School building/classroom components are according to the DepEd and/or National Building Code approved/standard design and specifications
	3.70
	GE

	21. The school has available, accessible, and adequate first-aid kits in every instructional classroom 
	3.70
	GE

	22. The school has at least 2 necessary and functioning equipment, in case of a disaster (e.g. fire extinguisher, handheld/base radio, generator, etc.)
	3.80
	GE

	23. The school has pre-identified spaces for putting up Temporary Learning spaces/Shelters in the aftermath of a disaster
	3.70
	GE

	24. The school has ready resumption strategies and alternative delivery modes to ensure education continuity
	2.30
	LE

	25. The school has ensured that students completed the Family Earthquake Preparedness Plan, and the school has reported completion to DepEd DRRM at the Central Office
	3.20
	ME

	26. The school has established a school personnel tracking system/protocol in the event of a disaster
	3.80
	GE

	27. The school has trained personnel to administer first aid to students and personnel
	3.10
	ME

	28. The school has trained teachers and other personnel who could provide psychosocial support to students
	4.30
	VGE

	Average Mean
	3.87
	GE




Table 10 shows the highest computed mean was schools’ DRRM team participated in school programs and initiatives with 4.40 and a scale description of a very great extent. Followed by the school conducted student-led school-watching and hazard mapping, the school planning team has linked the community hazard maps with education data to better understand the school’s risk and the school has trained teachers and other personnel who could provide psychosocial support to students and a scale description of very great extent. Then, designate the school DRRM focal person, integrate DRRM into the School Improvement Plan (SIP) and the school has partnerships that could be tapped to support its DRRM programs and activities, including those after a disaster with 4.20 and a scale description of very great extent respectively. Next, teachers included DRRM in lesson planning and activities with 4.10 and a scale description of great extent and formed a school DRRM team with defined roles and responsibilities/functions, and learners actively participated in DRRM-related activities with a mean of 3.90 and a scale description of great extent. Data collection and consolidation of programs and activities on DRRM, covering the 3 pillars, to monitor results and impact exist, the school has at least 2 necessary and functioning equipment, in case of a disaster (e.g. fire extinguisher, handheld/base radio, generator, etc.) and the school has established a school personnel tracking system/protocol in the event of a disaster with a mean of 3.80 and a scale description of great extent. 

After which, the school linked student-led school watching and hazard mapping with the community hazard maps of LGUs provided by the DOST with a mean of 3.30,  the school has ensured that students completed the Family Earthquake Preparedness Plan, and the school has reported completion to DepEd DRRM at the Central Office with a mean of 3.20, the school has trained personnel to administer first aid to students and personnel with a mean of 3.10 and the school incorporated the result of student-led school watching and hazard maps in the school DRRM plan and SIP with a mean of 2.90 and a scale description of moderately extent. Lastly, the school has ready resumption strategies and alternative delivery modes to ensure education continuity with a mean of 2.30 and a scale description of least extent. This implies that the respondents affirmed that their level of implementation ranges from a very great extent to a great extent, to a moderate extent, and to the least extent. However, their average level of implementation was a great extent with an average mean of 3.87 DRRM level of implementation. Taking appropriate action to address identified safety hazards and undertaking regular inspections and repairs of minor damage ensure that the school is free from potential emergencies (Acierto et. al, 2023).

Both public and private sectors should be made aware of their roles and responsibilities in times of disaster. An organized DRRM team should support the implementation of all thematic areas of disaster risk reduction and management (Catanghal et. al, 2017)																						
Table 11. Relationship between Level of DRRM Integration and Level of DRRM Implementation when grouped according to profile

	Co-variables
	R-value
	Relationship Level
	P-value
	Specification
	Decision

	Sex
	0.347
	Weak Positive Relationship
	0.373
	Not Significant
	Reject HO

	Age
	0.304
	Weak Positive Relationship
	0.425
	Not Significant
	Reject HO

	
Position
	0.315
	Weak Positive Relationship
	0.345
	Not Significant
	Reject HO

	Class Category
	0.658
	Strong Positive Relationship
	0.013
	Significant
	Accept HO

	Years in Teaching
	0.213
	Weak Positive Relationship
	0.295
	Not Significant
	Reject HO

	Number of training/seminars attended
	0.834
	Very Strong Positive Relationship
	<.001
	Highly Significant
	Accept HO



Table 11 reveals the result of the relationship between the level of DRRM integration and the level of DRRM implementation when grouped according to profile. There is a very strong positive relationship (r=0.834) between the level of DRRM integration and implementation, and the number of trainings/seminars attended. suggesting a very strong tendency for these variables to increase together. The p-value is less than 0.001, making this relationship highly significant. Through training and workshops, they are equipping themselves to be ready and familiar with the things they need to do (Maglangit et. al, 2019). There is a strong positive relationship (r=0.658) between the level of DRRM integration and implementation and class category indicating a strong tendency for these variables to increase together. The p-value is less than 0.05, which means this relationship is statistically significant. Teachers teaching in mono-grade classes had significantly better teaching performance than those teaching in multi-grade classes (Cutter, 2014).

	On the other hand, the level of sex, age, position, and years in teaching have a low level of relationship indicating a very weak relationship to the level of DRRM integration and level of DRRM implementation. The probability values of sex, age, position, and years in teaching are less than 0.05 level of significance indicating that they are not statistically significant to the level of DRRM integration and level of DRRM implementation. In summary, while there are weak positive relationships between the level of DRRM integration and implementation and variables such as sex, age, position, and years in teaching, these relationships are not statistically significant. However, the relationships with class category and the number of trainings/seminars attended are strong and very strong, respectively, and statistically significant, indicating meaningful and reliable associations with the level of DRRM integration and implementation.

Table 12. Relationship between Level of DRRM Integration and Level of DRRM Implementation

	Co-variables
	R-value
	Relationship Level
	P-value
	Specification
	Decision

	Level of DRRM Integration
 &
Level of DRRM Implementation
	0.242
	Weak Positive Relationship
	0.511
	Not Significant
	Reject Ho


A Pearson product-moment correlation in table 12 was carried out to determine the relationship between the Level of DRRM integration assessed by teachers and the Level of DRRM implementation assessed by school heads. As shown in Table 6, the computed value  and the probability value  which is greater than 0.05 level of significance, indicating that there is no significant relationship between the level of DRRM integration assessed by teachers and the level of DRRM implementation assessed by school heads. The computed value  determine the direction and strength is a weak positive correlation between the level of DRRM Integration and the level of DRRM implementation. This implies that as the level of DRRM integration of teachers increases, the level of DRRM implementation of school heads also increases as well but the two variables are not statistically significant. On the other hand, one of the targets of Brigada Eskwela is to ease the public schools’ vulnerability to both natural and human-made disasters. School personnel and the community must prioritize DRRM in the basic education sector towards resilience-building in offices and schools and ensure that quality education is continuously provided even during disasters and/or emergencies. Schools implement DRRM strategies to ensure safety and security that affects the performance of personnel; the safer they are, the better they will perform their duties and responsibilities. Therefore, planning and preparedness is a shared responsibility and collective efforts toward a common goal can assist in identifying needs and gaps in disaster management. Efforts should be complementary and should not work against each other (Tolentino, 2021).

4. Conclusion

The study concluded that the level of DRRM integration and level of implementation in the Elementary schools of Southern Conner District are high.
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