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Teachers’ Perceptions on Walk-in classroom observation and its Influence on Instructional Practices and Pedagogical Approaches







Abstract 
This study explored how teachers perceive walk-in classroom observations and their influence on instructional practices and pedagogical approaches in schools under Thimphu Thromde. The study employed a mixed-methods approach incorporating surveys and interviews. The sample size comprised of 80 teacher   respondents for quantitative data and 10 teachers for interview from the selected schools.  The quantitative results showed that teachers generally had a positive view (M=3.52, SD=1.26) of the fairness and supportiveness of walk-in observations. However, many teachers expressed discomfort with unannounced visits (M=3.23) and reported higher stress levels (M=3.72). Qualitative data corroborated quantitative findings, with the majority of respondents acknowledging the benefits of immediate feedback and reflective practice, while some reported increased anxiety and disruption. Although the study offers valuable insights, it is limited by its small sample size and the absence of longitudinal data. Recommendations include creating a structured observation framework, improving observer training, and enhancing feedback mechanisms to encourage ongoing instructional improvement.
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Introduction
Classroom observation has emerged an essential tool for teacher development and school improvement, providing insights into teaching practices and learning environments that can elevate educational standards (Halim et al., 2018). Historically, classroom observations have been conducted as formal, scheduled evaluations, often accompanied by pre-observation conferences and post-observation feedback sessions. Nevertheless, recent years have observed a notable transition toward more regular, casual observation practices, especially walk-in classroom observations (McEntire et al., 2021). Walk-in observations serve as quick, efficient methods to witness not only what content is being taught but also how instruction is delivered, offering real-time snapshots of classroom dynamics without the preparation that often accompanies scheduled observations (McEntire et al., 2021).

The Ministry of Education and Skill Development conducted the study and found that some principals teach more than 20 periods a week, while most of the principals either do not teach at all or teach a lesser number of periods. Further, the study revealed that principals rarely observe classroom instruction or engage in instructional leadership activities, despite this being one of their primary responsibilities (MoE, 2021, as cited in Norbu, 2023). Moreover, the Bhutan Professional Standards for Teachers (BPST) establishes clear expectations for teacher quality and performance, reflecting the nation's commitment to educational excellence (MoE, (2021, as cited in Tshering, 2022). Within this framework, teacher evaluation and professional development have gained increasing attention as critical mechanisms for improving educational outcomes. Thus, in order to meet their mandates, school leaders (principals and vice principals) are assigned with the primary task of ensuring teacher effectiveness in teaching learning processes in schools. The task entails school leaders to become instructional leaders and move their academic performance forward keeping the administrative work abreast (Norbu, 2003).
Walk-in observations were formally introduced in Bhutanese schools as part of an initiative to strengthen instructional leadership and teacher development. The Ministry of Education and Skill Development mandated the principals and vice principals to observe one - two teachers every week and send the report to the focal persons assigned by the Department of Curriculum and Professional Development (DCPD) and Education Monitoring Divisions (EMD) (DCPD, 2022, as cited in Norbu, 2023).
While walk-in observations offer potential benefits such as authentic assessment of teaching practices and opportunities for timely feedback, they also present significant challenges. Research indicates that some teachers find unannounced classroom visits disruptive to instruction and potentially anxiety-inducing (Alshehri, 2019). The impromptu nature of these observations may create tension between the desire for authentic assessment and the need to maintain a supportive learning environment. Furthermore, teachers' perceptions of observation practices significantly influence their receptiveness to feedback and willingness to implement suggested changes (Alshehri, 2019). When teachers perceive observations as threatening or punitive rather than supportive, the intended benefits of improved instruction and professional growth may not materialize. Therefore, understanding teachers' perceptions of walk-in observations becomes crucial for effective implementation of this strategy, particularly in contexts like Bhutan where such practices may be relatively new or evolving.
The primary purpose of this research is to explore teachers' perceptions of walk-in classroom observations and examine their impact on instructional practices and pedagogical approaches within the Bhutanese educational context, particularly in Thimphu Thromde. By investigating how teachers experience and respond to unannounced classroom observations, this study aims to uncover the factors that influence their attitudes, the ways in which observation feedback shapes their teaching methods, and the broader implications for professional development and educational quality. Through a nuanced understanding of teachers' perspectives, this research seeks to bridge the gap between observation theory and practice, ultimately contributing to more effective implementation of classroom observation strategies in Bhutan. 

Research Objectives
1. To investigate teachers' perceptions of walk-in classroom observations in schools under Thimphu Thromde
2. To examine the impact of walk-in observations on teachers' instructional practices.
3. To explore the impact of walk-in observations on teachers' pedagogical approaches  

Research Questions
1. What are teachers’ perceptions on walk-in classroom observations in Bhutanese schools?
2. How do walk-in observations influence teachers' instructional practices?
3. In what ways do walk-in observations impact teachers' pedagogical approaches?

Significance of the Study 
This study holds great importance as it delves into how teachers view walk-in classroom observations and how these affect pedagogical approaches and instructional practices. It sheds light on how these observations can shape teaching strategies, classroom management, and professional growth for teacher.  For school administrator and instructional leaders, this study offers insight into walk-in classroom observation systems to help improve the current form of practice to help teacher development, rather than inhibit it.  It also serves as a resource for policymakers, helping them create fair and effective observation systems that foster trust and ongoing improvement. The results can also be used to create professional development programs that truly resonate with teachers’ needs and experiences. In essence, this research enriches our understanding of teacher evaluation and bolsters efforts to elevate the quality of education through thoughtful and supportive observation practices.

Literature Review
Classroom Observation: An Overview
Classroom observation is a systematic method for gathering data on teaching and learning, involving an observer who documents teaching practices, student engagement, and classroom dynamics (Carter et al., 2001). Different types of classroom observation exist, including formal scheduled observations, peer observations, video-based observations, and walk-in observations. Each type has its own purpose and protocols, but all aim to provide insights into teaching effectiveness and classroom dynamics.

Classroom observations serve to evaluate teacher performance, support professional development, and contribute to school improvement (Siddiqua, 2019). They provide objective feedback and identify effective teaching strategies (Halim et al., 2018). However, there are limitations such as potential observer bias, the artificiality of observed lessons, and teacher anxiety (Alshehri, 2019).

Walk-in Classroom Observations

Walk-in observations, also known as unannounced or drop-in observations, offer an immediate glimpse into the classroom by monitoring authentic interactions without prior notice. Unlike formal observations that involve pre-observation conferences and extensive documentation, walk-in observations are more streamlined, emphasizing genuine teaching moments and providing timely feedback rather than comprehensive assessment (Alshehri, 2019).
Effective walk-in observations share several characteristics. They are conducted with transparent purposes and criteria, implemented consistently across classrooms, and followed by constructive feedback (Marsh et al., 2016). Additionally, Effective walk- in observations are conducted with transparent purposes and criteria, implemented consistently, and followed by constructive feedback. They should also be integrated into a broader system of teacher support (Halim et al., 2018).
The potential advantages of walk-in observations are numerous. They provide opportunities for real-time feedback, allow for frequent monitoring of instructional practices, and capture authentic teaching moments that might not be evident during scheduled observations (Alshehri, 2019). However, teachers may experience increased anxiety and stress due to the unpredictable nature of walk-in observations, potentially disrupting the natural flow of teaching and learning (Alshehri, 2019).

Teachers' Perceptions of Classroom Observation
Teachers' perceptions of classroom observations significantly impact their effectiveness (Sibanda et al., 2011). While teachers may recognize the potential benefits of observation for professional development, they often worry about the use and interpretation of observation data (Alshehri, 2019; Tawalbeh, 2020). This can lead to anxiety and stress, especially when observations are seen as primarily evaluative (Mudzielwana & Maphosa, 2014).

Several factors can influence teachers' perceptions, including trust in the observer, transparency in the process, and the quality of feedback (Siddiqua, 2019). Negative perceptions can decrease motivation and job satisfaction, undermining the potential benefits of classroom observation (Zaare, 2013).

Impact on Instructional Practices and Pedagogical Approaches

Effective classroom observation can greatly influence teaching strategies and classroom management (Zaare, 2013). Feedback from observations often leads teachers to modify their approaches, especially in student engagement, questioning, and time management. Specific and actionable feedback is key to implementing changes (Halim et al., 2018). Constructive feedback helps teachers recognize blind spots, reinforces good practices, and guides improvement. High-quality feedback is specific, timely, and actionable, balancing praise with suggestions (Siddiqua, 2019).

Observations focusing on student behaviors can help teachers improve engagement (Halim et al., 2018). By identifying patterns in student interaction, teachers can gain insights into how well their teaching fosters active learning. Classroom observation also encourages reflection on teaching practices (Tawalbeh, 2020). Coupled with discussions, it prompts teachers to examine their beliefs about teaching and learning, leading to a deeper understanding of their pedagogical choices. Exposure to diverse teaching styles through observation can encourage the adoption of innovative approaches (Carter et al., 2001). This, along with targeted feedback, can motivate teachers to experiment with new methods. Collaboration and professional development are crucial for pedagogical growth (Santos, 2020). When observations are part of collaborative learning communities, they offer opportunities for shared learning. Professional development based on observation findings helps teachers gain the skills to implement new approaches effectively (Gu, 2022).








Collaboration and professional development play crucial roles in fostering pedagogical growth through classroom observation. When observations are embedded within collaborative professional learning communities, they become opportunities for shared learning and collective improvement (Darling-Hammond et al., 2017). Professional development activities that build on observation findings help teachers develop the knowledge and skills needed to implement new pedagogical approaches effectively. 

Research Methodology 
Research Design
This study employed mixed methods of data collection techniques. According to George, (2022) mixed methods help researchers to gain a more complete picture than a standalone quantitative or qualitative study, as it integrates benefits of both methods. Further mixed methods provide more reliability and validity of the data.  The quantitative data adopted 5-point Likert scale, self-developed survey questionnaire on teacher’s perceptions on walk-in classroom observation and its impact on instruction and pedagogy approaches. The qualitative data were collected through semi- structured interview with 10 selected teacher participants.

Research Participants

The participants for this study consisted of 80 teachers who responded to online survey questionnaires prepared in the google forms. The respondents were selected purposively from two higher secondary schools, two middle secondary schools, two lower secondary schools and 4 primary schools. Further, 10 teachers were selected randomly from the three level of schools for the semi-structure interview.  

Table 1
Number of participants from different schools
	Sl.No
	School
	No. of participants

	1
	Higher Secondary Schools
	20

	2
	Middle Secondary Schools
	20

	3
	Lower Secondary Schools
	20

	4
	Primary Schools
	20

	Total (N)
	80



Data Analysis
Quantitative data analysis was performed using Jamovi statistical software, selected for its user-friendly interface and comprehensive analytical capabilities. Descriptive statistics like mean and standard deviation were used to analyze the respondents’ perceptions about walk-in classroom observation. In order to interpret the data, the score range of 5-point Likert scale was utilized (Pimentel, 2019). The qualitative data was analyzed and interpreted using deductive coding and thematic analysis procedures. The quantitative and qualitative data were then triangulated to add more validity to the findings.

Ethical considerations
Ethical issues are an integral aspect of research that needs to remain at the forefront. Official approval from the Chief Thromde Education officer, Thimphu Thromde was sought. A letter of consent was sought from the participants. Participants for the research were briefed in details about the purpose of the research and their role in this research. Duly signed consent forms were sought from the participants upon their agreement to participate in the research with the assurance of their identity being protected. The data collected for the research shall be protected under safe custody and retained for future references and explanations.


RESULT 
Findings and Interpretations  
This section presents the findings of both qualitative and quantitative analysis on teachers’ perceptions on walk-in classroom observation. The analysis is supported by the review of literature and related scholarly researches of the past in order to add meanings to this study.   

Table 2 
Teachers’ Perceptions on Walk-in Classroom Observations       
	Statement
	Mean
	SD
	Level perception

	Walk-in observations are conducted fairly, professionally, and with respect for teacher autonomy.
	3.52
	1.26
	Agree

	The purpose and process of walk-in observations are clearly communicated.
	4.28
	0.98
	Strongly Agree

	I feel comfortable and supported during unannounced walk-in classroom observations.
	3.23
	1.67
	Neutral

	Walk-in observations are more supportive than evaluative in nature.
	3.62
	1.36
	Agree

	Walk- in observations help identify areas for professional development and reflection.
	3.44
	1.11
	Agree

	I receive useful and constructive feedback from walk-in observations.
	3.40
	1.5
	Neutral

	Walk-in observations contribute positively to my classroom management and teaching practices.
	3.47
	1.42
	Agree

	I experience stress or anxiety due to the unexpected nature of walk-in observations.
	3.72
	0.92
	Agree

	Total 
	3.52
	1.26
	 



The   responses   of   teacher   participants are presented in Table 2.  Based on the findings presented in Table 2, the overall perception of teachers about the walk-in classroom observation was positive (i.e. Agree) with   an average mean score, M=3.52 SD=1.26. Among 8 statements under this theme, the item “The purpose and process of walk-in observations are clearly communicated” has   the   highest   level   of   perception with an average mean score of 4.28 and SD=0.98. It was followed by “I experience stress or anxiety due to the unexpected nature of walk-in observations” which has a mean score of 3.72 with SD of 0.92 respectively. The item “I feel comfortable and supported during unannounced walk-in classroom observations” has the lowest perception level with an average mean score of 3.23 and SD=1.67 respectively.     

Table 3
Responses of teachers on the impact of walk-in observations on instructional practices and pedagogy approaches 
	Statement
	Mean
	SD
	Level perception

	Walk-in classroom observations encourage teachers to consistently prepare and deliver well-structured daily lessons.
	4.24
	0.87
	Strongly Agree

	Walk-in classroom observations enhance the overall quality of lesson planning, instructional delivery, and classroom management.
	3.87
	1.25
	Agree

	Walk-in classroom observation feedback supports the integration of new teaching strategies and fosters professional growth.
	3.38
	2.83
	Agree

	Walk-in classroom observations help teachers become more reflective about their instructional practices and open to pedagogical improvement.
	3.45
	1.87
	Agree

	Walk-in classroom observations motivate teachers to experiment with innovative and student-centered teaching approaches.
	3.30
	1.96
	Neutral

	Walk-in classroom observations culture fosters collaboration and professional dialogue among teachers and instructional leaders.
	3.80
	1.19
	Agree

	Walk- in classroom observations promote differentiation in instruction to better meet diverse learners’ needs.
	3.42
	2.20
	Agree

	Walk-in classroom observations can sometimes lead to increased teacher anxiety and stress.
	3.73
	1.67
	Agree

	Total 
	3.65
	1.73
	Agree


The findings presented in Table 3 reveal that on average, teachers have positive (agree) perceptions on the impact of walk-in observation on classroom instructional practices   and pedagogical approaches with an average mean score of 3.65.  There were 8  statements  in  this  theme and out of 8 statements, “Walk-in classroom observations encourage teachers to consistently prepare and deliver well-structured daily lessons”   has   the highest level of perception (i.e.,  Strongly  Agree) with a mean score of 4.24, followed by item “Walk-in classroom observations enhance the overall quality of lesson planning, instructional delivery, and classroom management” with a mean score of 3.87(i.e. Agree).The  item,“ Walk-in classroom observations motivate teachers to experiment with innovative and student-centered teaching approaches.” has the lowest perception level (i.e. Neutral) with a mean score of 3.30. 
   



Analysis of the Thematic Interview Data
10 teacher respondents were selected randomly and they were asked to share their perception about the walk-in classroom observations, how it has influenced their classroom instructional practices and pedagogical approaches. Further, respondents were asked to share how walk-in classroom observations could be effectively implemented and strengthen in future. Later, interview data were transcript and processed through coding   procedures and interpreted in narrative texts. Interviewees were assigned code as R1, R2, R3, R4.....R10 to maintain the anonymity. The majority of respondents responded that walk-in classroom observations by their principals and vice principals have encourage them to consistently prepare and deliver well-structured daily lessons brought them positive impacts in terms of planning and delivery of lessons. They shared that constrictive feedback received during observations helps them grow professionally and enhance the overall quality of lesson planning, instructional delivery (R2, R3, R4, R6, R8, R9).  For instance, R6 shared “The walk-in observation process is highly beneficial for professional growth as it offers real-time feedback and insights into one's performance. By observing and being observed, individuals can gain a clearer understanding of their strengths and areas for improvement encouraging self-reflection and fosters the development of essential skills, such as communication, problem-solving, and adaptability.”  Further, R8 shared “The walk-in classroom observation is essential as it helps in careful planning, quality instructional delivery, clear communication, and gain constructive feedback.” 
Nonetheless, a few teacher respondents are of the view that walk-in observations also negatively impact their teaching process as it imposes sense of fear, stress and disturbances when someone visits their classrooms (R1, R5, R7, R10) As R7 elaborated; “Walk-in classroom observation create fearful and stressful situation thus bringing a negative energy which disturbed the smooth flow of teaching and learning process.” In a similar vein R1 stated “The walk-in observation process can sometimes be more distracting than helpful. Frequent, unannounced visits disrupt the flow of the lesson, making students uneasy rather than focused.” When respondents were enquired to share their views on how walk-in observation could be improved in future.  A majority of the interviewees shared that walk-in observations could be enhanced by establishing a more structured framework with clear objectives, criteria, and guidelines for both observers and those being observed. They emphasized that the observers need to have   subject knowledge, pedagogical expertise and technical aspects of classroom observation. Additionally, observers must ensure timely, constructive feedback—supported by follow-up sessions, peer discussions, and opportunities for self-reflection that would help in promoting meaningful professional growth and continuous improvement. For instance, R10 described that in order improve classroom observation “It would be helpful to establish a more structured framework for observations, including clear objectives and criteria for both observers and those being observed. This would ensure that feedback is more targeted and actionable. Additionally, fostering a culture of constructive feedback through regular peer discussions and follow-up sessions would encourage more meaningful learning experiences.”  Further, R9 suggested that “The walk-in observation process could be improved by providing timely and constructive feedback with follow-up support. The observers also need to have subject and pedagogical knowledge.” 

Discussions 
The analysis of both the quantitative and qualitative data establishes a generally positive perception among teachers regarding walk-in classroom observations. The overall mean score of 3.52 is an indication that teachers "Agree" that walk-in observations are conducted fairly and supportively, although there is some deviation in response (SD = 1.26) which suggests individual experiences. The top-rated statement “The purpose and process of walk-in observations are clearly communicated” (M = 4.28), highlights the importance of clarity to facilitate teachers' acceptance. This corroborates with Marshall (2022) who discovered that when goals and processes are communicated clearly, it really boosts the credibility and acceptance of classroom observations. Likewise, research by Grimmett & Young (2021) reinforce the idea that having clear objectives and defined observer roles fosters greater trust and collaboration among teachers.
However, there was noticeable discomfort with unannounced visits. The relatively low score of 3.23 for the statement “I feel comfortable and supported during unannounced walk-in classroom observations” and the higher mean of 3.72 for stress-related impact highlights a tension between perceived usefulness and emotional comfort. This echoes Tawalbeh (2020), who pointed out that while teachers might see the potential benefits of observations for their professional growth, they often worry about the use and interpretation of observation which led to anxiety and stress, especially when observations are seen as primarily evaluative. 
The findings from the teachers’ perception on the impact of walk-in classroom observation on instructional practices and pedagogical approaches revealed that teachers generally perceive walk-in observations as beneficial to instructional planning, classroom management, and reflective practices. (i.e., Agree) with an overall average mean score of 3.65 and SD=1.73.  The highest-rated statement, “Walk-in classroom observations encourage teachers to consistently prepare and deliver well-structured daily lessons” (M = 4.24), demonstrates that regular observational presence contributes in increasing professional accountability. This correlates with Tawalbeh (2020) who discovered that classroom observation also encourages reflection on teaching practices, prompts teachers to examine their beliefs about teaching and learning, leading to a deeper understanding of their pedagogical choices.
Additionally, the findings are backed up by qualitative data gathered from interviews with teachers. Most of the respondents (like R2, R3, R4, R6, R8, R9) shared their positive experiences with walk-in observation, highlighting how these moments foster professional growth through immediate feedback and reflection. R6’s insights really underscore the need for developing transferable skills such as communication and adaptability, which ties in with the ideas of Costa & Kallick (2019) who emphasize that reflective practice and feedback are essential for professional development. On the contrary, some teachers (R1, R5, R7, R10) perceived walk-ins as disruptive or stress-inducing. The sense of being observed without warning can create a “performative” environment rather than one conducive to authentic teaching. This finding confirms with Alshehri (2019) who claimed that teachers may experience increased anxiety and stress due to the unpredictable nature of walk-in observations, potentially disrupting the natural flow of teaching and learning.   
Conclusion
This study shows that teachers generally view walk-in classroom observations in a positive light, especially when it comes to enhancing lesson planning, instructional delivery, and their own professional growth. However, there are still some challenges, such as teacher comfort, feelings of intrusiveness, and the psychological effects of unexpected visits. Both the quantitative and qualitative data suggest that walk-in observations can indeed lead to instructional improvement, as long as they are carried out with clarity, fairness, and support. By tackling both structural and emotional issues, schools can make better use of walk-in observations as valuable tools for reflection, collaboration, and advancing teaching practices.

Limitations
The study had a few limitations that may affect the interpretation and generalizability of its findings. Firstly, the sample size and scope were confined to a particular group of schools and teachers in Thimphu Thromde, which might not represent the wider educational landscape. Moreover, the data was largely based on self-reported surveys and interviews from teachers, which can sometimes lead to personal biases or social desirability effects. Lastly, the study didn’t incorporate any longitudinal data, making it tough to evaluate the long-term effects of walk-in observations on both teacher performance and student outcomes.

Recommendation 
To make walk-in observations more effective, it's important to create a structured framework that outlines clear goals, uses standardized rubrics, and establishes consistent feedback protocols. Training observers through professional development is key to ensuring they have the right pedagogical skills and subject knowledge. Improving feedback mechanisms by offering timely, constructive, and actionable insights, along with follow-up support, can really help foster ongoing improvement.
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