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ABSTRACT
In examining the contextual factors that shape cross-cultural competence in Moroccan EFL settings, the role of institutional structures and national policy frameworks is paramount. Morocco’s higher education system increasingly emphasizes English as a vehicle for globalization, yet the pedagogical infrastructure often emphasizes traditional, exam-driven instruction—grammar, drills, and rote learning—rather than intercultural dimensions of language learning. In addition, the context in which cultural competencies are intend to be taught are not fully effective. Many factors hinder the promotion of this skill due to insufficiency or irrelevance.
This study aims to endeavour the role some of the context-related factors paly both positive and negatively in the promotion of this skill. It employed an exploratory sequential research design by collecting and analysing qualitative data from 11 university professor. Based on the results, various items were generated and presented to 63 other university teachers in form of a short survey. qualitative data was approached using content analysis and MAXQDA while descriptive statistics were used to analyse quantitative data using SPSS. The analysis revealed important finding about the positive influence of factors such as Cultural immersion and experiences, cultural background, and multiculturalism in the classroom. Other factors including the teaching materials and recourses, class size, and classroom management are perceived of as limiting constraints. The study proposed a number of practical interventions for curriculum designers and poly-makes can use to develop cross-cultural skills of Moroccan EFL students and to prepare them to thrive strongly in the present globalized and rapidly changing world.
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1. INTRODUCTION 
English as a Foreign Language (EFL) education has gone beyond the boundaries of grammar and vocabulary instructions to integrate cultural and communicative skills in the present era of era of globalization. In higher education, the development of Cross-Cultural Competence (CCC) has appeared as one of the main objectives to help students integrate in academic, professional, and intercultural exchanges. CCC is generally conceptualized in the work of scholars such as Byram (1997), Deardorff (2006), and Bennett (1993), and used interchangeably with Intercultural Communicative Competence ICC. It refers to the ability of language learners to communicate effectively and appropriately in different cultural contexts by using their linguistic skills, intercultural attitudes, and critical cultural awareness. In Moroccan universities, where English has been given significant importance as a language of global communication, being mindful of how various contextual and pedagogical factors impact this skill is vital.
Research has consistently shown that language classrooms are not neutral sites of knowledge transmission but complex spaces where teaching methodologies, curricular design, and sociocultural realities interact to shape learners’ intercultural trajectories (Byram & Fleming, 1998; Liddicoat, 2002). In Morocco, the higher education system has witnessed an increasing emphasis on English, driven by the country’s aspirations to position itself within global academic and economic networks (Ennaji, 2005). However, the challenges of limited exposure to authentic intercultural environments, traditional pedagogical practices, and curricula that sometimes remain text-centered rather than intercultural-oriented raise critical questions about the effectiveness of EFL classrooms in fostering cross-cultural competence.
Within Moroccan universities, the interplay of these factors is both promising and problematic. While there is a growing recognition of intercultural education as a strategic necessity, practices often remain shaped by traditional modes of instruction. For instance, many teachers rely heavily on lecture-based methods, and textbooks may prioritize linguistic competence without systematically addressing intercultural dimensions(Schneider & Streiner, 2019). Furthermore, socio-political and institutional contexts such as national education policies, class sizes, and access to resources add further layers of complexity. By focusing on the Moroccan higher education setting, the research contributes to broader debates on how non-English-speaking contexts can adapt their pedagogical and curricular frameworks to meet the demands of cross-communicative competence in the 21st century. 
2. LITERATURE REVIEW 
2.1 Cross-cultural competence in EFL classrooms
The relationship between language and culture has been a central theme in applied linguistics and intercultural studies. Scholars have consistently argued that language cannot be understood in isolation from the cultural contexts in which it is embedded (Byram, 1997; Kramsch, 1998). Language functions as both a medium of communication and a carrier of cultural meanings, shaping speakers’ perceptions of the world and their patterns of social interaction. As Risager (2007) highlights, culture is not only reflected in linguistic forms but also actively constructed through language use. This interdependence means that learning a foreign language inevitably involves engaging with new cultural perspectives and values, making the development of cross-cultural competence (CCC) essential in English as a Foreign Language (EFL) education.
Cross-cultural competence or intercultural communicative competency as named by some scholars refers to the speaker’s ability to communicate with others from different cultural backgrounds effectively and appropriately (Byram, 2008; Deardorff, 2009). The development of CCC is not only an enrichment of language but a necessity in the interconnected world of today. English as lingua or a dominant global language is intensively used in academic, professional and social context that bring together speakers from different cultures (Young & Sachdev, 2011). Therefore, being competent in grammatical structure and the vocabulary repertoire is not sufficient. Language learners are invited to develop skills of adaptability, cultural sensitivity, and tolerance of difference if they want to act successfully in intercultural encounters (Fantini, 2009).
The importance of cross-cultural competence for EFL learners in particular contexts such as Morocco and other non-English-dominant countries lies in its contribution to global citizenship and employability. Byram, and Fleming (1998) argue that intercultural competence enables learners to engage critically with global issues and promotes democratic participation in increasingly multicultural societies. Moreover, in professional settings, employers value graduates who can collaborate effectively across cultures, making CCC an essential 21st-century skill  (Spitzberg & Changnon, 2009).  For EFL learners, especially in higher education, intercultural competence supports not only communicative effectiveness but also personal development, intercultural sensitivity, and lifelong learning.
The development of CCC is often limited structural, curricular, and contextual constrains although its recognized and a significant skill. According to various researches, EFL programs often give more priority to linguistic accuracy and neglect intercultural skills which leads to limited exposure to real intercrural interactions as explained by (Judith & Nakayama, 2007). EFL classrooms are generally homogenous cultural context where students generally share the same cultural background, opportunities for direct intercultural encounters may be limited. In addition, teacher may find it challenging to integrated the intercultural elements into their courses due to limited preparedness and lack of training (Sercu, 2005). These constraints should be a motivation for curriculum designers and educational policy-makers to urgently embed intercultural learning into EFL educations in ways that guarantee that students will meet their expectations.
Materials design plays a crucial role. EFL textbooks and supplementary resources should go beyond superficial cultural facts to address deeper issues of cultural values, worldviews, and perspectives (Ting-Toomey, 1999). Teachers are encouraged to adapt materials critically, introducing authentic resources such as films, literature, news media, and case studies that represent diverse voices and cultural contexts (Rehman & Alharthi, 2016). This approach not only enriches language learning but also develops learners’ critical cultural awareness.
The inseparability of language and culture highlights the inadequacy of approaches that focus solely on linguistic accuracy. For learners to succeed in globalized academic and professional contexts, they must acquire the skills, attitudes, and knowledge that enable them to engage effectively across cultural boundaries. Pedagogical approaches such as task-based learning, technology-mediated exchanges, authentic materials, and reflective practices emerge as the most effective strategies for developing CCC in EFL classrooms. Ultimately, fostering cross-cultural competence equips learners not only with communicative effectiveness but also with the cultural awareness and empathy needed to thrive as global citizens.


2.2 Contextual Factors Impacting CCC Development
Various institutional and policy factors have influenced the integration of cross-cultural competence into EFL classrooms in Morocco. The system of higher education in the country has undergone multiple reforms and endeavours to enhance the quality of education in alignment with global standards. Yet, the application of these changes especially in the field of intercultural education brings up various setbacks. For many years, Moroccan educational policies have been emphasizing the importance of foreign language proficiency but limits students’ exposure to intercultural development. Therefore, documents such as the National Charter for Education and Training (1999) and the Emergency Program (2015) underscore the necessity for curricula that intend to promote intercultural awareness and sensitivity. Nevertheless, the actual integration of CCC into EFL curriculum remains limited dispute the great effort that have been deployed. 
The present work embarks on examining three integral factors within the Moroccan educational landscape which drive instilling intercultural competence (ICC) in EFL classrooms: the multicultural environment, class size, and classroom arrangement. While the former has to do with the composition of learners’ cultural backgrounds within the classroom, class size and arrangement refer to the number of students in each class and the physical arrangement that may influence chances of engagement and diverse cultural exchange. Other factors include cultural immersion and untercultural opportunities students have and the teaching materials and resources available.  The study aspires to reveal the said factors influence or hindrances of the intercultural skills among Moroccan EFL learners’ development by keenly investigating them. The following is a short explanation of each of the aforementioned factors:
Cultural immersion and experiences: It is related to factors like one’s own experiences with different cultures, travel opportunities, and exposure to foreign media. These elements contribute to broadening their understanding of different perceptions.
Students' cultural backgrounds: It entails students’ awareness of their culture and the target one(s), encompassing customs, values, and beliefs. Students' cultural backgrounds and prior experiences shape their perceptions of intercultural interactions. In Morocco, students come from diverse cultural and linguistic backgrounds, which can both enrich and complicate intercultural exchanges in the classroom. Teachers must navigate these differences to create an inclusive learning environment that respects and values diversity.
Teaching materials and Resources: They refer to traditional resources such as textbooks, worksheets, and printed materials, which can be customized, in accordance with the desired distinct cultural instances to be integrated, to foster skills of critically observing cultural disparities. Other types are related to the means such as online platforms, interactive simulations, and collaborative learning applications. These tools allow for establishing an environment of engagement and interaction with the objective of examining various distinct cultures, enhancing collaboration, and leveling up intercultural communication qualities among students.
Multiculturalism: There are several benefits that multicultural higher education environments provide students with. To start with, students in such environments benefit from direct exposure to a variety of cultures, perspectives, and cognitive frameworks. These nurture their global repertoire about and understanding of different cultures. It also improves intercultural skills cultivation, which are considered as undeniable prerequisites in today’s interrelated and globalized professional arena. Furthermore, it promotes the integration of a mindset which is featured as cosmopolitan. This qualifies learners to keep abreast with cultural differences and belong appropriately in heterogeneous environments. 
Class Size: It is said that EFL classrooms which give priority to promoting intercultural communicative competence (ICC) harvest benefits based on class size and arrangements. In that, classes with a small number of students simplify rich and heightened exchanges, which promote active interaction in class discussions and the exchange of diverse perspectives. Such lively participation is fundamental for polishing self-expression qualities and earning valuable perceptions into others’ backgrounds. Smaller class size additionally allows for customized attention, which make teachers able to design their instruction in accordance with their students’ needs and cultural contexts, thereby expediting ICC evolution.
Classroom Arrangements:  It goes without saying that thoughtful classroom arrangement plays an integral role in the teaching and learning process. In the same connection, it is essential to put students whose cultural backgrounds are diverse to work together on collaborative activities for fostering intercultural understanding and mutual respect. This way, they can all learn collaboratively and get curious to know more about other cultures. 
Innovative approaches can mitigate the blanks to promote students’ intercultural communicative competence (ICC) in spite of the limited cultural diversity within Moroccan classrooms. In this sense, online exchange programs and collaborative classes provide students with chances to interact virtually with peers from different parts of the world, which simplifies understanding and appreciation of different perceptions through group projects. Such strategies, unfortunately, are largely theoretical in Moroccan English departments. The specificities of the Moroccan educational system like large class sizes and inflexible arrangements, in classes which emphasise culture teaching, hinder ICC development by crippling dynamic exchanges and authentic cultural discourse. Therefore, smaller group-based activities and dedicated discussion spaces are essential for enhancing ICC.
The learning conditions currently receive a lot of negative critiques because they are said to overlook these fundamental basics, potentially compromising learners’ abilities to surf a rapidly interrelated global landscape. By integrating the above-mentioned measures within Moroccan EFL classrooms, students can acquire the intercultural skills necessary for effective navigation such an increasingly globalized today.

3. METHODOLGY
3.1 Research objectives
1. To investigate university teachers’ perspectives contextual  factors shaping the development of cross-cultural competence (CCC) in Moroccan EFL Classrooms.
2. To identify pedagogical and institutional interventions that could strengthen the integration of cross-cultural competence in Moroccan EFL higher education.
3.2 Research questions
1. How do Moroccan EFL university teachers perceive the context-related factors influencing the development of students’ cross-cultural competence?
2. What pedagogical approaches and institutional measures are considered most effective in fostering cross-cultural competence among Moroccan EFL university students?
3.4 Research Design
The present study aims to explore the context-related supportive factors and limiting constrains that impact ICC development within Moroccan university EFL classrooms. To collect data from university instructors’ perspectives across Moroccan universities, a cross-sectional exploratory design is suggested as the most suitable way. This design permits researchers to collect data from a wide range of participants at a single point in time and offers a snapshot of the issue being investigated. The sample in a cross-sectional design is selected based on the inclusion and exclusion criteria set for the study.  The study commenced by collecting qualitative data from 1 university teachers about the 6 contextual factors. After analysing data and determining the findings, a quantitative survey was developed to dig deeply into the role of the specified items in the first phase and to confirm the findings. 
3.5 Site and Sampling 
Our study adopts a convenience sampling method to collect data from university educators who are most accessible and ready to participate in the study. Some of these professors were reached out to directly by the researcher or through their colleagues. The researcher tried his best to contact the highest possible number of informants from all universities across Morocco because it is challenging to find the required number from two or three universities. In fact, contacting teachers from almost all Moroccan universities increased the rate of availability and consent. 
In the present study, all Moroccan universities are identified and selected as they offer a fertile and diverse area for data collection with two primary considerations in mind. To start with, these institutions are situated in suitable urban places and benefit from strong infrastructure and robust transportation. This factor is very essential and helpful during the data collection phase. Besides, these universities offer easy access for the researcher. After reaching out to university professors through emails, phone calls, and personal connections with their acquaintances, 63 of them kindly accepted to fill in the surveys through various social media platforms. A good number of them, specifically 11, also accepted to take part in the interviews to share their thoughts on the current ICC situation and to suggest some recommendations to develop it. 
3.6 Data collection 
 For qualitative data, the semi-structured interviews were conducted with 11 Moroccan university educators to collect data on their perspectives about the supportive factors and constraints that impact ICC development among Moroccan EFL university students. Moreover, it aims to gather their recommendations on the most effective methods to overcome the constraints and enhance the quality of the curriculum and the materials. Taking into consideration the reliability and consistency of the interview questions, the researcher specified a set of questions that address specific areas before sending them to two university teachers for review. Based on their feedback, the researcher made the necessary modifications and additions to better align these questions with the objectives of the study. 
As for quantitative data, the instrument used is the Teachers Perspective on CCC Factors Survey (TPCCCFS), developed by the researcher. Initially, it comprises 11 items collected from an extensive literature review and the qualitative results. The number of items was reduced to 6 after multiple revisions and discussions with some university experts. The pilot study was conducted to check the reliability of the TPCCCFS with 6 university teachers from Abdelmalek Essaadi University in Tetouan and Sidi Mohamed Ben Abdellah University in Fes. Teachers were asked to express their opinions about the statements/items by selecting one of the provided options: Strongly Disagree (1), Disagree (2), Neutral (3), Agree (4), and Strongly Agree (5). Google Forms was used to design the survey and shared it with the respondents using emails and WhatsApp. Before administering the survey to the participants, it underwent scrutiny by two professors. Another reliability test of the scale was run, and the score significantly increased to .766 which is satisfactory. 
3.7 Data Analysis
This study uses inductive coding, also called open coding, to code the collected data. This approach uses detailed readings of raw data to derive concepts, themes, or models through interpretations made by the researcher. Various qualitative data analysis software options are available to accurately analyse the data and facilitate the task instead of doing it manually.  This study utilizes MAXQDA which is a highly recommended qualitative data analysis tool. MAXQDA is favoured by researchers to conduct comprehensive qualitative data analyses due to its various benefits and versatile features. 
 With regard to quantitative data, this study employed SPSS (Statistical Package for Social Sciences) 26 to analyse the quantitative data. The research questions were approached using descriptive statistics since the difference in opinions of the teachers and students is not a focus of the present study. However, the aim is to explore and identify the diverse factors that intervene in shaping EFL university students’ CCC skills. Using descriptive statistics helped the researcher effectively explore and characterize the factors and provide valuable insights into the dynamics of CCC enhancement in the Moroccan context. 
4. RESULTS AND DISCUSSION
4.1 Qualitative Findings
Interview question 1 explored overcrowded classrooms’ negative influence on the development of CCC among Moroccan university EFL students. Teachers 4 and 7, for example, argued that smaller classrooms have a positive impact on group dynamics. However, overcrowded environments limit students’ chances. It also makes the situation more difficult to facilitate meaningful group work, activities, and discussions, which, ultimately, leads to lower student participation and interest. They stated that: 
    Teacher 4: “ICC should be taught by specialists, and class sizes should be smaller. With large classes, teachers cannot give each student the attention they need.”
   Teacher 7: “It is difficult to effectively manage group dynamics in overcrowded classrooms. Group activities and discussions are beneficial, but they become difficult to implement with too many students.”
Teachers highlighted another significant issue about students’ attention. Insufficient individual attentiveness prevents teachers from addressing specific students’ needs in overcrowded classrooms. So, it impedes their progress in ICC according to teacher 9 who state that:
Teacher 9: “It is nearly impossible to give each student the individual attention they need in large classes. This affects their ability to develop ICC skills effectively.”
Two more major concerns teachers emphasize are low participation and increased stress among students. In large size classrooms, students usually complain about increased stress and low participation. These two problems are detrimental to the development of ICC as teacher 8 argued:
  Teacher 8: “Students usually feel overwhelmed and less encouraged to participate in overcrowded classrooms. High stress levels and low participation are significant issues in large classes.”
The next interview questions aimed at investigating the adequacy and relevance of the materials used in Moroccan EFL classrooms. Teachers stressed two major issues, namely current ways of integration and student feedback on ICT use. As for interactive technologies and multimedia, teacher 8, for example, contended that these tools are beneficial for ICC development; however, there is a big lack of access to these resources. So, it is necessary to integrate more appropriate tools and ensure that they are accurately employed to achieve better results.
    Teacher 8: “I like to use digital technologies in my classroom because of their positive impact on students and my teaching style. Unfortunately, the current resources are ineffective and there is a need for more investments in this area.”
The other very important issue that teachers emphasize is students’ awareness of the technological deficiency as they frequently express. Digital tools should meet students’ expectations and satisfy their needs to ensure good intercultural education. However, most Moroccan students hold negative opinions and attitudes toward the use of technological tools within EFL classrooms. 
   Teacher 8: “The Moroccan English departments suffer from a great insufficiency in terms of technology integration. Students frequently complain about this constraint because the currently used tools are generally ineffective.”
All interviewees struck a compromise on the impactful role multicultural exposure plays in alleviating cross-communicative competence among Moroccan EFL students. They expressed positive attitudes towards the significance of multicultural exposure through real-life situations and diverse cultural discussions in enriching students’ understanding and acknowledgement of other cultures. They strongly believe that inviting people from other cultures, for instance, can offer firsthand insights and experiences and make intercultural learning easier and more influential. Students need to study in environments with multicultural aspects, cultural perspectives, and various mindsets to effectively broaden their cognitive, intrapersonal, and interpersonal skills. 
   Teacher 1: “It is necessary to expose students to diversity through real-life contexts. Activities such as cultural celebrations and guest speakers can supply learners with real-life situations.”
   Teacher 10: “I think using more interactive activities and cultural events can prevent stereotypes and promote acceptance or appreciation competencies.”
Teachers argued that the develop multiculturalism can be achieved through exchange programs and virtual exchanges.  Interviews underscore the essence of exchange programs and virtual exchanges in offering students more chances to directly immerse in intercultural experiences. These programs, if used appropriately as explained by teacher 10, for instance, will allow students to interact with people from various cultural backgrounds. They can also motivate them to explore differences between their culture and other cultures in a meaningful way.
    Teacher 10: “Exchange programs both in real-world or virtually have become indispensable. These opportunities can enrich both teachers and students’ cultural knowledge about and awareness of cultural diversity.”
Classroom Arrangement is another important factor that can influence CCC development positively. Most teachers agreed that classrooms do not allow for effective management due to space and setting. Giving lecture for large classes at the amphitheaters makes if really challenging for instructors to control the discussions and give opportunities to students to express their views and enhance their intercultural skills. However, it is recommended to design specific classes according to each subject and the objectives intended to achieve. In some cases, giving lectures to large numbers of students can be effectives while it does not yield any positive results if the aim is tacking students’ enhancement with regard to specific skills. Teacher 7, for example, explains that teaching intercultural competence requires smaller classes with limited numbers of students so that teachers can create more relevant conditions for interactions among students:
      “Teaching English with the aim of developing intercultural skills is merely impossible in disorganized classrooms and big numbers of students as it is the case at our universities. Teachers face real challenges when it comes classroom management and culture teaching” 
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Table 1: Factors Supporting and Limiting ICC Development 
	Factors
	N
	Mean
	Std. Dev

	Cultural Knowledge
	63
	4,3810
	,55150

	Cultural Immersion and Experiences
	63
	4,4921
	,66897

	Teaching Materials and Resources
	63
	2,5714
	1,16001

	Multiculturalism
	63
	4,3175
	,46923

	Class Size
	63
	2,3810
	1,28802

	Classroom Arragement
	63
	2,5238
	1,22944





The quantitative analysis revealed almost similar results as the ones obtained from the qualitative data with few differences. Initially, the high mean score and very low standard deviation (M=4.49, SD=0.669) reveal that teachers consider engaging in intercultural activities in different contexts not a choice; it is rather a necessity. These experiences and events expose students to multiple traditions, practices, and social norms that broaden their cultural horizons. Students can appreciate cultural diversity and build confidence in interacting with people from other cultural backgrounds if they participate in festivals, celebrations, and other cultural activities.
Cultural knowledge is another essential factor, according to teachers’ views. They believe that students should acquire a good amount of knowledge about cultures in different societies.  The high mean score (M=4.38) in Item 2 reflects the weight of this factor based on teachers’ evaluation. The very low standard deviation (SD=0.551) shows the low variability in their responses and supports the results the mean score reveals. Educators strongly believe integrating cultural knowledge into their teaching will help students better appreciate other perspectives. They can also equip them with the skills needed to respectfully and effectively interact with people within their culture and outside.
The analysis shows that teaching materials and resources are considered constraints. Teachers believe that new technologies supply students with immersive and interactive learning experiences. Some might agree with the relevance of these tools to develop CCC skills, but they share the same view on their insufficiency in the classrooms. It is evident, then, that a wide integration of digital tools into intercultural communication classes can increase students’ participation and motivation, and help them acquire essential intercultural and interaction skills. 
Moreover, teachers’ answers classified traditional materials as another major constraint . It is evident from the low mean score and the moderately low standard deviation (M=2.57, SD=1.016) that teachers do not acknowledge the use of traditional tools in EFL classrooms. Textbooks, books, copies, and whiteboards are proven to be less effective in comparison with digital technologies. These can provide the foundation for intercultural education and can have more impact. In contrast, traditional materials do not supply students with significant and impacting chances to effectively develop neither linguistic nor intercultural skills. 
As for context-related factors, multiculturalism stands as the sole supportive factor according to teachers’ views, in contrast to students’ opinions. Multiculturalism in EFL classrooms is essential as it offers students more exposure to a diverse representation of cultures within the classroom and significantly enriches their intercultural tolerance. With a very high mean score (M=4.32), answers demonstrate teachers’ strong agreement on the importance of multicultural classroom environments. However, the high standard deviation (SD=1.469) indicates that high variability in their answers, which impacts the significance of the results. It is undeniable that studying in EFL multicultural settings will allow students to learn from their peers and facilitate a richer and more inclusive environment. Yet, Moroccan students are faced with the insufficiency of multicultural learning environments. Most students share identical cultural backgrounds regardless of some differences in traditions and customs. More elaboration on this idea will be provided in the discussion section. 
In contrast, teachers perceived class size and classroom arrangement as significant limitations for enhanced cross- communicative competence. The mean score is low (M=2.40) and the standard deviation is moderately low (SD=1.139) which indicates that teachers generally agree on the irrelevance of the conditions wherein students are currently studying. The number of students and how the classroom is arranged negatively impact intercultural skills development. Moroccan EFL classrooms are crowded and do not offer learners suitable conditions to practice intercultural activities. However, it is undeniable that smaller class sizes and flexible classroom arrangements can create more inclusive and inductive environments. They can also allow for more personalized interactions and group work. 
In the discussion of the findings, teachers emphasize the essence of several contextual factors that are critical for the enhancement of Moroccan EFL university students’ cross-communicative competence. The first one that came out clearly was participation in cultural activities that are outside one’s cultural setting. Engaging in such occasions enables the students to embrace the diverse cultures and also develop proper interpersonal communication skills as confirmed by Tran & Phan (2021).These cultural events help the students understand various cultures, practices and norms in society, and hence improve their ICC.
Another vital factor is the acquisition of cultural knowledge and background, which may help shape identity and fit into a particular culture. Teachers agree that cultural factors such as values, norms, beliefs and attitudes, communication practices, and social manners are crucial for proper intercultural relations. This is in agreement with the study of Tran and Seepho (2017), who hold that incorporating culture into the curriculum helps improve the students’ cultural sensitivity in their multicultural relations. Another important factor which is cross- cultural communication training is also highlighted. These types of training processes are helpful for the students so that they can learn qualities such as empathy, listening, and cross-cultural flexibility, which are essential in the current world that is increasingly becoming a global village. This result agrees with Vromans et al.(2023), who noted the need to equip students with cross-cultural communication skills to deal with cultural diversity. Also, Byram (1997) stated that it is vital to have intercultural training to acquire the appropriate intercultural attitudes, knowledge and skills to act reasonably in other intercultural contexts.
The students have a lot of concerns about how the class environment may impact their intercultural communication. Increased class sizes in Moroccan universities, in particular, present a constraint to effective cross-cultural communication and limit students’ chances of having deep and personal interaction with fellow students. This finding supports Deardorff (2011) who also pointed out that large class sizes hinder intercultural learning. In addition, as Deardorff pointed out, the smaller size of the class will allow for better intercultural, personalized, and interactive learning. Here, students have more chances to receive individual attention. This is because with fewer students in a class, teachers can spend more time with the students and give them the necessary attention and feedback they require to understand and apply the intercultural concepts learned in class.
Similarly, the arrangement of the classroom space prevents enough chances for students to participate in intercultural activities. This calls for better classroom management and design to facilitate effective intercultural learning as Rands and Gansemer-Topf, (2017) noted. They argue that physical arrangements of classrooms, including the arrangement of furniture and space utilisation play a crucial role in students’ engagement and interaction. In their research, they highlight that poorly designed space can negatively affect the ability of students, especially those in an intercultural setting to communicate and collaborate effectively.
Finally, the analysis found that learning in a multicultural classroom does not adequately improve students’ knowledge of intercultural communication. In other words, having students with diverse cultural backgrounds in the classroom is not enough to prepare them for intercultural communication. However, the lack of cultural diversity within the learning space, as is the situation at the Moroccan English departments, limits students’ opportunities for intercultural learning.  Byram (1997) suggests that having these constraints emphasizes the need for a more holistic approach to multicultural classrooms. He contends that a more multicultural setting supports intercultural learning and provide students with real-life learning conditions. It is then advisable to design more flexible classroom layouts that encourage group work and discussions and to incorporate intercultural elements that can create a more inclusive and motivating environment into classroom space.
According to teachers’ perspectives, the shallow incorporation of modern technologies in cross-cultural communication classes at the departments of English studies in Moroccan universities is another big challenge. Thus, digital tools can give students a more engaging learning experience and prepare them for real-life intercultural communication. In other words, the wider incorporation of these resources can improve the students’ interest and appreciation of cultural diversity.
The other limitation is the over-reliance on traditional materials in teaching such as textbooks and whiteboards, among others. Traditional materials may not be effective for the development of ICC as posited by Gilmore (2007). Nevertheless, well-designed teaching materials do support the teaching process and encourage students to explore different cultural points of view. The lack of authentic materials that reflect genuine cultural differences is an additional concern in this context. In fact, authentic resources provide students with real-life contexts of culture and assist them in comprehending the aspects and complexities of intercultural communications. 
The analysis also reveals that the overwhelming majority of Moroccan university teachers see multiculturalism in the classroom as a supportive factor for ICC development. they specifically point to its effectiveness in improving students’ perception of cultural diversity and their ability to tolerate differences in multicultural settings. In addition, they underscore the role of cultural engagement in such activities as cultural festivals, guest lectures, and exchange programs for the development of ICC. Tran and Seepho (2017) support this view and note that one of the most common and effectual ways to develop CCC is through practicing direct interactions with diverse cultures. These activities go beyond the classroom and expand students’ perceptions of the world by giving them practical scenarios to exercise their intercultural communication skills. 
Another significant theme discovered to be recurrent in the findings is the issue of cultural sensitivity among students. The interviewed teachers advocate for creating a classroom environment where students learn to respect and value diverse cultures. They also added that students must be mindful that cultural sensitivity forms the cornerstone of ICC education and development. The lack of a strong foundation of cultural sensitivity may lead to insensitive and counterproductive teaching practices that promote negative cultural stereotypes.
5. CONCLUSION 
5.1 Implications
The findings of this study demonstrate that contextual factors such as classroom management, class size, teaching material, cross-cultural experiences, cultural background, and the presence or absence of multiculturalism play a decisive role in shaping the development of Cross-cultural communicative competence (CCC) in Moroccan EFL classrooms. This study has identified several critical issues and offered numerous implications in the context of Morocco through data analysis. Due to factors such as multiculturalism, globalization, and a competitive job market, advanced ICC has gained a more significant position. Therefore, and based on the findings of this study and the review of relevant literature, a number of implications and practical applications are suggested to curriculum designers and policy-makers.
5.1.1 Implications for Curriculum Designers
The findings of this study show that Moroccan teachers hold negative opinions concerning the effectiveness of the current contextual working conditions. In this regard, making intercultural content an important part of the EFL curriculum is indispensable. Curriculum designers should allocate more attention and effort to cross-cultural communicative competence as an essential element by giving it equal weight similar to other language skills rather than isolating it. Here are some suggestions proposed to designers: 
1. Integration of CCC tasks through embedding CCC-focused activities such as simulations, debates, and role-plays into EFL curricula to promote intercultural awareness.
2. Flexible curriculum structures by designing curricula that allow adaptation to varying class sizes and classroom conditions.
3. Interactive pedagogy training and providing teachers with curricular guidelines and training to effectively use interactive and task-based methods.
4. Use of technology and more effective traditional tools if necessary. This can be achieved by incorporating digital tools and virtual exchanges into curricular units to compensate for the lack of multicultural classrooms.
5. Creating more contextual relevant teaching conditions by ensure that curricular content reflects both global intercultural themes and local cultural realities.
5.1.2 Implications for Decision Makers
The other type of implications the present study can suggest is directed to the top of the Moroccan educational system. It is believed that decision-makers determine the effectiveness or deficiency of tertiary education through the strategies and reforms they repeatedly adopt and implement. The following are some of the propositions outlined in the study: 
1. Class size policy by implement regulations to reduce overcrowding and create smaller, more manageable EFL groups.
2. Infrastructure investment and the allocation of funding for classroom renovation, movable furniture, and updated teaching equipment.
3. Policy alignment of intercultural education through the integration of CCC explicitly into national higher education strategies and language education policies.
4. Monitoring and evaluation of what students learn from intercultural course. This can be done in various ways such as creating mechanisms to assess the effectiveness of ICC integration at institutional and national levels, ensuring accountability and sustainability.
5. The last implication, which is practically not given much attention in the Moroccan context, is multicultural and experiential learning opportunities. In Moroccan universities, there is less emphasis on student-related activities unlike many universities abroad.
Moroccan decision-makers should encourage and supports programs that provide students with more valuable chances to experience different cultures. Students can greatly benefit from activities such as cultural festivals, guest lectures, intercultural training, and exchange programs as discussed in the previous chapter. These are vital in developing ICC skills, and should be considered as integral elements of the learning process rather than minor options that students can consider or neglect.
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