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Abstract
Background: Education policies are crucial for national development, and both India’s NEP 2020 and Tanzania’s ETP 2014 outline reforms to expand access, improve quality, and address the demands of the 21st century. This study aims to compare the two policy frameworks, highlighting their convergences, divergences and effectiveness in tackling inclusivity, curriculum transformation, and financing challenges.
Methodology: This study employs a comparative qualitative design using documentary analysis of official policy documents, reports, and scholarly works. Guided by the PRISMA framework, relevant literature published between 2010 and 2024 was systematically screened and reviewed. Thematic comparative analysis was applied to identify similarities and differences between India’s NEP 2020 and Tanzania’s EPF 2014.
Results: India’s NEP 2020 emphasizes universal access from ECCE, ambitious GER targets, digital infrastructure and flexible multidisciplinary pathways, while Tanzania’s EPF 2014 stresses compulsory secondary education, affordability, and free education policy. Both adopt competency-based curricula, though India integrates vocational and digital reforms more extensively, whereas Tanzania faces resource and implementation


	
Constraints. Overall, India prioritizes innovation and future readiness, while Tanzania focuses on inclusivity within financial limitations.
Conclusion: Although both nations aim to enhance inclusivity, access, and quality, India presents a comprehensive, future-ready roadmap that requires an equitable rollout, whereas Tanzania emphasizes universal access but needs systemic support, measurable goals and greater investment. Ultimately, both must align visionary policies with practical capacity to achieve meaningful educational transformation.
Keywords: Education Policy, Comparative Analysis, NEP 2020 (India), ETP 2014 (Tanzania)
1. Introduction
Tanzania and India share a similar history under British colonial rule. The founders of India, Mohandas Karamchand Gandhi, as the prominent “Mahatma” (1869-1948), and Tanzania, Mwalimu Julius Kambarage Nyerere (1922-1999), had a special kind of nonviolent and non-cooperative political confrontations. Soon after these two countries granted their independence in August 1947 and December 1961, India and Tanzania, respectively. The first step ahead was to reform the education system by dismantling all forms of the colonial education system and establishing a native education system. These found fathers believed that for any nation to succeed in all spheres of life, education is a key cornerstone element. To honour the dreams of the founding fathers, these nations established education commissions, policies and legislation to improve the education system in response to the needs of a particular generation. In India, notable education commissions include the University Education Commission (1948), the Secondary Education Commission (1952), the National Policy on Education (1968), the National Policy of Education (1986) and the National Education Policy (NEP 2020). While in Tanzania, Education for Self-Reliance, The National Training Policy (1995), Information and Communication Technology Education Policy (2007) and National Education Policy (2014), Education remains a cornerstone for national development, and both India and Tanzania have placed strong emphasis on reforming their education systems to address contemporary demands. (John, 2023). The Indian National Education Policy (NEP) of 2020 and the Tanzanian Education and Training Policy (ETP 2014) represent two significant blueprints that aim to expand access, improve quality and align education with societal and economic needs. While both policies share common goals of inclusivity and competency-based learning, their approaches, scope and implementation strategies vary considerably, reflecting the different socio-economic realities of the two nations (Government of India, 2020; United Republic of Tanzania, 2014).
The significance of this study lies in its comparative orientation, which highlights how different education systems address similar challenges. India’s NEP 2020 outlines transformative changes, including the integration of early childhood care, flexible higher

Education pathways, digital infrastructure and a clearly defined target to achieve a 50 percent Gross Enrolment Ratio (GER) in higher education by 2035 (Kumar, 2021; Varghese & Malik, 2021). In contrast, Tanzania’s ETP 2014 emphasizes universal primary education, compulsory secondary education and the removal of financial barriers through the free education policy. However, challenges persist in terms of low graduation rates in higher education, infrastructural constraints and a heavy reliance on traditional examination systems (Sumra & Katabaro, 2017; Mosha, 2018). By juxtaposing these policy frameworks, the study provides valuable insights into strengths, limitations and opportunities for policy learning between the two contexts.
Despite these ambitious reforms, a noticeable research gap exists. Much of the existing literature has analyzed the policies of India and Tanzania in isolation, focusing on either access, financing, or curriculum reforms within each country. Few studies have undertaken a structured comparative analysis of how education policies in India and Tanzania converge or diverge in addressing enrolment, curriculum transformation, institutional flexibility, financing and recent reforms (Altbach & de Wit, 2020). This study, therefore, fills that gap by providing a systematic comparison that not only enhances academic understanding but also offers lessons for policymakers seeking to strengthen education systems in developing countries.
Guided by this background, the present study pursues two main objectives: first, to compare the significant features of India’s NEP 2020 and Tanzania’s ETP 2014 in relation to access, curriculum, institutional structures, financing and reforms; and second, to study the extent to which each policy framework addresses contemporary educational challenges such as inclusivity, skills development and resource constraints.
To achieve these objectives, the study is guided by two key research questions:
a. How do the NEP 2020 of India and the EPF 2014 of Tanzania converge and diverge in addressing issues of access, curriculum, flexibility, and financing?
b. What extent do these policies respond effectively to the educational needs of the 21st Century?
Through these comparative points, the study contributes not only to the body of educational policy research but also to practical discussions on how nations with differing economic capacities and institutional arrangements can learn from one another to promote equitable, flexible and future-oriented education systems.
2. Conceptual Framework of the Study
According to the illustration from Figure 1. The two national policies (NEP 2020 and EPF 2014) serve as the foundational context. They are analyzed through six key policy parameters, which are the independent variables (School enrolment and Access, Higher

Education Gross Enrolment Ratio-GER, Curriculum & Pedagogy, Institutional Flexibility, Budget &Infrastructure, Recent Initiatives & Reforms). These inputs directly determine the five comparative outcomes, which are the dependent variables (Inclusivity and access, Quality of Learning and skills, Institutional flexibility and mobility, infrastructure adequacy and Innovation and reform adoption). The outcomes are then synthesized to generate final policy insights and recommendations. Essentially, the policy parameters act on the ground to produce measurable outcomes, which in turn inform future strategic advice. The entire process is a linear flow from policy context to final recommendations.

Figure 1. Illustrate the conceptual framework of the study
Source: Adopted by Researchers (2025)

3. Literature Review
The field of comparative education has long emphasized the importance of analyzing education policies across different contexts in order to identify best practices and challenges that can inform policy reforms elsewhere (Bray, 2003; Phillips & Schweinfurth, 2014). Both India and Tanzania, though situated in different socio-economic and political contexts, share a vision of using education as a transformative tool for national development. Their respective policies, the National Education Policy (NEP) 2020 in India and the Education Policy Framework (EPF) 2014 in Tanzania, reflect a commitment to improving access, equity, quality, and relevance in education. However, scholarly debates suggest that while ambitious policy frameworks exist in many developing countries, their implementation often encounters systemic, financial, and infrastructural bottlenecks (Tikly, 2020; Sifuna & Sawamura, 2010).
With respect to enrolment and access, studies on the NEP 2020 highlight India’s robust strategy of universal access from early childhood to secondary levels, including strong mechanisms for reintegrating school dropouts (Batra, 2021). Scholars argue that this approach not only addresses barriers to access but also enhances retention, particularly for marginalized groups (Jain & Mathew, 2022). In contrast, the Tanzanian context, as reviewed by Vavrus (2018) and Babyegeya (2002), presents persistent challenges in sustaining universal primary education achievements, particularly in rural areas where inadequate school infrastructure and teacher shortages hinder access. While Tanzania has made strides through its Free Education Policy (2016), researchers note that hidden costs and overcrowding continue to inhibit equity (HakiElimu, 2017). Thus, the comparative literature suggests that India’s detailed dropout reintegration measures and focus on early childhood education present innovations that could inform Tanzania’s ongoing reforms.
When examining curriculum and pedagogy, the NEP 2020 is widely recognized for its paradigm shift toward competency-based learning, flexibility, and vocational integration (Varghese & Malik, 2021). It emphasizes critical thinking, 21st-century skills, and the inclusion of digital learning platforms, aligning education with global labor market demands. Literature suggests that such reforms, if implemented effectively, could shift Indian education away from rote memorization toward holistic development (Pathak & Pal, 2021). In Tanzania, although the competence-based curriculum was introduced earlier, implementation has been uneven due to inadequate teacher training, exam-oriented culture, and limited availability of instructional resources (Kafyulilo, 2014; Vuzo, 2019). Scholars argue that this misalignment between policy intentions and classroom realities remains a significant barrier (Ottevanger, Akker, & Feiter, 2007). Comparative research thus shows that while both India and Tanzania aspire to competency-based education, India’s more

Detailed framework and emphasis on vocational education provide a stronger structural foundation than Tanzania’s resource-constrained reforms.
Overall, the existing literature demonstrates that India’s NEP 2020 offers forward-looking reforms, particularly in integrating technology, expanding access to higher education, and promoting institutional flexibility. Conversely, Tanzania’s EPF 2014, while addressing key issues of equity and affordability, struggles with financing, implementation capacity, and infrastructural gaps. The research gap, therefore, lies in the absence of a systematic comparative study that juxtaposes these two frameworks to identify transferable lessons and context-specific challenges. This study aims to fill that gap by examining enrolment and access as well as curriculum and pedagogy, thereby contributing to comparative policy scholarship and offering insights for policymakers in both contexts.
4. Research Methodology
This study adopts a comparative qualitative research design to examine similarities and differences between India’s National Education Policy (NEP, 2020) and Tanzania’s Education Policy Framework (EPF, 2014). A comparative design is appropriate because it enables the systematic analysis of policy frameworks across contexts, focusing on key parameters such as school enrolment, curriculum, pedagogy, institutional flexibility, higher education expansion, and financing (Hantrais, 2009; Kothari, 2004).
The research is guided by a documentary analysis approach, where official education policy documents, national reports, government circulars, UNESCO publications, and peer-reviewed studies are critically reviewed. This approach is suitable since policies are written texts that embody government intentions, priorities, and strategies, making them analyzable through qualitative interpretation (Bowen, 2009).
To ensure rigor, the study adheres to the PRISMA framework for literature selection, starting with the identification of policy-related studies from databases such as Google Scholar, ERIC, Scopus, and government websites. The screening process involved applying inclusion criteria (relevance to NEP 2020 and EPF 2014, education reforms, and policy evaluation studies published between 2010 and 2024, English language papers, excluded papers with irrelevant content, and other non-relevant articles) and exclusion criteria (studies unrelated to national education policies or outside the comparative framework). Finally, full-text articles and official documents meeting the eligibility criteria were reviewed to synthesize themes for analysis.
Data analysis employed thematic comparative analysis. This involved coding each policy under specific parameters (enrolment access, GER targets, curriculum reforms, budget allocations) and then comparing the similarities and divergences. A narrative synthesis approach was used to highlight areas where India provides more ambitious reforms (such as).

As digital education and flexible higher education pathways, Tanzania prioritizes affordability and inclusivity despite resource constraints.
5. Results
Table 1. Comparative Framework of Education Policies: India (NEP, 2020) Versus Tanzania (EPF 2014)

	
Parameter
	
India – NEP 2020
	Tanzania –
Education Policy Framework (2014)
	
Comparative Notes

	



School Enrolment and Access
	•Universalisation till secondary by 2030 (SDG-4). 
•100% GER target 
•Dropout tracking + NIOS/ODL re-entry 
• School complexes for resource sharing 
•Special education zones for disadvantaged areas. 
•Gender-inclusion measures: scholarships for girls, hostels, and sanitary facilities. 
•Early Childhood Care and Education (ECCE) universalisation for ages 3–6
	Enrolment surge: Pre-primary 24.7→37.3%, Primary 77.6→96.2%, Secondary 14.6→59.5%, HE 16,727→162,510. 
• Decentralisation: PMO-RALG manages schools. 
• Pass rates dropped (Primary 54→31%, Secondary 90→43%). 
• Out-of-school children reintegration programmes are weak. 
• Focus on girls’ education (stipends, awareness campaigns).
	India’s NEP 2020 expands enrollment while ensuring quality through dropout-reentry programs, early childhood care, gender inclusion, and resource-sharing. In contrast, Tanzania’s ETP 2014 achieved rapid enrollment growth through decentralization and community mobilization, but suffered a decline in quality, as evidenced by lower pass rates. The comparison highlights India’s quality-focused model versus Tanzania’s quantity-first approach, emphasizing the need to strike a balance between access and learning outcomes for sustainable education.


	
Parameter
	
India – NEP 2020
	Tanzania –
Education Policy Framework (2014)
	
Comparative Notes

	 Higher Education Gross Enrolment Ratio (GER)
	GER 26.3% (2018) → 50% target by 2035 (pp. 34–36). 
• Multidisciplinary HEIs. 
• Academic Bank of Credits (ABC). 
• Vocational pathways into HE. 
• National Research Foundation (NRF) for boosting research culture. 
• Phasing out of affiliating colleges → move to autonomous institutions. 
• HECI with four verticals: regulation, accreditation, funding, academic standard setting.



	Universities expanded from 1 to 50 (1995–2013). 
• Enrolment 16,727→162,510 (2000/01–2012/13). 
• Only ~4% primary graduates reach HE. 
• Focus on teacher training colleges for the supply of educators. 
• Expansion of technical/vocational colleges to absorb demand. 
• Low female participation in tertiary education is noted as a challenge.
	India’s NEP 2020 targets a 50% GER by 2035 through systemic reforms that integrate quality, flexibility, and research. Tanzania’s ETP 2014 expanded universities rapidly, but weak progression and gender gaps limit access to higher education. India exemplifies a pipeline approach, whereas Tanzania demonstrates institutional growth without corresponding human capital readiness.

	
Parameter
	
India – NEP 2020
	Tanzania –
Education Policy Framework (2014)
	
Comparative Notes

	




Curriculum and Pedagogy


























	New 5+3+3+4 structure 
• Competency-based learning; FLN mission  
• Multilingual, art/sports/vocational integration 
• Coding, digital literacy, and computational thinking are introduced from the middle stage. 
• Bagless days + internships for vocational exposure. 
• Holistic Report Cards replacing rote exams. 
• Board exams restructured into low-stakes, flexible formats.
	Old 2+7+4+2+3 → new 1+6+4+2+3. 
• Competency-based curriculum + vocational subjects in primary. 
• Bilingual: Kiswahili & English. 
• ICT integrated into curriculum delivery. 
• Life skills & entrepreneurship introduced as cross-cutting themes. 
• Examination reforms proposed to reduce rote-learning.
	India’s NEP 2020 introduces a transformative 5+3+3+4 model, emphasizing foundational literacy, competency-based pedagogy, holistic learning, and reduced exam stress. Tanzania’s ETP 2014 adopts incremental reforms—competency-based curricula, bilingual instruction, and ICT integration—aimed at correcting past rigidity. India’s approach is globally competitive, while Tanzania’s is gradual and context-specific.

	
Parameter
	
India – NEP 2020
	Tanzania –
Education Policy Framework (2014)
	
Comparative Notes

	Institutional Flexibility
	Multiple entry/exit; Academic Bank of Credits. 
• HECI overarching regulator 
• Autonomy to HEIs for curriculum design. 
• National Mission on Mentoring to support teachers. 
• Blended learning pathways are formally recognised.
	 Weak general–vocational link 
• Recognition of Prior Learning (RPL) proposed
• Agencies: TIE, NECTA, NACTE, TCU. 
• Decentralised curriculum review boards to localise learning needs. 
• Recognition of non-formal adult learning is proposed.
	India’s NEP 2020 embeds student-centered flexibility through entry–exit options, credit banks, blended learning, and a unified regulator, while Tanzania remains at a diagnostic stage with fragmented agencies and limited recognition of prior learning. India demonstrates an operational model of lifelong learning, whereas Tanzania’s vision is still in the process of evolving.


	Budget & Infrastructure
	6% GDP target 
• Digital infra, PPPs, school complexes. 
• Technology-enabled learning hubs planned. 
• Special fund for disadvantaged groups. 
• Focus on teacher training infra (DIETs, SCERTs).
	17–23% of the budget 
• Financing is unsustainable. 
• Shortages in classrooms, labs, and sanitation  
• Community-based cost-sharing promoted. 
• Donor dependency (World Bank, UNESCO, NGOs) for infrastructure projects.
	India links education financing to GDP growth, sustainability, and innovation, while Tanzania, despite allocating a high budget share, struggles with weak GDP capacity, inadequate infrastructure, and donor dependence. India shows scalable investment, whereas Tanzania faces a paradox of high prioritization but low absolute resources.

	Recent Initiatives and Reforms 
	The NEP 2020 is itself a transformative reform, encompassing the National Digital Education Architecture, as well as new accreditation and regulatory bodies.
	Free Education Policy (2016); curriculum reform process; Science, Technology, and Innovation policy linkages.
	India focuses on digital, governance, and institutional reforms; Tanzania emphasizes free access and STEM promotion. 


Source: Designed by Authors (2025)


6. Discussion
6.1 School Enrollment and Access
Table 1 shows India’s NEP 2020 adopts a comprehensive approach to school enrolment and access, aiming for universalisation up to the secondary level by 2030 in line with SDG-4, alongside a 100% Gross Enrolment Ratio (GER) target. It incorporates mechanisms such as dropout tracking, re-entry through NIOS/ODL, the establishment of school complexes for resource sharing, and the creation of special education zones for disadvantaged areas. Furthermore, it emphasizes gender inclusion through scholarships, hostels, and sanitary facilities for girls, while also ensuring universal access to Early Childhood Care and Education (ECCE) for children aged 3–6 years. By contrast, Tanzania’s ETP 2014 achieved a remarkable surge in enrolment across all levels—pre-primary rising from 24.7% to 37.3%, primary from 77.6% to 96.2%, secondary from 14.6% to 59.5%, and higher education enrolment increasing from 16,727 to 162,510 between 2000 and 2013. This expansion was primarily driven by decentralisation, with the PMO-RALG managing schools and strong community mobilisation. However, despite this progress, quality declined significantly, as shown by falling pass rates in primary education (54% to 31%) and secondary education (90% to 43%), while reintegration programs for out-of-school children remained weak. Both policies highlight efforts to promote girls’ education, with Tanzania focusing on stipends and awareness campaigns, and India embedding systemic gender-supportive measures. Overall, India represents a model of quality-integrated access, whereas Tanzania reflects a quantity-first approach, underscoring the importance of balancing enrollment expansion with educational outcomes for sustainable universalization.
6.2 Higher Education Gross Enrolment Ratio (GER)
According to Table 1, the comparative analysis reveals India’s NEP 2020 sets an ambitious goal of raising the Gross Enrolment Ratio (GER) in higher education from 26.3% in 2018 to 50% by 2035, supported by a series of systemic reforms. These include the establishment of multidisciplinary higher education institutions, the Academic Bank of Credits (ABC) to promote flexible learning, and vocational pathways to strengthen access to higher education. The policy also introduces the National Research Foundation (NRF) to build a strong research culture, while phasing out affiliated colleges in favor of autonomous institutions to improve quality and innovation. Governance is streamlined through the Higher Education Commission of India (HECI), which integrates regulation, accreditation, funding, and academic standard-setting under one umbrella. In contrast, Tanzania’s ETP 2014 oversaw rapid institutional expansion, with universities increasing from 1 to 50 between 1995 and 2013, and enrolment rising from 16,727 in 2000/01 to 162,510 in 2012/13. Despite this growth, access remains limited as only about 4% of primary school graduates transition to higher education. The system is also heavily reliant on teacher training colleges and technical/vocational institutions to absorb demand, while low female participation in tertiary education remains a significant challenge. Compared to India’s approach, the pipeline model links schooling reforms to higher education expansion. In contrast, Tanzania demonstrates institutional growth without adequately addressing progression gaps or gender disparities, highlighting the need for coherence between access, equity, and human capital readiness.
6.3 Curriculum and Pedagogy
Table 1 shows that the analysis of curriculum and pedagogy reveals significant shifts toward competency-based education in both India and Tanzania, although the degree of integration and implementation differs. India’s NEP 2020 introduces a transformative restructuring of the school system into a 5+3+3+4 model, prioritizing foundational literacy and numeracy, competency-based pedagogy, and holistic, multidisciplinary learning. The reforms integrate multilingual instruction with arts, sports, coding, digital literacy, and vocational exposure through internships and “bagless days,” while replacing rote assessments with Holistic Report Cards and restructured, low-stakes board exams to reduce stress. In contrast, Tanzania’s ETP 2014 shifted from the 2+7+4+2+3 to a 1+6+4+2+3 structure, adopting competency-based curricula, bilingual instruction in Kiswahili and English, and ICT integration, alongside the inclusion of life skills and entrepreneurship. Examination reforms were also proposed to minimize the use of rote learning. Overall, India’s reforms represent a globally competitive, future-oriented redesign, while Tanzania’s changes are more incremental and context-driven, aimed at addressing systemic rigidity.
6.4 Institutional Flexibility
According to Table 1 India’s NEP 2020 advances institutional flexibility by operationalizing multiple entry and exit points, an Academic Bank of Credits, and blended learning pathways under the oversight of a single regulator (HECI), while also empowering higher education institutions with curriculum autonomy and structured mentoring support for teachers. This creates a coherent, student-centered system that promotes lifelong learning. Conversely, Tanzania’s ETP 2014 is still diagnostic, relying on fragmented agencies such as TIE, NECTA, NACTE, and TCU, with only proposed recognition of prior learning, weak general–vocational links, and decentralized curriculum review boards aimed at local responsiveness. While India presents a functional model of integrated flexibility, Tanzania’s reforms remain aspirational, highlighting the gap between vision and practice.
6.5 Budget and Infrastructure
 Moreover, Table 1 on budget and infrastructure reveals a significant contrast between the priorities and realities of India and Tanzania. India’s NEP 2020 sets a 6% GDP benchmark for education financing, aligning funding with national growth, sustainability, and innovation. Investments target digital infrastructure, public–private partnerships, school complexes, technology-enabled learning hubs, and teacher training institutes such as DIETs and SCERTs, alongside equity funds for disadvantaged groups. In contrast, Tanzania allocates a comparatively high 17–23% of its national budget to education; however, its weak GDP capacity limits the real impact, leaving classrooms, laboratories, and sanitation facilities inadequate. A heavy reliance on community cost-sharing and donor support from organizations such as the World Bank and UNESCO further undermines systemic sustainability. Ultimately, India demonstrates scalable, future-oriented investment, while Tanzania reflects the paradox of high budgetary prioritization but low absolute resources.
6.6 Recent Initiatives and Reforms 
The results in Table 1 indicate that both India and Tanzania have introduced recent initiatives aimed at improving the quality, accessibility, and relevance of education. However, the scope and orientation of these reforms differ significantly between the two countries. 
In India, the introduction of the National Education Policy (NEP) 2020 marks a landmark reform aimed at transforming the education sector. The policy not only emphasizes curriculum and pedagogical reforms but also introduces governance and institutional innovations, such as the National Digital Education Architecture (NDEAR) to promote digital integration across learning platforms and the establishment of new accreditation and regulatory bodies to ensure accountability, standardization, and quality enhancement (Government of India, 2020; World Bank, 2021).NEP 2020 emphasizes the modernization of education by integrating digital tools to improve accessibility, equity, and quality in India’s educational landscape (Vats, 2024). These initiatives align with global trends of leveraging digital technology, flexible institutional structures, and strong regulatory frameworks to prepare students for the demands of the 21st-century economy. Conversely, Tanzania has pursued reforms that focus more on access, equity, and STEM promotion. The Free Education Policy (2016) was a significant initiative aimed at expanding access to primary and secondary education by eliminating school fees, thus addressing long-standing issues of affordability and dropout rates (URT, 2016; HakiElimu, 2021). Additionally, Tanzania is currently undergoing a curriculum reform process that aims to transition from content-heavy approaches to competence-based education, although implementation challenges, such as teacher preparedness and infrastructure limitations, persist (Komba & Mwandanji, 2015; UNESCO, 2021). Furthermore, the integration of Science, Technology, and Innovation (STI) policy linkages underscores the government’s intention to prepare learners for technological and industrial development (URT, 2016). When comparing both contexts, the analysis reveals that India’s reforms are comprehensive and future-oriented, combining digital infrastructure, regulatory restructuring, and institutional innovation. This holistic approach positions India to accelerate education transformation through technology and governance mechanisms. On the other hand, Tanzania’s reforms remain foundational, prioritizing affordability, accessibility, and gradual integration of competence-based curricula. While these are vital steps for equity, the country faces challenges in keeping pace with the rapidly evolving digital and global knowledge economy. This contrast highlights how policy focus reflects national priorities: India emphasizes modernization and global competitiveness, while Tanzania prioritizes inclusivity and basic access, which remain critical for its socio-economic context.
7. Implication of the study
Based on the findings, the study's key implication is that ambitious, well-defined policy frameworks are crucial for driving educational progress. India’s NEP 2020, with its specific targets, integrated approach, and focus on flexibility and digital infrastructure, provides a comprehensive roadmap for systemic transformation aimed at future readiness. In contrast, Tanzania’s EPF 2014, although strong in terms of equity and access, is hindered by a lack of measurable targets, resource constraints, and implementation gaps, which slow its advancement. The comparison implies that political will must be matched by financial investment, detailed implementation strategies, and systemic support, such as teacher training and digital infrastructure. Tanzania can learn from India’s model of setting clear benchmarks and integrating technology, while India must ensure its ambitious reforms are equitably implemented across its diverse population. Ultimately, the study highlights that effective education reform necessitates both visionary policy and the practical ability to implement it.
8. Recommendation.
Based on the comparative analysis, it is recommended that Tanzania adopts quantifiable targets for higher education enrolment, integrates flexible credit-based systems to improve learner mobility, and increases budgetary allocation towards the UNESCO benchmark of 6% of GDP, while India should focus on equitable implementation of its ambitious NEP 2020 by strengthening teacher training and digital infrastructure in underserved regions; both countries must prioritize robust teacher professional development and context-sensitive digitalization to effectively realize their policy goals of inclusivity, quality, and future-ready skills.

9. Conclusion
The study concludes that while both India and Tanzania have developed education policies aimed at enhancing inclusivity, access, and quality, their approaches and outcomes differ significantly due to variations in policy specificity, implementation capacity, and resource allocation. India’s NEP 2020 demonstrates a forward-looking, comprehensive framework with clear targets and digital integration, yet requires focused efforts on equitable implementation and teacher training. Tanzania’s EPF 2014, though strong in its commitment to universal access, lacks measurable benchmarks and suffers from infrastructural and budgetary constraints, necessitating the adoption of quantifiable goals, flexible learning pathways, and increased investment. Ultimately, both nations must prioritize context-driven strategies, robust funding, and systemic support to translate policy aspirations into tangible educational improvements for all learners.
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