



Resilience and Coping Strategies in the COVID-19 Pandemic: A Study of Exchange Students in the Framework of the Internationalization of Higher Education
Abstract 
[bookmark: _GoBack]This article is part of the research conducted with exchange students who were engaged in International Academic Mobility (IAM) within the framework of Higher Education Internationalization (IHE) Programs during the COVID-19 pandemic (academic year 2020). The pandemic had diverse effects (health, economy, education, public policy, science) and at different levels: individuals, institutions, and contexts, constituting a challenge, mainly due to the lack of skills, the lack of resources, and difficulties in carrying out online activities. Here, we focus on the psychosocial aspect and the resilience competency and related coping factors. The objective is to observe which processes exchange students primarily used in the face of the emergency and what role resilience played, among other coping strategies. According to the literature, this variable is central to dealing with the uncertainty of the future. Quantitative and qualitative methodologies were used. The techniques employed were institutional listings and a semi-structured survey. Qualitative techniques included semi-structured interviews on various topics, using hierarchical recall and short life stories. The analysis strategy was macro/meso/micro/macro. The findings show that resilience emerges strongly in these groups when they face a defined, local and global stressor: uncertainty, proving to be a key factor in coping with adversity. They encourage institutions and those responsible for international cooperation programs to revalue social competencies within the framework of international mobility programs and within the university itself; secondarily, they highlight the need to recover good practices and define protocols for action.
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INTRODUCTION
1. Framework
It is presented in 2 parts:
1.1. Brief reference to COVID-19 and its impact on the framework of the Internationalization of Higher Education (IHE)
Education and health were severely affected by COVID-19 due to a lack of resources and knowledge to transition from face-to-face work to online work (digital skills). The situation was much more severe for developing countries (UNESCO-IEA, 2022).
Regarding the Internationalization of Higher Education (hereinafter, IHE), IESALC (Higher Education Institute for Latin America and the Caribbean) already expressed its concern about the problems linked to International Academic Mobility (IAM) in a document dated April 6, 2020, foreseeing that it would affect equity and equal opportunities (Aparicio 1973/1983), impacting, especially, the most vulnerable sectors. It was already expected that there would be an increase in student dropouts due to insufficient technological and/or economic means to carry out virtual courses and an increase in unemployment among contracted professors.
Although emergency situations arise with some frequency in the globalized world, there are few programs to address them, even fewer within the framework of the Internationalization of Higher Education. In fact, the main expression of developing countries’ efforts to promote South-South cooperation is the so-called Caracas Programme of Action on ECDC and the Havana Programme of Action on South-South Cooperation.
The Caracas Program of Action (1981) falls within the Group of 77. It identifies the technical area as a priority, including actions such as project coordination, supervision, monitoring, and evaluation. The Havana Program of Action (2000), approved at the G-77 South Summit, contributes to subsidizing Emergency Operations, serving as a key element in addressing the problems generated by COVID-19.
1.2/ Resilience and Associated  Notions

Among the factors that impact Achievement, considered globally, and the trajectories of university students – a central focus of our research –Resilience occupies a relevant place as a capacity that allows us to face adversity.
It is a social and intrapsychic process in which the subject, the instances of early socialization (family, school, peers) and, throughout life, the institutions (particularly educational ones and organizations of the world of work) are involved (cf. Puerta de Klinkert, 2002, Cirulnik, 2001, 2002, 2004). Hence, it was analyzed by the author from her sui generis systemic perspective (Aparicio 2015 a and b, “Three-Dimensional Spiral of the Sense Theory”; Aparicio, 2020). Here I will only retain some central notions[footnoteRef:1]. [1:  Other publications by the author can be found at CONICET Link, Scientific Production. Also Aparicio, 2020.] 

2.1.1. The Notion of Resilience
The notion, not new, comes from engineering and refers to the ability of some materials to recover their shape despite strong external pressures. Dyer et al. (1996) emphasize flexibility as a central characteristic.
They then move on to the field of psychiatry. Anthony (1974), from a static perspective, confuses "resilience" with "resistance"; also invulnerability with invincibility. Finally, Rutter (1991) replaces the first concept (a characteristic inherent to the subject) with that of resilience (a capacity that subjects already possess in contexts).
These notions, already from the field of positive psychology and from a dynamic perspective, are distinguished by Werner and Smith (1982), in a well-known longitudinal research carried out in Hawaii.
Resilience is thus seen not as something static but as a process influenced by protective factors (connections, autonomy, initiative, trust, expectations, etc.) and involves an adaptive capacity in the individual that allows them to look to the future, even after experiencing a traumatic event (Lorenzo, 2010). Its founding father is Rutter (cf. Rutter, MacDonald, Le Couteur, Harrington, Bolton & Bailey, 1991. Also Rutter, 1985, 1991, 1992. In the notion, relevant contributions are made by Kokliatenko, 1997; Barnard, 1994, 1999; Grotberg, 2003; Henderson & Milstein, 2003; Manciaux, 2003, Koninckx, 2011. The important thing is to rescue that it is a dynamic capacity in which the subject interacts with his immediate and mediate context, and must be developed from childhood by early socializing instances. One is not born with it but it can be generated and / or consolidated from facilitating environments. The interaction or self-sustained game between these three instances is, consequently, central. Hence, the author, in 2020, qualifies it as “psychosocial competence” within the framework of his systemic theory; a competence that is generated in a person's relationship with a context that sets limits but does not determine (See Boudon, 1973 and his perspective, called “methodological individualism.” Also Aparicio 2005 /2009; 2007 a and b, 2016).
Going into more detail, resilience is an individual’s ability to react and recover from adversity. This implies a set of qualities that foster a process of successful adaptation and transformation, despite the risks and adversity itself (Bernard, 1999). That is, the individual could not only cope with life’s adversities but could even be transformed by them and emerge stronger; recover from stressful events and successfully resume their usual activities (Hernández, 1998). It makes it possible to have a healthy life, living in an unhealthy environment. Puerta de Klinkert (2002) points out that this dynamic quality is latent within every human being; it is an ever-changing quality that arises from the belief in one's own efficiency to face changes and solve problems and, therefore, can be activated at any time, using the appropriate mechanisms. There are favorable circumstances and aspects. Among them, the formation of informal networks that provide unconditional acceptance; The ability to find meaning in what happens to us in life; the ability to establish strong, respectful, and rewarding relationships, which necessarily entails learning to consciously respect rules and boundaries. Also, the ability to identify and solve problems through reflection and analysis; the development of self-esteem, or the individual’s capacity to love themselves, based on a realistic view of their potential and limitations. Therefore, its analysis is central to addressing the capabilities demonstrated by exchange students in the face of an unexpected global circumstance.
Briefly, resilience is generated from different areas and through different strategies. For our purposes here, Henderson and Milstein proposed two scales in their test: Mitigate Risk and Build Resilience[footnoteRef:2]. These scales encompass aspects or factors that – as we will see – the exchange students implemented once faced with the COVID-19 situation, far from their families, unable to work to survive as long as necessary, isolated, with the resulting psychological impact (fear, depression, anxiety; problems categorized by degree of criticality from mild to serious). [2:  Scales:
I-Mitigate Risk: 1) Enrich Bonds. Strengthen connections between individuals and any prosocial person or activity; 2) Set clear and firm limits. Develop and implement consistent school policies and procedures and make behavioral expectations explicit. Express rules in writing and communicate them clearly; 3) Teach life skills: Cooperation, conflict resolution, communication skills, problem-solving and decision-making skills, and healthy stress management.
II- Build Resilience: 1) Provide Affection and Support. Providing unconditional support and encouragement is the most crucial element that promotes resilience. This affection can originate in the family, teachers, peer groups, neighbors, social workers, health workers, or education workers. 2) Establish and communicate high and realistic expectations. This involves expecting the best. To achieve this, it is necessary to avoid the use of labels and the idea of ​​a ceiling for development. 3) Provide opportunities for meaningful participation. Empower students, their families, and school staff to solve problems, make decisions, set goals, and help others.] 

2.1.2. Related notions: Coping and Coping Strategies
In the literature there are several concepts associated with Resilience[footnoteRef:3].  [3:  It is capitalized when considered a social variable/ability (Becoña, 2006); positive adaptation (Lorenzo, 2010); and strength (Novella, 2002). See Aparicio, 2023, 2020.] 

Here, we are primarily interested in two factors for dealing with obstacles, given the emergency situation brought about by COVID-19: coping and coping strategies, both linked to resilience[footnoteRef:4]. [4:  Cf. Aparicio, 2007 a and b; 2009 a and b; HDR, 2013, 2016; other specific articles on the topic at CONICET link. Also Fínez & García (2012).] 

Lazarus and Folkman (1980) defined coping as the continuously changing cognitive and behavioral efforts to manage specific external and internal demands that deplete, exceeding personal resources. It is a response to stress. Resilience, on the other hand, entails an adaptive or effective adjustment response; that is, that allows the subject to recover his balance (Manciaux et al, 2003). The Lazarus and Folkman model (1984) was called transactional because it involves a triad: the subject, the environment and the interaction (Frydenberg, 1994, Frydenberg 1994; Frydenberg & Lewis, 1991, 1994, 1996; González Barrón, Montoya Castilla, Casullo & Bernabeu Verdú, 2002; González & Arturch, 2015. Also see Folkman 1984, 2008; Folkman & Moskowitz, 2004).
Regarding coping strategies, Lazarus (1980, 1984, 2000) proposes a general classification of coping strategies into two groups: on the one hand, there are action-focused strategies that tend to identify the problem and evaluate the best ways to solve it (making an effort, worrying, etc.). On the other hand, there are emotion-focused strategies, where the subject, in addition to facing the problem, must control the emotions and anxiety that the situation causes (examples of these are avoidance, denial, distancing, and positive reevaluation). 
Frydenberg & Lewis (1996) distinguish 3 basic coping styles: problem-solving, other-coping in relation to others, and unproductive coping. The authors also propose 18 strategies, linked to these 3 styles are: 1. Seeking social support, 2. Concentrating on solving the problem, 3. Making an effort, 4. Worrying, 5. Investing in close friends, 6. Seeking belonging, 7. Wishful thinking. 8. Lack of coping, 9. Tension reduction, 10. Social action, 11. Ignoring the problem, 12. Self-blame, 13. Keeping it to oneself, 14. Seeking spiritual support, 15. Focusing on the positive, 16. Seeking professional help, 17. Seeking relaxing diversions, 18. Engaging in physical activity[footnoteRef:5]. [5:  See Aparicio, 2009 b, 2016. Also, multiple articles in CONICET link.] 

The instrument used to measure these strategies by the authors was the Spanish version of the ACS, Adolescent Coping Scales, by Frydenberg and Lewis (1996), considered one of the best for revealing this ability. The ACS is a self-report inventory composed of 80 items, 79 closed-ended and 1 open-ended, which allows for the reliable assessment of 18 different coping strategies, identified conceptually and empirically. These were developed based on the assumption that coping skills can identify different strategies that subjects use with varying strength. The author used it in research with delayed students at the University (Aparicio, 2009 a, b).
As we will see, these strategies were present as a predominant factor in the exchange students’ responses.
Both concepts – coping and coping strategies – have been extensively explored within positive psychology; however, this is not the case in the field of education in emerging countries. In these countries, the focus is on knowledge (disciplinary competencies) but not on procedural competencies and cohabitation skills (called psychosocial and managerial competencies by the author). Among these competencies is resilience, considered by the OECD and UNESCO as one of the most important competencies developed in countries at the top of the learning rankings and which will be required in the future world of work after the impact of AI (Cf. Delors, 1996; OECD/PISA, 2017 a, b; 2018 a, b, c; 2020, Mo, 2018; Aparicio, 2018, CONICET link; articles on competencies 2010-2024). Also, the PNUD Report (2004) shows that mastering these competencies increases confidence, security and self-control (attributional factors).
Finally, we wish to refer to Bandura’s (1977) contribution. The author proposes strategies for addressing learning situations, always mediating the context. He distinguishes between Self-Efficacy Expectations and Outcome Expectations, emphasizing that to help achieve, among other components, it is important to place subjects in a situation of achievement/risk: persuasion is not enough to generate Expectations. It is necessary to place them in a situation of solving specific problems that affect them. During the pandemic, in the case of exchange students, these ranged from managing daily maintenance, housing, and consumption expenses to managing to maintain their legal status after visa deadlines expired and even managing return flights. Indeed, academic systems were overwhelmed by the excessive demand for assistance and, sometimes, the impossibility of accessing solutions due to local, national, and/or international policies. In fact, the Exchange students had to put their skills (read, competencies) into action to overcome adversity, define their priority goals at that time, plan the action, execute them alone or with the support of their peers and readjust according to the needs and changes of different kinds that occurred very frequently[footnoteRef:6]. [6:  Competence is demonstrated in situ; ability concerns potential. Perrenoud, 2006; Horverak, 2020, 2023; Horverak & Langeland, 2022] 

The connection with Motivation and, particularly, with Future Expectations can also be seen in Aparicio, 2025c; OECD 2020; and, among the classics, Deci & Ryan (2000, 2008); Deci, Schwartz, Sheinman, & Ryan (1981); Grolnick & Ryan (1987); Ryan & Deci (2017, 2020). In fact, human actions are fundamentally motivated to achieve certain goals and have intentionality.
2.2/ Resilience in the author’s research and in those related to International Academic Mobility (IAM)
The author has conducted numerous studies, primarily with university and other populations. She has incorporated diverse factors (basic, pedagogical-institutional, organizational, structural, and psychosocial) into her models, seeking to understand their interrelationships (See a summary of the “principle” studies conducted in Aparicio 2012, 2016, and 2024).
Of all these studies, we retain two.
The first is a study with subjects who delayed their studies much longer than the time stipulated by the respective curricula of numerous programs at UNCuyo. This study, which spanned more than two decades, used quantitative and qualitative methodologies. Among the quantitative techniques used to measure the psychosocial variables included, specific tests were used. The results of the bivariate and multivariate analysis showed that psychosocial factors were the most important in the phenomenon studied (See in detail in Aparicio 2007 b, p. 285 et ss; 2009 a and b; 2020).
The second group of research focused on analyzing the factors that most impact the trajectories of exchange students within the framework of IHE (bilateral cooperation programs that involve international academic mobility). Psychosocial variables were observed through the exchange students’ statements in open-ended items (later categorized) included at the end of the semi-structured survey and through the hierarchical recall technique (Abric, 2001), also incorporated therein. The latter was fundamental because it allowed us to capture: a) which aspects the exchange students considered essential and which aspects they considered peripheral regarding each topic/item, related to the competencies they considered most valued by companies and universities in terms of hard and soft skills.
Among the qualitative techniques, anonymous responses with informed consent to questions posed during a semi-structured interview were used[footnoteRef:7]. [7: The sample consisted of university students participating in university or business exchange programs in Paris since 2018. We worked with different cohorts (2002-2003; 2013-2014 and 2018-2019) (descriptive quantitative level / percentages) and, on a qualitative level, in the last period (2018-2019), face-to-face with the volunteers (20% of the total). Cf. Aparicio 2020).] 

Objectives
· To understand the key factors/dimensions that affected the exchange students and, in particular, the role played by resilience in the face of the adversity posed by COVID-19 (observed through shared representations).
· To describe the role played by other psychosocial, management, and self-management competencies in the broad spectrum of variables addressed.
· To analyze the support and mentoring capacity of exchange students (incoming and outgoing) in the face of COVID-19, identifying facilitators and obstacles to bilateral cooperation actions and programs.
· To transfer the results to the organizations and officials at the University of Cuyo and partner universities in the IAM-IHE program to consolidate, in the medium term, a mentoring and mentoring system for exchange students in emergency situations.
Hipothesis: 
· The resilience of exchange students, along with the components that define it and associated factors such as coping and the strategies they employ, played a central role in the behaviors that enabled them to face adversity during the pandemic.
It is important to consider that exchange students are a population of particular interest for observing the functioning of these variables because, on the one hand, they constitute a privileged group in terms of education (not only university studies but also those in international centers of excellence) and would be expected to have developed more social skills. On the other hand, all of them found themselves in a situation of special vulnerability and risk due, without exception, to being in other countries, far from their family or immediate surroundings[footnoteRef:8]. [8:  Furthermore, given that, globally, the specific mechanisms available within universities to address emergencies are not widely available in this context, a project was submitted to the United Nations (Perez Guerrero Trust Fund). The objective was precisely to determine how prepared academic systems are to face adversities of the magnitude faced in 2020. It also sought to determine how developed action protocols are. The research, carried out in several Latin American countries, would allow for the identification and comparison of best practices for replication in other systems. The project was successful, but other problems that arose with the longer-than-expected COVID-19 pandemic prevented its implementation.] 

2. METHODOLOGY
Quantitative and qualitative methodologies were used. This was a cross-sectional, though retrospective, study. Although data collection was conducted at a specific point in time, the survey instruments developed allowed for an overview of personal, family, and even occupational history (in the case of those who had worked before completing the academic mobility). Triangulation was then used as a process to minimize bias in the interpretation of the data, in the accounts of lived experiences, and in the perspectives of the participants (Creswell, 2017).
2.1. Population
The study focused on incoming and outgoing UNCuyo exchange students from the 2020 cohort. Although this university is known for having an established exchange program for years and is one of the universities in Argentina that receives the most exchange students, the number is relatively small compared to top-tier universities in developed countries. Since the response required informed consent and was voluntary, the sample is not representative. Overall, it represented 20% of the students in that cohort. The total number of subjects was 20, distributed between those leaving UNCuyo and those entering UNCuyo.
2.2. Techniques: Institutional listings of Exchange Students for 2020 and a semi-structured survey were used as quantitative techniques. Among the qualitative techniques, a semi-structured interview was used. The hierarchical evocations technique (Aparicio, 2021, 2025a) and short life stories were also used. Informed consent was required. Prior to the start of the study, university officials informed the Exchange students of the existence of this research and its objectives, inviting them to participate. The student volunteers contacted the author, the principal investigator of the project.
Interviews with Exchange students corresponding to the 2020 academic period (which begins in March in our country) were subsequently conducted using WhatsApp. The interviews were recorded, processed, and coded (Creswell & Creswell, 2017). The handwritten notes were also transcribed. The exchange students’ overall statements were then carefully analyzed, and their opinions were compiled into seven comprehensive categories regarding the exchange experience, including the positive aspects and obstacles encountered. At the end of the survey, students were able to provide assessments and/or recommendations aimed at improving internationalization as a strategy.
The interviews lasted between 45 minutes and 1 hour 15 minutes. Some students expressed their gratitude for the follow-up, which allowed them to gain a deeper understanding of the key situations that had most affected them, positively or negatively, and offered to write short life stories about certain items/factors.
Finally, the hierarchical recall technique (Abric, 2001) allowed us to understand the exchange students' shared social representations regarding personal, academic-institutional, organizational, and psychosocial aspects. All of these factors were important in clarifying the situation experienced by the exchange students, with psychosocial factors being particularly relevant. Indeed, from the survey and interview that explored these factors in various items, psychosocial factors proved to be the most frequent and most important; aspects that the hierarchical recall technique combines. This allowed us to identify priority and peripheral factors[footnoteRef:9]. [9:  The technique allows us to distinguish four quadrants along the x-axis and y-axis: P2 is the core of the representation and brings together the most frequent and, at the same time, the most important representations; P3 brings together high-frequency but low-importance representations; P4 brings together low-frequency and low-importance representations, encompassing the most peripheral representations. Finally, P1 brings together the least frequent or less frequently reported but most important representations. This quadrant usually presents those prioritized by the most innovative or minority subjects. For brevity, see Aparicio, 2017, 2020, 2024, 2025a; Aparicio & Nuñez, 2021. These last two publications refer to findings made in Exchange students regarding psychosocial competencies –
including Resilience and Leadership – albeit within the framework of other contexts and cohorts.] 

3. RESULTS
Results regarding Resilience and associated coping factors are presented in two parts, based on a count of the frequency with which these terms appeared.
In the first part, I will refer to the number of times the terms appear repeatedly in an initial categorization by topic. In this, in addition to including the home and host universities with their respective programs, seven broad categories were established: 1) Experience during the exchange and what the Internationalization of Higher Education entails, 2) Level of severity of the illness or psychological distress experienced (further subcategorized), 3) Distance (if any) between what was expected from the exchange in terms of discipline and sociocultural aspects and what was found during the exchange stay, 4) Evaluation of what the Internationalization of the curriculum entailed (in turn, subcategorized), 5) Notion of “hard” and “soft” competencies, 6) Competencies that helped him/her face adversity in a special way, 7) Evaluation of the program, with its critical and positive aspects.
In the second part, I will address the number of times the terms appeared repeatedly in the responses to items from the semi-structured survey. These include open-ended items and items whose presentation allows for the application of the hierarchical recall technique.
Results of Part 1: show that the term Resilience was only used when asked about “Competencies that helped them overcome adversity” (Category 6)[footnoteRef:10]. [10: The categories are in the “Rows”.] 

“Competencies” Category
- One exchange student from UNCuyo and four exchange students from other Latin American universities and three from Europe. The term, as can be seen, is not deeply rooted in the shared perceptions of Argentines who traveled abroad. The same result had been found in other research conducted with exchange students outside the context of the pandemic.
However, while the term “resilience” itself was rarely mentioned, other associated factors or components of resilience were mentioned. Among them:
- “Bonds” (three students from UNCuyo and one among the remaining students).
- “Communication”, “Optimism”, “Help”, and “Loneliness” (being alone in that situation, considered a factor that gave them strength and helped them cope) were answered by exchange students from UNCuyo (one response in each case).
- “Family” and “Support,” on the other hand, were mentioned among exchange students who came to UNCuyo from abroad (one exchange student mentioned “Family” and another mentioned “Support”).
All of these aspects are linked to Resilience and the components and socializing instances that develop it. However, they suggest a lack of understanding of the concept of competencies.

Other words linked to Resilience emerged in categories other than “Competencies” (items 6 and 5). Let’s take an example.

“Distance” category (between what was expected from the exchange and what was found in terms of organization, responsibilities and roles, programs, and the articulation between theory and practice).
- “Family” and “Support” were mentioned by four subjects from UNCuyo and two from the other universities. We see, therefore, that what was previously stated is confirmed: the core components of resilience helped, in the opinion of several, overcome adversity[footnoteRef:11].  [11:  There are other categories as well (seven in total), and the term Resilience or partners could appear in all of them. However, we retain the results that show the greatest recurrence.] 


Results of the second part (items):
Category: “Competencies that most helped you overcome adversity”
-Resilience was a word mentioned by only one exchange student from UNCuyo, and by three of the remaining universities as the “most important competency for overcoming adversity.” The term, as well as what it entails, appears more deeply rooted in students from other contexts (Aparicio, 2011).
This is very important within the framework of the author’s sui generis systemic theory (2015 a and b) as it shows that evaluations and interpretations cannot be made in a vacuum because there is a close relationship between subject and context (in our case, in the assessment of “Resilience” as a competence).
The word “Communication” also presents an interesting frequency: 3 students from UNCuyo and 1 from the other universities mentioned “Communication” to designate the skill that helped them the most. It was, in fact, the most frequently used word in our context.
The word “Family” was mentioned by 2 students from UNCuyo and 4 from the other universities. In this study, family is highly valued by students who arrived from abroad as an opportunity that helped them overcome adversity.
The term “Bons” was mentioned by 2 exchange students from UNCuyo and 2 from the other universities.
“Optimism,” “Loneliness,” and “Support” were words used by 1 exchange student from UNCuyo.
Other categories were also analyzed, taking into account the disciplinary field: exact and natural sciences, on the one hand, and social and human sciences (soft sciences), on the other. Regarding this aspect, we only note that the word “resilience” was mentioned only once by an exchange student from a foreign university and not once by an exchange students from UNCuyo.
In the field of exact and natural sciences, it was never mentioned.
However, other terms linked to the essence of resilience do appear.

4. DISCUSSION
All these aspects (categorized here) are strictly linked to the notion of Resilience and to the key concepts of the related theories mentioned above, where objectives, expectations, planning, execution, problem solving and adjustment come into play (motivation theories cited, coping theories, attributional theories, action theories, models that emphasize the importance of autonomy and decision-making capacity. Cf. Grolnick & Ryan, 1987; Fernández, 2018)[footnoteRef:12]. [12:  Fernández’s article analyzes the importance of developing soft skills, based on data from the World Economic Forum. He analyzes the prioritized skills in the most developed countries in 2015 and 2020, and the only one that remains in first place is complex problem-solving. The report also addresses the situation of the twelve most competitive countries in the future world of work in the face of advancing automation and AI. It highlights that collaborative teamwork will be essential and that key skills will be soft skills, even though their development is still in its infancy due to the predominance of encyclopedic systems and the poor connection between education and work. See WEF 2015-2016 and WEF 2025.] 

In fact, being able to resolve the very diverse situations they faced meant:
· Establishing new ties or strengthening existing ones, strengthening their relationships even with people they would not have expected (homeowners who hosted them, embassy and consulate staff, bus drivers who transported them in extremely urgent situations, healthcare workers when they had to be hospitalized, etc.).
· To do so, they had to set very specific and clear goals and maintain realistic expectations, always adjusted in relation to the probability of achieving certain objectives. They also expanded their sense of limits, as the pandemic imposed limitations in all areas.
· They faced multiple conflicts of various kinds. All of this involved learning procedures, strategies, and acquiring new life skills. They improved their communication, listening, support, and containment skills. They strengthened their decision-making capacity. This was a key factor in most cases (they had to decide, first, whether they wanted to continue the exchange experience or return, when this was possible; decide how to support themselves and what activities to engage in during their stay; decide to join forces and share spaces, financial resources, food, and even entertainment or leisure time among several students within the limits allowed; decide to implement strategies to help each other with virtual study and share technology; among some of the many decisions they described).
· Finally, to summarize, they had to solve specific and changing problems on a daily basis, demonstrating great flexibility and an ability to effectively adapt. A competency is distinguished from a skill in that it requires the implementation of processes and mechanisms in situ to overcome a given situation.

As for Coping Styles and Strategies, they also emerge in the exchange students’ responses, facilitating or hindering their effective adaptation to the emergency situation.
Looking at the responses in their stories (Part 1), all strategies (except those included in unproductive coping) were implemented. In fact, one of the aspects that most helped them overcome adversity was their connections (family, friends who already shared their assigned room, new roommates who joined during that time). This increased their sense of belonging. They relied on each other for support on social, emotional, and spiritual grounds. All of these factors contributed to reducing their tensions: only a few who had higher levels of fear and anxiety sought professional support. All got involved and acted in the way they considered quickest and most effective, looking at the positive aspects even in an unhealthy space. Finally (although they were few), they shared what activities or games they invented to pass the hours in isolation. This aspect was very marked in our country, as indicated by international records.
5. CONCLUSION
Psychosocial factors were central to their explanation of both the facilitating factors in the face of the emergency situation and the hindering factors (anxiety at various levels, stress, fear, depression).
- The Exchange Students’ Resilience, when faced with the stressor – an uncertainty unseen globally – emerged. Regarding the UNCuyo students, the term itself appeared relatively less; that is, it was less internalized, given the contextual differences. However, when faced with the adverse situation, they were able to provide effective responses, demonstrating that they had developed this competency in other socializing environments other than the University. The same can be said about the implementation of Coping Strategies.
The findings, once transferred to the Internationalization Managers, can contribute to the implementation of reflection processes and the building of local, national, and even international capacities, and, in the near future, to the generation of services linked to the training and support needs of exchange students.
DISCLAIMER (ARTIFICIAL INTELLIGENCE). Author hereby declare that NO generative AI technologies such as Large Language Models (ChatGPT, COPILOT, etc) and text-to-image generators have been used during writing or editing of this manuscript.
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