


PARENTS’ EXPERIENCES IN BRINGING OUT AND HONING THE TALENTS OF LEARNERS WITH SPECIAL NEEDS 



Abstract 

This study explored the lived experiences of parents in nurturing the talents of learners with special needs, specifically those that are diagnosed with Autism Spectrum Disorder (ASD) and Down Syndrome. Conducted in Jakarta, Indonesia, the research employed a qualitative phenomenological approach, utilizing semi-structured interviews with five parents, including the researcher as a co-participant. Through detailed narrative accounts, the study uncovered rich insights into the emotional, social, and educational aspects of parenting children with developmental challenges. Thematic analysis revealed five key themes: acceptance and emotional resilience, early recognition of children’s unique strengths, hands-on and creative parental involvement, adaptation amid limited institutional support, and the pursuit of social inclusion in the face of stigma. Parents described emotional journeys marked by fear, guilt, and uncertainty, which gradually transformed into empowerment through patience, spirituality, and unwavering commitment to their children's potential. They developed interest-based learning strategies, adjusted their parenting styles, and took on the dual roles of caregiver and educator. Despite encountering systemic gaps and exclusionary practices in education and society, these parents remained steadfast in advocating for their children’s right to be recognized, included, and supported. In response to these findings, the study proposed the TALENT CARE program—a comprehensive, parent-centered intervention composed of seven components: Tailored Learning Plans, Advocacy and Access Workshops, Life Skills and Literacy Integration, Emotional Resilience Circles, Network Building, Technology Use in Learning, and Creating Advocates through Resilient Engagement. Implemented through a hybrid delivery mode and supported by professionals such as SPED teachers, therapists, legal advocates, and parent mentors, the program was designed to build parental capacity, boost child development outcomes, and foster stronger home-school-community collaboration. The study concluded that parents are essential partners in talent development for children with special needs and called for more inclusive frameworks, emotional support mechanisms, and community-based interventions that affirm and uplift neurodiverse learners and their families.
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Introduction 

	Globally, the conversation around gifted and talented learners with special needs is shifting from a focus on deficits to a strengths-based approach. Parents' experiences are central to this trend, as they are often the first to recognize their child's unique abilities. There is a growing push to focusing on the strengths of learners with special needs rather than to their disabilities. In the national level, the current trends reflect a move toward a more inclusive and structured approach. The journey toward inclusive education aimed to provide equal learning opportunities for all learners, regardless of their abilities or learning challenges.

Parents of learners with special needs are believed to have a crucial role in developing and supporting the talents of their child. However, as parents they also have difficulties on how to unleash and hone their child’s talents. Other than that, as parents, they do believe that there are other talents that are needed to unveil in order to be given support and attention. According to Phillips (2022), the word "talent" has historically been used to describe extraordinary aptitude in subjects like music, math, art, or athletics. However, because of the various obstacles that students with special needs must overcome, talent may show themselves in different ways. Gagné's Differentiated Model of Giftedness and Talent (DMGT) states that skill development within a certain domain of ability is a systematic process that results in talent. According to this theory, everyone has potential in particular areas, but the conversion of potential into observable talent necessitates practice opportunities, encouragement from others, and a supportive environment (Reyes, 2023). For Ates (n.d.) talent can manifest itself in a variety of ways for students with exceptional needs, and it is frequently influenced by their unique talents and the nature of their disabilities.

This study is very much beneficial for parents as it will give them ideas on how to support their child’s talents. Johnson et al. (2025) stated that since typical methods of talent identification may not be relevant or effective for this demographic, identifying talents in learners with special needs is a challenging procedure. Due to their reliance on written or verbal responses, standardized tests which are frequently used to determine giftedness in typical learners may not adequately capture the strengths of learners with disabilities, which can disadvantage those who have communication or motor impairments. Because of this, scholars and educators support alternate approaches to talent identification that take into account the distinctive characteristics of these students. It has been argued that portfolios, performance activities, and observation-based assessments are more effective ways to identify skills in students with special needs (Ross, 2023). The narratives of the participants will surely widen their perspectives on knowing their child more and supporting them on their passion. Parents have experienced a journey filled with both challenges and triumphs. When they first learned about their child’s condition, they were overwhelmed with emotions, fear, uncertainty, and even guilt. They questioned whether they were capable of providing the care and support their child needed. However, as time passed, they realized that love, patience, and resilience were the most important qualities they needed to embrace. When they first learned about their child’s condition, a wave of emotions crashed over them. Fear was the first to take hold: fear of the unknown, fear of what the future might hold for their child, and fear of whether they would be capable of providing the care and guidance they needed. They were asking themselves so many questions: Would their child be able to go to school? Would they be accepted by society? Would they ever be independent? These thoughts weighed heavily on them. But amid the fear, love stood at the forefront. No matter the diagnosis, they knew one thing for sure—this was their child, and they would do everything in their power to support them.

Raising a child with special needs presents unique challenges. The society, while progressing, still holds certain stigmas against individuals with disabilities. They have encountered people who look at their child with pity, curiosity, or even indifference. Some assume that children with special needs are incapable of learning or that they are burdens to their families. These misconceptions often lead to exclusion and discrimination, making it difficult for children to find a place where they are truly accepted and understood. As parents, witnessing these societal biases is painful, but it also fuels their determination to fight for their child’s rights and dignity. One of the biggest struggles they have faced is access to education and therapy. For families like theirs, this presents a difficult dilemma: they want the best for their children, but financial constraints can make it nearly impossible to provide them with the interventions they require. Government programs, though improving, are still insufficient, and many parents are left to navigate this complex system on their own. Another challenge that cannot be overlooked is the emotional and mental toll of raising a child with special needs. Parenting is already demanding, but when a child requires constant medical attention, therapy sessions, and individualized learning approaches, it can become overwhelming. They have had moments of exhaustion, frustration, and self-doubt. There are days when they question if they are doing enough or if they are making the right decisions. They have also struggled with feelings of isolation, as not everyone understands the unique difficulties that come with raising a child with special needs. Even among extended family members and friends, there are times when they feel alone in this journey. 

Despite these hardships, they have also discovered incredible sources of strength. One of the most valuable lessons they have learned is the power of community. Connecting with other parents who share similar experiences has been a lifeline for them.  Support groups, whether in-person or online, provide a safe space where they can share their thoughts, seek advice, and receive encouragement. Hearing the stories of other parents who have overcome similar struggles reassures them that they are not alone and that there is always hope, no matter how difficult the journey may seem. When given the proper support and chances, learners with exceptional needs have effectively developed their skills, as demonstrated by a number of case studies and real-world instances (Martínez-Rico et al., 2024). Furthermore, their child with special needs has been their greatest teacher. They have taught them patience, resilience, and the true meaning of unconditional love. Every small milestone they achieve is a victory worth celebrating, whether it is learning a new word, making eye contact, or simply expressing their emotions in their own unique way. These moments remind them that progress, no matter how slow, is still progress. Their child has shown them a different way of seeing the world—one that is filled with wonder, perseverance, and boundless love.

This research is deeply personal and it is also a study that will resonate with many Filipino parents who are on a similar journey. By exploring the experiences of parents raising children with special needs, this study aims to highlight the systemic challenges they face and advocate for better support structures. It seeks to examine the emotional, social, and financial aspects of our struggles, while also emphasizing the resilience and strength that define their journey. More importantly, this research will contribute to greater awareness and understanding, ultimately leading to a more inclusive and supportive society for children with special needs and their families. As they continue on this journey, they carry with them the hope that change is possible. They dream of a future where no parent has to struggle to find the right resources for their child, where no child is excluded from opportunities simply because of their condition, and where society fully embraces and supports individuals with special needs. Until then, they will continue to learn, to fight, and to advocate—not just for their child, but for all children who deserve the chance to reach their full potential. 

This research is a step toward that vision, and it is an honor to share this journey with others who believe in the same cause. In doing so, this research was guided by the following questions: (1) What were the lived experiences of parents in bringing-out and honing the talents of learners with special needs? (2) What were the themes derived from the responses of parents of learners with special needs? (3) What insights were derived from the lived experiences of parents in bringing out and honing the talents of learners with special needs? (4) Based on the findings of the study, what output was proposed? 

	This research would best benefit the parents of learners with special needs, educators and special education professionals, policymakers and administrators, and the overall existing body of knowledge regarding the intersection of parental involvement and talent development in learners with special needs as researchers can build upon these findings for further studies, promoting a deeper understanding of effective practices and interventions.













Methodology 

	This study employed a qualitative research design, utilizing a semi-structured interview questionnaire as the main research instrument. It emphasized exploring the meanings and interpretations that individuals attach to their experiences, thereby allowing for a deeper understanding of complex issues. Qualitative research is a methodological approach that seeks to understand human behavior, experiences, and social phenomena through the collection and analysis of non-numerical data, such as interviews, observations, and open-ended survey responses (Cleland, 2017). In particular, this study used a phenomenological approach, which focuses on understanding and describing the lived experiences of individuals from their own perspectives. Its aim was to uncover the essence of these experiences by gathering detailed narratives and analyzing them to reveal common themes and meanings (McCombes, 2023). Accordingly, the study sought to explore and understand the lived experiences of parents as they navigated the challenges and successes of fostering their children’s talents. Through in-depth interviews, it collected rich, detailed accounts from parents, allowing them to express their feelings, insights, and strategies regarding their children’s development. The analysis centered on identifying common themes and patterns within these experiences, providing a deeper understanding of the unique role parents play in supporting the talents of learners with special needs.

The recruitment of participants began with the researcher initiating communication with prospective participants. A convenience sampling technique was employed. Convenience sampling is a non-probability method in which participants are selected based on their accessibility and proximity to the researcher. The co-participants in this study, including the researcher herself (a parent of a child with special needs), were parents of children diagnosed with Autism Spectrum Disorder (ASD) and Down Syndrome, with ages ranging from 10 to 20 years old. These developmental conditions presented distinct challenges and strengths that influenced the way children interact with their environment, learn, and develop their talents. Thus, the study aimed to explore the lived experiences of both children and their parents, highlighting the support systems and interventions that contribute to growth and development.

To facilitate participant selection, the study relied on convenience sampling, which involves choosing participants based on availability, willingness, and accessibility. This method is particularly practical for research involving specific populations, such as families of children with special needs, as it allows for more efficient recruitment. Convenience sampling ensured the inclusion of participants who could provide relevant insights into the challenges and successes of raising children with ASD and Down Syndrome. Furthermore, the researcher also participated as a co-participant, given her role as a parent of a child with special needs. Her firsthand experiences offered valuable personal insights that aligned with those of other parents in the study. By including herself, she contributed a deeper understanding of the emotional, educational, and social dimensions of raising a child with special needs while maintaining a balanced and reflective approach to analyzing the collective experiences of all participants.

Importantly, all participants were informed of the objectives and primary purpose of the research. Five (5) parents of learners with special needs voluntarily agreed to participate, with their involvement based entirely on free choice, without pressure or coercion. Participation was secured through the use of consent forms. Once consent was obtained, interview schedules were arranged. The validated semi-structured interview questions were then administered, and participants’ responses were noted, coded, analyzed, and extracted using appropriate qualitative procedures.

Thematic analysis was employed to examine parents’ experiences in honing the talents of their children with special needs. The process began with data preparation, which included transcribing all audio recordings of the interviews and translating Indonesian transcripts into English. A comprehensive coding framework was then developed: open coding identified initial concepts and ideas; axial coding grouped related codes into broader categories or subthemes; and selective coding identified a central theme, which was subsequently refined to align with the research objectives. Once the framework was finalized, thematic analysis was conducted by applying the codes across all transcripts to map their frequency and connections. This process revealed recurring themes and patterns, which were validated through discussions with participants. Data from multiple sources, including interviews and documents, were integrated and compared across cases to highlight both common practices and variations. Narratives were then constructed to illustrate parents’ experiences and strategies. Finally, the themes were interpreted to address the research questions, leading to conclusions regarding the effectiveness of parental strategies, the challenges they face, and the broader implications for promoting talent development in learners with special needs.

Results

	This study presented, interpreted, and analyzed the data gathered from the interviews with parents of learners with special needs. It focused on uncovering their lived experiences in discovering, nurturing, and supporting the unique talents of their children. Through a thematic analysis of their narratives, the study revealed the emotional, educational, and social journeys these parents undertake—highlighting both the challenges they face and the strengths they develop in advocating for and empowering their children’s abilities.

The questions for the parents, the participants per se, revolves around their lived experiences in bringing out and honing the talents of learners with special needs; themes derived from the responses of parents of learners with special needs; insights derived from the lived experiences of parents in bringing out and honing the talents of learners with special needs; and what output had been proposed based on the findings of the study. Moreover, the findings of this study are drawn from the interviews, analyzed through thematic analysis to further explore the phenomenological experiences of the respondents. 

The questions are analyzed thematically; starting off with the lived experiences of parents in honing the talents of learners with special needs, wherein the findings revealed five major themes in the lived experiences of parents as they honed the talents of their children with special needs: (1) the emotional journey toward acceptance and resilience, (2) the early recognition and encouragement of unique abilities, (3) the critical role of hands-on parental involvement, (4) the challenges posed by limited institutional support and the use of adaptive strategies at home, and (5) the importance of social inclusion and overcoming stigma. Each theme was supported by subthemes that highlighted specific parental insights, such as discovering their child’s strengths through everyday activities, advocating within unsupportive school systems, and using praise and personalized methods to nurture talent. These findings provided a deeper understanding of how parents adapt, advocate, and actively shape positive developmental pathways for their children despite systemic limitations.

	The themes derived from the responses of parents of learners with special needs were explored, too, which study revealed that parents of learners with special needs navigated a deeply emotional, yet empowering journey marked by acceptance, resilience, and resourcefulness. Central to their experiences was the recognition that early support, hands-on parenting, and the nurturing of unique talents played a vital role in their children's development. Parents adopted creative and adaptive strategies tailored to their children's learning styles, often compensating for the lack of adequate institutional support. Through strong family involvement and community engagement, they fostered environments where their children can thrive emotionally, socially, and intellectually. Despite ongoing challenges in education and societal attitudes, these parents remained committed to advocating for their children's growth and inclusion.

Furthermore, the insights derived from the lived experiences of parents in bringing out and honing the talents of learners with special needs was also part of the interview; findings shown that parents of children with special needs undergo a transformative journey marked by deep acceptance, emotional resilience, and unwavering support. They play a central role in recognizing and nurturing their children’s unique talents through hands-on involvement, personalized learning strategies, and encouragement. Despite facing limitations in institutional support and societal stigma, parents responded with creativity, faith, and strong family cooperation. Their experiences underscored the importance of individualized care, the power of affirmation, and the need for inclusive systems that recognize diverse forms of intelligence and ability.

And based on the findings of the study, the output that had been proposed is the TALENT CARE Program (Tailored Advocacy and Learning Enrichment Nurtured Through Compassion, Acceptance, Resilience, and Empowerment). The TALENT CARE program is a structured, yet flexible initiative designed to guide parents of children with special needs in identifying, developing, and nurturing their children's unique talents. The program recognizes the parents’ roles as first educators, emotional anchors, and advocates. It offers practical tools and psychosocial support grounded in the themes of acceptance, individualized learning, family involvement, adaptive strategies, and community collaboration.
TALENT CARE integrates parent training workshops, home-based activity modules, emotional support sessions, and advocacy empowerment into one cohesive intervention. It is sensitive to cultural contexts, accessible in language and format, and is intended for implementation in both urban and rural communities.
Implementation Matrix

	Component
	Objectives
	Activities
	Responsible Persons
	Timeframe
	Expected Outputs
	Expected Outcomes

	T - Tailored Learning Plans
	Align learning with the child’s strengths and needs.
	Conduct workshops on differentiated instruction and strength-based planning.
	SPED Teachers, Therapists, Parent Coaches
	Month 1–2
	Individualized Home Learning Plans (IHLPs) for each child.
	Enhanced academic and personal growth aligned with children’s strengths.

	A - Advocacy and Access Workshops
	Empower parents with knowledge of laws and rights.
	Hold sessions on IDEA, IEPs, inclusive education, and service navigation.
	Legal Experts, SPED Coordinators
	Month 2–3
	Advocacy toolkit and parent information booklets.
	Stronger parental advocacy and access to services.

	L - Life Skills and Literacy Integration
	Promote independence through functional learning.
	Develop home-based life skill tasks and literacy kits.
	Occupational Therapists, Teachers
	Month 3–4
	Life skills checklists and home resource guides.
	Improved daily living skills and literacy.

	E - Emotional Resilience Circles
	Strengthen caregivers' emotional well-being.
	Facilitate sharing circles, mindfulness activities, and faith-based reflections.
	Psychologists, Faith Leaders
	Ongoing (monthly)
	Regular support group meetings and emotional wellness plans.
	Reduced stress and improved resilience among parents.

	N - Network Building
	Build community-based support systems.
	Organize peer mentorship, school-parent dialogues, and community resource fairs.
	Parent Leaders, School Heads
	Month 4–6
	Established local support network and parent collaboration groups.
	Stronger peer support and collaborative education culture.

	T - Technology Use in Learning
	Increase learning engagement through digital tools.
	Train parents on assistive tech, apps, and media tailored to their child’s needs.
	ICT Coordinators, AT Specialists
	Month 5–6
	Access to customized apps/devices and digital activity guides.
	Higher engagement, improved accessibility, and skill acquisition via technology.

	CARE - Creating Advocates through Resilient Engagement
	Develop parents as empowered leaders in inclusive education.
	Host leadership, communication, and storytelling workshops for parent empowerment.
	Advocacy Trainers, Parent Alumni
	Month 6–7
	Trained parent-advocates and community representatives.
	Parents as visible, vocal partners in education and inclusion programs.



The TALENT CARE program is structured around seven interrelated components designed to holistically support parents of children with special needs. The first component, Tailored Learning Plans, aims to align education with each child’s unique strengths and needs by equipping parents through workshops on differentiated instruction and strength-based approaches. Facilitated by SPED teachers, therapists, and parent coaches during the first two months, this will result in individualized home learning plans that foster meaningful academic and personal development. The second component, Advocacy and Access Workshops, empowers parents by educating them on laws such as IDEA and IEPs. Conducted by legal experts and SPED coordinators in months two to three, this phase will yield advocacy toolkits and improve families’ access to essential services.

In months three to four, the Life Skills and Literacy Integration component promotes independence through functional learning by providing parents with home-based literacy kits and life skills activities. Led by occupational therapists and teachers, this effort is expected to improve the children’s daily living skills. Running concurrently and beyond is the Emotional Resilience Circles component, offering ongoing emotional support through sharing sessions, mindfulness activities, and faith-based reflections, facilitated by psychologists and faith leaders. This is crucial for reducing caregiver stress and fostering resilience. The Network Building component, scheduled from months four to six, connects families through peer mentoring, school-parent dialogues, and resource fairs. With support from parent leaders and school heads, this will create sustainable collaboration platforms that promote inclusive education culture. By month five to six, the Technology Use in Learning component trains parents on digital and assistive technologies, enabling them to integrate apps and tools tailored to their children’s needs. Led by ICT coordinators and assistive tech specialists, this component enhances engagement and learning accessibility. Finally, CARE – Creating Advocates through Resilient Engagement—the culminating phase of the program—focuses on developing empowered parent leaders through workshops in communication, leadership, and advocacy. Conducted in months six to seven by trainers and alumni parents, this will produce a cadre of parent-advocates who are active contributors to inclusive education efforts in their communities. 

The TALENT CARE program will be delivered through a hybrid approach, combining face-to-face sessions for families with high support needs and digital modules for those in remote or underserved areas. This flexible setup ensures accessibility and inclusivity across diverse contexts. To enhance engagement and comprehension, all materials and sessions will be language-adapted, available in English, Filipino, and local dialects. The program will also be community-based, implemented in close partnership with local SPED centers, parent associations, and advocacy groups, ensuring that support is grounded in local realities and sustained by community stakeholders. The expected impact of the program is multifaceted. Parents will develop greater confidence, practical skills, and emotional resilience to better guide their child’s development and advocate effectively for their needs. Children with special needs are anticipated to benefit from improved recognition of their abilities, enhanced learning outcomes, and opportunities for authentic talent expression. Furthermore, schools will gain from strengthened partnerships with parents, leading to more responsive and inclusive educational practices. At the broader level, the program aims to contribute to a more supportive and inclusive community culture, one that recognizes and celebrates neurodiversity.

Together, these components ensure that parents are not only equipped with knowledge and tools but are also emotionally and socially empowered to champion their child’s potential.


Discussion

	Based on the results of the study, it shows that the stories shared by the parents in this study painted a deeply human picture of love, struggle, and growth. At the heart of their journey was acceptance—learning to understand and embrace their child's condition, even when diagnoses were unclear or challenging to process. This acceptance didn’t happen overnight. It came with tears, patience, and strength built over time. Many parents talked about those quiet moments when they chose to let go of expectations and instead celebrate the little victories—whether it was solving a puzzle, playing a tune, or simply showing up at school. These moments, though small to some, were monumental to them. Through it all, what stood out was the emotional bond they shared with their children—the kind of love that allowed them to feel each other’s pain and celebrate each other’s joy. What also emerged was the powerful role of parents not just as caregivers, but as teachers, encouragers, and everyday heroes. They didn’t wait for schools to catch up—they got creative at home, turning play into learning and interests into skills. Whether it was singing songs together, building things, or experimenting in the kitchen, these activities became pathways for their children’s talents to shine. And while many faced rejection or lack of support from educational institutions, they found strength in community, in faith, and in each other. These lived experiences remind us that nurturing the talents of children with special needs isn’t about perfection—it’s about presence, persistence, and unconditional love.

The lived experiences of parents raising children with special needs underscored the critical role of acceptance, emotional resilience, and hands-on nurturing in unlocking their children's potential. Literature supports that acceptance within the family lays the foundation for social inclusion and emotional stability (Brody, 2021; Nampijja et al., 2018), while faith and gratitude help parents cope with the emotional demands of caregiving (Gallagher, 1986; Basara, 2024). As active participants in their child’s development, parents often take on the roles of teacher, therapist, and advocate—creating learning environments at home when institutional support is lacking (Turner, 2023; Isawumi & Oyundoyin, 2016). By tapping into their children’s interests and applying visual or practical methods, they revealed hidden talents often missed by traditional assessments (Ates, n.d.; Torres, 2022). This individualized support aligns with strengths-based perspectives that prioritize nontraditional forms of intelligence, such as pattern recognition, creativity, or listening skills (Debasu 2024; Reyes, 2023). However, systemic barriers—including limited school resources, financial strain, and social stigma—persisted, making the family’s role all the more essential in fostering growth and confidence (Baird, 2023; Nurjanah, et. al., 2024). Moreover, the analysis of parental responses revealed five prominent themes that encapsulate the experiences of raising and supporting children with special needs. At the forefront is Acceptance and Emotional Resilience, where parents described the transformative impact of embracing their child’s condition—an act that not only promotes personal healing but also encourages social inclusion. Alongside this, emotional strength, patience, and spirituality surfaced as essential tools for navigating daily challenges. Recognition and Nurturing of Unique Talents emerged as another strong theme, with parents highlighting how early observations of their child’s interests and strengths served as a foundation for confidence-building and talent development, especially through creative or hands-on expression.

Another critical theme, Family as the Core of Encouragement and Support, emphasized the active roles of parents, siblings, and extended family in shaping the child’s development. Parents spoke of becoming deeply involved, often acting as co-teachers, motivators, and advocates. Adaptive Strategies in Parenting and Learning reflected how parents creatively adjusted their methods—using visuals, repetition, and praise—to match their child’s learning needs and emotional sensitivities. Finally, the theme Gaps and Mixed Experiences in Institutional Support highlighted the lack of proper facilities, professional services, and consistent school engagement, underscoring the need for more inclusive and supportive educational systems. Overall, the themes illustrated a shared commitment among parents to nurture their children’s full potential despite systemic and societal limitations.

The insights drawn from these lived experiences highlighted the central importance of acceptance as a foundation for personal growth and societal understanding. Parents came to realize that accepting their child’s condition not only fostered a healthier emotional environment at home but also opened doors for broader social inclusion. Parental acceptance was a foundational step toward broader social understanding and support for children with special needs. According to Crone (2022) and Brody (2021), acceptance initiates a ripple effect—first building confidence within the home, then fostering societal empathy. Choi (2024) further emphasized that when families embrace their child's uniqueness, it becomes easier for others to appreciate and accommodate those differences. This inner alignment helped buffer external stigma and paved the way for inclusion. This journey of acceptance was often grounded in faith, gratitude, and a deep emotional commitment that helped them persevere through moments of uncertainty. These insights underscored that emotional strength—nurtured through love, spirituality, and support systems—empowers families to face challenges with hope and purpose. Additionally, the findings emphasized that unlocking the talents of children with special needs requires personalized, interest-based approaches that honor each child’s natural inclinations. Parents showed remarkable creativity in adapting to their children’s learning styles, using visual tools, gentle repetition, and emotionally attuned communication to encourage growth. They also stepped up as tireless advocates, especially when faced with institutional shortcomings and cultural stigma. With the support of siblings and extended family, these parents not only became co-educators but also community builders, driven by a vision of a more inclusive and supportive future for their children.

The journey of raising children with special needs was deeply rooted in acceptance, emotional resilience, and family-centered support. According to Brody (2021) and Choi (2024), parents often act as emotional anchors, with acceptance serving as the foundation for personal healing and social inclusion (Li et al., 2023; Ates, n.d.). Faith and gratitude further strengthened this resilience, allowing families to persevere through emotional and practical challenges (Wheeler et al. 2024; Kim, 2022). Recognizing and nurturing talents through interest-based and nontraditional approaches—such as visual learning and creativity—had been shown to unlock potential in ways conventional systems often overlook (Phillips, 2022; Reyes, 2023; Torres, 2022). Parents became advocates and educators, frequently compensating for gaps in institutional support (Brown et al. 2024; Ranta et al., 2024), while siblings and extended family contribute to a nurturing home environment (Khan et. al, 2019; Łada-Maśko et al., 2025). Despite financial and systemic barriers (Helles, 2021; Baird, 2023), families persisted in creating inclusive, emotionally responsive spaces that affirm their child’s worth and abilities (Thompson, 2024; Gülay et. al, 2024). This body of literature supported the idea that presence, adaptation, and love are central to the successful development of children with special needs.

The insights shared by parents are strongly reinforced by existing literature, particularly in how acceptance, emotional resilience, and personalized support serve as foundations for the growth of children with special needs. As noted by Brody (2021) and Choi (2024), family acceptance plays a transformative role in fostering emotional stability and societal inclusion, while Gallagher (1986) and Basara (2024) emphasize the role of faith and gratitude in sustaining parental resilience. Parents’ use of individualized, interest-based learning aligns with Reyes (2023) and Ates (n.d.), who argue for redefining talent beyond conventional norms to include creativity, emotional insight, and logical reasoning. Strategies like visual aids, repetition, and gentle affirmation echoed the approaches validated by Torres (2022), King (2023), and Bariroh (2018) in addressing diverse learning needs. Additionally, the dual role of parents as advocates and educators is supported by Brown et al. (2024) and Yoon (2023), highlighting the necessity for parental initiative in the face of institutional gaps and social stigma. The involvement of siblings and extended family also echoed findings by Frosch et al. (2019) and Roldán et al. (2021), who affirmed that shared familial support can ease the burden and create a nurturing, inclusive home. 

Together, these studies affirmed that empowered families—grounded in love, faith, and adaptive action—play a vital role in unlocking the potential of learners with special needs.

Conclusion

	The study identified five key themes that define the lived experiences of parents in nurturing the talents of their children with special needs: acceptance and emotional resilience, early recognition of unique strengths, active and hands-on parental involvement, adaptation in the face of limited institutional support, and the pursuit of social inclusion amidst stigmas. These themes, along with their subthemes, revealed how parents discover and nurture their child’s abilities through everyday interactions, creative learning strategies, and unwavering emotional support. Despite institutional and societal challenges, parents consistently demonstrated adaptability, advocacy, and a strong commitment to unlocking their children’s full potential.

The findings further revealed that parents undergo an emotional yet empowering journey marked by acceptance, resilience, and creativity. Central to this journey is the recognition and nurturing of their children’s unique talents through hands-on parenting, personalized strategies, and consistent encouragement. Confronted with gaps in institutional resources and enduring social stigma, parents responded with adaptability, creativity, and strong family collaboration, demonstrating how individualized care and affirmation can serve as anchors in their children’s growth. Their lived experiences underscore the importance of inclusive systems that acknowledge diverse forms of intelligence and potential, while highlighting the critical role of family involvement and community support in enabling children to thrive in inclusive environments.

In response to these realities, the TALENT CARE program was conceptualized as a comprehensive, multi-phase initiative designed to empower parents of children with special needs through tailored learning, emotional support, and advocacy training. It encompasses seven key components: individualized learning plans, legal and advocacy workshops, life skills integration, emotional resilience circles, community network building, technology-enhanced learning, and leadership development for parent-advocates. Delivered through a hybrid model and supported by SPED professionals, therapists, legal experts, and parent leaders, the program seeks to enhance children’s developmental outcomes, equip families with essential tools and confidence, and foster a more inclusive and collaborative educational environment. By providing parents with knowledge, resilience, and a strong support network, the program strengthens their role as advocates, educators, and emotional anchors in their children’s lives.
	
The implementation of TALENT CARE is expected to generate a wide-ranging impact: improved learning outcomes for children, stronger home–school partnerships, and a more inclusive community culture that recognizes and celebrates neurodiversity. To ensure its effectiveness and sustainability, the program should be piloted in partnership with local SPED centers, parent organizations, and local government units, with embedded monitoring and evaluation processes carried out by key stakeholders including parent representatives, SPED coordinators, school administrators, and LGU officials. Continuous refinement, guided by participant feedback and contextual needs, is encouraged to ensure that the program remains relevant, inclusive, and responsive to the lived realities of families raising children with special needs.
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