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[bookmark: _Toc204105352]ABSTRACT
[bookmark: _Toc506138843]Education has been regarded internationally as a key factor in determining a country’s character and socioeconomic growth. However, persistent insecurity, particularly in parts of northern Kenya, has significantly hindered the realization of this goal. Insecurity has created an environment where teachers cannot effectively operate, leading to disruptions in learning and reduced educational outcomes. This research examined the impact of security challenges on teachers' performance in public primary schools in Hulugho sub-county, Garissa County, Kenya. The study used a descriptive survey design. The target population was the Public Primary schools in Hulugho Sub County with the unit of enquiry being 240 teachers, 32 head teachers and 32 heads of student leaders, translating to 302 elements. Using simple random sampling, 10% of the target population was obtained to imply sample size of 32 respondents The study applied stratified sampling technique to obtain respondents from each category for the teachers. Questionnaires were used to collect data from the teachers while interview guides were used to collect data from the head teachers and heads of the students’ leaders. Quantitative data was analyzed to produced descriptive statistics as well as Pearson correlation (r). Qualitative data was analyzed using narrative discourse. The study found that security challenges has statistically significant influence on teachers teaching performance in Hulugho sub-county, Garissa County, Kenya (r = -0.614; p<0.01). The study recommended for implementation of targeted mitigation measures and for schools to collaborate more actively other stakeholders to enhance security. The study may have implications that the government policies, socio-cultural and economic, and the school factors are serving to erode the academic performance of primary School pupils.
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[bookmark: _Toc506138844][bookmark: _Toc204105354][bookmark: _Toc506138845]INTRODUCTION
[bookmark: _Toc506138846][bookmark: _Toc204105356]Background of the study
education is one of the key factors that characterize and social economic development of any nation in the world (Kerubo, 2023). In fact, according to Hanushek and Woessmann, (2020), education should be viewed as a wise and planned out capital expenditure in the economy as it was observed in examined from the point of view of a knowledge-based economy. There is a strong and positive relationship between economic growth and education as one of explanation of economic development. It plays a key role in human capital development and in an individual's well-being and opportunities to improve living circumstances (Igberadja, 2016).  Education is an important occurrence in society because the individual learners' education helps them overcome their limits and rise above to achieve goals (Harbson and Hanushek 2012). Accordingly, performance of students is an important determinant of education outcomes.
However, academic performance differs across regions. For example, the racial disparity and educational performance in the United States with public and private pupils Arnett (2019) found the pupils underperforming in academic studies. Most pupils in Namibia and others in Sub Saharan Africa experience poor academic achievement (Akpo and Jita 2016). There is also interest in the discrepancy in academic performance of pupils in Nigeria, which is a research and issue of concern to researchers, educators, government and parents (Igberadja, 2016). Therefore, it is imperative to empirically examine the effects of contributory factors, particularly the effects of various variables on pupils' academic performance.
The government of Tanzania and the community that successfully expanded Primary schools to the local level and reduced education costs to improve the education systems did not bring about a good academic performance. By 2009, the ratio of academic performance in the primary school education did not deliver the expected objectives (URT, 2013). According to Kosgei et al. (2015), other researchers agree that education is a treasure in any country due to its intrinsic and extrinsic benefits. 
Education is very important in Kenya because the type of job one gets and the amount of money one gets depends on one's level of education. The Sessional Paper (6 No. 1 2005) on access to quality Education in Kenya by the Ministry of Education (2005) highlights issues of access to quality education in Kenya and underscores Commonwealth Ensure the commitment of the government to achieve the 'Education for All' goals of 2015 and the goals for Millennium Development Goals (MDGs) by 2030. 
School attacks are a type of 'targeted violence' by rebel or terrorist groups aimed at sending a message to state authority and are different from other types of school attacks (Mohammed, Alimba, Momodu and Ika, 2016). It is a symbolic act in the sense that it is only done with specific schools in the list of school attacks; with these schools targeted in the act to send a signal to the state as its first custodian. This act of purpose has become so widespread and harmful over the planet. For example, according to Papa (2019), of the 72 million primary school-aged children who do not attend school globally, approximately half, 39 million, live in nations mired in violence. 
As part of their war tactics in these nations, armed groups murder kids and instructors while also burning and bombing schools. School attacks include the damage of school buildings and resources, as well as the use of weapons to injure or murder instructors and pupils. Katawazai (2021) states that education is the outcome of education, namely, the degree to which the student reached the educational objectives. Over the years, the students have been poor academically and attributed to poor teachers, poor student IQ, poor mental alertness, but hardly referred to school environment insecurity as an aspect responsible for the poor performance of the students.
Furthermore, he noted that students who study in a setting of or as security deprived, would feel emotionally, mentally socially, and get affected not only in how the student behaves and psychologically adjust but also affect the student performance academically. If the school surrounding environment is one of insecurity, then students and teachers will be discouraged, thereby undermining the students' academic performance Katawazai (2021). Thus, security has been viewed in this study as the security's consumption on teacher's performance in the public primary schools of Hulugho, a county located in Garissa.

[bookmark: _Toc506138847][bookmark: _Toc506138848]1.3 Statement of the problem
The Government of Kenya has consistently prioritized improving the quality of education since gaining independence, as demonstrated by various education policies and legal frameworks designed to enhance access, efficiency, and effectiveness in the sector. However, persistent insecurity, particularly in parts of northern Kenya, has significantly hindered the realization of this goal. Teachers are unable to function effectively in an environment of insecurity, which disrupts learning and lowers educational outcomes. The delivery of education has been negatively impacted by the frequent insecurity incidents that have occurred in counties like Tana River, Turkana, Baringo, Mandera, and Garissa. In severe situations, such as the terrible events at Kamuthe Primary School, teachers have been killed in violent attacks. In addition to making teachers anxious and afraid, these dangers cause a drop in their availability and involvement in class activities. Similar to this, children in unstable areas who attend school either skip class because they are afraid of being hurt or experience disruptions when their educational facilities are destroyed or damaged during violent conflicts (Kenya National Commission on Human Rights [KNCHR], 2014).
[bookmark: _Toc204105357]An example of how insecurity affects teachers teaching performance is the situation in Hulugho Sub-county is when the militant organisation( Al-Shabaab )killed 28 people in an attack in Mandera in December 2014, the majority of whom were teachers. Following this tragedy, a large number of educators left the area, which had a big impact on how schools operated. The second term of 2015 saw 401 teachers in primary and secondary schools fail to report for duty, further impeding learning, according to the Teachers Service Commission (TSC) (TSC, 2015). Students' academic performance is adversely affected by the ongoing teacher shortage, especially when it comes to important national exams like the Kenya Certificate of Primary Education (KCPE). Accordingly, this  study assessed how security challenges affect the teaching performance of teachers in Hulugho Sub-county's public primary schools..
[bookmark: _Toc204105358][bookmark: _Hlk152200701]Objectives of the Study
[bookmark: _Hlk152190697]The objective of this study was to examine the relationship between security challenges and teacher's performance in teaching   public primary schools. 
[bookmark: _Toc204105360][bookmark: _Toc506138851]Research Hypothesis
H0: There is no significant relationship between security challenges and teachers’ performance in teaching public primary schools in Hulugho Sub County.
.
[bookmark: _Toc506138856][bookmark: _Toc204105370]LITERATURE REVIEW
[bookmark: _Toc204105363]Theoretical Framework
This study was anchored on Social Support Theory (SST) developed by Lakey and Cohen (2000). Social Support Theory (SST) is highly relevant to this study as it emphasizes the importance of social, emotional, and instrumental support in influencing an individual’s well-being, motivation, and performance. In the context of this research, which examines the impact of security on teacher performance in public primary schools in Hulugho Sub- County, Garissa County, SST provides a framework for understanding how perceived support whether from the government, school administration, colleagues, or the community affects teachers' ability to effectively perform their roles.
As SST argues, individuals with sufficient social support experience lower levels of stress and anxiety that promote their skills in overcoming hardships (Freeman, 2021). Insecurity in North eastern Kenya that is characterized by intercommunal tussles and threats of extremist groups render the workplace in the region unsafe and expose teachers to stress and anxiety (Haider, 2020). Teachers suffer when they are unsafe vulnerable and unsupported, which makes them remove their commitment, job satisfaction, and ability to deliver high-quality instructions (Doherty, 2020). Nevertheless, these adverse effects can be minimized by encouraging a feeling of safety and stability through strong social support initiatives such as community presence, psychological counselling sessions, and even security reinforcement by government agencies.
Also, as per SST, when teachers feel supported, they will be resilient, engaged, and motivated to ensure student success. The psychological health of teachers and their ability to create a learning experience that is interesting and enlightening to students gets improved in a social supportive school environment (Khan et al., 2021). This is in line with the findings that job security and working conditions can directly affect student academic performance and teacher performance (Njiru & Muthoni, 2019). Therefore, SST reiterates the need to establish interventions and policies that enhance the system of teachers support in regions that experience conflicts. In volatile regions, student outcomes and teacher retention can improve in educational establishments and government bodies by ensuring that educators feel valued, secure and commanding.
[bookmark: _Toc204105373]Security Challenges and Teachers Performance
The issue of security in the primary schools has widespread implications on the performance of both the teachers and students. Insecurity has a negative effect of disrupting the normalcy in the educational institutions and one that cannot encourage learning and teaching. The threat of violence, terrorism, theft, and destruction of properties in schools brings about fear and anxiety that lessens concentration, involvement, and overall productivity by the teachers and students (Haider, 2020). When schools are exposed to violence or instability, teachers are less likely to commit to their instructional duties, and students experience heightened stress levels, leading to poor academic performance.
According to Ong’ola and Otieno (2024), fear stemming from insecurity affects multiple aspects of the school system, including teaching practices, student readiness, and recruitment of both teaching and non-teaching staff, infrastructure, and even governance within schools. Teachers working in insecure environments often suffer from emotional distress, which leads to absenteeism, burnout, and even resignation. When experienced teachers leave insecure schools for safer locations, the quality of education deteriorates, as newer, less experienced teachers struggle to fill the gap. The constant turnover of teachers also affects curriculum continuity and student-teacher relationships, further reducing learning effectiveness (Schneider, 2012).
The issue of brain drain is another significant consequence of school insecurity. Educators who feel unsafe or undercompensated in insecure areas often seek employment in safer and more rewarding institutions, both within and outside the country (Castro 2022). The migration of skilled teachers from insecure schools weakens the quality of education in affected regions, leaving students with inadequate instructional support. NOUN (2009) reports that the decline in teachers' working conditions and safety concerns have resulted in a major exodus of academic staff, leading to severe shortages and disrupted learning. Schools in insecure regions struggle to attract and retain quality educators, exacerbating the cycle of poor academic performance.
[bookmark: _Toc204105374]Moreover, insecurity has a profound psychological impact on students. Prolonged exposure to violence and fear affects their mental well-being, leading to issues such as anxiety, depression, and reduced cognitive abilities. Students who witness or experience violent incidents within or around the school environment develop negative perceptions of education, which may lead to increased dropout rates. Igberadja (2016) emphasizes that insecurity-related stress impairs students’ psychosocial adjustment, making it difficult for them to focus on their studies. The perception of an unsafe school environment can also discourage parents from enrolling their children, further reducing access to education.
Academic performance is significantly influenced by the physical infrastructure of schools. Schools in unsafe neighbourhoods frequently deal with issues like property damage, vandalism, and inadequate facilities. Students' educational outcomes suffer when vital learning resources are lost as a result of insecurity-related damage to classrooms, libraries, and labs. Mwakyoma (2023) contends that while unsafe and decaying schools discourage students and lower their engagement, well-kept and secure learning environments greatly enhance students' academic performance. A good learning environment that improves student achievement is characterised by small class sizes, a calm and safe atmosphere, access to clean air, and sufficient facilities.
Economic insecurity has an impact on student outcomes and teacher performance in addition to physical threats. The government may find it difficult to give teachers timely pay, resources, and incentives in areas that are prone to conflict. There is a teacher shortage and learning disruption as a result of this financial instability, which deters educators from working in high-risk areas (Schneider, 2012). The problem is exacerbated by insufficient investments made in the security of the education system that makes schools more vulnerable to attack and discourages the population to pay trust to the educational institution.
[bookmark: _Toc506138864][bookmark: _Toc204105377]RESEARCH METHODOLOGY
[bookmark: _Toc506138867]The research design adopted for this study was a descriptive research design, which aimed to explore and describe the relationships between the study variables within a specific context. According to Creswell and Creswell (2018), a descriptive research design involves the observation and documentation of phenomena as they naturally occur, without any manipulation of variables. This method enables researchers to gain a comprehensive understanding of existing conditions, attitudes, and behaviors as they are (Saunders, Lewis, & Thornhill, 2019). The study was able to take both qualitative and quantitative aspects to a level of comprehensive methodological triangulation, which strengthens the credibility of research results and makes them more robust (Denzin, 2012). Triangulation reduces biases and gives a better understanding of the research problem as triangulation complements the findings on various sources of data.
[bookmark: _Toc506138869]The target population was the Public Primary schools in Hulugho Sub County with the unit of enquiry being 240 teachers, 32 head teachers and 32 heads of student leaders, translating to 302 elements. Using simple random sampling, 10% of the target population was obtained to imply sample size of 32 respondents; comprising; 24 teachers, 4 head teachers and 4 heads of student leaders.

This study focused on data collection through structured questionnaires and interview guides. The data collection process consists of three questionnaires: one structured questionnaire; two interview guides are used to get a variety of perspective. s stated by Mugenda and Mugenda (2003), questionnaires were expected to generate key information about the population.  The questionnaire is a suitable research instrument for this study because it has its advantages. The head teachers and student leaders were interviewed, while teachers' data was sourced from school management records and direct responses from structured questionnaires. This mixed-method approach ensures a comprehensive understanding of the study variables by combining both qualitative and quantitative data collection techniques (Saunders, Lewis, & Thornhill, 2019). 

The validity of the questionnaire was tested using expert opinions. The supervisors were used in the questionnaires and interview guides constructed to ascertain the validity of the items. 
The reliability was tested to produce Cronbach’s Alpha coefficient at 0.70 threshold.  Cronbach’s Alpha coefficient of greater than 0.70 was considered acceptable in line with Gliem and Gliem (2003). All the variables as indicated in Table 1 were acceptable as their Cronbach's alpha coefficient exceeded 0.7. 
[bookmark: _Hlk194680519][bookmark: _Toc192436009][bookmark: _Toc196338910]Table 1: Reliability Results 
	Variable                                                
	 Cronbach's Alpha
	 No. of Items
	                   Comments

	Type of Security
	0.812
	10
	Accepted

	Security Challenges
	0.787
	10
	Accepted

	Teachers Perception
	0.826
	10
	Accepted


	Security Measures 
	0.743
	10
	Accepted

	Teachers Performance
	0.765
	5
	Accepted


Source: Survey Pilot Data, 2025

[bookmark: _Toc434850257][bookmark: _Toc9039][bookmark: _Toc160197548][bookmark: _Toc95468882][bookmark: _Toc4978][bookmark: _Toc136487607][bookmark: _Toc128172916][bookmark: _Toc187615280][bookmark: _Toc192436077][bookmark: _Toc204105386][bookmark: _Toc136487608][bookmark: _Toc95468883][bookmark: _Toc160197549][bookmark: _Toc128172917][bookmark: _Toc434850258][bookmark: _Toc26382][bookmark: _Toc128172918][bookmark: _Toc27697][bookmark: _Toc136487609][bookmark: _Toc160197550][bookmark: _Toc95468884][bookmark: _Toc8802][bookmark: _Toc187615282]The collected qualitative and quantitative data was analyzed to measure the variables. Quantitative data was analyzed to produced descriptive statistics as well as Pearson correlation (r). Qualitative data was analyzed using narrative discourse.
[bookmark: _Toc6863][bookmark: _Toc187615281][bookmark: _Toc192436078][bookmark: _Toc204105387]RESULTS AND DISCUSSIONS
[bookmark: _Toc204105390]Demographic Information
[bookmark: _Hlk189512941][bookmark: _Hlk189516460]Out of the total, 13 participants were male, which accounts for 59.1% of the sample. This indicates that a majority of the participants in the study were male. 9 participants were female, representing 40.9% of the sample. Although fewer females participated compared to males, they still constitute a significant portion of the total respondent pool. The results reflected a diversity in educational backgrounds, with half of the participants having completed at least a diploma-level education. This could be indicative of a relatively high level of formal education within the participants and thus ability to answer the questions resourcefully. The distribution of teaching experience in the sample reveals a mix of relatively early-career and mid-career educators, with fewer participants at either extreme of the experience spectrum. This data shows that over 81% of the respondents have been teaching for more than 5 years providing necessary experience to understand security factors.

Descriptives of Security Challenges
[bookmark: _Toc196338916]The study sough to find out how different types of insecurity affect teachers' capacity to do their jobs well. The study used a Likert scale to find out how people felt about security problems. Participants assessed how much they agreed with certain statements about these problems. The scale included four levels: 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, and 4 = Strongly Agree. Table 2 shows the average scores, standard deviations, and the lowest and highest scores for each security challenge.  

Table 2: Descriptive of Security Challenges

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Insecurity from Armed Attacks 
	22
	1.00
	4.00
	2.6364
	.78954

	Limited Community Involvement in School Security
	22
	1.00
	4.00
	2.3182
	.77989

	Kidnapping and Abductions
	22
	1.00
	3.00
	2.0455
	.57547

	Political Instability and Election-related Violence 
	22
	1.00
	3.00
	2.1364
	.56023

	Natural Disasters or Environmental Hazards
	22
	1.00
	4.00
	2.2727
	.63109

	Valid N (listwise)
	22
	
	
	
	




[bookmark: _Toc196338917]The results show that the most important problem is feeling unsafe because of armed attacks, which had the highest mean score (M = 2.64, SD = 0.79).  This means that teachers see threats and violence from outside organizations as a big problem, which could impair their capacity to teach and their presence in school. There were also big problems with limited community involvement in school security (M = 2.32) and naturally disasters/environmental hazards (M = 2.27). This shows that schools and communities need to work together more and be ready for environmental threats.  Political instability and violence associated to elections (M = 2.14) and kidnapping and abductions (M = 2.05) got significantly lower scores, but the average scores still show that most people feel that these are real and serious problems in schools. The standard deviations, which range from 0.56 to 0.79, show that there is a small amount of variation in the responses. However, they still show that the respondents all agree on the existence and severity of these dangers. 

As part of the study's qualitative phase, head teachers and student leaders were interviewed to find out how they think security problems affect teachers' work in public primary schools in Hulugho Sub-county. The respondents indicated that ongoing insecurity has a number of bad repercussions on teaching and learning.  These were: Teachers who do not show up or show up on time, Less focus, morale, and motivation among teachers, many teachers leave and there aren't enough staff, bad planning and teaching of lessons, limited interaction between teachers and students, learning curricula and schedules are often messed up. These results are in line with Ojukwu's (2017) research, which showed that threats including violence, terrorism, theft, and damage to school property create a climate of fear and anxiety for both teachers and students.  This environment makes it harder for them to focus, hinders their ability to engage meaningfully, and lowers the overall productivity of the school.  Schneider (2012) also said that instructors who work in unsafe environments often have emotional and mental problems that lead to missing work, burnout, and even quitting on their own.  When experienced instructors leave for safer jobs, schools often have to hire fewer experienced teachers to fill the vacancies. This can make the quality of teaching worse, break up the flow of the curriculum, and make relationships between students and teachers weaker.  All of these factors together make schooling worse in the areas that are affected.  The qualitative data from this study backs up the quantitative results and shows how important it is to take full security measures right away.  Not only do these problems need to be fixed to protect teachers, but they also need to be fixed to make the learning environment more stable and improve the overall quality of education in Hulugho Sub-county. 
[bookmark: _Toc202109443][bookmark: _Toc204105398]Correlation Analysis of 2 Security Challenges and Teachers Teaching Performance
The study tested the second null hypothesis
H0: there is no significant relationship between security challenges and teachers performance in teaching public primary schools in Hulugho sub county 
The study used correlation analysis, with help of SPSS software at 95% confidence level. The decision criteria were that a p value >0.05 would be an indicator of evidence in support of the null hypothesis and would thus lead to acceptance of null hypothesis whereas p value <0.05 would be an indicator of lack of evidence in support of the null hypothesis and would thus lead to non- acceptance of null hypothesis.  The results were captured in Table 3
Table 3: Correlation Analysis of Security Challenges and Teachers Teaching Performance

	

	
	Teachers’ Performance in Teaching
	Security
Challenges

	Teachers Teaching Performance
	Pearson Correlation
	1
	-.614**

	
	Sig. (2-tailed)
	
	.002

	
	N
	22
	22

	Security challenges
	Pearson Correlation
	-.614**
	1

	
	Sig. (2-tailed)
	.002
	

	
	N
	22
	22

	**. Correlation is significant at the 0.01 level (2-tailed).



Probability value (p-value) was 0.002 Since the p-value = 0.002 was less than 0.05, the study rejected the null hypothesis thus concluding that existence of significant relationship between security challenges and teachers teaching performance in public primary schools in Hulugho sub county. From Correlation Analysis, the correlation coefficient (r) was -0.614 which indicated a strong negative relationship between security challenges and teachers teaching performance in public primary schools in Hulugho sub county. There relationship was greater than 0.6 to imply a strong relationship. Based in these findings, the study revealed that security challenges has a negative significant effect on teachers teaching performance in public primary schools in Hulugho sub county.
The moderate negative correlation suggests that as security challenges increase, they have a measurable positive impact on teachers’ ability to perform effectively in the classroom. This observation adds more weight to the need of dealing with security matters, including armed threats, political uncertainty, and environmental risks, to improve the outcomes of teaching activities and establish stable conditions in the educational context.
From the interview schedule, head teachers and student leaders were asked about the effects of security challenges on teachers’ performance. The interviewees offered absenteeism and irregular attendance, reduced concentration and morale, high teacher turnover and shortages, poor preparation and delivery of lessons, limited teacher-student engagement and disruption of learning programs as some of the effects of security challenges on teachers’ performance.
[bookmark: _Toc195883034][bookmark: _Toc204105404]CONCLUSIONS AND RECOMMENDATIONS
5.3 [bookmark: _Toc204105411]Conclusion
The study concludes that that security challenges has a negative significant effect on teachers teaching performance in public primary schools in Hulugho sub county. the study revealed that teachers in Hulugho Sub- County face multiple and varied security challenges that significantly impact their performance. Among these, insecurity from armed attacks emerged as the most prominent concern,  followed by natural disasters or environmental hazards and limited community involvement in school security. Although political instability, election-related violence, and kidnapping scored slightly lower respectively), they were still acknowledged as relevant issues, underscoring the complex and multifaceted nature of insecurity in the school environment.  This negative relationship suggests that as security threats intensify, teachers’ ability to perform effectively diminishes. The impact of insecurity, according to interviewees, manifests in various ways, including increased absenteeism, reduced concentration and morale, high teacher turnover, poor lesson preparation and delivery, limited teacher-student interaction, and disruptions to learning programs..

5.4 [bookmark: _Toc204105412]Recommendations

The findings showed that teachers in Hulugho Sub-county face multiple and varied security challenges that significantly impact their performance, and since armed attacks were identified as the most severe security challenge, schools should collaborate with local law enforcement and security agencies to enhance patrol presence, install surveillance systems, and create rapid response protocols for emergencies. Strategic deployment of trained security personnel in high-risk areas is also crucial. To mitigate the impact of natural disasters or environmental hazards, schools should develop and regularly update emergency preparedness plans. Training for teachers and students on how to respond to environmental risks such as floods, droughts, or severe weather should be institutionalized. Infrastructure improvements, such as safe classroom construction, should also be prioritized. The findings highlight the urgent need to address security-related challenges in schools to safeguard teachers’ well-being and improve the quality of education. Enhancing school safety through community involvement, stronger security infrastructure, and targeted interventions is essential to ensure that teachers can operate in an environment that fosters stability, confidence, and professional growth. 
[bookmark: _Toc204105413]5.5 Suggestions for Further Study
This study investigated security and teacher performance in teaching public primary schools in Hulugho Sub-county. Future studies could explore the relationship between security and teacher performance in teaching Junior or senior secondary schools and also in early childhood education centers. This would help to determine whether similar patterns exist across different educational levels and contexts.  To gain broader insights into how geographical or socio-political differences influence school security, researchers can conduct comparative studies between Hulugho Sub-county and other regions facing similar or contrasting security challenges.
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