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[bookmark: _Toc187848944][bookmark: _Toc204267220]ABSTRACT
Despite the vital importance of girls' education to sustainable and inclusive development, significant number of primary school girls rarely advance to the next level of education, Transition challenges have been linked to a number of factors, with cultural values featuring prominently. Therefore, the purpose of this study was to assess effect of cultural beliefs and practices on transition of girls from lower to upper primary in Balambala Sub- County, Garissa County, Kenya. The study was anchored on the liberal feminism theory. It employed positivist research paradigm and adopted correlational research design. The study targeted 223 school management boards, teachers and parent teacher association chairpersons of schools in Balambala Subcounty-. A sample size of 30% was chosen, translating to 67 respondents. Data was collected using both questionnaire and the interview guide. The study utilized the quantitative techniques mainly Pearson correlation coefficient to tests significance of relationships between variables. The study revealed a significant positive relationship between culture and transition (r = .654, p = .000; β = 0.234, p = 0.011). The study concludes that cultural beliefs and practices have strong significant positive on transition of girls from lower to upper primary in Balambala Sub- County, Garissa County, Kenya. The study recommends that Government and education should implement context specific interventions, such as adult literacy initiatives to help improve awareness on the importance of girls’ education.  Engagements should target traditional leaders, religious figures, and male community members to challenge retrogressive practices like early marriage and gendered domestic roles.
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[bookmark: _Toc187848948][bookmark: _Toc204267227]Background to the Study
Globally, basic primary education is acknowledged as a fundamental human right which fosters the full development of human personality, dignity and respect for human rights and fundamental freedoms (Zendeli, 2017). Thus, the right to education is a fundamental human right universally affirmed in numerous 20th century international documents that guarantee its protection for all individuals regardless of race, color, religion, gender or social status.  This is particularly emphasised in the Sustainable Development Goals (SDGs) SDG 4 which focuses on ensuring inclusive and equitable quality education and promote lifelong learning opportunities for all (United Nations, 2015). Despite global efforts to improve access to basic education and transit to next levels, challenges in achieving high transition rates persist hitherto especially in the case of the girls. While global gender gaps in enrollment and attendance have been narrowing, sub-Saharan Africa remains the region furthest from achieving parity, with girls facing significant challenges in transitioning between educational levels (UNESCO, 2022) 
In Africa, although efforts toward universal primary education have led to increased enrollment of girls in many countries, the transition rates to higher levels of education have not kept pace with this growth (Waruru, 2024). In addition, the gender disparities have been evident where the female gender remains vulnerable in the countries for instance Somalia, Mali, Ethiopia and Liberia thus to great extent agreeable that in most developing countries, the boys are more educated than girls despite high enrollment of the girls than boys at the beginning of various educational levels. In Malawi, girls face educational disadvantages due to concerns about safety, long distances to school, and vulnerability to pregnancy, which often leads to early withdrawal (UNESCO, 2014; Waswa, 2015). Early marriage, driven by poverty and the need to reduce household constraints, further compounds the issue (Krop, 2017). These factors result in higher dropout rates for girls, particularly in senior primary school, limiting their transition to secondary education (UN, 2013). Generally, in Sub-Saharan Africa, girls are 20% less likely to enroll in school compared to boys. Which is also the case in the consideration of the transitions to next levels in the education process (UN, 2013). This is evident that there has been transition challenges hitting girls heavier than the boys.
Kenya s no exception since in Kajiado county, early teenage pregnancies, early marriages, female genital mutilation (FGM) have hindered many girls from transiting from lower to higher levels of education. Additionally, lack of the female teachers in the schools who could act as role models for the girls to continue pursuing education hence limited numbers of transition (Nyagah and Wanyonyi, 2016). In Taita-Taveta District, where 40% of the pupils fail to transit from one educational level to another, girls are mostly affected. The is is attributed to early marriages, long distances to school and lack of interest in schooling (Werunga et al., 2011).  In Bugoma County, the transition rates trends of the girls in comparison to the boys counterpart has been worrisome (Ezine & Elizabeth, 2018),. The factors relating to low transition of girls include; pregnancy, customs not valuing girls, illiteracy of the parents and low parental guidance. Given these conditions, current study examined cultural factors influencing transition of girls from lower to upper primary in Balambala Sub-county; Garissa County, Kenya.
[bookmark: _Toc187848949][bookmark: _Toc204267228]Statement of the Problem
Education is the right of every child as recognized by the constitution and various international declarations. As noted by the World Bank (2003), education of girls is one of the best social development investments in that any country can make. Female literacy leads to better health, education, reduced infant mortality, higher earnings, reduced fertility rates and improved life for all nations. While countries have made the said efforts in the attainment of the equality of education for both boys and girls, the female gender continues to face impediments in their learning path that adversely affects the transition rate of the girls from lower to upper levels. Despite the presence of supportive initiatives to drive access to education for both boys and girls, such as Education for All (EFA), Millennium Development Goals (MDGs), Sustainable Development Goals (SDGs) and the Constitution of Kenya, the girls' drop-out rates continue to escalate (Mackatiani, 2022). According to Forum For African Women Educationalists (FAWE), out of all girls enrolled in a particular level of education, its only 34% who usually transits to the next level in comparison to boys whose transition rate is 70%.  Additionally, the Forum for African Women Educationalists Kenya (FAWEK), as of 2022, only 11% of girls in Garissa County were enrolled in learning institutions and merely 20% were considered educated (Astariko, 2024). In Balambala Sub-county in Garissa County, the trend in transition of girls has been worrying where for instance in the year 2023/2024, there was a deviation of 9.74 between the transition of boys and girls.  The challenges contributing to these disparities include cultural practices such as early marriages, teenage pregnancies and female genital mutilation (FGM), which significantly hinder girls' access to and continuation in education (Education News Kenya, 2024). On this premise, there is limited information emanating from scanty studies on factors contributing to this situation. Given the situation, it was imperative for a study to be conducted on the subject to unveil the factors contributing to the trend. This could help to inform various stakeholders on measures and strategies to implement to promote equality in provision of education and sustainability in transition of girls from lower level to upper level in their education attainment.
[bookmark: _Toc187848951][bookmark: _Toc204267230][bookmark: _Hlk198571335]Objectives of the Study
i) To assess the role of cultural beliefs and practices in transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya.
[bookmark: _Toc187848953][bookmark: _Toc204267232]Hypothesis
H0: There is no statistically significant relationship between cultural beliefs and practices and transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya.
[bookmark: _Toc187848962][bookmark: _Toc204267242]LITERATURE REVIEW
[bookmark: _Toc187848955][bookmark: _Toc204267234]Theoretical Framework
Liberal feminism theory was originally proposed by Mary Wollstonecraft in the 18th century (Wollstonecraft, 1792). The key tenets of liberal feminism theory include the belief in equal rights and opportunities for all genders within existing social and political frameworks. Liberal feminists maintain that women possess the same capacity for rational thought and moral reasoning as men, and therefore deserve the same freedoms and opportunities (Tong, 2018). The theory emphasizes individual autonomy and choice, advocating for women's right to self-determination in all aspects of life. It emphasizes reforms like equal access to education, fair pay and the removal of limiting stereotypes to achieve gender equality within existing societal structures.  A critique of liberal feminism lies in its assumption that equality can be achieved within existing structures, which may themselves be inherently patriarchal. It tends to overlook intersecting forms of oppression such as race, class and culture, making it less inclusive of marginalized women. Moreover, its focus on legal and political reforms may inadequately address deep-rooted societal norms and institutional barriers that hinder gender equality.
Applied to girls' transition from lower to upper primary education, liberal feminism highlights the need to address unequal access to resources, societal attitudes and school conditions (UNESCO, 2020).  The theory's emphasis on equal educational opportunity aligns perfectly with investigating factors affecting girls' educational transitions in marginalized areas (Stromquist, 2006). Liberal feminism's focus on practical reforms enables the research to propose implementable solutions within existing educational structures, making it particularly valuable for developing actionable recommendations for school administrators and policymakers (Arnot & Dillabough, 1999). These efforts promote equitable access to education and empower girls, facilitating smooth transitions and addressing the unique challenges faced in marginalized areas like Balambala Sub-county (Unterhalter, 2007).
[bookmark: _Toc187848964][bookmark: _Toc204267244]Transition from Lower to Upper Primary
Research indicates that the shift from primary to secondary school is a significant and challenging event in a child's life (Rodrigues et al., 2018). This transition is particularly challenging as it coincides with early adolescence, a time when students move from childhood into adolescence, often experiencing puberty a period marked by physical, intellectual, emotional, and social changes (Richards, 2011a, 2011b).   According to Chepkangor (2023), the study on factors influencing dropout rates in primary schools in Mogotio Sub-County, Baringo County, identified several key factors, including inadequate school resources, poverty, child labor, poor parental care, pregnancy, peer influence, and indiscipline. These findings align with previous studies by Mwihia and Ongek (2019) and Wolf et al. (2016), who emphasized the role of socio-economic challenges, including limited access to educational resources and financial constraints, in contributing to school absenteeism and dropout. The study concluded that both dropout and repetition were influenced by these factors, with the recommendation for affirmative action, such as feeding programs and scholarships, to improve school retention.
[bookmark: _Toc204267246]Cultural Beliefs and Practices Influencing Transition of Girls
The need for drastic cultural change is evident, and education emerges as a key tool for breaking these stereotypes and fostering a more equitable society. As the World Bank (2003) emphasizes, education for all regardless of gender is essential for addressing these outdated cultural practices and creating a more inclusive and progressive society. Changing these socio-cultural norms through education can empower both girls and boys, ensuring equal opportunities for all members of the community (Nyagah & Luketero, 2016). 
As Shariff (2008) notes, early marriages disrupt educational opportunities for young girls, limiting their life skills, independence, and overall socio-economic advancement. In Pakistan, Ghazi, Riasat, and Shahzad (2019) examined social factors influencing primary school dropout rates, identifying key issues such as parental illiteracy, financial hardships and the perception that education is unproductive. Their study, based on interviews with dropouts and their parents, highlighted how socio-cultural factors like traditional gender roles, children’s involvement in labor and parental attitudes toward education contribute significantly to dropout behaviors. 
A study by UNESCO (2009) highlighted significant gender disparities in transition rates to next levels across African countries. The transition rate for boys stands at 9% higher than for girls. These disparities are rooted in socio-cultural perceptions regarding the future returns of education for female children compared to their male counterparts. In many African societies, girls are often viewed as future members of their marital households, leading parents to prioritize boys' education over that of girls. This was in concurrence with Nyawara (2007) who noted that families often allocate higher educational priority to boys, leaving girls at a disadvantage in accessing secondary education. These socio-cultural norms and expectations, coupled with the perception that investing in girls' education yields lower long-term benefits, significantly hinder girls’ transition in schools. 
In Uganda, Westaway et al. (2009) found that early marriages and teenage pregnancies significantly hinder girls' transition from primary to secondary education among the fishing communities. The study noted that many girls drop out of school due to early pregnancies or being married off at a young age. In Ghana, Wolf, McCoy & Godfrey (2016) investigated how child-related factors impacted school attendance in Ghana. They found that girls were more likely to miss school due to family responsibilities, such as caring for sick family members, while boys were more likely to miss school because of work-related reasons. In Tanzania, Issa, Juma & Suleiman (2022) noted that despite notable successes in primary school enrollment, dropout rates remain a significant barrier to achieving Universal Primary Education (UPE) with girls being the most affected. Tanzania records one of the lowest transition rates globally, with only 36 percent of the transition rate. The findings from the study revealed that the dropout has been associated with the socio-cultural circumstances facing the families.
Omuse (2017) conducted a study on factors affecting the transition rates of girls from primary to secondary school in Teso South Sub-County. The study employed a descriptive design and purposive stratified sampling, gathering data through questionnaires. It identified ke y factors influencing girls' transition rates as being social-cultural factors (such as early marriages and teenage pregnancies), In Laikipia County, Mwangi, Kiumi & Ngunjiri (2018) found that cultural factors significantly affected transition rates, with an average of 54.9% from 2008 to 2015 where it was revealed that cultural influences had a negative impact on transitions. The study utilized ex-post facto research design and the data was collected using self-delivered questionnaire from a target population of 1064 respondents.
Cultural beliefs reinforce gender biases, where boys are valued as future providers while girls are seen as caregivers and homemakers, leading to early involvement in domestic chores, limited aspirations, and eventual dropout (Abagi, 2005; Wamahiu, 2006). Practices such as female genital mutilation, early marriage, and betrothal further cement girls' inferior status and curtail their schooling (Guhad, 2003; Juma, 1994). Additionally, religious practices in Somali and other Muslim communities restrict girls from engaging in co-educational settings or adopting dress codes perceived as western, fueling fears of moral decay and resulting in parental reluctance to enroll daughters in school (Chege & Sifuna, 2005; Juma, 1994). The nomadic lifestyle also demands children’s participation in herding and household duties, with schooling perceived as a threat to cultural continuity and survival, particularly when not adapted to their mobile way of life (MOE, 2010). These intersecting factors contribute to poor enrollment, high dropout rates, and limited transition opportunities for girls, underscoring the urgent need for education models that align with cultural, religious, and livelihood realities of nomadic societies.
[bookmark: _Toc187848970][bookmark: _Toc204267250]RESEARCH METHODOLOGY
This study was guided by the positivist research paradigm, which was grounded in the belief that reality is objective and can be observed, measured, and quantified (Creswell, 2014). 
The study employed correlational research design. The aim of adopting a correlational research design was to investigate the statistical relationships between selected independent variables socio-economic factors, cultural beliefs and practices and school infrastructure and resources and the dependent variable, which was the transition of girls from lower to upper primary education in Balambala Sub-county, Garissa County. 
A sample size of 30% was chosen, translating to 67 respondents which included, 36 school management board members, 6 PTA chairpersons and 25 teachers. During data collection, both questionnaire and interview schedule guide were utilised 
A structured questionnaire was administered to Parent Association (PA) chairpersons. It was appropriate for collecting standardized responses that allowed for statistical analysis and comparison across respondents. The interview guide was used to gather data form teachers and members of the School Management Boards (SMBs). Sundeep (2008) noted that a combination of quantitative and qualitative data collection methods is suitable for addressing educational issues with both measurable and contextual dimensions. The questionnaire was administered using dop and pick method
[bookmark: _Hlk182983597]Validity was assessed through consultation with experts in the field related to this study. The experts assessed whether the instrument's sections and items effectively capture the variables under investigation. Reliability was measured internal consistency to produce used Cronbach’s alpha, where a value closer to 1 indicates high reliability (Creswell, 2014). Values of Cronbach’s alpha above 0.7 are considered acceptable, though values above 0.6 may also be used depending on the study context (Griethuijsen, Eijck & Haste, 2015; Taber, 2018).. The reliability analysis confirmed that all variables in the study were highly reliable with aggregate alpha value of 0.87. Reliable instruments ensure that the findings will be consistent and credible, thereby enhancing the study's overall rigor. 
Data was analysed to yield descriptive statistics, which were appropriate for describing the results. Hypotheses testing involved testing whether there is significant relationship between the independent variables mainly socio-economic factors, cultural beliefs and practices and school infrastructure and resources and the dependent variable which is transition of girls. To establish this relationship, a Pearson product-moment correlation coefficient analysis was conducted. The analysis was carried with help of Statistical Package for Social Science (SPSS) version 23
[bookmark: _Toc204267266]DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DISCUSSIONS
[bookmark: _Toc204267270]The study targeted a total of 67 respondents to whom the research instrument administered out of which 57 were successfully filled and returned, representing an overall response rate of 86.1%. According to Babbie and Earl (2009), a response rate above 50% is considered adequate for analysis, while rates exceeding 70% are considered very good. Therefore, the 86.1% response rate obtained in this study was highly satisfactory and provided a reliable basis for data analysis and interpretation.
 Cultural beliefs and practices in transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya.
To assess the influence of cultural factors on girls’ transition from lower to upper primary school in Balambala Sub-county, the study included five statements in the PA Chairpersons’ The responses were summarized using frequencies and percentages and are presented in Table 1.
[bookmark: _Toc204267569]Table 1: Cultural Beliefs and Practices influencing the transition of girls 
	Statement
	SD (1)
	%
	D (2)
	%
	A (3)
	%
	SA (4)
	%

		Cultural beliefs in the community discourage girls from continuing to upper primary education.
	
	



	4
	22.2%
	6
	33.3%
	6
	33.3%
	2
	11.1%

		Early marriage, influenced by cultural practices, interrupts girls' education.
	
	
	
	



	2
	11.1%
	4
	22.2%
	8
	44.4%
	4
	22.2%

		Traditional gender roles lead families to prioritize boys’ education over girls’.
	
	
	
	



	3
	16.7%
	5
	27.8%
	7
	38.9%
	3
	16.7%

		Religious practices in the community influence parents’ decisions on girls’ transition in school.
	
	
	
	



	3
	16.7%
	6
	33.3%
	7
	38.9%
	2
	11.1%

		Nomadic practices in the area disrupt consistent schooling for girls.



	2
	11.1%
	4
	22.2%
	9
	50.0%
	3
	16.7%


Source: Field Data (2025)
The findings from Table 1 indicate that cultural beliefs and practices are perceived as less dominant influences on girls’ transition to upper primary in Balambala Sub-county, particularly when compared to socio-economic barriers. While some cultural practices are still present, their impact appears to be diminishing in the current generation, as reflected in the moderate to low agreement levels across most statements. On the first item, “Cultural beliefs in the community discourage girls from continuing to upper primary,” 44.4% of the respondents agreed or strongly agreed with the statement, while the remaining 55.6% disagreed or strongly disagreed. This distribution reflects a changing perception of education within the community, where long-standing cultural stereotypes against girls’ schooling are gradually being challenged, especially with increased awareness, policy interventions, and religious advocacy that support girls’ rights to education. The issue of early marriage, however, still appears relevant to a majority of respondents. A combined 66.6% agreed or strongly agreed that early marriage, rooted in traditional customs, continues to interfere with girls’ education. While this suggests that early marriage is still a concern, the balanced spread (33.3% disagreement) indicates that such practices are not as widespread as before, possibly due to growing legal enforcement, school-based guidance programs, and community sensitization efforts led by local leaders and NGOs. With regard to traditional gender roles, the responses were also spread across the scale, with 55.6% agreeing or strongly agreeing that boys are prioritized over girls in terms of education, while 44.5% disagreed or strongly disagreed. This balanced view reflects an ongoing cultural shift, where parents are beginning to value girls’ education more than in the past, though some deep-seated gender biases may still persist in certain households, particularly in more conservative segments of the community. The statement on religious practices influencing parental decisions showed that half of the respondents (50%) agreed or strongly agreed, while the other half disagreed or strongly disagreed. This near-equal distribution suggests no dominant consensus, indicating that religious interpretations vary significantly across households. Some families may view formal education as complementary to religious values, while others may still believe in early religious instruction at the expense of secular schooling for girls. Lastly, nomadic practices were seen as relatively more impactful, with 66.7% of PA chairpersons agreeing or strongly agreeing that mobility due to pastoralism disrupts schooling for girls. This is consistent with regional characteristics of Garissa County, where nomadic or semi-nomadic livelihoods still affect school attendance due to periodic movement, especially among pastoralist communities. Nevertheless, the fact that 33.3% did not see nomadism as a major factor suggests that sedentarization or the tendency of families to settle near schools is becoming more common, allowing girls greater school continuity.
The findings from the interviews conducted with School Management Board (SMB) members and teachers provided deeper insights into how cultural beliefs and practices shape the educational trajectories of girls in Balambala Sub-county. These narratives supported and contextualized the quantitative responses obtained through the Likert-scale items administered to PA chairpersons. Members of the School Management Boards acknowledged that early marriages and rigid gender roles remain significant cultural barriers, particularly in more remote areas of the sub-county. According to several respondents, girls are still at risk of being withdrawn from school for early marriages, especially after reaching puberty, a practice deeply rooted in the belief that marriage is a girl’s ultimate achievement. One SMB member remarked, “There are families who believe that once a girl reaches age 12 or 13, she should be prepared for marriage, not school. Education is not seen as useful in that context.” These views echo the 66.6% of PA chairpersons who agreed or strongly agreed in the survey that early marriage, influenced by traditional customs, interrupts girls’ education. However, other SMB members pointed out that such views are slowly changing due to increased awareness campaigns by NGOs, religious leaders, and government authorities. Additionally, the economic lifestyle of the community, primarily pastoralism, was reported to negatively impact school attendance and continuity, especially for girls. When families migrate with livestock in search of water and pasture, children are often taken out of school temporarily or indefinitely. Girls, more so than boys, are tasked with domestic responsibilities such as caring for younger siblings, fetching water, and helping mothers with household chores during these seasonal migrations. An SMB respondent noted, “When the animals move, the whole family moves. The boy might return to school later, but the girl may not. She might be kept at home for chores or married off while away.” This observation aligns with the survey finding that 66.7% of respondents agreed or strongly agreed that nomadic practices disrupt schooling for girls. However, there were also reports that some families are beginning to settle near schools permanently, allowing their daughters to pursue continuous schooling an indication of gradual social transformation.
The issue of school infrastructure and resource availability was also discussed during the SMB interviews. Many members highlighted that the lack of gender-sensitive facilities, such as private sanitation spaces for girls, undermines their comfort and dignity in school. Some schools also lack separate boarding spaces for girls or adequate security, which discourages parents from allowing daughters to attend. These issues, while infrastructural in nature, intersect with cultural fears of girls' exposure to male-dominated environments. As one board member put it, “Even if parents want to send their girls to school, they ask whether there are female teachers, or whether the school has toilets for girls. Without these, they are reluctant.”
Teachers interviewed confirmed the persistence of deeply held traditional and religious beliefs that continue to shape attitudes toward girls’ education. Several teachers noted that in some households, girls are still viewed primarily as future wives and mothers, whose time in school should be limited. One teacher shared, “There are parents who tell us openly, ‘she doesn’t need to know too much; it will make her stubborn or delay her marriage.’ These beliefs are still there in some communities.” Other teachers acknowledged that while resistance exists, the number of parents encouraging girls to stay in school has grown, especially when girls perform well or when schools have visible female role models. These qualitative responses reflect the mixed levels of agreement found in the questionnaire on the role of religious and gender beliefs, where half the PA respondents either agreed or disagreed on the extent to which such beliefs affect girls’ transition.
Teachers also pointed out that some religious interpretations within the community continue to discourage formal secular education for girls, with a few households emphasizing Quranic schooling or early marriage over government education. One teacher said, “In some homes, especially very conservative ones, educating girls beyond a certain age is seen as unnecessary or even dangerous. They prefer to teach them home roles or religious matters only.” However, the same teacher acknowledged the role of enlightened religious leaders who have helped shift narratives by advocating for girls’ rights to education in mosques and community meetings.
The qualitative interviews reinforced the quantitative findings that while cultural and traditional barriers to girls’ education persist in Balambala, they are not universally applied or uniformly strong. There is a gradual shift in community attitudes, driven by awareness, infrastructural improvements, and policy enforcement. Yet, pockets of resistance remain, especially related to early marriage, pastoral mobility, and conservative gender roles. These findings emphasize the need for continuous community-level dialogue, culturally sensitive policy implementation, and gender-responsive school planning to eliminate the remaining cultural obstacles to girls’ full transition from lower to upper primary education. The current study concurs with Nyagah and Luketero (2016), Shariff (2008), and Omuse (2017), who hold that deep-rooted cultural beliefs and practices significantly hinder girls' transition in education. Similar to the findings of these scholars, this study revealed that in Balambala Sub-county, socio-cultural norms—particularly those promoting early marriage, conservative gender roles, and limited aspirations for girls—remain key barriers to their transition from lower to upper primary school. However, the study also notes an emerging shift in community attitudes, partly driven by awareness and policy enforcement, reflecting evolving perspectives on girls' education. This nuanced alignment with earlier findings highlights the persistent yet gradually weakening influence of traditional gender norms on educational access.
[bookmark: _Toc204267272]Transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya
The dependent variable upon which this study was hinged was the transition of girls from lower primary to upper primary in public schools in Balambala Sub-county, Garissa County. The results are in Table 2.
[bookmark: _Toc204267571]Table 2: Transition of girls from lower primary to upper primary
	Statement
	1 (SD)
	%
	2 (D)
	%
	3 (N)
	%
	4 (A)
	%
	5 (SA)
	%

	1. Enrollment rates of girls in upper primary have increased steadily.
	1
	5.6%
	4
	22.2%
	5
	27.8%
	6
	33.3%
	2
	11.1%

	2. Attendance rates of girls in upper primary are consistently high.
	2
	11.1%
	6
	33.3%
	4
	22.2%
	4
	22.2%
	2
	11.1%

	3. More girls are completing lower primary and enrolling in upper primary.
	1
	5.6%
	3
	16.7%
	5
	27.8%
	7
	38.9%
	2
	11.1%

	4. Academic performance of girls improves as they move to upper primary.
	2
	11.1%
	5
	27.8%
	4
	22.2%
	5
	27.8%
	2
	11.1%

	5. Most girls who start lower primary complete upper primary without dropping out.
	3
	16.7%
	5
	27.8%
	3
	16.7%
	5
	27.8%
	2
	11.1%


Source: Field Data (2025)
The data revealed that perceptions of improvement in the transition of girls vary significantly. For example, regarding whether enrollment rates in upper primary have increased, 44.4% of respondents either agreed or strongly agreed, while 27.8% were neutral and another 27.8% disagreed or strongly disagreed. This reflects a modest level of improvement, with some stakeholders observing positive trends and others remaining skeptical, possibly due to localized barriers in certain schools or villages. Concerning attendance, there was more notable skepticism. While 33.3% disagreed and 11.1% strongly disagreed that attendance is consistently high, only 33.3% agreed or strongly agreed. This relatively even distribution of responses, including a significant neutral segment (22.2%), suggests that attendance remains a concern in many areas, likely influenced by factors such as domestic responsibilities, cultural expectations, or recurring absenteeism during dry seasons or family migrations. When evaluating whether more girls are completing lower primary and joining upper primary, there was a relatively positive outlook. Nearly half (50%) of the respondents agreed or strongly agreed with this statement, while only 22.3% disagreed. This suggests that retention beyond the lower primary level is improving, though the 27.8% who remained neutral may indicate that gains are not yet consistent or guaranteed across all zones. On the matter of academic performance, responses again showed diversity. A combined 38.9% agreed or strongly agreed that girls’ academic performance improves as they transition, but 38.9% also disagreed or strongly disagreed, and 22.2% remained neutral. This variation may be linked to classroom-level factors such as teacher preparedness, overcrowding, or the availability of tailored support for girls. Finally, when asked whether most girls complete upper primary once they have started lower primary, the responses were again split. While 38.9% affirmed this positively, another 44.5% expressed doubt by disagreeing or strongly disagreeing. A further 16.7% were neutral. This mixed view indicates that while some schools are able to retain girls through upper primary completion, in other contexts, dropout rates may remain troublingly high possibly due to early marriage, household labor demands, or weak follow-up mechanisms. The findings suggest that transition outcomes for girls are improving in some areas but remain inconsistent across the sub-county. The range of responses shows both progress and persistent challenges, reinforcing the importance of targeted interventions that address the underlying factors impacting girls’ educational progression in Balambala Sub-county.
[bookmark: _Toc185593462][bookmark: _Toc204267273]Inferential Statistics 
This section presents the inferential statistical analysis undertaken to test the study's hypotheses and establish the relationships between independent variables socio-economic factors, cultural beliefs and practices, and school infrastructure and resources and the dependent variable, the transition of girls from lower to upper primary education in Balambala Sub-county, Garissa County. Pearson correlation analysis and multiple regression analysis were employed using SPSS version 23.0.
[bookmark: _Toc185593463][bookmark: _Toc204267274]Correlation Analysis
Correlation analysis was used to determine the strength and direction of the relationship between each of the independent variables and the transition of girls from lower to upper primary. 
The study tested the hypothesis
H0: There is no statistically significant relationship between cultural beliefs and practices and transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya
[bookmark: _Toc185593520]Pearson’s Product Moment Correlation Coefficient (r) was calculated, and the results are presented in Table 3.  
[bookmark: _Toc204267572][bookmark: _Toc185593521]Table 3: Correlation Results
	
	Cultural Beliefs and Practices
	Girls’ Transition to Upper Primary

	Cultural Beliefs and Practices
	Pearson Correlation
	1
	.654**

	
	Sig. (2-tailed)
	
	.000

	
	N
	
	5

	Girls’ Transition to Upper Primary
	Pearson Correlation
	.654**
	1

	
	Sig. (2-tailed)
	
	

	
	N
	
	


[bookmark: _Toc185593466]**. Correlation is significant at the 0.05 level (2-tailed).
The findings indicated statistically significant positive relationships between cultural beliefs and practice and transition of girls from lower to upper primary in Balambala Sub-county s (r = .654, p = .000). The Pearson correlation coefficient for this relationship was r = .654, with a corresponding p-value of .000. Given that the p-value is well below the 0.05 threshold. So, the null hypothesis was rejected. 
The significant positive relationship indicates that communities with more progressive cultural norms and reduced gender biases are more likely to allow and encourage girls to complete their primary education. Conversely, entrenched patriarchal beliefs and early marriage practices hinder girls’ transition. The findings, therefore, suggest that addressing retrogressive cultural expectations is essential for improving educational outcomes for girls in the sub-county.
[bookmark: _Toc204267275]Regression Analysis 
To further investigate the predictive power of the independent variables on the transition of girls to upper primary, a multiple linear regression analysis was conducted. The results were captured in Table 4
[bookmark: _Toc204267573]Table 4: Regression Coefficients
	Model
	Unstandardized Coefficients (B)
	Std. Error
	Standardized Coefficients (Beta)
	t
	Sig.

	(Constant)
	0.326
	0.198
	-
	1.646
	0.107

	Cultural Beliefs and Practices
	0.234
	0.089
	0.276
	2.629
	0.011


a. Dependent Variable: Transition of girls from lower to upper primary
The regression analysis revealed that cultural beliefs and practices had a statistically significant and positive effect on transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya (p=0.011). Specifically, a one-unit increase in positive cultural beliefs and practices resulted in a 0.234 unit improvement in girls’ transition (β = 0.234). 
[bookmark: _Toc204267277]CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc204267280][bookmark: _Toc187848986]Conclusions 
The study further concludes that cultural beliefs and practices had a statistically significant and positive effect on transition of girls from lower primary to upper primary in Balambala Sub-county, Garissa County, Kenya (p=0.011; (β = 0.234; r = .654). The cultural beliefs and practices continue to play a dual role either facilitating or impeding girls’ educational transitions. Harmful traditional practices such as early marriage, gender-biased domestic expectations, and the devaluation of girls' education remain prevalent in certain communities and have a demonstrable negative effect on girls’ progression. However, communities that have embraced more progressive attitudes, partly due to interventions by government and civil society, show increased support for girls' schooling. The positive and statistically significant relationship underscores the need to intensify efforts aimed at changing retrogressive norms. Addressing cultural resistance to girl-child education is not only necessary but urgent if higher transition rates are to be achieved in marginalized areas like Balambala.
[bookmark: _Toc204267281]5.4 Recommendations 
Based on the study's conclusions, it is evident that improving the transition of girls from lower to upper primary education in Balambala Sub- County requires coordinated, targeted, and context-sensitive interventions. These recommends that Government of Kenya and education stakeholders should implement context specific interventions, such as adult literacy initiatives to help improve awareness on the importance of girls’ education. The study recommends the intensification of community sensitization efforts aimed at transforming harmful norms. Engagements should target traditional leaders, religious figures, and male community members to challenge retrogressive practices like early marriage and gendered domestic roles. Culturally embedded resistance to girls’ education can be dismantled through consistent advocacy, legal enforcement, and inclusive dialogues that emphasize the value of education for both boys and girls. Schools and community-based organizations should incorporate gender awareness programs into both formal education and informal community forums, while also ensuring that laws against child marriage and educational neglect are enforced by local authorities. Education stakeholders, health workers, community leaders, and child protection agencies must work together to ensure that girls receive the academic, emotional, and material support needed to transition successfully through primary education.
[bookmark: _Toc204267282]5.5 Recommendations for Further Study 
Further research should explore the implementation, reach, and impact of such interventions to determine their effectiveness and identify gaps that may limit their potential to support girls’ education in marginalized settings like Balambala Sub- County.
Future study could investigate how female teacher presence, mentorship, and gender-sensitive teaching approaches affect girls' confidence, classroom engagement, and progression through school, especially in traditionally conservative communities.
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