


Investigate Facebook as an effective tool for improving the English language proficiency skills of the Higher Secondary level students in Bangladesh.
Abstract:
Facebook is the mostly used social media among students. Though the primary intention of Facebook use among the students is entertainment, this study investigates the impact of Facebook as an educational tool contributing to improving the English language proficiency skills of Higher Secondary level students in Bangladesh. In this study, data were collected through a survey questionnaire consisting of 26 questions among them 23 questions were to analyzed including 3 open-ended questions, and 20 were closed-ended using a Google form. The sample size was 382 selected from a population of 50,000, where the confidence level is 95%, and the margin of error is 5%. A mixed method is used for data analysis. The result indicates that students show a positive attitude, motivation, and confidence towards gaining English language proficiency. This research describes the effects and challenges of using Facebook to enhance English language skills. The study suggests that, when used strategically, Facebook can be a valuable supplemental resource for learning English. The participants come from various Bangladeshi higher secondary level colleges, and these results apply to specific areas. No data were collected from any public or private university, which is this study’s weakness. Further studies can be done in these areas.
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Introduction
English language proficiency is a must for the students of higher secondary level students of Bangladesh to ensure a successful future academic career opportunity in today’s global connective world. Though they get the basic knowledge of English in the formal classroom, but those classes cannot always provide them ample opportunities for the practical use of the earned knowledge (Rahman M. , 2018). Social media platforms like Facebook, with their worldwide popularity and diverse content, can be a practical supplement to formal education (S. Patmanthara, 2019). Among the social media platforms, especially Facebook is selected for the study as it is used by 33 million people (Hossain, 2021). This article examines how effectively Facebook can contribute to the improvement of English language proficiency among Higher Secondary School students in Bangladesh, exploring how Facebook’s contents, interactive features, and global reach can provide students with a reliable platform for enhancing their English language skills focusing reading, writing and communication skills in a more participating and flexible way.
The objective of the article is to examine the usefulness of Facebook as an effective platform for improving the English language proficiency skills of higher secondary level students in Bangladesh.
The research question for the study is 
1. How Facebook can be effectively used as an educational tool to enhance the English language proficiency skills of higher secondary level students in Bangladesh?
Sub-question:
1. How does Facebook’s interactive environment contribute to the development of English language proficiency?
2. What are the challenges of using Facebook as a language learning tool at a higher secondary level?
Research Gap
A number of studies have been done on the utilization of Facebook as an educational tool, especially for language learning in the context of private universities, colleges, and rural areas educational institutions in a particular area in Bangladesh (Hossain, 2021). There is a noticeable gap in the literature regarding the specific impact of Facebook on improving English language proficiency among the students of Bangladesh. 
This research aims to meet the gaps by specifically addressing the effectiveness of Facebook in enhancing English proficiency skills- including reading, writing, and communication of the students of higher secondary level. It will explore the challenges and strategies to effectively incorporate Facebook into formal education to complement traditional language learning methods.
Rationale
The investigation of the effect of Facebook as an educational platform to improve English language proficiency among students of higher secondary level in Bangladesh is important for several reasons. Firstly, Facebook is the most widely used social network site in Bangladesh (Sayeed, 2020) . The majority of the students spent a good number of time on Facebook regularly. As Facebook has the variation of content and wide opportunities to practice English as a medium of communication, it has a very effective potential for the students to enhance their English language skills outside the formal classes (Waheed, 2024). Secondly, in Bangladesh English is taught as a compulsory subject from class one to class twelve, realizing the importance of its language proficiency (Arafat S. M., 2020). The English language proficiency is very crucial for academic success and future careers for students of higher secondary levels. As traditional classrooms cannot always provide sufficient facilities to practice English communication in the classroom (Rahman M. M., 2018), so Facebook can be a substitute for real-world application of the gathered English language knowledge from the classroom and exploring even more by communicating with others using the opportunity of diverse platform like different contents, immediate feedback and so on. 

Literature Review
In recent year the role of digital platforms, specially the social networking site in education has attracted the researchers. In the context of language learning, several studies have shown the effectiveness of social media platform like Facebook in enhancing language proficiency by providing an informal and interactive environment for practice and engagement. The integration of social media specially, Facebook in language learning is a popular topic in present time. The reason behind it is Facebook can be a useful platform for improving English language skills by interaction and communication in the target language by participating in different groups (Blattner, 2009) . Kabilan et al (2010) also explored the potential of Facebook as an English language learning platform by sharing the facilities of interaction, group learning and communication, but the students must give more emphasis on the learning aspect of using Facebook. Researchers show that the interactive opportunities of Facebook help the students to improve their language skills. Yunus et al (2012) shows that the students who are engaged in communication in English, they are more confidence and motivated to use the language. Similarly, receiving immediate feedback can facilitate the students to enhance their learning skills by addressing the mistakes in real time (Blattner G. &amp;., 2012) . For its opportunities to language learning and practicing platform, Facebook can be the supplementary tool to the traditional classes (Hanafiah, 2017) . Facebook can improve the students English writing skills and motivate them using Englash (Rahman A. &amp;., 2024) . In Bangladesh, the use of Facebook among the students is becoming more and more popular in recent time. The primary intention of using it is entertainment while it can be used for educational purposes, especially as a language learning platform (Islam, 2018) . In fact, many students use English in several Facebook contents for different purposes Monisha (2022) wrote in her study that the students use English in Facebook status as they believe it enhances their prestige. According to Ankhi (2019) Bangladeshi students’ sharing English reports with their instructors or teachers enhances their confidence in using English as a medium of communication though they are not intended to improve their language skills rather they aim to mingle with Facebook community. It also shows that the blending of formal class and Facebook can bring a revolution in English language learning platform but the process should be monitored as Facebook has lots of distracting contents too. The students using English in communicating through Facebook learn the target language faster than usual time by motivating them (Rahman M., 2019) . However, the impact of Facebook in learning English is followed by some challenges. As the students take Facebook as a language learning tool in Bangladesh, it sometimes lead them to commit some mistakes like using Bangla term for English words, spelling and imperfect grammar, weakness in phrasing and punctuation (Islam, 2018) . The informal nature of learning in Facebook can encourage the students to use slang language, short form of words (info, coz), spelling mistakes leading them to build a poor writing habit (Mahmud, 2018). Besides, excessive use of Facebook can be addictive and harm their mental health like depression, bipolar-mania (Rahman M. &., 2018).However, the balancing between recreation, knowledge sharing and academic performances can impact positively to the students’ learning process (Rahman S. &., 2021).To conclude, the literature suggests that Facebook can be proved as an effective platform for improving English language proficiency addressing all the four language skills. However, the informal environment often leads them to use inappropriate grammar, spelling mistakes, informal language and distract them. The best utilization of Facebook requires well-monitored and controlled learning strategies. Further research is required to identify the best strategy for language learning for the students of higher secondary level of Bangladesh.
Methodology
This study on ‘To investigate Facebook as an effective tool for improving English language proficiency skills among higher secondary level students in Bangladesh’ will use a mixed-methods approach. This article combines quantitative and qualitative research methods to examine the effectiveness of Facebook in language learning and also the challenges in using Facebook as a language learning platform. The population for the study is the higher secondary level students in Bangladesh which should be 50,000 in number. The participants are the students of class 11 and 12 in Bangladesh. A stratified random sampling method has been used in collecting data from 382 students from all over the country. A survey questionnaire collects data from the respondents via a Google form. The questionnaire contains 26 questions with 06 qualitative, among them 3 questions were about the basic of the students including their name and educational institutions’ name which were not analyzed during study and 20 quantitative type questions. Quantitative type data is analyzed by using SPSS software and quantitative type data is analyzed descriptively.
Ethical consideration is preserved strictly. The respondents have their consent to share their information. The personal data and responses are kept confidential to ensure the participants’ privacy. The participants in this survey are entirely voluntary.
Data Analysis:
1. Quantitative Data Analysis:

The general quantitative data analysis is performed to provide the fullest understanding of how exactly the participants apply Facebook in their specific cases, and the specific use of the application to better their efficiency with the language. This analysis includes descriptive statistics for summarizing some demographic parameters of the participants, cross-tabulations to identify what necessary relationships between some variables are, and correlation analysis to find out what associations are significant for a better understanding of Facebook and English skills.
	Number of students
	382

	Q-1:Age Distribution
	16-18
	19-21
	22-24

	
	347 (90.8%)
	23 (6.0%)
	12 (3.1%)

	Q-3:Gender
	Male
	Female

	
	193 (50.53%)
	189 (49.47%)

	Q-6:Level of Study
	HSC 1st Year
	HSC 2nd Year

	
	187 (48.9%)
	195 (51.1%)


Table-1: Students’ Profile
Age Distribution
The age distribution frequency was divided into three categories: 16-18 years, 19-21 years, and 22-24 years. From the findings, the majority of the respondents were in the 16-18 age bracket at 90.8 percent. The second-highest proportion was the 19-21 years age group at 6 percent, and the least category was 22-24 years, accounting for only 3.1 percent. It implies that this survey captures the opinion of the young generation. 
Gender Distribution

The gender proportion indicates that 193 (50.53 percent) of the respondents were males and 189 (49.47 percent) were females. The proportion is closer to a 50 – 50 ratio, meaning that this research can analyze if the use of Facebook has any effect, either negative or positive, in the improvement of English language proficiency between men’s and women’s experiences since study participants were nearly equivalent proportions.
Level of Study
The proportion level of education indicated that 100 percent of the respondents were higher secondary level. In this section, we were trying to find out how many participants were in the first year and how many participants were in the second year. Out of 382 participants, 48.9 percent of the participants were in the first year and 51.1 percent were in the second year which indicated that the ratio is closer to 50-50.  
Use of Facebook and use of English on Facebook:
	Q-7:Facebook Account ownership
	Yes
	No

	
	382 (100%)
	0 

	Q-8:Length of Facebook use
	Less than 1 Year
	1-2 Years
	3-4 Years
	More than 4 Years

	
	81 (21.2%)
	156 (40.8%)
	111 (8.9%)
	34 (8.9%)

	Q-9:Language Preferences on Facebook
	Bangla
	English

	
	344 (90.1%)
	38 (9.9%)

	Q-10:Frequency of English Language on Facebook
	Always
	Never
	Often
	Rarely
	Sometimes

	
	46(12%)
	15 (3.9%)
	53 (13.8%)
	38 (9.9%)
	230 (60.2%)

	Q-11:Ways of using English:

	Writing Status
	Private message 
	Commenting on posts 
	Conversation

	
	68 (17.8%)
	173 (45.3%)
	116 (30.4%)
	25 (6.5%)

	Q-12:Motivations for using English on Facebook
	Improving English Skills
	Professional Network
	Communicating with friends
	Academic Purposes

	
	106 (27.7%)
	30 (7.9%)
	139 (36.4%)
	107 (28%)

	Q-13:Level of English proficiency
	Beginner
	Intermediate

	
	313 (81.9%)
	69 (18.1%)

	Q-14:Role of Facebook in improving English
	Yes
	No

	
	348 (91.1%)
	34 (8.9%)

	Q-15:Improving Options for English
(348 students answer this question)
	Grammar and Punctuation
	Vocabulary
	Coherence and Cohesion

	Creativity and Expression
	Other

	
	77 (22.1%)
	131 (37.6%)
	50 (14.4%)
	73 (21%)
	17 (4.9%)

	Q-16:Feedback for using English on Facebook
	Yes
	No

	
	287 (75.1%)
	95 (24.9%)

	Q-17:Usefulness of Feedback
	Slightly helpful
	Moderate helpful
	Very helpful
	Extremely helpful

	
	74 (25.8%)
	45 (15.7%)
	105 (36.6%)
	63 (22%)

	Q-18:Participants of feedback
	Friends
	Teachers
	Family
	Others

	
	117 (40.8%)
	91 (31.7%)
	46 (16.0%)
	33 (11.5%)


Table 2:  Use of Facebook and Use of English on Facebook
Facebook account ownership
100 percent of the respondents have a Facebook account. The high percentage of account ownership implies that Facebook is a popular social site in Bangladesh, and most students operate and use it. 
Length of Facebook Use:
When asked about the length of time they have been using Facebook, 40.8% of participants noted they have been using it for 1-2 years, whereas 29.1 percent of learners have been employed with the platform for 3-4 years. Approximately 21.2% of the respondents have been using Facebook for less than a year. Meanwhile, a smaller group (8.9%) reported they have been using Facebook for more than 4 years.
 It is significant to note that a substantial part of the sample has had substantial exposure to the platform at every point, meaning most people have developed familiarity with this technology and presumably know their way around it, including understanding that its use may aid interaction in English.
Language Preferences on Facebook:
Particularly, people were asked whether they primarily used English or Bangla when using Facebook. Notably, some 90.1% of people reported they preferred English, whereas only 9.9% insisted that they preferred Bangla.  
This result highlights a substantial difference in language preferences for using the application.
Frequency of English Language on Facebook:
On the other hand, the number of times people use or apply the English language in their posts or comments on Facebook appears to vary. Particularly, only 10.2 %  and 12.8 % of people reported they would “always” and “often’’ use the English language on Facebook, whereas 9.2% and 3.1% of the sample reported they “rarely” and “never” did, respectively. Dissimilarly, as much as 64.7 % of participants suggested that they “sometimes” use English either in chatting or commenting or during conversation while using the platform. 
In this light, it might appear that while the people in the sample somewhat recognize the potential of the platform for practicing the foreign language, a substantial part of it is not making good use of this technology. However, a myriad of reasons may be behind these results, varying from a lack of confidence to fear of criticism or habitual preference for the native language.
Ways of using English:
In this part, the respondents were asked about their ways of using English on Facebook. Surprisingly 45.3% of respondents reported that they use English for writing private messages which suggests a need for written communication in personal or professional interactions. The second most used with 34.4 % of users involved Commenting on posts which indicates active engagement on Facebook. Writing status is the lowest percentage, representing 17.8% of usage which may include sharing personal news or updates on social media. 6.5% of the participants were told that they had been using it for conversation purposes.
Motivations for using English on Facebook: 
When asked about their motivation for using English on Facebook, 27.7% of respondents expressed that they use English on Facebook to improve their English Skills. A smaller group, accounting for 7.9% of the participants indicated that professional networks (like online businesses, and free launching) were one of the main motivations for using English. A significant portion which was 36.4 % of the participants stated that they have been using Facebook to communicate with friends. Moreover, 28% of the participants expressed that they have used this for academic purposes.
Level of English proficiency:
In this question, the respondents were asked about their level of English proficiency. There were two categories: beginner and intermediate 81.9% of the respondents identified as themselves as beginner level which indicated a relatively low level of English proficiency. On the other hand, 18.1% of the participants classified themselves as intermediate level which indicated that a limited number of participants have reached a high level of English proficiency. 
Role of Facebook in improving English:
They were asked whether the use of Facebook has any role in improving their English skills. The majority of the respondents expressed a positive attitude regarding this which is 91.1% while the rest of the participants which is 8.9% showed their negative approach. 
From this part, it can be said that Facebook has a changeable impact on improving English language skills.
Improving Options for English
Those who answered yes (91.1% or 348 out of 382) to the above questions were asked which subjects in English they were improving on. Results revealed that vocabulary was the most commonly reported area of ​​improvement with 37.6 %. Participants showed positive attitudes towards grammar and punctuation and creativity and expression, which were measured respectively by 22.1% and 21%. Coherence and cohesion were mentioned by 14.4% of participants, which can be considered a moderate area of ​​improvement. Only a small group, accounting for 4.9% noted other areas of improvement. From this result, it is seen that Vocabulary is mentioned as the area with the most improvement.
Feedback for using English on Facebook:
Participants were asked whether they received any feedback as a result of using English on Facebook. Among them, 75.1% said that they receive feedback, while 24.9% said they do not receive any feedback.
Helpfulness of feedback:
When they were asked how beneficial the feedback they receive is for them. Participants mentioned that the feedback was very helpful and was is 36.6% while 22% mentioned it as extremely helpful. 15.7% of the participants said that they received moderate benefits from the feedback. On the other hand, 20% stated that they gain slightly benefits from the feedback.
Participants of feedback:
In this section, they were asked from whom they get feedback when using English on Facebook, participants responded that the majority 117 (40.8%) receive feedback from friends. Additionally, 91 (31.7%) of the respondents receive feedback from teachers, and 46 16.0% receive feedback from family. Moreover, 11.5% reported receiving feedback from other sources. This indicates that friends play the most important role in providing feedback, which could significantly contribute to improving their English skills.
Challenges, impact, and recommendations for using English on Facebook:
	Q-20: Challenges of Facebook Use
	Lack of Vocabulary
	Fear of making Mistakes
	Negative feedback or criticism
	Grammar issue
	Others

	
	78(20.4%)
	122 (31.9%)
	35 (9.2%)
	116(30.4%)
	31 (8.1%)

	Q-22:Comfortable of using English on Facebook
	Yes
	No
	Sometimes

	
	168 (44%)
	61 (16%)
	153 (40.1%)

	Q-23:Response of friends and family for using English on Facebook
	Positive 
	Neutral 
	Negative

	
	248 (64.9%)
	120(31.4%)
	14 (3.7%)

	Q-24:Satisfaction with using English on Facebook: 

	Very Satisfied
	Satisfied
	Neutral
	Dissatisfied
	Very Dissatisfied

	
	75 (19.6%)
	193 (50.5%)
	93(24.3%)
	11 (2.9%)
	10(2.6%)

	Q-25:Recommendations for using English on Facebook
	Yes
	No

	
	334(87.4%)
	48 (12.6%)


Table 3: Challenges, impact, and recommendations for using English on Facebook

Challenges of using English on Facebook:
Participants were asked what kind of problems they face when using English on Facebook. They mentioned that the biggest challenge is the fear of committing mistakes and grammar issues, with 31.9% and 30.4%, respectively. Another major problem they face is a lack of vocabulary, which accounts for 20.4%. Additionally, 9.2% of the participants reported that they have been facing difficulties with negative feedback or criticism.  They also mentioned that they have been facing challenges related to other issues which are 8.1%.
Comfortable of using English on Facebook
Participants were asked whether they felt comfortable using English on Facebook. 44% of participants said they feel comfortable for using English on Facebook. Surprisingly, 40.1% mentioned that they sometimes feel comfortable. However, 16% said they do not feel any benefit or comfort using English on Facebook.
Response of friends and family for using English on Facebook:
Participants were asked what kind of response they received from friends and family regarding their use of English on Facebook. They mentioned that 64.9% of them received positive responses from friends and family. Additionally, 31.1% received neutral reactions. However, 3.7% of the participants that hey received negative responses from family and friends about using English on Facebook.
Satisfaction with using English on Facebook: 
Participants were asked how satisfied they were with using English on Facebook. 19.6% said that they are very satisfied, and 50.5% are simply satisfied. Additionally, 24.3% of participants were neutral. On the other hand, around 5% combined (2.9+2.6) were dissatisfied and very dissatisfied respectively with using English on Facebook. This shows that a large number of participants are satisfied with using English on Facebook.
Recommendations for using English on Facebook:
When asked if participants would recommend using English on Facebook to others, 87.4% of participants were willing to recommend it, while 13% were not. This indicates that Facebook can play an important role in improving English skills.

Cross-tabulation Analysis:
Cross-tabulation analysis reveals relationships between demographic variables, such as gender, study level, using years of English, ways of using English, and the frequency of English writing on Facebook. Correlation analysis is used to determine relationships between other variables, such as English proficiency, feedback, and perceived improvement in writing skills.
Gender and Frequency of English Writing:

	

	

	
	Frequency of English Writing
	

	
	Always
	Never
	Often
	Rarely
	Sometimes
	Total

	Gender
	

	Male
	25
	6
	29
	17
	116
	193

	
	
	Female
	21
	9
	24
	21
	114
	189

	total
	
	46
	15
	53
	38
	230
	382


Table:-04: Gender and Frequency of English Writing Cross-tabulation

The cross-tabulation of gender and the frequency of English writing demonstrates a clear difference between male and female participants. Males tend to write in this language more often than females, as around 27.9 percent of males write in English “often” or “always.” At the same time, this proportion for females is around 23.8 percent. Furthermore, only around 11.9 % of males write in English “rarely” or “never,” while females are around 15.8%. 
This data indicates that either males are more proficient in writing English or are less afraid to use a foreign language in a semi-public, informal context.
Gender and Using Years of English:

	
	Using Years of English
	

	
	
	Less than 1 Year
	1-2 years
	
	3-4 years
	More than 4 years
	Total

	Gender
	

	Male
	39
	79
	
	56
	19
	193

	
	
	Female
	42
	77
	
	55
	15
	189

	Total
	
	81
	156
	
	111
	34
	382


Table 5: Gender and Using Years of English   Cross-tabulation

The relationship between the duration of using English and gender is shown in this cross- tabulation with the distribution of respondents across different usage categories (Less than 1 Year, 1-2 Years, 3-4 Years, More than 4 Years) and their gender (Male, Female).
With a slight increase in the 1–2 years and 3–4 years groups, there is an equal distribution between different categories as per this table. The total number of male and female respondents is almost equal which can be considered as a balanced sample.  There's a slight difference in the less than 1 Year Category, with more males in this category whereas both genders have similar distributions in the 1-2 years category. Again a light difference is seen in the 2-4 years group with more males. There is a noticeable difference in the category of More than 4 years with more males. 
It can be seen from here that males use English on Facebook more than females.
Frequency of English Writing and Ways of Using English: 
	
	Ways of using English
	

	
	Writing Status
	Private Message
	Commenting on Posts
	Conversation
	Total

	Frequency of English Writing
	Always
	7
	23
	11
	5
	46

	
	Never
	3
	4
	6
	2
	15

	
	Often
	16
	22
	13
	2
	53

	
	Rarely
	6
	16
	13
	3
	38

	
	Sometimes
	36
	108
	73
	13
	230

	Total
	
	68
	173
	116
	25
	382


Table 6: Frequency of English Writing and Ways of Using English

This table shows the frequency of English writing on Facebook with the ways of using English on Facebook. In the "Always" category of frequency of English writing, among those who always write in English, private messaging is the highest way of using English, whereas conversation is the lowest. In the "Never" category, commenting on posts is the most frequent activity, although respondents mainly skipped all categories. In the "Rarely" category, private messaging is the highest, followed by commenting on posts, with conversation being the lowest. In the "Sometimes" category, there is high engagement across all activities, with the highest being private messaging and commenting on posts, while conversation is the lowest. 
From this, it is clear that private messaging is the most frequent way of using English among the writing frequency categories. Another popular way of using English is commenting on posts, especially among those who use English "Sometimes" and "Often." Conversation is the least common way of using English. This table shows that the students are more interesting in using English during writing messages. They are more comfortable in writing rather than talking. 

Using Years of English and Frequency of English Writing: 


	
	Frequency of English Writing
	Total

	
	Always
	Never
	Often
	Rarely
	Sometimes
	

	Using Years of Facebook
	Less than 1 Year
	6
	4
	17
	6
	48
	81

	
	1-2 years
	20
	4
	18
	17
	97
	156

	
	3-4 years
	13
	4
	13
	13
	68
	111

	
	More than 4 years
	7
	3
	5
	2
	17
	34

	Total
	
	46
	15
	53
	35
	230
	382


Table 7: Using Years of English and Frequency of English Writing
Here, the cross-tabulation presents the frequency of English writing among Facebook users based on their duration of using Facebook. Among all the groups here, "Sometimes” is the most frequently used, indicating that participants sometimes use English on Facebook. ‘Never and Rare’ are the least frequent responses here, which means that a small number never write anything or write Rare on Facebook. In the "Less than 1 year" category, most participants write in English "Sometimes," with a few writing "Always" and "Never." In the "1-2 years" category, a significant portion writes in English "Sometimes," but a notable number writes "Always" in this group. In the "3-4 years" category, similar to the "1-2 years" category, participants mostly write in English "Sometimes," with a few also writing "Always." In the "More than 4 years" category, there are fewer participants, but the "Sometimes" trend is still the most common. From this, it is clear that participants mostly write in English "Sometimes" on Facebook. As English usage increases, the frequency of "Always" and "Often" slightly increases as well. 
Overall, the table shows that while all groups have a preference for writing English "sometimes", the longer a user stays on Facebook, the more likely they are to use English consistently, although this trend is not strong.
2. Qualitative Data Analysis:
The thematic analysis of the open-ended questions included in the summary report provides valuable insights into Facebook users’ personal experiences, perceptions, and challenges regarding using Facebook to enhance their English writing skills. The key themes that can be identified from the qualitative data are as follows.
A. Most Important Feedback: (Q-19)
In this section, the participant discusses whose opinions hold the most significance among those from whom they receive feedback.
Feedback of Teacher:

Teachers typically provide feedback that is skill-based and focuses on intellectual or academic development. Their insight is usually based on expertise and professional knowledge. For academic or professional growth, teacher feedback may be most relevant. Participants considered teachers' feedback as important. A large part of their feedback came from teachers. One of the participants said, “My teachers always inspire me to improve my English skills. From this, it is understood that feedback from teachers is very important.
Friends' Feedback:

Friends typically provide feedback that is more social, based on shared experiences or informal observations. Their feedback is often encouraging and direct, helping to improve understanding. Participants noted that input from friends was very important for using English on Facebook. Friends can teach them many valuable English language skills.

Family Member Feedback
Based on a lengthy history of interactions, family members often provide very personal feedback. This feedback is typically given with genuine concern and emotional engagement. Family feedback plays a crucial role in shaping one's identity, values, and emotional development.
Participants rated family members as one of the most important sources of feedback they receive regarding their use of English on Facebook. They mentioned receiving insights from various family members, including siblings, parents, and relatives, which helps them improve their English skills. One participant noted, "My brother gives me advice on how to write English statuses on Facebook. This inspires me significantly."
To sum up, the importance of feedback sources may vary depending on an individual's goals. Teacher feedback is perhaps the most vital for intellectual development. Input from friends tends to be more important for social development, while family feedback is crucial for emotional resilience.
B. Challenges: (Q-21)
Lack of vocabulary: 
Lack of vocabulary is one of the most common challenges noted in the qualitative data. Many participants report that they “struggle to find the right words” when writing in English, which prevents them from fully expressing their thoughts or participating in meaningful online discussions. This problem is common for learners with beginner or intermediate proficiency in English who feel that the restricted number of words they can use in English becomes the primary barrier. For example, one of the participants notes, “I know what I want to say, but I don’t know the English words for it. I prefer writing in my first language”. This experience is quite typical for many English learners, whose lack of vocabulary is one of the principal barriers to using English on social media.
Fear of making mistakes:
Fear of making mistakes is another prevalent theme that can be identified in the qualitative data. Many participants are concerned that they may make grammatical or spelling errors in their English posts. They also associate making mistakes with the risk of being judged by others. For example, one of the participants writes, “I don’t want to write in English because I was afraid to make a lot of mistakes, and people will laugh at me”. On the whole, the fear of making mistakes significantly impacts students’ willingness to use English more often and practice their English writing on Facebook and similar social media platforms.
First, on the fear of making mistakes, several participants reported that they received negative feedback from friends and families on Facebook when they tried to write in English. Instead of being constructive, the feedback or criticism was discouraging and made the participants not to practice their English. One of the participants said, “When I posted something in English, my friends made fun of me because I made some grammar mistakes. I felt bad and stopped writing in English”. The experience shows that it is necessary to provide positive and constructive feedback since the students have varying levels of confidence to post anything in a foreign language and may already feel scared or apprehensive about their mistakes.
Issues related to grammar: 
Several participants reported that English grammar was a significant challenge in writing in English. Subsequently, complicated grammatical rules, fear of not knowing the right sentence structure, coupled with lack of feedback on how to correct their grammar made the students use the English language less and less on Facebook. One of the participants stated, “Grammar is the hardest part for me. I never know if I’m using the right tense or if my sentences make sense”. Also, issues related to grammar tend to be similar for other students taking the same course, and therefore more teaching or guidance support would be needed to help students master the grammar rules.
It is worth noting that despite all the problems, in general, many students feel much more comfortable using Facebook in English than in other areas such as academic writing or email. The thing is that the informal and conversational pajamas of Facebook have made students much more relaxed. This means that students can use English not following their “ideal standards”. At the same time, despite the more relaxed atmosphere on Facebook, it does not allow students to become confident in their ability to speak in English. As one of my participants noted, “Facebook is more relaxed because it’s not important, and I feel more comfortable because I can use English informally. But at the same time, I don’t use it often, because I’m not confident”. Thus, the degree of readiness of social networks to be used as a means of learning a language is largely determined not only by the comfort of fraternization but also by the degree of confidence in which students use them.
C. Suggestions form the students for Activities to Enhance English Proficiency: (Q-26)
Based on participant feedback, engagement in various activities on Facebook can be beneficial for improving English skills. These activities include reading English content, interacting with English-speaking friends, and connecting with native English speakers. Participants noted that following English pages and groups create a more natural and interactive learning environment compared to traditional methods. This exposure allows users to observe authentic language usage, making the learning process more accessible and effective.

Advantages of Following English Pages and Groups:
Participants suggested that by following various English pages and groups, individuals can acquire new vocabulary, explore grammar topics, and gain insights into English culture, all of which are beneficial for improving their English skills.
Suggestions for Writing in English:
Participants recommended sharing status updates in English, using English for comments, and communicating in English through private messages and conversations. All of these practices can help enhance English proficiency.
Suggestions for consuming English language Skills:
They suggested watching a variety of educational English videos, films, Reels, and other related content. They believe that these activities will significantly enhance English language skills.
Findings and Recommendations:
Findings:
The findings from both the quantitative and qualitative analyses provide a holistic view of how Facebook can be used as a tool for improving English proficiency, as well as the challenges that prevent students from fully utilizing the platform for language learning.
1. Facebook as a Tool for Learning English:
The data suggests that Facebook has the potential to be an effective tool for improving English language skills, particularly in areas such as vocabulary and grammar. Participants who frequently engage with the platform in English reported noticeable improvements in these areas. However, only a small percentage of participants use English consistently on Facebook, indicating that while the platform offers potential, many students are not taking full advantage of it.
2. Inconsistent Usage Patterns:
A significant proportion of participants (12.3%) reported that they rarely or never use English on Facebook, despite recognizing its potential as a language learning tool. This inconsistency in usage patterns suggests that while participants may understand the value of using Facebook to practice English, various barriers prevent them from doing so regularly. These barriers may include a lack of confidence, fear of making mistakes, or simply preferring to use their native language for convenience and comfort.
3. Gender Differences:
A notable gender difference emerged from the data, with male participants being more likely to write in English on Facebook compared to female participants in the Higher Secondary School level. This finding suggests that males may have greater confidence in their English writing abilities or may feel less apprehensive about using a second language in a public forum. In contrast, female participants were more likely to report that they rarely or never use English on Facebook, which could be attributed to social or cultural factors that influence their language use and confidence levels.
4. Feedback’s Role in Improvement:
Feedback plays a critical role in improving participants’ English language skills. Participants who received constructive feedback on their use of English in Facebook in form of writing and conversation, particularly those with higher proficiency levels, found it helpful in improving their skills. However, the absence of regular or constructive feedback limited many participants' opportunities for growth. For those with lower proficiency levels, feedback often felt insufficient or difficult to apply, suggesting a need for more tailored, supportive feedback mechanisms.
5. Challenges in using English:
The analysis revealed several challenges that participants face when writing in English on Facebook. These challenges include a lack of vocabulary, fear of making mistakes, negative feedback from peers, and difficulties with English grammar. These obstacles hinder many participants from using English more frequently, limiting their ability to improve their language skills through informal practice on the platform.

Challenges Identified:
After completing the data analysis, several of the key problems that prevented the participants from using Facebook to its fullest and, thereby, improving their English writing skills were identified. These issues should be addressed for the students to start using the tool more effectively.
1. Lack of vocabulary:
A large number of the interviewed participants stated that they did not know how to say what they wanted to say in English. Lacking a verbal means of expressing their ideas and emotions, the students have decided to stop using English for writing altogether to avoid feeling inadequate and insecure. Supporting students in extending their vocabulary appears to be one of the primary areas where efforts should be made to help learners’ progress and better use informal language on Facebook.
2. Being afraid of making mistakes:
One of the participants’ major fears about writing in English was that they would be ridiculed or ostracized for making grammar or spelling errors. The lack of communication in English puts the students at risk of never taking the necessary risk for using a foreign language and, therefore, improving their English skills. To avoid this development, it is crucial to create a supportive learning environment.
3. Negative feedback:
In some cases, after attempting to write in English, the participants received a negative reaction from friends and family members, instead of feeling supported in their efforts. As a result, many inexperienced writers decided not to use English for writing at all. Negative feedback, in general, has a great potential of destroying concentrations and motivation, so the students would be likely to abandon using English for writing on social media, in particular, if these negative comments continued.
4. Grammar problems:
Some of the participants mentioned that they had problems with grammar. They were not sure what the correct word order was and lacked competence in variety. Unfortunately, learners do not receive any feedback regarding their correct sentence writing. They are left to their own devices, not knowing where to start and how to break up the complex grammar structures to be better understood. As a result, the students are discouraged from using English more often, as they do not know how to improve their writing.
5. Lack of Confidence:
Originally, the participants did not feel that they could write in English simply because they did not feel confident enough. Apart from the pressure to write formally, as it is often the case within the confines of an email or an academic role, on Facebook, the formality of the written language is expected to be lower. Therefore, when asked what prevented the participants from not using English on Facebook more, the learners noted lacking the confidence to do so even in this relatively low-pressure context. There are issues deeper than getting rid of the restraint that should be addressed in the initial section.
Recommendations:
On the basis of the findings and challenges outlined in the data analysis, a number of recommendations can be produced to make Facebook a more successful tool with regard to English writing improvement. The recommendations will primarily address the barriers that students encounter in their practice and ways for instructors to offer assistance and foster confidence.
1. Participation in English on a Regular Basis:
One of the key steps towards improving one’s English writing ability is consistent practice. To that end, educational institutions and language instructors should encourage their students to use English language purposively on their Facebook accounts regularly. The approach in question should imply a series of goals to be set by students on a weekly basis; e.g., the students will have to write at least 5 posts and 15 comments in English. As a result, students will receive more opportunities for informal practice of the target language. The language curriculum for the social media group learners will feature a number of Facebook activities that students will have to engage in. The activities in question will include status updates, responses to posts and comments made by other members of the group, etc.
2. Development of the System for Providing and Receiving Positive Feedback:
When helping students to improve their command of the English language, one has to keep in mind the importance of feedback. Although it is crucial to provide students with immediate feedback when they exercise their command of the language, it is just as important to make sure that the criticism is provided in the most non-offending form; instead of telling students that their English is bad, it is important to point at the mistakes and offer ways to correct them. The students should realize that making mistakes is an integral part of the learning process. Creating a system where feedback on Facebook English writing is best should be an organized process taking place in a classroom or a virtual group.
3. A program for the improvement of vocabulary:
The main reason why some students do not use the resources on Facebook is that they have a limited vocabulary and perceive many challenges when selecting the appropriate words in English. To overcome the existing gap, educational institutions can introduce specific programs or workshops to increase the number of words that can be actively used by those learners who have problems with word choice in English. Simultaneously, such programs can be combined with the use of social media as a method of English learning. In this case, students will have an opportunity to use new vocabulary immediately and post or comment in English. Furthermore, students can be encouraged to use different English vocabulary apps or tools where new words are obtained following a certain frequency.
4. The Fear of Making Mistakes
Teachers and peers contribute to the effectiveness of creating a supportive and safe environment for practicing English on Facebook. Such a learning culture should promote the idea that through a mistake, a person learns. Thus, if students make errors while posting or commenting, they should not be afraid to hear criticism from those who may disagree with the used vocabulary. Teachers should inform the learners that making a mistake is only a part of the learning process, and with time, their English will get better. Meanwhile, social media groups, whose members are English learners may help students find comfort in either posting on Facebook or reading others’ posts.
5. Facebook as a Resource for Formal and Informal Language Learning
Since many participants mentioned grammar problems as one of the biggest problems, the educational programs should focus on providing the students with adequate grammar support. This can be achieved with the help of grammar workshops or online tutorials, or even through using grammar correction tools online which correct a student’s grammar as he or she writes a post, and then a comment. Another possible advancement is the use of grammar exercises which deal with the most common mistakes students make when writing in English on social media. All these improvements can help students feel more secure and less doubtful about their ability to write in English without making any mistakes.
Conclusion
This analysis focuses on the Facebook application as an informal learning tool designed to maximize higher secondary students’ qualifications. The research problem is associated with the fact that students who possess the potential to use the platform for practicing their linguistic competence cannot do so as a result of emerging barriers such as vocabulary, students’ fear of making mistakes, fear of getting negative feedback, and problems with grammar. As the results of the research will show, students might use the tool if The Facebook application were more supportive in terms of feedback provision or could be improved if, in complex with each other, they could get an enhanced linguistic environment. The primary stakeholders in the research include both, students, who should not be overloaded with information and use the language efficiently, and the educational organizations, as they will help the students to develop a sufficient level of skills required for the shared action.

In conclusion, Facebook holds significant promise as a tool for enhancing English writing skills, but its effectiveness depends on how well students are supported in overcoming the challenges they face. With targeted interventions and a focus on creating a positive learning environment, Facebook can become a valuable resource for language learners seeking to improve their English writing proficiency in both formal and informal settings.
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Appendix 1
Questionnaire
Dear Students,
This survey questionnaire aims to explore the effectiveness of Facebook as an English language learning tool. Your responses and identity will remain confidential. Please, go through all the questions. Thank you for your time.
Wishes
Mst. Ummehani Akter 
&
Khan Mohammad Morshed
Please, select one option.
Section-1: Students’ Profile:
1. Age
a. 16-18
b. 19-21
c. 22-24
2. Name (Optional):_____________________________________-
3. Gender 
a. Male
b. Female
4. Name of District (optional):________________________________________
5. Name of Educational Institution (Optional):_______________________________
6. Level of Study: 
a. Higher Secondary First-Year
b. Higher Secondary Second Year
c. 
Section 2: Students’ Use of Facebook and Use of English on Facebook

7. Do you have a Facebook Account?
a. Yes
b. No
     8. How long have you been using Facebook?
          a. Less than 1 year
	b. 1-2 years
	c. 2-3 years
	d. 3-4 years
	e. More than 4 years
    9. Which language do you prefer while using Facebook?  
	a. Bangla
	b. English
   10. How often do you write posts or comments in English on Facebook?
	a. Never
	b. Rarely
	c. Sometimes
	d. Often
	e. Always
   11. Ways of using English on Facebook?
	a. Writing Status
	b. Commenting on other's posts
	c. Private message
	d. Conversation 
 12. Motivations for using English on Facebook?
	a. To improve English skills
	b. Academic purposes
	c. To communicate with friends
	d. Professional networking
13. How would you rate your English writing proficiency level? 
a. Beginner
b. Intermediate

14. Do you think using English on Facebook has improved your English language skills? 
	a. Yes
	b. No
15. If yes, which side of your writing has been improved? 
	a. Grammar and punctuation
	b. Vocabulary
	c. Coherence and cohesion
	d. Creativity and expression
            e. Others
16. Have you received feedback on your English writing on Facebook? 
	a. Yes
	b. No
17. If yes, how helpful was the feedback in improving your writing skills? 
	a. Slightly helpful
	b. Moderate helpful
	c. Very helpful
	d. Extremely helpful
18. Who gave you this feedback? 
	a. Friends
	b. Teachers
	c. Family members
            d. Others
19. Whose feedback is the most effective in improving English skills?

Section 4: Challenges and Recommendations 
20. What challenges do you face when writing English on Facebook? 
	a. Fear of making mistakes
	b. Lack of vocabulary
	c. Grammar issue	
	d. Negative feedback or criticism
21. Can you describe a specific experience when you faced a challenge while writing in English on Facebook?

22. Do you feel more comfortable writing in English on Facebook compared to other platforms (e.g. academic writing, emails)? 
	a. Yes
	b. No


23. Response of friends and family to your use of English on Facebook.
       a. Positive
       b. Negative
       c. Neutral
24. Overall, how satisfied are you with using English on Facebook to improve your English skills?
· Very satisfied
· Satisfied
· Neutral
· Dissatisfied
· Very dissatisfied

25. Would you recommend using English Facebook to improve English skills for other students?
· Yes
· No
26. What suggestions do you have for other students who want to use Facebook to improve their English skills?




 






 






	

	




