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[bookmark: _bookmark2][bookmark: _Toc203315790]ABSTRACT
[bookmark: _Hlk203220930]The purpose of this study was to investigate stakeholders’ perceptions and implementation of Competency Based Education in junior schools in Garissa township sub county. The research was guided by the Social Constructivism Theory as the main theory and the Human Capital Theory as the supplementary theory. The positivism paradigm and descriptive research design were adopted. The target population included 4 CSOs, 22 heads of institutions and 125 teachers from 22 junior schools in Garissa Township Sub- County, totaling 151 participants. A census approach was used. Data were collected using questionnaires and interview guides. Quantitative data were analyzed using descriptive and inferential statistics, including Pearson correlation and regression analysis techniques. Data from interviews were analyzed verbatim. Results indicated a weak and significant correlation (r=0.399, p=0.000) between stakeholders’ perceptions and implementation of Competency Based Education. The study concludes that there is a significant and positive effect of stakeholders’ perceptions and implementation of Competency Based Education. The study recommends that the Ministry of Education and school Boards of Management should allocate and equitably distribute financial resources across all junior schools. The TSC, in collaboration with the KICD, should standardize teacher training programs and ensure their regular delivery across all regions. School leaders, including principals and heads of departments, should strengthen internal quality assurance structures to enhance CBE implementation. The Ministry of Education and TSC should expand access to professional development programs.  
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[bookmark: _bookmark6][bookmark: _Toc203315795]INTRODUCTION
Background to the study
Implementation of Competency Based Education (CBE) remains a topic of concern for professionals and academics around the world (Assey, 2022). CBE allows students to develop a worldwide outlook, promoting advancement in areas like good governance, utilizing technology, healthcare, protecting the environment and improving agriculture (Doe, 2020). It makes it easier to showcase acquired abilities, including key skills, knowledge, talents, values and attitudes. The challenge is how to obtain the skills as it requires a solid link between the material covered in the study and the learning tasks involved (Smith, 2023). So, as the heads of their respective schools, headteachers aid establish and maintain a conducive learning environment (Day & Sammons, 2016). Notably, CBE emphasizes the demonstration of competencies, which include essential skills, knowledge, attitudes and values. Effective management of CBE relies on aligning study content with learning activities (Kathenya & Kiptum, 2022). Ndihokubwayo et al. (2019) suggest ongoing training for teachers, while Assey, et al (2022) emphasizes establishing ICT facilities in schools for enhancing educational programs for principals and teachers in pedagogical leadership is crucial. Kilonzo et al. (2023) advocates for stakeholders’ involvement in acquisition of adequate learning materials, improved infrastructure, increased staffing and further training for preschool educators. Raising parental awareness and providing additional funding for schools are essential to ensure CBE's successful implementation.

In the USA, implementing CBE was difficult due to the nation's efforts to match educational programs with current social and economic needs (Birdman, Redman & Lang, 2021). According to Ndimbo and Kessy (2023), successful program transformation in sub-Saharan African countries depends on key factors, particularly principals' preparedness and competence in managing school budgets. Kenya has introduced several education reforms to address systemic challenges and align its system with global trends, particularly through the CBE, which seeks to equip learners with practical skills and support the country’s Vision 2030 goals (Kimosop, 2019). However, the implementation of CBE in junior schools has faced persistent challenges despite government efforts to replace the 8-4-4 system. Stakeholder perceptions on the curriculum implementation is key (Jonyo & Jonyo ,2019; Akomaning, Voogt, & Pieters, J2011). Negative or uncertain stakeholder perceptions, particularly around leadership, administrative capacity and readiness, have therefore emerged as significant barriers to effective implementation (Nkya ,2021). It is therefore important to determine the stakeholders’ perceptions and implementation of CBE.

[bookmark: _bookmark7][bookmark: _Toc203315796]Statement of the Problem
Implementing the CBE in junior schools presents significant challenges for headteachers transitioning from the 8-4-4 system. The study aims to reveal the complexities faced by heads of institutions, including resistance from stakeholders. Moreover, headteachers' heavy workloads exacerbate supervision challenges, while lack of training and abrupt policy changes create uncertainty, hindering effective planning (Kimosop, 2019). The resistance to change from teachers and parents accustomed to the previous system further complicates implementation. Understanding the specific difficulties faced by headteachers and identifying strategies to mitigate these barriers is crucial for successful CBE implementation. If not addressed CBE's potential benefits for learners may not be realized, as the responsibilities of maintaining educational quality increasingly fall on the shoulders of headteachers dealing with many challenges. 
[bookmark: _bookmark8][bookmark: _Toc203315797]Objective of the Study
The objective of this study was to assess the effects of stakeholders’ perceptions on implementation of CBE in Junior Schools in Garissa township sub county
Hypothesis
H01: There is no statistically significant effect of stakeholders’ perceptions on implementation of CBE in Junior Schools in Garissa township sub county
[bookmark: _bookmark9][bookmark: _bookmark13][bookmark: _Toc203315801]LITERATURE REVIEW
Theoretical Framework
The human capital theory, introduced by Becker and Rosen in 1962 and 1976, suggests that each individual possesses a unique set of skills or talents that can be enhanced or expanded through educational and training endeavors (Wuttaphan, 2017). Investing in education is putting your money into human capital, which holds equal or even greater value than physical capital. Consequently, effective educational establishments begin preparing children at an early age, adapt to evolving circumstances and utilize data to enhance teaching and enforce accountability (Wuttaphan, 2017). Human Capital Theory assumes that investment in skills and knowledge directly translates to economic returns, overlooking structural barriers like discrimination and unequal opportunities. While social, economic and institutional variables certainly play a role in determining labour market outcomes, the theory places too much emphasis on individual agency. This theory also presumes a linear relationship between education and earnings, ignoring cases where overeducation or skill mismatches lead to underemployment. Additionally, it treats human capital as a purely economic resource, failing to account for broader human and social development aspects beyond market productivity. The education system develops learners' competencies, critical thinking and practical skills vital for personal and national growth. Stakeholders, including teachers, parents and policymakers, significantly impact the effectiveness of CBE implementation (Wuttaphan, 2017). Their perceptions influence resource allocation, teacher readiness and learner involvement, allowing for an evaluation of whether CBE achieves its intended human capital outcomes and fosters productive skills in learners (Powell, 2008).
 
Empirical review

Empirical studies have increasingly focused on the role of stakeholders’ perceptions in the successful implementation of Competency-Based Education (CBE). Stakeholders play a pivotal role in shaping how educational reforms are received and enacted within learning institutions. Benson and Njuguna (2023) examined the influence of supervision on adoption of CBE in ECD centres in Meru Central Sub-County. Utilizing Lewin's Theory of Planned Change, the study included a Curriculum Support Officer, 256 ECD teachers and 84 principals selected through stratified and random sampling. Data were gathered using surveys, interviews and observational tools. Analysis of qualitative and quantitative data revealed that active principal monitoring positively influenced CBE implementation, with teachers expressing favorable views.  On the other hand, Anyango et al. (2020) investigated how public primary schools in Kisumu East Sub-County benefited from CBE after consulting with stakeholders. Using a descriptive research design, the study sampled 1242 participants, including lower grade teachers and head teachers, narrowing it down to 291 employing Krecjie and Morgan’s formula. Data was gathered via self-administered surveys, employing basic random and stratified sampling methods with SPSS facilitating descriptive and inferential statistical analysis. A strong correlation between stakeholder consultation and successful CBE program implementation was noted. 
Indeed, Isaboke et al. (2021) assessed the readiness of pre-primary teachers in public schools regarding implementation of this curriculum, emphasizing their key role. Utilizing the Concern-Based Adoption Model, the study involved 900 participants. A sample of 180 was selected for data collection using various instruments, confirmed to be valid and reliable (Cronbach's alpha = 0.799). The findings showed that 65.9% of teachers lacked CBE training, with a significant correlation between training and curriculum execution ability (p-value 0.000<0.05). Recommendations include collaborative in-service training by the Ministry of Education and local authorities. In another study, Okeyo and Mokua (2023) noted that CBE began in Kenyan primary schools in 2016 and launched in high schools in January 2023. Its successful implementation relies on timely teacher training and other requirements. Guided by the Concern-Based Adoption Model, the research strategy used was a mixed methodologies approach, sampling 483 participants through stratified, purposive and simple random methods. Data collection utilized surveys, interviews and document analysis, with tools tested for accuracy and reliability. Quantitative data analysis was descriptive, while qualitative data was evaluated through NVivo software. The findings showed that the public secondary schools in the South Sub-County of Nyamira ware not prepared for CBE.  The research was carried out in secondary schools and the proposed study will be performed in junior schools, a different context.
[bookmark: _bookmark23][bookmark: _Toc203315816]METHODOLOGY

[bookmark: _bookmark29]The study adopted the positivism paradigm. Positivism, as a philosophical approach, asserts that knowledge is derived from observable and measurable phenomena (Wang et al., 2019). 
[bookmark: _bookmark31]This study used a descriptive research design. A descriptive design entailed observing and examining the study variables as they naturally existed, without any manipulation or change (Siedlecki, 2020). 
The study’s target population was 4 Curriculum Support Officers (CSOs), 22 head of institutions and 125 teachers from 22 junior schools in Garissa Township Subcounty. This is illustrated in Table 1

[bookmark: _Toc190855243]Table 1: Target population 
	Category
	Population

	Curriculum support officers
	4

	Head of institutions
	22

	Teachers
	125

	Total
	151


Source: County government of Garissa (2024)

[bookmark: _bookmark33][bookmark: _bookmark34]The study used census study. A census study is justified when the target population is small and manageable. It eliminates sampling errors by avoiding biases that may arise from selecting only a subset of the population (Ganesha & Aithal, 2022). 
[bookmark: _Toc203315824]n
Data were collected using a mixed-methods. Semi-structured questionnaires were distributed to teachers. Additionally, interviews were conducted with six heads of institutions and the Curriculum Support Officer.

[bookmark: _bookmark36][bookmark: _bookmark41]Editing, encoding and organizing were necessary for data cleaning. Version 26 of the Statistical Package for Social Sciences (SPSS) was used for data analysis. The study analyzed both quantitative and qualitative data to draw conclusions. The quantitative data were analyzed using descriptive and inferential statistics, which provided a summary of the distribution and central tendencies. Descriptive statistics, Pearson correlation and regression analysis techniques were applied.
Y=β0+β1X1+β2X2+β3X3+β4X4+ έ
Where Y= CBE implementation, β0 is a constant, (βi; i=1, 2, 3, 4} are the Beta coefficients of independent variables, X1= stakeholders’ perception X2= training programs, X3= supervision, X4= engagement of stakeholders and έ is the error term.
[bookmark: _bookmark42]Qualitative data were organized into themes and presented verbatim.
RESULTS & DISCUSSSIONS
[bookmark: _Toc135980962][bookmark: _Toc135981294][bookmark: _Toc136943633][bookmark: _Toc141893304][bookmark: _Toc142572113][bookmark: _Toc145410331][bookmark: _Toc145481553][bookmark: _Toc150847403][bookmark: _Toc203315835]Response Rate
[bookmark: _Hlk205981156][bookmark: _Toc150787712]The study issued 151 questionnaires to teachers , out of which 118 were completed, yielding a response rate of 82%. Additionally, 2 out of 4 CSOs were successfully interviewed; hence a response rate of 50% and 12 out of 22 heads of institutions were successfully interviewed by the researcher, yielding a response rate of 55%. Indeed, Mugenda and Mugenda (2013) indicates that a response rate of 50% is adequate and that above 70% is excellent. 

[bookmark: _Toc203315838]Demographic Data
Results indicated that 77(65%) to be male and 41(35%) to be female. Twenty-one (18%) respondents were aged 18-25 years, 92(78%) was 26-35 years and 5(4%) were 46-55 years of age.  Findings indicated that a significant portion of the respondents had bachelors (95%) and others had diploma (5%). The highest proportion of the respondents had 1-5 years’ experience in teaching totaling to 86 respondents (73%), those with 6-10 years’ experience followed, accounting for 22 respondents (19%) and a small group 10 respondents (8%) reported having 16-20 years of teaching experience. This result showed limited representation of highly experienced individual. 

Descriptive analysis 
The study assessed its objective evaluated the influence of stakeholders’ perceptions and implementation of CBE. Nineteen percent of the respondents strongly disagreed ,25% disagreed, 8% were not sure, 42% agreed and 4% strongly agree that the school had adequate financial resources to support the successful implementation of the CBE. In addition, 5% strongly disagreed, 27% disagreed, 13% were not sure, 47% agreed and 8% strongly agreed that there were sufficient instructional materials and resources available to facilitate effective delivery of the CBE. The fact that teachers possessed the necessary qualifications and skills required for effective implementation of the CBE had 14% of the respondents who were not sure, 38% agreed and 48% who strongly agreed on that. Similarly, 4% were not sure, 56% agreed and 40% strongly agreed that the school administration and relevant education authorities provided adequate support for the successful implementation of the CBE. Additionally ,6% strongly disagreed, 21% were not sure, 26% agreed and 47% strongly agreed that the time allocated for teaching was sufficient to enable teachers to implement the CBE effectively. The study participants’ responses are summarized and presented in Table 2.
[bookmark: _Toc203315141]
Table 2: Descriptives on Stakeholders’ Perceptions and Implementation of CBE
	[bookmark: _Hlk203045244]

	Statement
	n
	Mean
	Std. Deviation
	SD
	D
	NS
	A
	SA

	The school has adequate financial resources to support the successful implementation of the CBE
	118
	2.86
	1.274
	       19 
	     25 
	        8 
	      42 
	      4 

	[bookmark: _Hlk203045324]There are sufficient instructional materials and resources available to facilitate effective delivery of the CBE.
	118
	3.26
	1.105
	         5 
	     27 
	      13 
	      47 
	      8 

	[bookmark: _Hlk203045399]Teachers possess the necessary qualifications and skills required for effective implementation of the CBE.
	118
	4.69
	3.718
	       0   
	     0  
	      14 
	38
	    48 

	The school administration and relevant education authorities provide adequate support for the successful implementation of the CBE.
	118
	4.36
	0.563
	0
	0
	        4 
	      56 
	    40 

	[bookmark: _Hlk203045811]The time allocated for teaching is sufficient to enable teachers to implement the CBE effectively.
	118
	4.11
	1.068
	         6 
	     0   
	      21 
	      26 
	47

	 Mean
	 
	3.79
	 
	 
	 
	 
	 
	 


[bookmark: _Hlk204244937]
Pearson correlation analysis 
The study conducted correlation analysis to teste existence of association between stakeholders’ perceptions on implementation of CBE in Junior Schools in Garissa township sub county.  The results are indicated in table 3.

Table 3: Correlation Results
	 
	 
	Implementation of CBE

	stakeholder perceptions
	Pearson Correlation
	.399**

	
	Sig. (2-tailed)
	0.000

	 
	N
	118



In the results, the probability value (p-value) was 0.000 (represented as p<0.01), which was less than This meant that there was a significant association between stakeholders’ perceptions and implementation of CBE in Junior Schools in Garissa township sub county. The correlation coefficient (r) was .399 which denoted a moderate relationship because r was between 0.3 and 0.6. Thus, there was a moderate significant association between stakeholders’ perceptions and implementation of Competency Based Education. 
4.4.3 Regression analysis 
The study conducted regression analysis for stakeholders’ perceptions and implementation of CBE to estimate a model for predicting implementation of CBE in Junior Schools in Garissa township sub county in terms of stakeholders’ perceptions. Table 4 presents the results: -

Table 4: Regression Results 
	 
	Unstandardized Coefficients
	Std. Error
	Standardized Coefficients
	t
	Sig.

	(Constant)
	2.898
	0.262
	
	11.072
	0.000

	Stakeholder perceptions
	0.309
	0.066
	0.399
	4.686
	0.000

	a. Dependent Variable: implementation of CBE
	 


Source: Field data (2025)

[bookmark: _Hlk204246869]The study tested the hypothesis
H01: There is no statistically significant influence of stakeholders’ perceptions on implementation of CBE in Junior Schools in Garissa township sub county.
The results (T = 4.686, p = 0.000). show that the p-value (p<0.01) was less than 0.05. Accordingly, the null hypothesis was rejected to provide sufficient evidence that stakeholders’ perceptions have a significant influence on implementation of Competency Based Education. So, that there was a significant and positive effect of stakeholders’ perceptions and implementation of Competency Based Education in Junior Schools in Garissa township sub county. The beta value for stakeholders’ perceptions, β = 0.309. This meant that a unit change in stakeholders’ perceptions cause a change in implementation of CBE in Junior Schools in Garissa township sub county by a rate of 0.309 in the same direction. Hence, implementation of CBE would vary by 0.309 units for every unit change in stakeholders’ perceptions. 
The study interviewed heads of institutions and CSOs on how they would describe the general perception of the stakeholders on implementation of the CBE. A head of institution remarked:
"Initially, many parents and teachers were skeptical, citing inadequate training, increased workload and lack of clear guidelines. However, through consistent sensitization, stakeholder meetings and involvement in school activities, many have begun to appreciate the child-centered and skills-based approach of CBE. Some parents now express satisfaction with the learners’ practical competencies and creativity…concerns about resources and assessment remain, an indication that more awareness and support are still needed. "
Another institution head indicated,
"Stakeholders have made significant efforts to adapt, although the process has been gradual. Teachers have embraced the shift to learner-centered teaching strategies and are engaging more with formative assessments and project-based learning. Parents are slowly realizing their critical role in supporting home-based assignments and learning activities. There is improvement in collaboration among teachers, parents and learners, but challenges like limited instructional materials and large class sizes still affect full adaptation. "

The study inquired how well stakeholders had adapted to the changes brought about by CBE. A CSO said;
"Most stakeholders, including parents, teachers and school boards, have shown growing acceptance of CBE, especially after seeing its practical impact on learner development. Initially, there was resistance due to misinformation and fear of the unknown, but sensitization forums have helped demystify the curriculum. Teachers now show more enthusiasm as they receive training and support materials. Parents appreciate the holistic development focus, though some still express concern over the financial implications of practical activities. "
Another CSO indicated,
"Adaptation has been steady but uneven, depending on the availability of training and support in different areas. Teachers who received adequate training have demonstrated improved delivery using activity-based methods, while others still need more coaching. Learners are actively participating and showing increased creativity, which is a positive outcome. Parents have started engaging more in school projects, though some still have challenges to fully understand their roles. "
This finding aligns with study by Benson and Njuguna (2023) in Meru Central Sub-County, which revealed that teachers’ favorable perceptions and active involvement from school leadership contributed significantly to successful CBE implementation in ECD centers. Though the theoretical framework differed, using Lewin’s Theory of Planned Change, the findings confirm that when stakeholders hold positive views and receive adequate support, implementation outcomes improve. Their recommendation for increased government support in providing materials also underlines the importance of aligning stakeholder expectations with practical capacity, reinforcing the importance of perceptions in policy uptake. Similarly, Anyango et al. (2020) found a strong correlation between stakeholder consultation and successful CBE implementation in Kisumu East Sub-County. This study emphasized that stakeholder engagement—central to shaping perceptions—enhances ownership and commitment to the reform process. Their call for more involvement from the Ministry of Education resonates with the present finding: better-informed and more engaged stakeholders are more likely to support and drive curriculum change at the school level. The study by Namaalwa et al. (2024) conducted in Kampala echoes this positive link, as it reported generally supportive views from head teachers, teachers and students towards CBE’s focus on skill development, despite concerns over resource availability and preparation time. This supports the idea that stakeholders' perceptions, even when cautiously optimistic, can create a fertile ground for implementation—provided that institutional and systemic challenges are addressed.
[bookmark: _Toc203315853][bookmark: _Hlk202098993]
CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc203315860]Conclusion
The study concludes that there is a significant and positive effect of stakeholders’ perceptions and implementation of Competency Based Education. The implementation of CBE in junior schools depends on the adequacy of financial resources, which vary across schools. Availability of instructional materials remains inconsistent, affecting uniform delivery. Teachers have the required qualifications and skills, supporting effective curriculum execution. School leadership and education authorities provide sufficient support for implementation. Adequate teaching time further enhances the successful delivery of CBE in junior schools.
[bookmark: _Toc203315861]Recommendations 
The Ministry of Education and school Boards of Management should allocate and equitably distribute financial resources across all junior schools to ensure consistency in CBE implementation. Budgetary planning should prioritize procurement of adequate instructional materials to bridge gaps in resource availability. County governments should support schools in resource mobilization, particularly in underserved areas, to promote equity and standardization in CBE delivery. Schools should also optimize the use of existing resources through collaborative sharing and efficient inventory management.
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