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ABSTRACT
Tribal development policies' primary goal is to improve tribal peoples' quality of life in a sustainable way. However, tribal communities are marginalised, poor, and underprivileged in various ways. They have numerous challenges and issues, including financial, employment, and educational issues. Therefore, the government is trying its best to solve all these problems by implementing several policies and programs. They can empower themselves and develop the strength and confidence to face challenges in their daily lives with the help of education. Even while our constitution has numerous measures aimed at uplifting tribal society, there are still many difficulties they must overcome. The government has made special efforts by launching several programs, policies, and schemes to improve educational standards; however, the literacy rate among the Scheduled Tribes has remained low, and they continue to face numerous challenges. For this study, primary and secondary data were collected from various sources, including government enrollment records, census reports, periodicals, journals, and magazines. In Junnar tehsil, tribal students' educational progress is extremely lower than the general community. Tribes are not represented to the expected extent in higher education. Especially, the female population is still behind in literacy rate and overall educational improvements in rural areas of Junnar tehsil, as well as in Maharashtra state. the urban areas lead in gender equality and female literacy, but rural areas continue to face obstacles in spite of literacy improvement.

Keywords: Tribal community, Development, Policies & schemes, Education upliftment.











1. INTRODUCTION
Scheduled Tribe is one of the major groups that has experienced prejudice in the past. They are backward in terms of education, politics, and economics. Education is identified as a powerful weapon for advancing society and the economy (Andrabi 2014). Education plays a crucial role in bridging the socioeconomic gap between marginalized communities and others. The efforts are made to narrow economic gaps, raise education standards, and improve access to healthcare (Pati and Dash, 2002). Despite all of these initiatives, tribal people still rely on their traditional means of subsistence, including the sale of small-scale forest products, the grazing of livestock, the sale of household and agricultural tools, the dispensing of herbal medicines, and performance of folk arts (Gupta 2018). They face widespread discrimination in social, economic, and educational sectors. Tribals have been harmed in a variety of ways, including the forced removal of their houses and land in the name of development (Minz 2020). The accessibility and opportunity for citizens to use educational resources are directly tied to a country's development (Saini et.al.,2023). Education has received special attention since independence, yet, despite the passage of seventy glorious years of independence, it has remained a major struggle for the government to educate all tribal communities (Daripa 2017). By educating themselves, tribal people can become more independent and develop the strength and confidence to face challenges in daily life (Gupta and Singh 2025). Even before independence, they were repressed and excluded, and this alienation continues now. Their ignorance is the main reason for their illiteracy. Hence, the social disadvantage of education is regarded as one of the most crucial and forward-thinking measures to reduce economic backwardness (Nayak 2020). India is the largest country in the world with a tribal population, which has more than 10.2 crore tribal inhabitants. In comparison, there are 85.77 lakhs of indigenous people in Maharashtra as a whole. Covering 46531 square kilometres across 12 districts, 16 towns, and 5,809 villages, Maharashtra's Scheduled Area has a predominant tribal population of 45 tribal communities, making up 49% of the total population (Annual Tribal Development Report 2020, https://trifed.tribal.gov.in). When compared to non-tribal societies, it is shown that tribal groups lag in every aspect of life.  India cannot achieve the goal of "development for all" without the development of its 10.2 crore tribal people (Patra et.al.,2021). The Indian Constitution's Schedules V and VI provide explicit protection to tribal populations. The state government should play a major role in offering justice to the poorest members of society, in creating and implementing equitable legislation (Das and Sanskar 2021). The government claims that it has worked nonstop to close the gap between the tribal community as a whole and the path of development and sustainable progress. Since independence, a number of policies and programmes have been developed to address tribal issues. However, it does not appear to be sufficient to lift up tribal people, who have been living in poverty for decades. Indian government has launched several innovative projects to assist tribal students in their education. The Right to Education Act of 2009 was a key step in reaching the long-cherished goal of universal elementary education, which will definitely help indigenous people (Andrabi, 2014). 

2. OBJECTIVES OF THE STUDY
Following objectives were framed for the research study:
1. To know the status of tribal education in study regions.
2. To understand the welfare schemes, programmes, and policies implemented for tribal education.

3. METHODOLOGY
The primary data were gathered by arranging in-person and student discussions, and questionnaires. In addition, secondary data were gathered from various sources, including government enrollment records, census reports, periodicals, journals, and magazines (Kokate and Swami 2020). For this study, quantitative and qualitative data were gathered, and statistical and non-statistical analyses were employed to support the findings of the results.

4. RESULTS AND DISCUSSION
Tribal education is generally described as educational programs especially for tribal communities to address their basic needs and difficulties, which are sometimes caused by their physical and cultural isolation. In these communities, it is essential for social inclusion, cultural identity preservation, and development. As per the 2011 Census, Scheduled Tribes (STs) make up about 8.6 % of the population in India. These communities have been marginalized and geographically remote, and they have encountered several obstacles to receiving high-quality education due to the lack of infrastructure, poverty, language barriers, and cultural alienation. Education is a potent tool for social advancement and empowerment. The Indian government, along with the state government and non-governmental organizations, has put a number of programs and policies to raise the literacy and educational attainment of tribal groups. The literacy rates and enrolment levels in tribal communities have improved over the decades. However, notable disparities still exist when compared to the general population, particularly in higher education and female literacy.

4.1 PROBLEMS OF TRIBAL COMMUNITIES
In India, tribal communities are resource-poor, geographically isolated, illiterate, politically indifferent, culturally diverse, uncomplicated, and trustworthy. They encounter difficulties or problems within the context of socioeconomic, cultural, and political development. They make just enough money to get by and are frequently perceived as socially inferior. Their situation is characterized by poverty, adversity, and challenges, and they are unable to manage on their own; therefore, social and governmental involvement is required to alleviate their suffering and promote development (Gupta 2018). Tribal communities' development is greatly impacted by elements like health and education. Education is a crucial development indicator in the process of empowerment and involvement in development (Surendra et.al., 2019). 
4.2 TRIBAL EDUCATION STATUS IN MAHARASHTRA AND INDIA
Data depicted from Table 1. In India, as per the 1991 census report, the total scheduled tribe population was 6.76 crore, increasing to 8.43 crore in 2001, and 10.43 crore in 2011. This indicates that the growth of the ST population 24.7 % increased from 1991 to 2001 and by 23.7 % from 2001 to 2011. The tribe’s population percentage of the gross population has slightly increased from 8.0% in 1991 to 8.6% in 2011. While in Maharashtra state, the scheduled tribes’ population grew from 0.73 crore in 1991 to 0.85 crore in 2001 and increased to 1.05 crore in 2011. The scheduled tribes' population growth rate increased 16.4 % from 1991 to 2001 and 23.5 %from 2001 to 2011.
Table 1: Total ST Population, percentage of total population, and ST Literacy Rate (%) in India and Maharashtra (1991, 2001, 2011)
	Year
	Region
	Total ST 
Population (in Cr)
	% of Total Population
	ST Literacy Rate (%)

	1991
	India
	6.76
	8.0%
	29.6%

	
	Maharashtra
	0.73
	9.25%
	29.5%

	2001
	India
	8.43
	8.2%
	47.1%

	
	Maharashtra
	0.85
	8.8%
	44.5%

	2011
	India
	10.43
	8.6%
	58.9%

	
	Maharashtra
	1.05
	9.3%
	65.7%


(Source: https://censusindia.gov.in/census.website/data/census-tables)



(Source: https://censusindia.gov.in/census.website/data/census-tables)
Fig.1 Rural vs Urban Literacy Rate (%) of STs in India by Gender and Literacy Gap
Data depicted from Fig.1. The literacy rates in scheduled tribes progressively increase across all categories, such as rural vs urban, male and female, over the past 20 years. The literacy gap between males and females has reduced over time, and this indicates the improvement in female education. As per the 1991 census, in rural areas, the STs' total literacy rate was 27.9 %, among them, the male 40.7 % and the female literacy rate was 14.0%.  In urban territory, STs' overall literacy was 52.3 % with males at 65.9 % and females' literacy at 39.0%. The noticeable improvement was observed, especially in female literacy, 34.8 % from 1991 to 2001. In rural areas, out of the total literacy, 47.1 %, scheduled tribes’ males 59.2 %, females 34.8 % and literacy gap 24.4 %. On the other hand, urban areas' total ST literacy is 68.1 %, among them male 77.5 %, female 58.2 %, which is slightly higher than rural areas. In 2011, rural areas closed the gap further, and female literacy increased by nearly 15 % from 2001. The urban STs literacy approaches parity, and the literacy gap has nearly halved since 1991. The female literacy growth from 14 % rural and 39 % urban in 1991 to 49.4 % and 70.0 % in 2011, respectively. this growth of female literacy indicates the improvement of educational access and awareness among ST women. The gender gap in rural areas reduced from 26.7 % in 1991 to 18.6 % in 2011. In urban areas, it was reduced more significantly from 26.9 % to 13.2 %. This data shows a positive shift towards gender equity in education.


4.3 The Administrative Division-wise Scheduled tribes Literacy in Maharashtra State. 
[bookmark: _Hlk204938189]Table 2. Administrative division-wise, three most dominant ST population districts in Maharashtra state and their total population, ST population, and percentage of ST population.

	Division
	District
	Total
Population
(In Lakh)
	ST Population (In Lakh)
	ST %

	

Kokan
Division
	Palghar
	29.90
	11.18
	37.39%

	
	Raigad
	26.34
	3.05
	11.58%

	
	Thane
	80.70
	4.25
	5.27%

	

Nashik
Division
	Nandurbar
	16.48
	11.42
	69.30%

	
	Dhule
	20.51
	6.47
	31.55%

	
	Nashik
	61.07
	15.64
	25.61%

	
Pune
Division
	Pune
	94.29
	3.49
	3.70%

	
	Solapur
	43.18
	0.78
	1.81%

	
	Satara
	30.04
	0.30
	1.00%

	

Chhatrapati Sambhaji Nagar
Division
	Hingoli
	11.77
	1.12
	9.52%

	
	Nanded
	33.61
	2.82
	8.39%

	
	Chhatrapati Sambhaji Nagar
	37.01
	1.43
	3.86%

	Amravati
Division
	Yavatmal
	27.72
	5.14
	18.54%

	
	Amravati
	28.89
	4.04
	13.98%

	
	Washim
	11.97
	0.81
	6.77%

	

Nagpur
Division
	Gadchiroli
	10.73
	4.15
	38.68%

	
	Chandrapur
	22.04
	3.89
	17.65%

	
	Gondia
	13.23
	2.14
	16.18%


(Source: https://censusindia.gov.in/census.website/data/census-table)
The administrative division-wise, three most dominant ST population districts in Maharashtra state and their total population, ST population, and percentage of ST population were recorded as per the following (Table 2). In the Konkan division, Palghar district shows a very high tribal population with 37. 39 %, contributing significantly (11.18 lakh STs) population. The Raigad district has a moderate tribal percentage of 11.58 %. Thane is a highly urbanized district and shows a low ST population with 5. 27%. Pune Division shows 3.70 %, 1.81% and 1.00% tribal population in Pune, Solapur, and Satara districts, respectively, which have a very low tribal population as compared to other administrative divisions. Chhatrapati Sambhaji Nagar division shows the ST population in Hingoli, 9.52 %, followed by Nanded, 8.39 % and Chhatrapati Sambhaji Nagar, 3.86 %. In the Amravati division, Yavatmal has 18.54 % and Amravati 13.98% show a moderate to significant tribal population, and Washim district is smaller in size with 6.77 % ST population. Nagpur Division reflects its forested and remote geography, and among them, Gadchiroli is the most tribal dense district with 38.68 % ST population. Chandrapur and Gondia also show noticeable tribal populations with 17.65 % and 16.18 % respectively. Among the six administrative divisions, the highest tribal populated district shows Nandurbar, 69.3 %, Gadchiroli, 38.68 %, and Palghar, 37.39 %, which are key tribal heartlands. On the other hand, lower ST population districts such as Pune 3.70 %, Solapur 1.81 %, and Satara 1.00 % reflect more urbanized and less tribal demographics. Tribal population is concentrated in north-western (Nandurbar and Dhule), and eastern (Gadchiroli, Chandrapur, and Gondia district) in Maharashtra.

(Source: https://censusindia.gov.in/census.website/data/census-tables)
Fig. 2. Administrative division-wise three most dominant ST literate districts with total literacy %, ST literacy %, and literacy gap % in Maharashtra state.
Data depicted from fig.2. The three most tribal communities in the Konkan administrative division are Palghar, Raigad, and Thane. Of these, the ST literacy rate in Palghar district (49.37%) is significantly lower than the overall literacy rate (66.65%), resulting in a 17.28% literacy gap. In comparison to Palghar and Raigad districts, Thane district exhibits higher ST education levels with 68.44% ST literacy and a 16.12% literacy gap, whereas Raigad district has greater literacy (65.12%) and a smaller literacy gap (18.02%). Nandurbar district's ST literacy rate of 46.67% of the total literacy rate of 63.0% with 16.33% is lower than that of Dhule and Nashik in the Nashik Division. The greatest literacy rate in the Nashik division is 63.78 % with an 18.53 % literacy gap, while the Dhule region's literacy rate is 54.55% with an 18.25 % literacy gap. Pune division has a 21.86 % wide literacy gap, despite the district's high total literacy rate of 86.31% and ST literacy of 64.29%. Satara district has the highest ST literacy rate, 66.01 % with a 16.77 % literacy gap. Chhatrapati Sambhaji Nagar division highly concentrated district, including Hingoli, Nanded, and Chhatrapati Sambhaji Nagar has moderate literacy gaps, and ST literacy remains below 62 %. In which Chha. Sambhaji Nagar district has the highest ST literacy 61. 95 % with 20.96 % literacy gap, and Hingoli and Nanded have shown 60.01 % and 57.8 % ST literacy with 18.16 % and 17.65 % literacy gap, respectively. Amravati division, ST literacy rates in all districts include Yavatmal (60.74 %), Amravati (66.58 %), and Washim (64.38 %), with moderate literacy gaps of 19.96 %, 18.23 %, and 17.37 % respectively. The Gondia district in Nagpur division has the highest ST literacy rate in the state (67.88%), with a low literacy gap of 16.35%. The district of Chandrapur has 65.5% ST literacy and a 19.4% literacy gap, while Gadchiroli has a lower ST literacy rate of 57.24 and a moderate literacy gap of 17.9%. The districts with the highest ST literacy rates across all Maharashtra administrative divisions are Gondia (67.88%), Satara (66.01%), Amravati (66.58%), and Raigad (65.12%). In the districts of Nandurbar (46.67%) and Palghar (49.37%), ST literacy is the lowest. The districts with the biggest literacy gaps are Pune (21.86%) and Ch. Sambhaji Nagar (20.96%), whereas Gondia (16.35%), Nandurbar (16.33%), and Satara (16.77%) have the smallest gaps. Gondia and Satara are two districts that excel at reducing the literacy gap and promoting ST literacy. Despite having comparatively smaller gaps, Nandurbar and Palghar require particular attention because of their poor ST literacy rates.




4. 4 COMPARATIVE LITERACY RATE OF MAHARASHTRA, PUNE, AND JUNNAR AS PER CENSUS 1991, 2001, and 2011
Data depicted from Figure 3.  Across all regions and areas, the literacy rate from 1991-2011 has consistently improved over the 20 years. However, disparities remain in terms of urban and rural, male and female, and literacy gap in gender disparity. In Maharashtra state, rural areas show that male literacy increased from 41.0 % (1991) to 71.0 % (2011), and the total 30 % literacy rate rose in the male gender. The female literacy improved significantly from 18.0 % to 52.3 % between 1991 to 2011, respectively. However, in urban areas, literacy trends slightly improved in both male (58.6 % (1991) to 87.1 % (2011) and female 33.4 % (1991) to 72.5 % (2011). 

(Source: https://censusindia.gov.in/census.website/data/census-tables)
Fig.3. Literacy Rate (%) of Scheduled Tribes (ST) in Maharashtra State, Pune District, and Junnar Tehsil (1991, 2001, 2011): Rural vs Urban by Gender and Literacy Gap
The literacy gap has reduced in rural areas from 23.0 % to 18.7 % but the urban areas' literacy gap narrowed from 25.2 % to 14.6 %, which is a more sustainable improvement than rural areas over the last 20 years. In rural areas of Pune district, total literacy has increased from 30.8 % to 63.6 % between 1991 to 2011. In rural areas, the male and female gap has decreased from 22.3 % to 18.6 % but literacy growth among females has increased up to 34.4 % (19.8 % to 54.2 % from 1991 to 2011), which is highly noticeable and a better improvement, especially in rural female literacy. Simultaneously, in urban areas of Pune district, literacy rate (46.9 % to 79.6 %) and literacy gap (25.3 % to 14.1 %) increased significantly. As per the census records, the rural areas of Junnar tehsil, male literacy 38.2 % to 70.3 %, female literacy 17.4 % to 51.6 % and the literacy gap ranged from 20.8 % to 18.7 % from 1991 to 2011. On the other hand, urban areas of Junnar show the male literacy 55.6 % to 85.1 %, female literacy 30.8 % to 70.2 % and literacy gap decreased from 24.8 % to 14.9 % over the last 20 years. The urban areas of Junnar tehsil have made positive gains in both male and female literacy; however, the rural parts of Junnar still lag, especially improvement of women's literacy, and require efforts to focus on female education in rural areas. 
Table 3. Women's literacy gains and gender gap reduction in Maharashtra, Pune District, and Junnar Tehsil from 1991 to 2011.
	
Area
	Highest literacy gain 
(1991–2011)
	Gender Gap Reduction
	Remarks

	Maharashtra Urban
	Female (+39.1%)
	-10.6%
	Strong gender progress

	Pune Rural
	Female (+34.4%)
	-3.7%
	Steady rise

	Junnar Urban
	Female (+39.4%)
	-9.9%
	Major urban gains

	Junnar Rural
	Female (+34.2%)
	-2.1%
	Still trailing


            (Source: https://censusindia.gov.in/census.website/data/census-tables)

4.5. COMPARATIVE LITERACY RATE OF SCHEDULED TRIBES AND ALL OTHER COMMUNITIES IN JUNNAR TEHSIL.
The data from fig.4. The population of Scheduled Tribes in Junnar tehsil has decreased somewhat over the last 20 years, from approximately 12.0% in 1991 to approximately 11.5% in 2011. The non-ST populations continue to have a dominant position, accounting for approximately 88% of the total population, with a slight growth over time. The ST community has had a notable growth in the total literacy rate, which was 29.5% in 1991, 44.5% in 2001, and 59.4% in 2011. In 1991, 2001, and 2011, the non-ST community's literacy rate was 59.8%, 70.3%, and 78.2% greater than that of the Scheduled Tribes.

          
           (Source: https://censusindia.gov.in/census.website/data/census-tables)
Fig. 4.  Literacy & Demographic Comparison – Junnar Tehsil: ST vs All Other Communities (1991–2011)
The ST community still lags behind all other communities by around 19% in 2011, despite the moderate literacy gap. According to Junnar tehsil's gender-based literacy statistics, male literacy in the ST category rose from 42.1% in 1991 to 70.6% in 2011. Nonetheless, the literacy rate for girls from Scheduled Tribes increased significantly, more than doubling over 20 years, from 19.8% in 1991 to 30.2% in 2001 to 48.2% in 2011. In every other community, literacy rates for men and women increased from 70.2% to 85.9% and 48.4% to 70.2%, respectively. The gender gap between STs and AOCs in terms of female literacy is still quite high (22% in 2011), while the gender gap between STs and all other communities in terms of male literacy is also significant (15.3% in 2011). In Junnar tehsil, comparison of rural and urban literacy, ST improved significantly in growth from 27.5 % (1991) to 55.1 % (2011) in rural areas, and 52.0% (1991) to 72.0% (2011) in urban regions. In case of all other communities, literacy is noticeable, 55.2% (1991) to 74.8% (2011) and 68.3% (1991) to 84.1% (2011) in rural and urban areas, respectively. The difference in literacy between males and females varied from 22.3% in 1991, 28.8% in 2001, and 22.4 % in 2011. However, the gender literacy inequalities in non-ST populations have steadily decreased, most notably from 21.8% in 1991 to 15.7% in 2011. STs continue to have a larger gender gap than any other community, indicating that gender disparity in literacy is still present in tribal groups.
5.0 THE WELFARE POLICIES, PROGRAMS, AND SCHEMES FOR TRIBAL EDUCATION
[bookmark: _Hlk140516715]The improvement of tribal peoples per capita through education and skills. Therefore, all ST children's primary and elementary education will remain a top priority, with an emphasis on education for girls in particular (Thamminaina, et.al.,2020). During the 12th plan period, current educational infrastructure projects would also be finished, in addition to other important education-promoting programs such as scholarships for ST students (Pooja et.al.,2024).
UMBRELLA SCHEME FOR TRIBAL EDUCATION
The implementation of the centrally sponsored umbrella programs for the education of indigenous children is recommended for the 12th five-year plan period, which spans from 2013–2014 to 2016–17 and beyond. The following ten education-related programs have been implemented by the Ministry of Tribal Affairs to support infrastructure development, offer scholarship and fellowship opportunities, and close significant gaps in the current initiatives for the education of tribal children (Mishra et.al.,2023; https://www.pib.gov.in/PressNoteDetails.aspx?NoteId=153230&ModuleId 3)
1. The construction of residential schools in areas that have been identified by tribes.
2. The construction of Hostels for both male and female tribal students.
3. Arrangement of vocational education for tribal students in tribal territories.
4. Expanding educational opportunities for tribal girls in low-literacy areas.
5. Aid grants to nonprofit organizations that support the well-being of students from tribal communities.
6. Primary matric scholarship is started for indigenous students in schools XI and X.
7. Students from scheduled tribes can apply for scholarships for post-secondary education.
8. Enhancement of the academic performance of indigenous students.
9. Provide quality education for tribal students.
10. The Rajiv Gandhi National Fellowship is open to all tribal students.
11.  Provide the National scholarship for tribal students who intend to study abroad.

CONSTRUCTION OF ASHRAM SCHOOLS IN TRIBAL AREAS
The Ministry of Tribal Affairs has been working to assist State Governments in their endeavors by giving States grants-in-aid to build school structures for tribal children. For Scheduled Tribe boys and girls, the initiative allows for the construction of Ashram Schools at the primary, middle, intermediate, and senior secondary educational levels in addition to the enhancement of already-existing Ashram Schools. The Ministry of Tribal Affairs disburses grants-in-aid for the construction of facilities as well as the acquisition of equipment, books, furnishings, and other supplies. The appropriate State Government or UT Administration is responsible for maintaining and running Ashram Schools (Dicholkar,2018). However, the Ministry keeps an eye on the benefits reaching the target population and routinely calls on State Governments to provide ST students with all required facilities, including drinking water, bedding and mattresses, good-quality meals, bathrooms, and basic utilities (Garnaik and Barik 2012). Additionally, the Ministry monitors computer rooms, labs, libraries, security measures, watchmen, sweeper personnel, and health check-ups of students (Saha 2023; Pooja et.al.,2024; Government of India (GoI), Niti Aayog, Annual Report 2024-25) 
ESTABLISHMENT OF EKALAVYA MODEL RESIDENTIAL SCHOOLS IN TRIBAL AREAS
Under the Ekalavya Model Residential Schools, the government aimed to establish top-class educational institutions for the growth of education and provide quality education to Scheduled tribe students. The Indian Constitution's Article 275(1) provides for the establishment of Ekalavya Model Residential Schools (EMRS) in States and Union Territories (UTs) through grants. In addition to allowing Scheduled Tribe (ST) students in remote areas to benefit from reservations in professional and advanced educational programs and jobs in both the public and private sectors, EMRS's primary objective is to provide them with high-quality education so they can access the best educational opportunities on par with those available to non-ST students (Chattopadhyay and Durdhawale 2009: Government of India (GoI), Niti Aayog, Annual Report 2024-25) 
PRE-MATRIC SCHOLARSHIP FOR SCHEDULED TRIBE STUDENTS
Article 46 of the Directive Principles of State Policy (Part IV) of the Constitution addresses the improvement of the educational and economic interests of the weaker segments of society, especially the Scheduled Tribes and Scheduled Castes. In accordance with Article 38 (2) of the constitution, the state must eliminate economic inequality and provide indigenous groups with equal access to opportunities, services, and conditions. Students engaged in the pre-matric scholarship program in grades 9th and 10th receive financial support, whose parents' total yearly income should be more than Rs. 2 lakhs. Scholarships are awarded for ten months each year at a monthly payment of Rs. 150 for day scholars and Rs. 350 for hostellers (Tamboli et.al., 2024).
POST-MATRIC SCHOLARSHIP FOR SCHEDULED TRIBE STUDENTS
This program is to offer financial aid to ST students enrolled in post-matriculation courses at authorized institutions in professional, technical, and non-professional disciplines. Students whose family income is less than Rs. 2.50 lacs annually are eligible for this program. As long as they have finished class 10th or above, students can use the post-matric scholarship to enroll in classes at any accredited and recognized institution. The essential expenses that the educational institution charges are covered by scholarships that range from Rs 230 to Rs 1,200 per month for ten months of the year (Tamboli et.al., 2024).
NATIONAL SCHOLARSHIP FOR HIGHER EDUCATION OF ST STUDENTS
This program was previously referred to as "Top Class Scholarship." This initiative was started in the 2007–2008 school year to encourage ST students to enroll in graduate and postgraduate courses in fields such as computer technology, engineering, management, law, and medicine at esteemed public and private universities. Every year, there are 1000 seats available for the scholarship to students of the Scheduled tribes. The annual income of the applicant's parents should not exceed 6 lakhs. Additionally, the program covers living expenses of 2200 per month, books and stationery at a maximum of 3000 per year, computer equipment at a maximum of 45,000 once, and the full cost of tuition up to a maximum of 2.5 lakhs per year (Gautam 2013; Tamboli et.al.,2024)
SCHEME OF HOSTEL FOR ST BOYS AND ST GIRLS
This scheme was implemented for the hostel's amenities to be upgraded so that indigenous students can more easily continue their education. The main purpose of this programme was to reduce the dropout rates of indigenous students and increase the rate of literacy in tribal territories. Under this scheme to provide hostel is provided for ST students who live outside places and are unable to attend classes due to their financial constraints. The Hostels for both boys and girls from scheduled tribes are to be provided at various schools, colleges, and universities run by the state or union territory governments. The states and union territories use grants authorized by the central government for constructing and developing hostels at the middle, secondary, college, and university levels, and the scheme also includes vocational training facilities. For developing the girls' hostels, the central government pays all costs, whereas for boys' hostels, a 50/50 financial expense split between the central and state governments (Chavan 2016; Pooja et.al., 2024; Government of India (GoI), Niti Aayog, Annual Report 2024-25) 
Enhancing Education for Scheduled Tribe Girls in Low Literacy Areas
The major aims of this plan are to reduce the literacy gap between tribal women and other females in society, as well as to encourage tribal girls to fully enroll in specific districts or blocks, notably those with lower women's education levels and PVTG areas. The scheme is implemented by independent State or Union Territory Administration agencies, as well as nonprofit and voluntary organizations. The yearly inspections conducted by district collectors, committees, and authorities, or the central government-designated ministry and independent agencies, conduct simultaneous surveillance. Participating indigenous girls in these initiatives can benefit from socioeconomic growth, as well as an improvement in literacy (Thamminaina et.al., 2020)
Rajiv Gandhi National Fellowship Scheme for Higher Education of Tribal Students
This National fellowship was first established in 2005-2006 for Scheduled Tribes students to pursue their higher education and is supported by the Central government through the Ministry of Tribal Affairs. The program's purpose is to encourage ST students to pursue their higher studies by offering fellowships for M.Phil. and Ph.D. programs. The program enables Scheduled Tribe candidates to pursue higher education, including regular and full-time M.Phil. and Ph.D. programs in the humanities, social sciences, engineering, and technology. Every year, students from Scheduled Tribes are allocated 750 total vacancies across all courses and fellowships received for up to five years. The program pays Rs 31,000 per month for the first three years and Rs 35,000 per month for the remaining two years (Gandhi 1986; https://cbps.in/wp-content/uploads/2024/11/Report).
Scheme of National Overseas Scholarship for Tribal Students: 
The Scheme provides financial assistance to meritorious tribal students pursuing advanced degrees in engineering, technology, and science at the master's, doctoral, and postdoctoral levels in foreign nations. Every year, a total of 20 seats are available, with 17 reserved for STs and 3 for members of particularly vulnerable tribal groups. The student's family income should not be more than Rs. 6.00 lakhs annually from all sources. For students studying in the United Kingdom, a yearly maintenance allowance of £9900 is provided, with £1116 for contingency and equipment allowance for years, and additional permitted expenses are available. For candidates in the United States, a $15400 yearly maintenance allowance, with a $1532 annual contingency and equipment allowance, actual tuition costs, and any other applicable charges are granted. For candidates from other countries, the US dollar or an equivalent rate will be provided. This fund is distributed through the Ministry of External Affairs and the Indian missions abroad (Banerjee and Panda 2024; https://cbps.in/wp-content/uploads/2024/11/Report).
TRTI Research Fellowship for Tribal Students:
Under this scheme, fellowships provided to tribal students for pursuing their Ph.D. and M.Phil. degrees by TRTI are an autonomous organization of the Maharashtra government. These initiatives include various research studies in Arts, Humanities, Science and technology, Medical, Engineering, Culture, and other topics. The fellowship is provided for tribal students to pursue Ph.D. and M.Phil. by offering the first 3 years (35000/ Month) and the remaining two years (42000/ Month) fellowships with contingency and HRA allowances (https://fellowship.trti-maha.in)
TRTI provides financial assistance for competitive exams for tribal students:
Under this scheme, financial assistance and training are provided to tribal students for preparation for various competitive examinations such as UPSC, MPSC, RRB Railway, IBPS, Nabard, SBI (PO/SO/ Clerical), RBI, LIC, Regional Bank, TET, and foreign language training (https://cpetp.trti-maha.in)
Ekalavya Residential Public School for tribal students:
Ekalavya Model Residential School (EMRS) in Nashik was established in the year of 2000. The Maharashtra Tribal Public-School Society, Nashik, is in charge of the school's management. The school provides CBSE English-medium education in classes 6th to 12th with a science stream in grades 11th and 12th. Sixty students can be admitted through the entrance exam, with 30 boys and 30 girls entering from class 6th. Each school can accommodate a total of 420 tribal students. Each year, in February and March, the six ITDP Projects arrange the exams for their respective regions (https://tribal.nic.in/EMRS.aspx; Valvi, 2016)
An integrated plan to equalize STs with other groups:
Education is an essential factor for the nation's social and economic prosperity, as well as for closing opportunity disparities between marginalized groups and the general population. As a result, the National Policy of Education (1986) and the Programs for Action Plan (1992) should prioritize the educational development of scheduled tribes, who rank lowest across a variety of socioeconomic factors. The Sarva Siksha Abhiyan, with a specific emphasis on tribal children's education, was developed to achieve constitutional requirements to provide free and compulsory primary education to all children aged 6 to 14. Although several programs have been implemented from India's independence to help the educational growth in the Scheduled Tribes, however, literacy rates between the STs and the general population of India continue to be significantly different (Hughes 2000). 
Vocational Training Centers in Tribal Areas
The program aims to enhance the skills of tribal students in a variety of traditional and modern professions based on their educational background, current economic conditions, and market potential, allowing them to find suitable jobs or start their enterprises (Ghising 2025; https://fellowship.trti-maha.in).
6.0 Conclusion
The primary barriers to the tribal community's long-term growth are their lack of knowledge of the policies and programs that have been established for them. This awareness must be raised to boost the literacy rate among the tribal population. After independence, the central government launched a number of initiatives, projects, and programs, as well as dedicated funds for various ways to encourage tribal education. All of these programs are significant and appreciated, but educational progress among tribal peoples is extremely slow. Tribes are not represented to the expected extent in higher education. As a result, now it is necessary to take strong decisions and effective plans must be implemented immediately to decrease the educational challenges that indigenous children face in their education. 
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