Shaping Character Through the Implementation of a Tauhid-Based Integral Curriculum: A Case Study in Indonesia
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	This study explore the implementation of the Integral Curriculum Based on Tauhid (KIBT) in shaping character at SMP Integral Hidayatullah Depok, focusing on  planning, implementation, and evaluation stages. A qualitative descriptive case study approach was employed to gain an in-depth understanding of KIBT practices. The research was conducted at SMP Integral Hidayatullah Depok, an Islamic integrated boarding school in Depok, West Java, Indonesia, with data collected between January and March 2025. Seven key informants (comprising the principal, vice principals, and core teachers) were selected through purposive sampling. Data were collected through in-depth interviews, participant observation, and document analysis. Data were thematically analyzed with Atlas.ti 9 and validated through triangulation. The findings show that KIBT is implemented through three stages: planning (teacher training, curriculum integration, and spiritual preparation), implementation (integration of tauhid values via the 3T method, role modeling, supporting activities, habituation, observation and parental involvement), and evaluation (supervision, teacher forums, and holistic assessment). KIBT effectively fosters discipline, spiritual awareness, and moral integrity, producing students who are academically competent and ethically grounded. While limited to a single case, the study highlights KIBT’s potential for wider application in national character education.
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1. INTRODUCTION



Moral degradation among adolescents has become a serious challenge in education. Data indicate a significant increase in juvenile delinquency, ranging from drug abuse to bullying. In 2020, approximately 2.29 million adolescents in Indonesia were involved in drug abuse, with a rising trend in subsequent years (Muh Farhan, 2024). The Indonesian Teachers’ Union (FSGI) recorded 30 bullying cases in 2023, up from 21 cases the previous year (Cindy Mutia Annur, 2024). While the Indonesian Child Protection Commission (KPAI) reported over 3,800 bullying cases, nearly half of which occurred in educational settings, including Islamic boarding schools (Meilita Elaine, 2024). These figures highlight the urgent need for the education system to return to its essence: forming individuals who are not only intellectually capable but also morally upright, ethical, and possessing strong character. In this context, education must serve as a comprehensive vehicle for moral transformation—not merely the transfer of knowledge, but a sustained process of value internalization.

Strengthening Character Education (Penguatan Pendidikan Karakter, PPK), as part of the National Movement for Mental Revolution (Gerakan Nasional Revolusi Mental, GNRM), has emerged as a systematic response to this moral crisis. PPK emphasizes the harmonization of four dimensions of human development: olah hati (spiritual and ethical cultivation), olah rasa (aesthetic sensitivity), olah pikir (cognitive literacy), and olah raga (physical and kinesthetic development), aiming to form well-rounded and balanced individuals. This process is carried out through the exploration and cultivation of noble moral values relevant to students’ sociocultural context and developmental stage. Within this framework, the government has established five priority values as the foundation of character development across all educational institutions: religiousness, nationalism, independence, mutual cooperation, and integrity (RNMGI). These five values not only reflect Indonesia’s noble ideals and Pancasila, but also serve as the foundation for building a civilized, caring, and principled society (Kemendikbud, 2017). 

However, despite religiousness being one of the core values, its implementation in educational practice often remains formalistic, separated from the learning process, and fails to reach deep philosophical roots. On the other hand, concerns have emerged that religion-based education may marginalize diversity or become potentially exclusive. In fact, when designed holistically, religiously grounded education can serve as a unifying force that integrates spirituality, morality, and national spirit. This is supported by (Sa’id et al., 2025), who found that an integrated curriculum model—balancing general and religious knowledge—can create a flexible, holistic, and inclusive educational system. In this model, religious teachings are not positioned in opposition to modern sciences or national values, but rather as a foundational framework that enriches the learning process and cultivates character that is faithful, culturally grounded, and nationally aware.

In this context, the Tauhid-Based Integral Curriculum (Kurikulum Pembelajaran Integral Berbasis Tauhid, KIBT) offers a transformative approach. KIBT does not merely add religious values into the curriculum, but positions tauhid (the belief in the oneness of God) as the philosophical foundation that unifies all aspects of education. This approach aligns with the philosophy of Ki Hadjar Dewantara, who emphasized education as a process of aligning human beings with their nature and divine will through the motto Suci, Tata, Ngesti, Tunggal (Acetylena, 2018). Religion becomes the primary guide for living a pure, orderly, and harmonious life, both personally and socially. Furthermore, a holistic and integrated religious approach has proven effective as a means of character training for students (Santosa & Poerwanto, 2025), as it fosters discipline, empathy, responsibility, and moral resilience. 

In recent years, global discourse on character education has highlighted diverse approaches such as value-based education, moral education, and socio-emotional learning (SEL). These approaches emphasize holistic development by integrating cognitive, affective, and behavioral dimensions of students. While these global movements provide valuable insights, they often operate within a secular framework that may not fully address the spiritual and moral foundations emphasized in religious contexts.
[image: A close-up of a network

AI-generated content may be incorrect.]














Figure 1. Bibliometric Analysis using VOSviewer


Bibliometric analysis using VOSviewer in Figure 1 also reveals that, although the term tauhid appears in Islamic education literature, its frequency is low and it remains isolated from major keyword clusters such as integrated curriculum, character, education, and curriculum design. This indicates that the use of tauhid as a philosophical foundation in designing an integral curriculum has not yet become a central focus in educational research, particularly in the context of shaping student character. Most studies on integrated curricula emphasize academic aspects, 21st-century skills, or pedagogical methods such as problem-based learning, yet rarely connect the learning process to spiritual and existential dimensions rooted in a tauhid-based worldview.

Therefore, this study addresses this gap by proposing an integral learning curriculum model grounded in the principle of tauhid, examining its practical implementation within a school setting, and analyzing its impact on shaping student character. Thus, the findings are expected to contribute new insights to the development of modern Islamic education that holistically integrates religion and education—not only theoretically, but also through replicable practices in formal educational institutions.

2. LITERATURE REVIEW
Character refers to spontaneous or automatic behavior displayed by individuals in response to events or situations (Kemendikbud, 2017). In a deeper sense, character is the nature, temperament, morals, or personality of a person formed through the internalization of various virtues (virtues) that are believed and used as a foundation for worldview, thinking, attitudes, and actions. These virtues include values such as honesty, courage, trustworthiness, and respect for others (Sarbini & Wahidin, 2020).From a psychological perspective, character is defined as values that have been internalized within an individual and shape consistent patterns of thinking, attitudes, and behavior (Somadayo & Kurniawan, 2022).From these various perspectives, it can be concluded that character is not merely reflexive behavior, but the result of internalizing noble values that form a whole personality responding to life consistently. Thus, character is a person’s nature or personality formed through the internalization of noble values (virtues), such as honesty, courage, and mutual respect, which influence how one thinks, acts, and behaves consistently when facing various situations.

Shaping character is supported by educational theories that emphasize holistic and transformative aspects. One of the main theories is Lickona (in Saiful; et al., 2022), who states that character consists of three core components: moral knowing (moral knowledge), moral feeling (moral emotion), and moral action (moral behavior). These three components indicate that shaping character is not merely the transfer of knowledge, but a holistic process involving cognition, affection, and psychomotor skills, so that values are not only known, but also felt and practiced. On the other hand, Ki Hadjar Dewantara’s philosophy provides a foundation for national education aligned with values-based approaches. Through the motto Suci, Tata, Ngesti, Tunggal (Acetylena, 2018), he emphasizes that education must align human beings with their nature and divine will, making religion the primary guide for living a sacred, orderly, and harmonious life, both personally and socially. This philosophy supports an education that forms not only intellectual intelligence, but also moral and spiritual development.

Shaping character requires structured and sustainable environmental engineering. The main effective strategies include: (1) role modeling, (2) educational intervention, (3) consistent habituation, and (4) reinforcement (Kemendikbud, 2017). Role modeling by teachers, parents, and community figures is the key, as students learn through observation and imitation. Continuous learning, training, and habituation processes will build strong character, especially when supported by the cultivation of noble values. The exploration and cultivation of noble moral values must be conducted in a reflective, integrative, collaborative, contextual, and continuous manner (Kemendikbud, 2017). The reflective approach emphasizes the meaning derived from learning experiences, the integrative approach unifies attitudes, knowledge, and skills, the collaborative approach involves school, family, and society, the contextual approach considers students’ environmental conditions, and the continuous approach ensures that character shaping proceeds consistently and mutually reinforcing. These principles affirm that shaping character must be conducted holistically—not only through formal learning, but also through school culture and environment.


Education plays a central role in shaping students’ character not only intellectual development but also moral, ethical, and personal growth (Prihatmojo et al., 2019). Good character supports students in facing personal, social, and professional challenges (Santosa & Zuhaery, 2021). In Islamic education, character development grounded in spirituality and tauhid is fundamental and must be embedded in a structured educational system. A well-structured curriculum acts as a strategic medium to achieve these goals (Nurkholis & Santosa, 2022). A properly designed curriculum ensures that all educational activities align with intended outcomes, including character building (Santika et al., 2022). It is not merely a vehicle for knowledge transfer but also a platform for instilling deep moral and spiritual values  (Muhammedi, 2016). 

Tauhid, as the central concept in Islam, is the belief in the oneness of Allah SWT (Tanjung, 2023). In the context of education, character based on tauhid means that all individual attitudes, thoughts, and actions must be imbued with tauhidi values. Tauhid is not merely a theological doctrine, but an epistemological and ontological framework that unifies all aspects of life, including science and education (Amaliyah et al., 2024). In this view, all knowledge originates from Allah and must be explored and applied within the framework of divine revelation, so that knowledge is not separated from spirituality. This approach produces a holistic and integral worldview in which knowledge, faith, and action are not fragmented, but mutually reinforcing. Thus, tauhid-based education is not merely about adding religious values into the curriculum, but about making tauhid the philosophical foundation that unites academic, spiritual, moral, and social dimensions.

Implementation is not merely an activity, but a planned effort carried out sincerely based on certain normative references to achieve goals (Rosad, 2019). In the context of curriculum, implementation encompasses systematic, structured, and continuous processes of planning, execution, and evaluation. The success of implementation is highly dependent on resource readiness, commitment of implementers, and process consistency (Roeslie & Bachtiar, 2018). In the context of the Tauhid-Based Integral Curriculum (KIBT), implementation reflects an integrated effort to realize shaping character rooted in tauhid, where all educational elements—from teaching materials to the school environment—are holistically designed to shape a generation that is faithful, pious, and morally upright.

Several studies have explored the role of tauhid-based education in shaping students' character, especially within Islamic educational settings. Yusrina (2021), in her study on early childhood education, identified that character formation based on tauhid values can be effectively achieved through modeling, value conceptualization, and integrative learning experiences. Her findings affirm the significant influence of teacher behavior and school culture in nurturing students' spiritual development. 
Zakiyah (2023) further developed a practical model for implementing the tauhid-based integral curriculum (KIBT) at the primary school level. Her study outlined four strategic steps: (1) preparing teachers as exemplary role models through training and mentoring, (2) integrating tauhid values into classroom instruction, (3) habituating students to tauhid-oriented behavior, and (4) involving parents and the wider community. The results indicated that this model contributed positively to both moral and behavioral development among students. 
In addition, other scholars (Nurdyansyah & Lestari, 2020; Sari et al., 2019) have underscored the role of spiritual value integration in enhancing student learning outcomes and motivation. These findings are supported by Nasution (2025), who revealed that tauhid-oriented education increases students’ engagement in learning and promotes the internalization of spiritual values in daily life.
Collectively, these studies provide a strong theoretical and empirical foundation for tauhid-based character education. However, there remains a need for deeper exploration into how these models function in secondary education settings such as at SMP Integral Hidayatullah Depok and how implementation varies across different institutional and socio-cultural contexts.

3. methods 
This study employed a qualitative approach using a single instrumental case study design to gain an in-depth and contextual understanding of the implementation of the Integral Curriculum Based on Tawhid (KIBT) in shaping character at SMP Integral Hidayatullah, Depok, West Java. The case study design was selected because it allows for intensive exploration of a bounded system within its real-life context, enabling a comprehensive examination of complex and context-dependent phenomena (Creswell & Poth, 2016; Yin, 2018). This study is instrumental in nature, as the case of SMP Integral Hidayatullah is not examined solely for its uniqueness, but rather as a means to understand the dynamics of implementing a tawhid-based curriculum as the foundation for Islamic character development.

SMP Integral Hidayatullah was selected as the case study because it is an integrated Islamic educational institution that explicitly develops and implements the Integral Curriculum Based on Tawhid (KIBT) as the philosophical foundation for all learning activities and student development. KIBT is designed to affirm tawhid as the central axis integrating knowledge, morality (akhlak), and action (amal), and to serve as the basis for comprehensive character development grounded in Islamic values. The school has consistently implemented KIBT for over five years, making it a representative case for exploring the planning, implementation, and evaluation of a curriculum rooted in a tauhidi paradigm.

Participants were selected using purposive sampling, ensuring that they were individuals directly involved in and deeply knowledgeable about the implementation of the Integral Curriculum Based on Tauhid (KIBT). Participant selection was based on three main criteria: first, holding a strategic role in the formulation, planning, or implementation of KIBT at the policy or operational level; second, active involvement in the application of the KIBT curriculum for at least the past year, ensuring relevant practical experience; and third, possessing reflective capacity and the ability to provide in-depth information regarding both the practice and philosophy behind KIBT’s implementation. Through these criteria, the researcher ensured that the data were obtained from credible and representative sources, capable of providing a comprehensive picture of the dynamics of tawhid-based curriculum implementation in shaping character at SMP Integral Hidayatullah, Depok.

A total of seven key informants participated in the study, consisting of three school management team members (the Principal as P1, Vice Principal for Curriculum as P2, and Head of Student Affairs as P3) and four core teachers who actively design and manage KIBT-based learning as P4, P5, and P6. This combination enables triangulation of perspectives between policy actors (managerial) and practice actors (instructional), thereby enriching the validity and depth of the findings.

Primary data were collected through in-depth semi-structured interviews, allowing the researcher to follow a flexible protocol while exploring emergent themes. Each interview lasted between 60 and 90 minutes and was conducted on school premises to ensure contextual richness. Interviews were audio-recorded with permission and subsequently transcribed verbatim. In addition to interviews, field notes were taken to capture non-verbal cues, situational context, and reflective insights during data collection. Supplementary documents—such as school policy guidelines, lesson plans (RPP), and student activity reports—were also reviewed to strengthen data triangulation.

To ensure the trustworthiness of findings in this qualitative study, strategies based on Guba and Lincoln (1994) framework were applied, encompassing credibility, confirmability, dependability, and transferability. Credibility was established through member checking, in which verbatim transcripts and initial interpretations were returned to each informant for verification, clarification, or correction as needed. Additionally, data triangulation was conducted by integrating information from multiple sources—interviews, field notes, and document analysis—to enhance the accuracy and depth of the findings. Confirmability was strengthened through peer debriefing, involving regular discussions with independent fellow researchers to reflect on the research process, review data interpretations, and identify and reduce potential researcher bias. Dependability was ensured through a comprehensive audit trail, which systematically documented all stages of the research process—including interview guides, field notes, transcripts, coding procedures, and thematic development—so that the research process could be traced and reviewed by others. Meanwhile, transferability was supported by rich description, providing a detailed and vivid account of the research context, participant profiles, and the dynamics of KIBT implementation, enabling readers to assess the extent to which the findings may apply to similar educational contexts beyond the research site.

Data analysis was conducted iteratively and concurrently with data collection, following the interactive model of Miles et al., (2014). The analysis process consisted of four stages:
(1) Data Reduction : Raw data were filtered and simplified into information units relevant to the research focus. 
(2) Pattern Coding (Coding) : Open coding was used to identify key concepts, followed by axial coding to group similar codes. This process was supported by Atlas.ti 9 software, which facilitated systematic data management, tracking of code relationships, and visualization of thematic networks.
(3) Theme Development : Codes were further analyzed to form core themes reflecting the key dimensions of KIBT implementation—planning, implementation, and evaluation—and their integration in shaping character based on tawhid.
(4) Data Display : Findings were presented in the form of thematic matrices, code relationship diagrams, and analytical narratives to facilitate interpretation and clarify emerging patterns.
The analysis was reflective and iterative, with the researcher repeatedly moving between data, codes, and emerging themes to ensure depth, consistency, and coherence in interpretation.

This study was conducted in strict adherence to research ethics principles. All participants were provided with comprehensive information through a research information sheet, and written informed consent was obtained prior to the interviews. Participation was entirely voluntary, and participants retained the full right to withdraw at any time without consequence. The identities of all participants were anonymized using pseudonyms (e.g., P1, P2, P3, P4, P5 and P6), and all digital data were stored securely on encrypted devices with restricted access limited to the primary researcher.

4. results
This study describes the implementation of the Tauhid-Based Integral Curriculum (KIBT) in shaping student character at SMP Integral Hidayatullah Depok through three implementation stages: (1) planning, (2) implementation, and (3) evaluation. The findings and discussion are presented as follows:

(1) Planning: The planning phase of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok begins with teacher training, a strategic initial step in comprehensively preparing educators. At the beginning of each academic year, following the annual work meeting, teachers participate in training on the integration of tauhid values, with materials delivered directly by the Principal. As P4 explained:

"Usually at the beginning of the school year, after the work meeting. There is training on the integration of tauhid values for teachers, and the material is delivered by the Principal."
 
This is reinforced by P1, who stated that teachers are prepared through various ongoing training and mentoring programs, including a 40-hour training session, weekly halaqoh, institutional studies, and seminars. P1 emphasized:

"We prepare teachers through various training and mentoring programs—40-hour training, weekly halaqoh, institutional studies, and seminars conducted regularly. We also provide reinforcement through weekly meetings to ensure teachers understand and apply tauhid values in their daily lives." 

Through this combination of intensive training and continuous reinforcement, the school ensures that teachers not only grasp the conceptual framework of KIBT academically, but also internalize and practice tauhid values in both teaching and personal life.

In addition to training, the development and integration of tauhid values into teaching instruments is a central element in the planning of KIBT. The Vice Principal for Curriculum (P2) stated that all teachers are required to develop instructional materials as part of their teaching preparation, including the Annual Program, Semester Program, Learning Objective Pathway (ATP), lesson modules or RPP (Rencana Pelaksanaan Pembelajaran), and assessment planning. Within these instruments, teachers must explicitly include the dalil naqli—textual evidence from the Qur’an, Hadith, and sirah nabawiyah—as the foundation of tauhid. As P2 clarified:

"In the implementation of KIBT, the basis of tauhid refers to dalil naqli… If derived from the Qur’an, teachers must clearly state the name of the surah and the relevant verse number." 

When the ATP already includes the dalil naqli, it becomes the primary reference for developing RPP, making the process more efficient. According to P2, "The process becomes easier—often it’s just a matter of copying and adjusting." This systematic integration of tauhid is a defining feature of KIBT.

The Principal (P1) affirmed direct involvement in ensuring integration:

"As Principal, I ensure that tauhid values are integrated into the curriculum by being directly involved in curriculum development."

P1 further stated,

"We ensure that every syllabus, RPP, and teaching activity contains tauhid values. Teachers are trained to link all subjects to the concept of tauhid." 

To enrich this process, teachers engage in peer discussions. As P2 noted,

"This process is also supported through discussions among colleagues to enrich ideas and teaching approaches." 

Thus, the integration of tauhid values is not merely a technical requirement, but a collaborative, systematic, and deep process that forms a strong foundation for tauhid-based character shaping.

However, all these technical preparations become meaningless without the spiritual readiness (ruhiyah) of teachers. As emphasized by P4:

"For me personally, integration doesn’t start from the RPP, but from oneself first. The RPP is just a tool. The essence lies in the teacher. Because the teacher’s ruh (spirit) is transmitted to students. If our ruhiyah is weak, knowledge cannot flow properly." 

This view is supported by P2, who stated,

"Yes. We believe that a teacher’s spiritual strength greatly influences their quality in education. When a teacher’s voluntary worship (nawafil) is consistent, inshaAllah their teaching spirit becomes more alive. It’s not just transferring knowledge, but delivering values and modeling noble character." 

P5 also confirmed that spiritual condition directly affects teaching quality,

"That’s why I believe GNH (Gerakan Nawafil Hidayatullah) is very important. For example, if I skip tahajjud or duha prayer, I feel disoriented while teaching. In truth, the RPP we write actually comes from Allah." 

To support this, the school collaborates with the foundation to implement GNH (Gerakan Nawafil Hidayatullah), a spirituality development program using a mobile application to monitor teachers’ adherence to voluntary acts of worship such as fardhu prayers, rawatib, tahajjud, morning and evening dzikir, and infaq. P2 explained,

"Spiritual development is centrally managed by the foundation through the GNH application-based reporting system. With GNH, teachers’ ruhiyah remains maintained, enabling them to become role models and effectively convey tauhid values." 

With the principle that "the teacher’s ruh is the most important" (P4), spiritual readiness is not merely supportive—it is the foundation of KIBT implementation. For only from a living heart can knowledge and tauhid values flow wisely and meaningfully to students.

The findings above indicate that the planning of the Tauhid-Based Integral Curriculum (KIBT) is a systematic process integrating three core components: teacher training, integration of tauhid values into teaching instruments enriched through inter-teacher collaboration, and spiritual preparedness through GNH. These elements are interrelated and collectively support the realization of tauhid-based character education. Teacher training builds professional capacity, value integration ensures consistency in applying tauhid across subjects, collaboration enriches pedagogical approaches, and sustained ruhiyah serves as the spiritual foundation of education. Thus, KIBT does not merely produce knowledgeable students, but also those who are faithful, pious, and morally upright—servants and stewards (khalifah) of Allah SWT.

(2) Implementation: The implementation of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok represents a concrete manifestation of holistic, integrative, and Islamically grounded character education. This process begins with the integration of tauhid values into learning, which, as emphasized by P2, serves as "the primary tool for shaping student character."

Every subject—whether general or religious—is explicitly linked to dalil naqli (textual evidence) from the Qur’an, Hadith, stories of the Prophets and Companions, and even life experiences containing moral lessons. As P4 explained,

"Every subject can incorporate tauhid values because all knowledge originates from Allah. It’s a matter of how we deliver and instill these values into every lesson we teach." 

This integration is not merely formalistic; its goal is to ensure students do not only understand tauhid cognitively, but also internalize and practice it in daily life. This is affirmed by P3:

"The modules already contain theoretical tauhid material, but in activities, we emphasize its practical application in everyday character. So students don’t just know tauhid intellectually—they experience and live it." 

Through this approach, KIBT successfully transforms learning from mere knowledge transfer into a comprehensive process of value internalization, where every subject becomes a vehicle for strengthening faith, piety, and noble character.

The integration of values is reinforced through the 3T Method (Tilawah, Tazkiyah, Ta’limah), based on Q.S. Al-Jumu’ah verse 2. As P2 explained,

"The foundation of KIBT refers to Q.S. Al-Jumu’ah verse 2, which outlines the learning process in three stages known as 3T: Tilawah, Tazkiyah, and Ta’limah." 

The first stage, Tilawah, involves presenting divine evidence relevant to the lesson, intended to affirm Allah’s greatness and strengthen students’ faith. In the second stage, Tazkiyah, students are guided to purify their hearts from negative traits such as arrogance, envy, and jealousy—often through stories from the sirah nabawiyah or the lives of the Prophets and Companions. P2 emphasized,

"In this process, students’ hearts are cleansed so that feelings of pride, envy, or jealousy do not arise." 

The final stage, Ta’limah, involves the transformation of knowledge—religious, general, or practical—into real-life application. As P2 clarified, this stage ensures that learning is not confined to the classroom, but becomes actionable wisdom in daily life.

Thus, the 3T Method does not merely develop academic mastery, but cultivates a personality that is faithful, spiritually purified, and capable of responsibly applying knowledge—making it a holistic approach to tauhid-based character shaping.

In the context of character development, teacher role modeling is a central pillar. As P1 stated, the school positions teachers as "the primary role models in character shaping." Teachers are not merely knowledge transmitters, but exemplars of moral and spiritual integrity. This belief is reinforced by P2,

"We believe that a teacher’s spiritual strength greatly influences their educational quality. When a teacher’s voluntary worship (nawafil) is consistent, inshaAllah their teaching spirit becomes more alive—not just transferring knowledge, but delivering values and modeling noble character." 

Thus, a teacher’s spiritual quality—maintained through practices such as tahajjud and dzikir—is seen as the foundation of education. A living ruh (spirit) is believed to be contagious, creating a meaningful, inspiring, and exemplary learning environment.

Character development is further strengthened through consistent habituation, such as congregational prayers, daily Qur’an recitation, and greeting others with salam, implemented throughout the school and boarding environment. As P1 stated,

"We habituate students to perform congregational prayers, greet others, recite the Qur’an daily, and behave politely. In the dormitory, these values are reinforced by the musyrif and musyrifah." 

This effort is supported by structured and intensive Qur’an learning. According to P1, "All students are taught to recite the Qur’an with the same standard, so their recitation is accurate and uniform. There is dedicated time for Qur’an study, allowing students to focus deeply." Through this systematic and continuous approach, habituation goes beyond routine—it instills spiritual and moral values as integral parts of students’ identities.

To ensure consistency and effectiveness, the school implements structured observation and monitoring through a daily schedule for students (jadwal hidup santri) and periodic evaluations by the dormitory head and supporting teams. As P3 explained,

"We have a daily schedule for students—prayer, meals, study, and adab activities. All spiritual activities are monitored by the dormitory head, supported by specialized divisions such as guardianship, religious affairs, and cleanliness. There is inter-unit coordination, so everything follows an integrated system." 

This process does not merely record behavior, but evaluates students’ spiritual and moral development. As P1 noted,

"Monitoring and evaluation of KIBT implementation are conducted regularly and systematically. One method is through direct observation of student behavior." 

This approach is grounded in the principle that "character is not theory. Here, character shaping starts with strengthening the self. Only when one’s character is solid can they positively influence their environment. Before students can preach to society, they must first possess proper akhlak and adab," emphasized P2. With an integrated and comprehensively monitored system, the school ensures that character development is concrete, continuous, and rooted in daily lived experience.

Beyond the classroom, supporting activities such as extracurricular programs and the boarding system play a vital role in fostering independence, creativity, and balanced personality development. As P1 stated,

"The school implements a boarding system that supports students in becoming more independent through life in the madrasah, dormitory, and wider environment. Student activities are separated by gender, in accordance with Islamic law." 

Additionally, the school offers various extracurricular activities—computer skills, karate, entrepreneurship, literacy, archery, scouting, and culinary arts—because, as P1 noted,

"We want students to be creative and innovative. So they don’t get bored, and their skills remain sharpened." 

To strengthen character from the beginning, the school runs programs such as "LAPOR ADAB" for Grade 7, as explained by P2,

"It’s related to character shaping. At the start of each semester, new students are introduced to school and dormitory etiquette through the MPLM program. They learn everything—from discipline to school culture." 

Through the combination of boarding, extracurriculars, and structured programs like MPLM and LAPOR ADAB, the school creates a holistic educational environment where students excel academically while developing spiritually, socially, and emotionally.

Finally, parental and community involvement is key to the sustainability of tauhid-based character education. As P1 emphasized, the school actively "involves parents and the community to shape character synergistically."

This is realized through regular and transparent communication. According to P1,

"We maintain active communication with parents through regular meetings and student progress reports. Additionally, we engage the community to create an environment that supports tauhid-based education." 

A concrete example is the Halaqoh Ta’lim Wali Murid program, as explained by P3,

"Yes, we have the Halaqoh Ta’lim Wali Murid program. It’s run by the foundation to educate parents so they can continue the school’s educational program at home."
 
Through this collaborative approach, the school ensures that character development does not end at the school gate, but continues at home and in the community—creating a complete and supportive educational ecosystem that shapes a generation that is faithful, noble in character, and responsible.

In conclusion, the implementation of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is a unified and sustainable character education system. Through the integration of tauhid values in learning, the 3T Method (Tilawah, Tazkiyah, Ta’limah), teacher role modeling, habituation, observation, supporting activities, and parental involvement, all components work synergistically to shape students who are faithful, morally upright, and ready to serve as khalifah (stewards) of Allah. Its success depends on the commitment of all stakeholders in carrying out education as a sacred trust (amanah), with sincerity and a spiritually alive heart.

(3) Evaluation: The evaluation of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is a systematic process that integrates principles of modern educational assessment with Islamic values. Academic supervision and teacher forums are conducted intensively through weekly meetings, discussion forums, and KKG (Kelompok Kerja Guru / Teacher Working Groups), serving as platforms for reflection and continuous improvement. The Principal (P1) emphasized,

"As Principal, I ensure that tauhid values are integrated into the curriculum by conducting academic supervision of teachers and holding regular evaluations through teacher forums and curriculum meetings." 

To support effective coordination, P2 explained,

"Work coordination is conducted regularly, both daily and weekly, through scheduled meetings. Every Monday is Curriculum Meeting, Tuesday is Qur’an Meeting, Wednesday is Structural Meeting, Thursday is School Coordination Meeting attended by all teachers, and Friday is Student Affairs Coordination Meeting with the musyrifaat." 

P1 added,

"We also provide reinforcement through weekly meetings to ensure teachers understand and apply tauhid values in their daily lives." 

Meanwhile, monitoring and evaluation are conducted systematically through KKG, curriculum review sessions (bedah kurikulum), semester and annual meetings, and direct observation of student behavior. P1 stated,

"Monitoring is carried out from the preparation of teaching, implementation, to evaluation conducted by teachers."

P1 emphasized that "evaluation and revision are conducted regularly for continuous improvement." 

Through the combination of academic supervision, collaborative forums, structured coordination, and ongoing feedback, KIBT evaluation functions not merely as a measurement tool, but as a reflective process that supports the enhancement of teaching quality and holistic character shaping.

Student assessment at SMP Integral Hidayatullah Depok is conducted holistically through three types of reports (academic, religious, and boarding), as affirmed by P2, 

"We have three types of student learning reports (report cards): Academic Report, Diniyyah Report, and Boarding Report." 

This approach reflects the school’s commitment to balanced and comprehensive education. Character assessment extends beyond academics and is integrated into daily life through multiple methods. According to P1, Assessment is also conducted integratively through observation and student progress reports, which are 

communicated to parents through "quarterly reports that we deliver to parents." 

To measure students’ character, the school implements adab or attitude assessment, conducted through several components: daily worship monitoring books, peer assessment, and teacher assessment. P1 explained,

"The assessment used to measure students’ character is adab or attitude assessment, consisting of several components carried out through the daily worship control book, peer assessment, and teacher assessment." 

Additionally, teachers directly observe students’ development during learning. As P6 stated,

"I observe them directly during class. I assess their attitudes and character every day—informally, but continuously." 

With a combination of formal and informal, objective and holistic assessment methods, the school ensures that character development is concrete, consistently monitored, and sustained over time.

In conclusion, the evaluation of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is a systematic, integrated, and sustainable process. Through academic supervision, teacher forums, and integrated assessment covering academic, religious (diniyyah), and character domains, the school is able to monitor and enhance the quality of curriculum implementation. Evaluation is conducted regularly, supported by direct observation, daily reports, and feedback from teachers and parents. Its success depends on the collaboration of all stakeholders, particularly school leadership and active teacher engagement. Thus, evaluation is not merely a measuring instrument, but a transformative tool in shaping a generation that is faithful, pious, and morally upright.
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Figure 2. Aspects of KIBT Implementation in Shaping Character 
(Source: ATLAS.ti9 application)
5. DISCUSSION
The research findings indicate that the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is not merely a technical curriculum, but a holistic and systemic model of character education grounded in tauhid. Each stage—planning, implementation, and evaluation—is intentionally integrated to shape a generation that is not only intellectually capable, but also faithful, pious, and morally upright.

(1) Planning
In the planning phase, the intensive and ongoing teacher training reflects the principles of Continuous Professional Development (Desimone in Milati et al., 2025), which emphasizes competence enhancement through content-focused training and collaborative reflection. 

Furthermore, the integration of tauhid values into instructional materials aligns with the Values Integration in Curriculum principle (Halstead and Taylor in Tambusai & Ulfa, 2019), which asserts that values must be explicitly embedded within content, process, and environment. This practice is reinforced by Riyadi et al., (2025), who emphasizes the Qur’an and Sunnah as the foundational pillars of an integrated Islamic curriculum. Regular inter-teacher collaboration through structured discussions is also consistent with the theories of Professional Learning Communities (DuFour et al., 2010) and Collaborative Curriculum Development (Voogt et al., 2011), both of which demonstrate that collective professional work enhances teaching quality. 

Most fundamentally, the spiritual preparedness (ruhiyah) of teachers through the Gerakan Nawafil Hidayatullah (GNH) reflects the concept of Spiritual Intelligence (Sumianti, Bayu Mujrimin, 2025), where teachers are not merely knowledge transmitters, but living role models whose inner spirit (ruh) is transmitted to students.

The planning of the Tauhid-Based Integral Curriculum (KIBT) is a systematic and holistic process grounded in three interconnected components: teacher training, integration of tauhid values enriched through collaborative development, and spiritual preparedness (ruhiyah) through GNH. Together, these elements ensure that curriculum implementation begins not only with technical readiness, but with pedagogical coherence and spiritual integrity. This foundational phase positions KIBT as more than a curricular framework—it is a transformative model of character education that shapes teachers as holistic educators and students as faithful, pious, and morally responsible individuals, prepared to fulfill their role as khalifah of Allah SWT.

(2) Implementation 
The implementation of the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is not merely a technical curriculum delivery, but a paradigm transformation in education that positions tauhid as the philosophical foundation for character shaping. The research findings show that KIBT successfully creates a holistic educational experience, as every component—value integration, teaching methods, role modeling, habituation, monitoring, and stakeholder involvement—is systematically designed and mutually reinforcing.

The integration of tauhid values into learning through dalil naqli (Qur’an, Hadith, and sirah) is not formalistic, but intended to enable students to internalize and practice these values in daily life. This approach aligns with Transformative Learning Theory (Falaq et al., 2022), which emphasizes that meaningful learning occurs when learners undergo a paradigm shift through critical reflection on their beliefs and values. In the context of KIBT, the presentation of divine evidence in every subject triggers spiritual reflection, ensuring that knowledge is not understood in fragments, but as a means to comprehend Allah’s greatness and the purpose of human creation. This is further supported by the epistemology of tauhid (Kartina, 2004), which asserts that all knowledge originates from Allah and must be returned as an act of worship. Thus, the integration of tauhid values is not merely the addition of religious content, but an epistemological reorientation of the nature of knowledge—transforming education into a process of worship, rather than mere knowledge acquisition.

This value integration is strengthened through the 3T Method (Tilawah, Tazkiyah, Ta’limah), which structurally integrates cognitive, affective, and psychomotor domains. The Tilawah stage instills faith through divine evidence, Tazkiyah purifies the heart from negative traits such as arrogance and envy, and Ta’limah transforms knowledge—religious, general, or practical—into action. This approach resonates with the Islamic educational concept of tazkiyatun nafs, which positions spiritual purification as a prerequisite for true knowledge. Ihwan (2025) emphasizes that effective spiritual education must reach the inner self, not just cognitive understanding. In practice, the use of Prophetic and Companions’ stories to cultivate noble character reflects an effort to develop students’ moral imagination—their ability to envision and choose good actions based on real-life exemplars.

The teacher’s role modeling is central to this process. Teachers are not merely knowledge transmitters, but living models (living models) of moral and spiritual values. This phenomenon aligns closely with Social Learning Theory (Bandura in Ruwaida, 2020), which posits that individuals learn primarily through observation and imitation of authoritative figures. When teachers maintain strong ruhiyah—evident in their consistent voluntary worship (nawafil) and daily conduct—their spiritual presence (ruh) is transmitted to students, creating a meaningful and vibrant learning atmosphere. This explains why teachers state, "If our ruhiyah is weak, knowledge cannot flow." In this context, teachers are not just technical instructors, but agents of spiritual transformation.

Character development is reinforced through habituation—consistent practices such as congregational prayers, daily Qur’an recitation, and greeting others with salam. This reflects the principle of habituation in character formation, as emphasized by Lickona (in Mainuddin et al., 2023), who argues that character is not built through moral lectures, but through repeated positive behaviors in a supportive environment. Amalia and Harfiani (2024) and Kuanine and Afi (2023) further note that a consistent educational environment fosters a strong character culture, where values are not just taught, but lived daily. Within the structured boarding system and daily schedule, this habituation becomes a form of ritualization of values, gradually shaping students’ moral identity.

Character observation through the jadwal hidup santri (student daily schedule) and periodic evaluations reflects a commitment to formative and holistic assessment. This approach aligns with Formative Assessment (Saekoko et al., 2025), which emphasizes ongoing feedback for self-improvement, and Holistic Assessment (Yunus et al., 2024), which evaluates students comprehensively—academically, emotionally, morally, and spiritually. Through three types of report cards—academic, diniyyah, and boarding—the school ensures that assessment measures not only cognitive performance, but also the development of students as servants and khalifah (stewards) of Allah.

Beyond the classroom, the boarding system and extracurricular activities support holistic education by developing all dimensions of the human being. This aligns with Holistic Education Theory (Walidin, 2016), which rejects the dichotomy between academic and non-academic domains. Activities such as archery, entrepreneurship, and scouting reflect Experiential Learning (Pujaningtyas et al., 2019), where students learn through direct experience, allowing skills and values to be naturally internalized.

Finally, parental involvement through Halaqoh Ta’lim Wali Murid and quarterly reports demonstrates the recognition that character education cannot stand alone. This approach is supported by Ecological Systems Theory (Hanifah & Euis Kurniati, 2024), which states that child development is influenced by interconnected systems—family, school, and community. The Islamic Parental Involvement Model (Tihama et al., 2025) further emphasizes that parental engagement in religious education must be educational, not merely administrative, so that values taught at school continue at home.

Thus, the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok is a transformative and sustainable model for shaping student character. Through the integration of tauhid values with the 3T method (Tilawah, Tazkiyah, Ta’limah), teacher role modeling, habituation, observation, and parental involvement, KIBT creates a holistic system that forms students who are faithful, morally upright, and ready to serve as khalifah of Allah. Its success lies in the synergy of spiritual commitment, pedagogical integration, and collective responsibility—proving that religious-based education, when implemented holistically, becomes a unifying force for moral and academic excellence.

(3) Evaluation
In evaluation, academic supervision and teacher forums serve as the backbone of professional development and quality improvement in teaching and learning. The principal does not merely act as a manager, but as a facilitator and mentor who is directly involved in curriculum development, supervision, and periodic evaluation. This reflects the principle of Instructional Supervision (Joni, 2025), where school leadership focuses on enhancing instructional quality rather than administrative control. Weekly meetings and discussion forums—such as KKG (Kelompok Kerja Guru) and curriculum review sessions—provide spaces for teachers to reflect on their practices, exchange ideas, and refine teaching materials. This aligns with the concept of Professional Learning Communities (PLC) (Karwati & Supendi, 2024), which emphasizes that educational improvement occurs through collaborative work and shared reflection. The structured meeting schedule—from Curriculum Meetings to Student Affairs Coordination Meetings—demonstrates an integrated coordination system, ensuring that evaluation is not solely the responsibility of leadership, but a collective effort involving the entire school ecosystem.

Student assessment is conducted holistically through three domains: academic, diniyyah (religious), and boarding. This approach reflects the school’s commitment to balanced education, in which students are assessed not only on cognitive learning outcomes, but also on their spiritual, moral, and daily behavioral development. Character assessment through daily worship logs, peer evaluation, and direct teacher observation indicates the implementation of Authentic Assessment (Angkat et al., 2024) assessment carried out in real and authentic contexts. Furthermore, this approach is highly consistent with Holistic Assessment (Asrofi et al., 2025) and Competency-Based Assessment (Sani, 2022), which emphasize the importance of evaluating all dimensions of the learner—cognitive, affective, psychomotor, and spiritual—and focusing on the process of personal development, not just final outcomes. Quarterly reports to parents also reflect Formative Evaluation (Arbeni et al., 2024), where feedback is provided regularly for improvement, rather than solely for accountability.

In conclusion, the Tauhid-Based Integral Curriculum (KIBT) at SMP Integral Hidayatullah Depok has successfully established a responsive, participatory, and sustainable evaluation ecosystem. Through systematic academic supervision, regular teacher forums, and holistic assessment across academic, diniyyah (religious), and character domains, the school is able to continuously monitor, reflect on, and improve the quality of curriculum implementation. The effectiveness of this model relies on the collaboration of all stakeholders, with strong leadership from the school principal and active engagement from teachers as key drivers of pedagogical development. Thus, KIBT not only fulfills academic objectives, but also directly addresses the moral crisis among adolescents by grounding education in tauhid as its philosophical foundation. As a result, evaluation transcends its traditional role as a measurement tool and becomes a transformative mechanism—one that nurtures students to become whole, meaningful, and morally grounded individuals, prepared to live with integrity and purpose in accordance with Islamic values.

6. Conclusion

This study demonstrates that the Tawhid-Based Integral Curriculum (KIBT) is a transformative and effective educational model in responding to the moral crisis among adolescents in Indonesia—such as drug abuse, bullying, and character decline—the prevalence of which continues to increase. In the context of Character Strengthening Education (PPK), which is often formalistic and fragmented, KIBT offers a holistic approach that positions Tawhid as a philosophical foundation—not merely as an additional religious component—but as a unifying principle that integrates all aspects of education: academic, spiritual, moral, and social.
The results of the study indicate that the KIBT at Hidayatullah Integral Middle School, Depok, is implemented systematically through: (1) Planning, based on teacher training, integration of Tawhid values ​​into teaching materials enriched by collaboration between teachers, and spiritual readiness through the Nawafil Hidayatullah Movement; (2) Implementation, through the integration of monotheism into learning through Tilawah (Islamic Recitation), Tazkiyah (Islamic Recitation), Ta'limah (Islamic Recitation), teacher role models, character building, observation, supporting activities, and parental involvement; and (3) Evaluation, conducted through structured academic supervision, teacher forums, and holistic assessments across academic, religious, and boarding school domains.
This approach produces students who are not only intellectually competent, but also devout, pious, moral, and ready to serve as God's vicegerents. Thus, through KIBT (Integrated Tauhid-Based Curriculum), it has been proven that religion-based education can be a unifying force that strengthens national values, diversity, and integrity, in line with five priority values: religiosity, nationalism, independence, mutual cooperation, and integrity.

Based on these findings, it is recommended that the government initiate a pilot project for the implementation of the Integral Tauhid-Based Curriculum (KIBT) as part of the national character-strengthening strategy. This pilot project does not imply that all schools must become boarding schools; rather, it is a structured effort to test and develop the implementation of core principles of KIBT, such as the integration of monotheistic values ​​in learning, teacher role models, daily character building, and holistic assessment covering academic, spiritual, and behavioral areas in various types of schools, including public, private, and Islamic boarding schools. Government policy support is crucial, including teacher training, academic supervision, school-family partnerships, and adaptive implementation guidelines.
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