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ABSTRACT 

	The Licensure Examination for Professional Teachers (LEPT) in the Philippines plays a crucial role in ensuring that qualified individuals enter the teaching profession. The LEPT has been a key gateway for Filipinos with bachelor's degrees and professional education units to pursue careers in teaching, which plays a significant role in addressing the country’s persistent teacher shortage. The purpose of this study includes: an examination of whether there is a significant difference between the overall exam ratings when LEPT overall scores were grouped according to type of school, academic program and area of specialization.  Also, whether, in combination, the type of school, academic program and the area of specialization predict the graduates’ overall LEPT ratings. This study examined the LEPT secondary level ratings of education and non-education graduates under the enhanced table of specifications introduced by the Professional Regulation Commission (PRC) through Board Resolution No. 11, series of 2022. A quantitative documentary analysis research design was employed. The study analyzed the performance of 349 samples of LEPT data from the March 2024 exam. The study utilized statistical tools including frequency distribution, mean, percentages, and standard deviation for descriptive analysis. An Independent Samples T-test was used. One-way ANOVA was used to examine the significant differences in the LEPT performance ratings across multiple groups, such as the area of specialization. Findings showed that there is a significant difference when the examinees were grouped according to type of school, the academic program and the field of specialization. Further, a combination of the type of school, the academic program and the specialization attribute accounts for 10% of the variation in the LEPT result. The type of school (p = 0.016) and academic program (p < 0.001) exhibit statistically significant effects on LEPT performance, while the area of specialization (p = 0.537) does not have a significant impact. The findings underscore the importance of academic preparation and institutional quality in determining licensure exam success. Other factors, not covered in this study, largely influence licensure outcomes. 
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1. INTRODUCTION 

	The licensure examination has long been regarded as an imperative benchmark in assessing the competence and preparedness of aspiring professionals. In the field of education, the Licensure Examination for Professional Teachers (LEPT) serves as a standardized measure of an individual’s qualifications to enter the teaching profession. This examination not only evaluates subject-matter proficiency but also reflects the quality of education and teaching methodologies employed by academic institutions in the Philippines. 
The Philippine government prioritized the education sector, which usually received the largest share of the national budget. The Philippine government supported several educational reforms and mechanisms to be put in place to guarantee the quality of education provided by higher learning institutions (Balinario et al., 2023). The Licensure Examination for Professional Teachers (LEPT) in the Philippines plays a crucial role in ensuring that qualified individuals enter the teaching profession. The LEPT has been a key gateway for Filipinos with bachelor's degrees and professional education units to pursue careers in teaching, which plays a significant role in addressing the country’s persistent teacher shortage. The Professional Regulation Commission (PRC), through the Republic Act 7836, otherwise known as the Philippine Teachers Professionalization Act of 1994, as amended by RA 9293, strengthened the supervision and regulation of the teaching profession. This act prescribes that no person shall practice or offer to practice the teaching profession without having previously obtained a valid certificate of registration and a valid professional license from the Commission (Visco, 2015). The licensure exam evaluates the competencies of these individuals in the areas of general education, professional education, and specialization (PRC, 2022). Passing the LEPT is a mandatory requirement for aspiring teachers, both education graduates and non-education graduates who seek a career in teaching. The general average passing rate for the LEPT is 75%.
Qualifications for an Education Graduate
In the Philippines, a Bachelor’s degree in Education typically requires four years of study. The Bachelor of Secondary Education (BSEd) program is designed to equip students with the comprehensive knowledge and skills necessary for effective teaching at the secondary level. The first two years of the program focus on general education courses, covering foundational subjects such as English, Mathematics, Social Sciences, and Natural Sciences. These courses provide a broad academic background that supports subject-matter proficiency. In the latter half of the program, students engage in professional education courses, which cover pedagogical theories, instructional strategies, classroom management, and curriculum development. Additionally, students specialize in a major subject area, such as Mathematics, English, Science, or Social Studies, where they undertake subject-specific methodologies and advanced coursework. The program culminates in a student teaching practicum, where aspiring educators apply their theoretical learning in real classroom settings under the supervision of experienced mentors (Banay, 2024). This hands-on experience is essential for developing practical teaching competencies, ensuring that graduates are well-prepared to enter the profession upon completing their degree. Teacher quality and teaching quality are two concepts closely intertwined with teacher effectiveness. With teaching quality dependent on teacher quality, it is the primary duty of higher education institutions to produce graduates with teacher quality by equipping them with the knowledge, skills, and dispositions that the present society and even beyond expect of them to possess to be able to teach effectively (Abao et al., 2023). 
Qualifications for Non-Education Graduate 
Individuals who did not complete a Bachelor of Secondary Education (BSEd) or a relevant education-aligned degree but wish to pursue teaching and qualify for the Licensure Examination for Professional Teachers (LEPT) are required to complete at least 18 units of professional education coursework. This requirement is intended to provide a foundational understanding of pedagogy and the essential competencies in teaching. These graduates must undertake supplementary courses that cover educational theory, classroom management, and instructional strategies to develop their teaching proficiency. Of the 18 required professional education units, 12 units must be completed across four key subject clusters: Growth and Development of Children and Youth, The Science and Methods of Teaching, The Teaching and Learning Environment, and Determining the Indicators of Student Learning Outcomes. The remaining six (6) units may be met by completing any two of the following professional education subjects under the fifth cluster, which is Application of Theories (PRC, 2022). These academic requirements ensure that non-education graduates acquire the fundamental skills and knowledge necessary for effective teaching, thereby enhancing their readiness for the licensure examination. 
Curriculum Content in Schools
Public school curricula tend to follow more standardized pedagogical models, which may offer better alignment with licensure exams like the LEPT. According to Ladia and Nool (2012), the widespread offering of teacher education in SUCs serves as a key indicator of teaching quality and licensure exam results influence government funding allocations.  Meanwhile, private schools, especially those with diverse teaching approaches, may not always align as closely with standardized tests, leading to variability in LEPT performance. Among private Higher-Education Institutions (HEIs), high performances in licensure examinations are used as bragging rights to attract prospective enrollees. Moreover, recent studies examined the differences in educational quality between public and private institutions in terms of teacher preparation, resources, and instructional quality. Public school curricula tend to follow more standardized pedagogical models, which may offer better alignment with licensure exams like the LEPT. Meanwhile, private schools, especially those with diverse teaching approaches, may not always align as closely with standardized tests, leading to variability in LEPT performance (Laguador and Refozar, 2020). 
Pedagogical Aspects of Academic Programs
In the study of Caup, D. and Buda, A. (2017), the Department of Education (DepEd) places high confidence in the K-12 Program in providing a better quality of education that is based on spirally progressing curriculum starting with simple topics moving toward increasing complexity, in order for the learners to gain mastery of concepts and skills. Graduates of the K-12 program are therefore envisioned as better prepared to compete globally for employment opportunities. This change in the basic education cycle caused the conduct of stakeholder consultations, policy discourses, and education summits to gather inputs and feedback on the educational reform. Although the main pedagogical aspects between private and public schools are similar,  there seems to be a disparity between the performance of education and non-education graduates in the LEPT. Salunduguit (2019) studied education, second-coursers and non-college of education graduates in the licensure examination for teachers in 2019. A comparison between the education and non-education passing percentages against the national passing percentage indicates that combining the passing percentages of education first-time takers and repeaters still exceeded the national passing percentage in the majority of school years covered in the study. However, among the non-education test takers, their passing percentage only exceeded the national passing in one cycle.  Further, as non-education graduates enter the teaching profession through alternative pathways, this presumably, the lack of formal preparation in the pedagogical aspects of teaching. While they may exhibit strong content knowledge in their chosen field of specialization, their academic curriculum typically lacks formal coursework in teaching methodologies, classroom management, and educational theory. This pedagogical gap often results in lower performance in the LEPT, where competencies related to instructional strategies and educational principles are assessed (De Guzman, 2021). Similarly, research conducted by Amanonce and Maramag (2020) found a significant correlation between academic success in teacher education programs and licensure examination performance, emphasizing the role of formal pedagogical training in achieving higher exam scores. Teacher preparation programs play a crucial role in determining LEPT outcomes, particularly in terms of professional education scores. Education graduates benefit from a systematic curriculum designed to develop both content knowledge and pedagogical skills, providing them with the competencies required to pass the LEPT. By contrast, non-education graduates often enter the teaching profession through shorter, alternative certification programs that may not provide the same depth of preparation in teaching methods or classroom management. De Guzman (2021) contended that although these alternative pathways are beneficial for increasing the number of teachers, they may not provide aspiring professionals with the same degree of pedagogical expertise. This could result in lower LEPT scores and possibly diminish their effectiveness in the teaching environment. 
Several studies highlight this issue, demonstrating that individuals who enter teaching through alternative pathways without substantial pedagogical preparation tend to face challenges (Darling-Hammond, 2006; Smith & Ingersoll, 2004). The study of Balinario, Ofqueria and Arca (2023) showed that BS education graduates have a “passed” result in the 3 major areas, which: General Education, Professional Education, and Specialization.  Compared to non-education graduates, the said 3 major areas were of lower scores and an overall rating of “failed”. This below-average passing of non-education graduates could be attributed to the lack of mastery of competencies and lack of preparation for the licensure examination on the part of the LET takers. This finding can be supported by a study conducted by Ofqueria in 2020, as cited by Balinario et al in 2023, where the lack of mastery in the 3 areas in general, professional, and specialization, in the examination will lead to a failing performance.  Also, Abao, Petancio, Sanchez and Sumalinog (2023) found out in their comparative analysis that LET performances significantly vary in examination year, degree program, specializations, examination components, locale, and type of higher education institution. Additionally, their performance could be attributed to test-taking time, college preparation and grade point average. Further, Delos Angeles in Cadosales, Sanchez, Cordova, Merin, and Augusto (2023) cited variables that correlate significantly to BLEPT performance, were age, high school, and college academic performances, and performance in a comprehensive review increases the chances of graduates passing the board examination.
According to Dagdagui and Mang-usan (2022), there is a need to strengthen the licensure examination performance of teacher education graduates across all disciplines by considering improvements in the instructional planning and pedagogy that address students’ academic performance. The literatures imply that passing the licensure examination is not only a requirement to practice the teaching profession but also a guarantee that teachers in the basic education sector possess the necessary competence and professional accountability. 
The significance of LEPT is further emphasized in light of recent curricular reforms aimed at aligning the Philippine education system with international standards. Recognizing the evolving demands of the education sector, the government has enacted various policies and reforms aimed at enhancing the quality of teacher education and licensure standards. These initiatives are aligned with broader efforts to strengthen Higher Education Institutions (HEIs) and ensure that graduates are well-prepared for licensure examinations. By continuously refining standards and instructional practices, the Philippine education system aspires to cultivate a learning environment that promotes excellence, innovation, and global competitiveness. Conventional methodologies were modified to conform to international standards, also highlighting the cultivation of critical thinking, creativity, and adaptable learning abilities. New guidelines and policies were adopted to guide educators across the country in implementing these changes. Thus, this has led to a nationwide recalibration of academic programs, teaching practices, and assessments. 	According to the Philippine Professional Regulatory Commission PRC (2022), the Board of Professional Teachers acknowledges the issuance of CHED Memorandum Order (CMO) Nos. 74 and 75 (s. 2017) for elementary and secondary level, respectively, which calls for an update to the Table of Specifications. In line with this, the Board of Professional Teachers released Resolution No. 11, Series of 2022, titled "Issuance of the Enhanced Table of Specifications (TOS) for the Subjects of the Licensure Examination for Professional Teachers (LEPT)" to align with the new policies, standards, and guidelines. The new Enhanced TOS embodies the topics and learning outcomes expected from graduates of the teaching education curricula as stipulated in the aforementioned CMOs. As part of this development, the same Board also issued Resolution No. 34, series of 2022, “Guidelines on the Evaluation of the Educational Qualifications of Applicants for the Licensure Examination for Professional Teachers (LEPT) Secondary Level starting 2023 onwards”, which mandates that teacher education programs of the secondary level and individuals pursuing professional education units must complete at least 60 units in major subjects as prescribed in the Enhanced TOS and CMO 75-2017. However, during the implementation of the additional 60 major unit requirement for secondary level teachers, several public concerns emerged, prompting the Board of Professional Teachers to suspend its enforcement pending a policy review for evaluation and improvement. Effective LEPT March 2024 onwards, the additional 60 major unit requirement for Professional Teachers – Secondary Level was suspended until further notice (PRC, 2024). 
Therefore, this paper explores the LEPT Secondary Level performance ratings of exam takers of March 2024 in Cagayan de Oro City, Philippines, following the suspension of the 60-unit major requirement, in light of the new policies, standards, and guidelines introduced under the Enhanced Table of Specifications. Specifically, the study compared the board exam ratings of education graduates and non-education graduates, considering their type of school and their specialization. The difference in academic background raises important questions: Does the specialized training in teaching practices provided to education graduates give them an advantage in the licensure exam, or do non-education graduates perform similarly despite their different academic experiences? Additionally, is there a difference in success rates between private and public schools under the Enhanced TOS?
Therefore, the purpose of this study includes: an examination of whether there is a significant difference between the overall exam ratings when LEPT overall scores were grouped according to type of school, academic program and area of specialization.  Also, whether, in combination, the type of school, academic program and the area of specialization predict the graduates’ overall LEPT ratings. This study's primary hypothesis posits that differences in exam ratings may be attributable to various factors, such as the type of school, the type of academic program, and the area of specialization.
[bookmark: _Hlk204680030]Hypotheses:
H01: There is no significant difference in the LEPT ratings of graduates between public and private schools.
[bookmark: _Hlk204680750]H02: There is no significant difference in the LEPT ratings between education and non-education graduates.
H03: There is no significant difference in the LEPT ratings of graduates across areas of specialization.
H04: In combination, the type of school, academic program, and area of specialization do not significantly predict the overall LEPT ratings.

2. methodology 

The study employed a quantitative documentary analysis research design to examine performance differences between education graduates and non-education graduates on the LEPT under the enhanced table of specifications. The method was used to extract and examine quantitative data from PRC, Cagayan de Oro City’s official records. The analysis involved a systematic review of LEPT scores of a sample of 349 examinees from the 3,579 population from the March 2024 exam. Table 1 is the distribution of the sample.

Table 1. Data proportion of the sample size matrix
[image: ]

The sample size was computed using the Cochran formula using the stratified sampling procedure to ensure that key subgroups of examinees were adequately represented in the sample. Stratification was based on three main variables: the type of school, the type of academic program (education or non-education), and their area of specialization.

The study utilized statistical tools including frequency distribution, mean, percentages, and standard deviation for descriptive analysis. An Independent Samples T-test was used for hypotheses 1 and 2 to determine whether there was a statistically significant difference between groups. One-way ANOVA was used to examine the significant differences in the LEPT performance ratings across multiple groups, such as the area of specialization. If significant, Tukey’s HSD was used to identify which groups differed. Moreover, Multiple Linear Regression was used to analyze the relationship of the combined effects of school type, academic program, and area of specialization to the LEPT ratings dependent variable.  Prior to conducting ANOVA, assumptions of normality, homogeneity of variance, and independence of observations were tested. The Shapiro-Wilk test was used to assess the normality of test scores, while Levene’s Test was employed to examine the equality of variances across groups. In the case of violations of these assumptions, appropriate non-parametric alternatives (such as the Kruskal-Wallis test for ANOVA) were considered. Moreover, for the Multiple Linear Regression, assumptions of linearity, normality, and multicollinearity were also tested to derive accurate results and reliable conclusions.
All statistical analyses were primarily conducted using Jamovi, an open-source statistical software platform. Jamovi was suitable for conducting basic descriptive quantitative tests, t-tests, ANOVA, and regression due to its user-friendly interface and robust data analysis capabilities (The Jamovi Project, 2021). Alternatively, Excel was also used as an option for running these tests and verifying calculations. A statistician was engaged to validate data sources, check for errors, confirm whether the findings were supported by the data, and ensure that the interpretations were logical and justified.
No human participants were involved in the study; nonetheless, consent from the head of the agency was acquired before the acquisition of data. Furthermore, in accordance with the Philippine Data Privacy Act of 2012, only the list of courses, types of school, and exam ratings from the March 2024 LEPT who took the exam at the designated testing venues in Cagayan de Oro were provided.
3. results and discussion
H01: There is no significant difference in the LEPT ratings of graduates between public and private schools

Table 2 presents the difference in LEPT ratings when grouped according to the type of school attended by the examinees. The table compares the mean scores, standard deviations, t-values, and significance levels (p-values) for private and public school graduates, highlighting whether the differences in their performance are statistically significant.

Table 2. Difference in LEPT rating when grouped according to the type of school

	Type of
School
	Mean
	Standard
Deviation
	t-value
	Sig. (p)
	Interpretation

	Private
	71.06
	9.89
	-2.08
	0.04*
	Significant

	Public
	73.40
	9.93
	
	
	


*Significant at P =0.05

The data reveal that graduates from private schools obtained an average LEPT rating of 71.06, with a standard deviation of 9.88, while those from public schools achieved a slightly higher mean score of 73.40, with a standard deviation of 9.93. The computed t-value of -2.08 and the corresponding significance level (p = 0.04) indicate that the difference between the two groups is statistically significant at the 0.05 level. Thus, null hypothesis 1 is rejected.
Overall, the results suggest that public school graduates tend to perform better in the LEPT than their private school counterparts. Alfonso (2019) in his study supports that public schools are firm in the implementation of retention policies due to the large numbers of enrollees caused by lower tuition fees or free tuition as compared with private schools. Private schools, however, are often perceived to hesitate to enforce strict retention policies to avoid the risk of losing students. Admission and retention policies of schools are means to control and standardize the delivery of quality education to students. Ong et al. (2012) and Hilario (2000) indicated that admission policies serve as predictors of academic performance and have a significant positive effect on board examination outcomes. 
H02: There is no significant difference in the LEPT ratings between education and non-education graduates
Table 3 shows the difference in LEPT ratings when grouped according to the academic program of the examinees.

Table 3. Difference in LEPT ratings when grouped according to examinees’ academic program

	Academic
Program
	Mean
	Standard
Deviation
	t-value
	Sig. (p)
	Interpretation

	Education
	75.09
	9.87
	5.647
	< 0.001***
	Highly Significant

	Non-education
	69.25
	9.09
	
	
	


***Highly Significant at p-value <0.001

The results indicate that education graduates (M = 75.09, SD = 9.87) achieved significantly higher LEPT ratings compared to non-education graduates (M = 69.25, SD = 9.09). The difference is statistically significant (t = 5.647, p < 0.001), suggesting that an individual's academic background has a strong impact on licensure performance. Based on the data presented in Table 3, which shows a highly significant difference in LEPT ratings between education and non-education graduates (p < 0.001), the null hypothesis can be rejected. The t-value of 5.647 and the significance level of p < 0.001 indicate that education graduates consistently outperform non-education graduates on the licensure exam. Thus, null hypothesis 2 is rejected.
This finding underscores the advantage of structured and specialized training provided in teacher education programs, which are designed to equip students with pedagogical knowledge, instructional strategies, and subject-specific competencies aligned with teaching standards. In contrast, non-education graduates, who typically enter the teaching profession through alternative pathways, may not have undergone the same rigorous preparation in educational theories, teaching methodologies, and classroom management, which are core components of the LEPT. The significant difference in LEPT ratings between education and non-education graduates is primarily attributable to differences in academic preparation and curriculum. Education graduates undergo comprehensive training that integrates both pedagogical principles and subject content, equipping them with essential competencies for effective teaching. In contrast, non-education graduates often enter the profession through alternative certification pathways, typically completing a minimum of 18 professional education units (PRC, 2022). However, this shortened training period may not provide adequate exposure to pedagogical frameworks, educational theories, and instructional methodologies necessary for effective teaching.
While non-education graduates may demonstrate strong content mastery in their disciplines, their academic background often lacks coursework in teaching methodologies, classroom management, and curriculum development. The LEPT assesses competencies in instructional strategies, learning assessment, and classroom management, all of which are fundamental components of effective teaching. Although alternative certification routes help address teacher shortages, they may not offer the same depth of pedagogical training as traditional teacher education programs. This discrepancy could contribute to the lower LEPT performance observed among non-education graduates. The research of Amanonce and Maramag (2020) determined that graduates from structured teacher education programs tend to achieve higher LEPT scores, reinforcing the role of formal pedagogical training in teacher preparation. A study by Balinario et al. (2023) found that BSEd graduates performed better across all three subjects of the LEPT compared to non-BSEd graduates. The researchers noted that high scholastic ratings and satisfactory admission scores were associated with improved LEPT performance, underscoring the importance of rigorous academic preparation. Ofqueria in Balinario and Ofqueria (2024) further emphasized this trend, noting that while non-education graduates may excel in their major subject areas, their overall LEPT average rating tends to be lower due to weaker scores in general education and professional education subjects. This suggests that education graduates benefit from structured training and greater exposure to both theoretical and practical aspects of teaching, which contribute to better LEPT performance.
H03: There is no significant difference in the LEPT ratings of graduates across areas of specialization.
Table 4 displays the difference in LEPT ratings when grouped according to the area of specialization of the examinees. 
The significant f-value of 4.47 (p < 0.001) confirms that specialization plays a crucial role in LEPT performance. Examinees specializing in Science (M=77.26, SD=10.80), Values Education (M=77.00, SD=8.85), and Mathematics (M=76.53, SD=10.71) achieved higher scores, which may be attributed to structured coursework that emphasizes critical thinking, problem-solving, and analytical skills, as well as access to specialized review programs and instructional resources. On the other hand, Social Studies graduates had the lowest scores (M=69.15, SD=8.74), which may be linked to the broad and diverse curriculum requiring extensive content mastery. Additionally, this specialization has a higher proportion of non-education graduates, who may lack formal training in pedagogy and instructional methods, potentially affecting their preparedness for the licensure examination. Similarly, TLTVE (M=72.96, SD=9.96) and English (M=73.29, SD=9.41) majors demonstrated moderate performance, suggesting a need for additional reinforcement in subject-matter mastery and pedagogical approaches.
Table 4. Difference in LEPT Rating When Grouped According to Area of Specialization

	Area of Specialization
	Mean
	Standard Deviation
	f-value
	Sig. (p)
	Interpretation

	English
	73.29
	9.41
	



4.47
	



< 0.001***
	



Highly Significant

	Filipino
	74.73
	12.39
	
	
	

	MAPEH
	75.96
	7.70
	
	
	

	Mathematics
	76.53
	10.71
	
	
	

	Science
	77.26
	10.80
	
	
	

	Social Studies
	69.15
	8.74
	
	
	

	TLVE
	72.96
	9.96
	
	
	

	Values
	77.00
	8.85
	
	
	


***Highly Significant at p-value <0.001

	The results of the Tukey post-hoc test reveal that Social Studies consistently receives significantly lower ratings compared to other subjects, particularly Science and Mathematics. Among all the subjects analyzed, the most striking difference is between Science and Social Studies, where the gap in ratings is the largest (p < 0.001). This suggests that students perform significantly better in Science than in Social Studies. The significant gaps, especially between Social Studies and Science, highlight potential disparities in student engagement, instructional methods, or assessment styles across disciplines. These findings underscore the need to examine the factors contributing to the lower performance in Social Studies and explore targeted strategies to improve student outcomes in this area.
Similarly, Mathematics also shows contrast with Social Studies (p= 0.023), which has lower performance compared to more technical subjects. While Social Studies lags behind Science and Mathematics, it also shows significantly lower ratings than English and MAPEH, reinforcing the trend that students struggle more in this subject. However, no significant differences were observed in ratings between Social Studies and TLTVE or Values Education, indicating that student performance in these subjects is relatively comparable.
The results of this study align with those of Rudio (2016), who reported that Mathematics and Science test takers outperformed their counterparts in these subjects. These findings imply that students may find technical subjects like Mathematics and Science more accessible or better aligned with the focus of the licensure examination. As a result, students tend to perform better in these areas compared to subjects like Social Studies, which covers a broader range of topics and requires a different set of analytical skills. Overall, these findings emphasize the need for targeted support in areas where examinees face the most challenges. Strengthening subject-specific review programs, refining curricula, and incorporating more practical assessments could improve LEPT performance and better prepare aspiring teachers across all disciplines. Thus, we reject the null hypothesis 3 and conclude that there is a significant difference in the LEPT ratings of graduates across areas of specialization.
H04: The type of school, academic program, and area of specialization do not significantly predict the overall LEPT ratings.

Table 5 presents the combined effect of type of school, academic program, and area of specialization on the overall LEPT rating. The R Square value of .10 indicates that 10% of the variance in LEPT scores can be attributed to the combined influence of the type of school and academic program. While these factors contribute to exam performance, a substantial portion of the variance (90%) remains unexplained, suggesting the influence of other variables not covered in this study. Among the independent variables, the type of school exhibits a beta coefficient of -2.742 with a p-value of 0.016, indicating a statistically significant negative effect on LEPT scores. This finding suggests that institutional type (public or private) directly influences LEPT performance, with graduates from certain institutions potentially having a comparative advantage over others. The academic program demonstrates a beta coefficient of -5.616 with a p-value of < 0.001, signifying a highly significant effect on LEPT performance. This result reinforces the critical role of structured teacher education programs in preparing aspiring professionals for licensure exams, as those who graduate from education programs tend to exhibit higher LEPT scores compared to those from non-education backgrounds. The results are in accordance with what Antiojo (2017) also found: the secondary examinees’ performance is best in General Education, followed by Professional Education, and least in their specialization. Also, in the study of Amanonce & Maramag (2020), the BSEd graduates obtained satisfactory ratings for the General and Professional Education components, but not in their specialization. The results also reveal, in contrast, that the area of specialization yields a beta coefficient of -0.164 with a p-value of 0.537, indicating that its effect on LEPT ratings is not statistically significant.


[bookmark: _GoBack]Table 5. Combined effect of type of school, academic program, and area of specialization on overall LEPT rating

	Predictor
	R2
	Coefficient
	Sig.(p)
	Interpretation

	Type of School
	
	-2.742
	0.016*
	Significant

	Academic Program
	.10
	-5.616
	< 0.001***
	Highly Significant

	Area of Specialization
	
	-.164
	0.537
	Not Significant


*Significant at p-value =0.05	***Highly Significant at p-value <<0.001 F value = 12.73

While some specializations may perform better in specific sections of the exam, the findings suggest that specialization alone does not strongly predict overall exam performance when evaluated alongside the type of school and academic program. This supports the idea that curricular alignment and institutional training may have a more substantial influence on licensure outcomes than the subject area alone. Abao et.al (2023) pointed out that the LEPT includes three sets of tests for secondary level aspiring professionals, each covering a wide variety of topics across eight different specializations. This structure naturally results in varying performance levels across the different test components. BSEd graduates may perform better in General Education, as their specialization helps reinforce foundational knowledge. Additionally, the hands-on teaching experience they gained through practice-based learning likely made a big difference in the Professional Education section, as they were able to apply what they learned in their coursework to the test.
While the area of specialization showed a negative coefficient, it was not statistically significant. This suggests that any slight decrease in LEPT scores may be attributed to factors not captured in this study. In contrast, the significant negative coefficients for type of school and academic program indicate that certain institutions or program types may be associated with lower performance, potentially due to differences in curriculum quality, teaching approaches, or exam preparations.
Based on the results presented in Table 5, the null hypothesis (H04) is rejected. The type of school (p = 0.016) and academic program (p < 0.001) exhibit statistically significant effects on LEPT performance, while the area of specialization (p = 0.537) does not have a significant impact. Further, the variables predict only 10% of the licensure exam results. A large 90% accounts for variables not included in this study. 
These findings may provide opportunities for educational institutions and policymakers to focus on enhancing curriculum quality, teaching methodologies, and institutional support to improve licensure exam performance among aspiring professional teachers.

4. Conclusion
This study highlights the significant differences of school type, academic program, and area of specialization on LEPT ratings. Graduates from public schools performed better than those from private schools. Additionally, education graduates consistently achieved higher ratings than their non-education counterparts. With regard to the area of specialization, graduates in Science, Mathematics, and Values Education demonstrated superior performance. Conversely, graduates in Social Studies exhibited lower scores, potentially attributable to the broad, interdisciplinary scope of their curriculum and the higher proportion of non-education graduates in this field. Graduates in English, Filipino, MAPEH, and TLTVE attained moderate results, suggesting the need for improvements in subject matter mastery and instructional methodologies. In contrast, disciplines such as Mathematics and Science, which prioritize structured problem-solving, may align more closely with the cognitive strengths of examinees. Furthermore, LEPT assessments for Social Studies require higher-order thinking skills, such as critical analysis and synthesis, which may present greater challenges compared to the fact-based recall questions prevalent in other disciplines.
The combined analysis of school type, academic program, and specialization revealed that the type of school and academic program were significant predictors of LEPT performance, while area of specialization was not. This suggests that, although the area of specialization affects the ratings, its independent effect on LEPT ratings is not significant when accounting for other academic and institutional factors.
These findings underscore the importance of academic preparation and institutional quality in determining licensure exam success. Despite the statistical significance of the model, the low R-squared value indicates that the variables explored account for only a small portion of the variance in LEPT scores. This suggests that other factors, not covered in this study, largely influence licensure outcomes.
Furthermore, this study did not assess long-term teacher effectiveness or professional development, which are crucial for evaluating teaching competency. Additionally, as the findings are specific to a particular region, results may vary across different institutions and locations. 
Consent:
Consent from the head of the agency was acquired before the acquisition of data
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