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ABSTRACT 

	
This study investigated the implementation of the multigrade program in the Southern and Northern districts of Conner, Division of Apayao. Using a descriptive-comparative research design, the study gathered data from 44 teachers, 368 pupils, and 353 parents across 19 multigrade elementary schools. A total enumeration was employed for the teacher-respondents, while a sample was drawn from pupils and parents using Slovin's formula. Data were collected using a structured questionnaire and the official SF5 (Report on Promotion and Level of Proficiency and Achievement) forms.
The findings revealed that the mean performance of multigrade pupils was 85 in the Southern district and 84 in the Northern district. Statistical analysis confirmed no significant difference in the level of performance between pupils in the two districts. However, the study identified significant challenges in the program's implementation, including gaps in teacher training and issues with resource adequacy.
The study concludes that while pupil performance is comparable across the districts, there are systemic challenges that impede the program's full potential. It is therefore recommended that comprehensive and mandatory basic training be provided to all multigrade teachers, not on a selective basis, to address the identified skills gaps. This study's findings have important implications for policymakers and school administrators in developing more effective support systems and equitable resource distribution for multigrade education in similar rural settings.
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1. INTRODUCTION

	 
	Education is a holistic process through which individuals develop and utilize their physical, mental, moral, and spiritual capacities, enabling them to lead a high-quality life and maintain meaningful relationships within their community. Learning encompasses all activities that stimulate a pupil’s cognitive, affective, and personality development, ultimately fostering effective learning outcomes. Integral to this process are the twin pillars of teaching and learning.
Aligned with this vision, Article XIV, Section 1 of the 1987 Philippine Constitution mandates that “the State shall protect and promote the right of all citizens to quality education at all levels and shall take appropriate steps to make such education accessible to all” Constitute ProjectJudiciary eLibrary. In pursuit of this mandate—particularly in geographically isolated and under-resourced areas—public schools have implemented multigrade teaching, wherein two or more grade levels are combined into a single class under the supervision of one teacher. 
	Quality education is what we believe to be our foundation for a good future. However, not all children are assured of a good education and therefore, a good future. This has been a challenge for children living in far-flung areas who face different difficulties in going to school – such as walking great lengths to reach their destination, including going up the mountains or crossing rivers and lakes. For children living in farflung areas, receiving quality instruction as well as education appears to be an extensive shot as they contend with a lack of resources.
Multigrade classes, also known as multilevel classes, are an educational organizational technique in which one teacher instructs pupils from different grade levels in the same classroom. This strategy is frequently used to address difficulties such as low student enrollment and to provide access to education in remote, rural locations where having a separate class for each grade level is impractical. The approach is common in the Philippines and other nations that face similar geographic and demographic constraints.
Such arrangements not only increase literacy opportunities but also contribute substantively to rural educational development. From an educational planning standpoint, multigrade teaching involves both structural reorganization and specialized classroom management, aiming to optimize learning across diverse age and ability groups.
Internationally, multigrade teaching has gained importance as a viable strategy for delivering education in remote areas. In these settings, teachers must adapt content delivery to cater to pupils with varied learning levels, skills, and abilities, recognizing that not all learners share the same learning capacity. Effective multigrade instruction may be supported by tailored instructional materials, which can positively influence academic performance.
In  the  Philippines,  multi-grade  classes  are  commonly  found  in  basic schools located in remote areas, where only a few students are enrolled at each grade  level.  As  a  result,  teachers  are  required  to  handle  multiple  grade  levels simultaneously   (Kleinman,   2004).   Moreover,   multigrade   teaching   involves instructing  children  from  two  or  more  grade  levels  within  a  single  classroom (Romo, 2021).Furthermore,   the   distance   between   the   barangays,   deficiencies   of instructors, budget, and school offices were among the variables that drove the arrangement of  Multi-Grade  Classes  in  various  parts  of  the  Philippines.  Multi-grade  types  were  established  because  the  number  of  students  enrolled  in  each grade  level  was  insufficient  to  form  a  single-grade  class  (Dulana,  Dacanay,  &Perez,  2023).  Multi-grade  instructing  strategies  are  prioritized,  and  they  hold specific  pertinence  within  the  Philippines  due  to  socio-economic  and  political challenges that affect the instruction of Filipino children (Tayoni, 2023).
According  to  Arevalo  (2021),  teaching  students  of different  ages,  skill levels, and levels in the same classroom at the same time is known as multigrade teaching.  When  a  teacher  uses  multigrade  teaching,  they  can  instruct  many classes or grades at once, either in distinct classrooms or in one large room with partitions between them.
However, several contextual challenges persist—including inadequate guidance and counseling services, long commutes for students, overcrowded classrooms, poor learner conditions (e.g., attire, nutrition), and insufficient teacher training for multigrade instruction. These motivating factors led the researcher to undertake this study, aiming to analyze the implementation of the multigrade program in the Southern and Northern Districts of Conner, Apayao, and propose remedial strategies to address the identified constraints.

2. STATEMENT OF THE PROBLEM

	Generally, this study investigated the effectiveness of the multigrade program's implementation by comparing its outcomes in the Southern and Northern Districts of Conner. The findings indicated that there was no significant difference in pupil performance between the two districts, suggesting a consistent level of effectiveness in program implementation.

2.1 Hypothesis

There is no significant differences in the implementation of multi-grade program between Southern Conner District and Northern Conner District.


3. METHODOLOGY

3.1 Research Design

The study made used of the descriptive assessment method of research.
	
3.2 Locale of the Study

This study was conducted in nineteen (19) Multi-grade Elementary Schools of the Southern and Northern Conner Districts in the Municipality of Conner, Apayao.

3.3 Respondents of the Study
	 
The respondents of the study were forty-four (44) teachers, three hundred sixty-eight (368) pupils and three hundred fifty-three (353) parents.
Table 1. Distribution of the respondents per school.
	Multi-grade Schools
	Teachers
	Pupils
	Parents

	a. Southern Conner
	Male
	Female
	Total
	P
	n
	P
	n

	1. Apaya ES
	0
	2
	2
	21
	11
	20
	11

	2. Allangigan ES
	0
	2
	2
	40
	21
	38
	21

	3. Danguinan ES
	0
	3
	3
	68
	36
	64
	35

	4. Gassud ES
	0
	2
	2
	54
	29
	51
	28

	5. Guedeged ES
	0
	3
	3
	50
	26
	48
	26

	6. Mabiga ES
	1
	1
	2
	30
	16
	30
	16

	7. Mawigue ES
	0
	3
	3
	59
	31
	58
	32

	8. Turayok PS
	0
	3
	3
	33
	17
	30
	16

	Total
	1
	19
	20
	355
	187
	339
	185

	b. Northern Conner
	
	
	
	
	
	
	

	1. Buguit ES
	0
	3
	3
	32
	18
	31
	18

	2. Bubog ES
	1
	1
	2
	12
	7
	11
	6

	3. Buneg ES
	1
	1
	2
	29
	16
	26
	15

	4. Lower Katablangan ES
	0
	2
	1
	22
	12
	22
	13

	5. Upper Katablangan ES
	0
	2
	2
	12
	7
	12
	7

	6. Catub ES
	0
	3
	3
	83
	46
	59
	34

	7. Cupiz PS
	0
	1
	1
	16
	9
	15
	9

	8. Guinamgaman Es
	0
	1
	1
	18
	10
	18
	10

	9. Liwan Es
	0
	2
	2
	17
	9
	17
	10

	10. Mabaguio ES
	0
	3
	3
	47
	26
	45
	26

	11. Nabuangan ES
	0
	3
	4
	38
	21
	35
	20

	Total
	0
	24
	24
	326
	181
	291
	168

	Over All Total
	2
	42
	44
	690
	368
	630
	353


Source:        District Office, Conner District, 2016	

3.4 Research Instrument
	
The main instrument used in the study was a questionnaire. The questionnaire consisted of five (5) parts. For teacher-respondents, Part I of the questionnaires determined the school profile of Elementary Schools with multi-grade program in Conner District. Part II showed the mean performance of multigrade pupils between Southern and Northern Conner Districts. Part III showed the problems encountered by teacher-respondents in multigrade classes. Part IV determined the perception of teacher-respondents on multigrade program, and Part V determined the perception of parents on multigrade classes. The SF5 or Report on Promotion and Level of Proficiency and Achievement of pupils was used to determine the significant difference between the level of performance of the pupils in the Southern Conner and Northern Conner Districts.

3.5 Data Gathering Procedures
Prior to the distribution of the questionnaires, letters of request were sent to the Public Schools District Supervisors of Northern and Southern Conner. After permissions were granted, the researcher requested permit from the school principals to conduct the study to the teachers and parents. Questionnaires were personally administered and retrieved by the researcher.
3.6 Statistical Analysis

Frequency counts and percentage were used to describe the profile of the parents, teachers, and school heads- respondents in terms of age and sex.
Item mean was used for the sufficiency of other facilities/ materials used by multi-grade teachers.
Weighted mean was used to compute the problems encountered by multi-grade teachers in multi-grade classes, perception of multi-grade teachers and parents on multi-grade classes.
	T-test was used to determine the significant relationship between the implementation of multi-grade program between the Southern and Northern Conner Districts, along classrooms, other facilities/materials trainings, performance of pupils, funding, educational qualifications and eligibility.

4. RESULTS AND DISCUSSION

This section presents a detailed analysis of the implementation of the Multigrade Program in the Southern and Northern Conner Districts. The findings were drawn from surveys, observations, and school records and are organized in response to the study's specific questions.

4.1 Profile of Multi-Grade Teachers

The gender distribution reveals a strong female predominance in both districts, with females comprising 95% in the Southern and 91.67% in the Northern Conner Districts. This reflects national trends where the elementary teaching force is largely female, as supported by Taole (2024), who noted similar demographics in multigrade settings in Southeast Asia.
In terms of age, most teachers in Northern Conner are younger (41.67% are 25–29 years old), while Southern Conner has a more experienced workforce, with a significant proportion aged 30–44. The greater experience in Southern Conner suggests better familiarity with multigrade pedagogies, potentially impacting classroom management and instructional delivery.
The educational attainment analysis reveals that both districts have highly qualified teachers, though with variation in degrees. Southern Conner had more teachers with BEED plus MA units, while Northern Conner had more BSE graduates. Importantly, one teacher from Northern Conner held a degree not aligned with education, reflecting occasional mismatches in teacher deployment, especially in rural areas (Muthivhi & Graven, 2022).
Experience-wise, teachers in Southern Conner show longer tenure, with 60% having more than 15 years of service compared to only 16.67% in Northern Conner. This seniority may correlate with better pedagogical depth, influencing pupil outcomes.

4.2 Teacher Training and Professional Development

Training is a critical component of multigrade education. The data reveals that 100% of teachers in Southern Conner attended at least one relevant training, while 37.5% in Northern Conner did not attend any. This discrepancy underscores one of the key implementation challenges — the uneven access to professional development. Liu et al. (2021) emphasize that sustained, context-specific training is vital for the success of multigrade programs, particularly in remote areas.
Southern Conner teachers participated more in multi-grade literacy, numeracy, and LAC sessions. This may contribute to better planning and adaptability in instruction. Conversely, the lack of structured training in Northern Conner could explain the heightened difficulties teachers face, as discussed below.

4.3 Classroom Environment and Instructional Materials

Analysis of the classroom setup reveals that both districts have 2–3 multi-grade classrooms per school. However, adequacy in terms of facilities and teaching materials varies. The category mean for instructional material adequacy was slightly higher in Southern Conner (3.17) than in Northern Conner (3.01), both rated as "adequate".
Notably, both districts had very low scores for outdated tools like tape recorders (1.65 and 1.58, respectively), suggesting a shift toward more modern and relevant materials. Still, resources like workbooks, big books, and audio-visual aids were only moderately available, aligning with findings from Yuliana et al. (2023), who highlighted resource scarcity as a persistent issue in multigrade education systems in rural Asia.
Facilities like learning centers and mobile furniture — crucial for flexible multigrade setups — were lacking. This affects classroom dynamics and the ability to run simultaneous grade-level activities.

4.4 Performance of Pupils

Performance data shows that pupils from both districts generally fall under the "Satisfactory" to "Very Satisfactory" categories, with Southern Conner having a slightly higher overall mean (85) than Northern Conner (84).
Specifically, 25% of pupils in Southern Conner scored in the "Outstanding" range compared to only 9.94% in Northern Conner. This significant difference may be attributed to more experienced teachers and greater access to training in the Southern district. The findings align with Pugach & Blanton (2020), who argued that teacher quality is a primary determinant of student success in multigrade contexts.
The slight variance in mean performance supports the conclusion that despite having similar structures, multigrade schools’ outcomes can vary significantly based on the capacity of teachers and school-level implementation factors.

4.5 Common Challenges in Multigrade Classes

Both districts reported numerous challenges, particularly in:
· Simultaneous class handling
· Preparation of differentiated materials
· Time allocation
· Large class sizes
· Inadequate support and supervision
Teachers from both districts rated most challenges as occurring "oftentimes", with Southern Conner having a higher category mean (3.77) than Northern Conner (3.56), indicating greater pressure or perhaps greater awareness due to more training.
Teachers in Southern Conner ranked "lack of training" (4.25) and "poor study habits" (4.45) among the top problems. In Northern Conner, the most severe issues included "preparation of materials" (4.29) and "insufficient time" (4.05).
These findings are consistent with Muthivhi and Graven (2022), who emphasized that effective multigrade teaching requires extensive planning and time management, skills that are rarely taught during pre-service training.
Interestingly, "large class size" was rated significantly lower in Northern Conner (2.22 – "Rarely") than in Southern Conner (3.80 – "Oftentimes"), suggesting variability in pupil distribution across schools.

4.6 Teachers’ Perceptions of Multigrade Education

Both groups of teachers strongly agreed that multigrade teaching requires special training and that it is more demanding than monograde teaching. Teachers also agreed that the multi-grade system, when supported properly, can contribute to the Education for All (EFA) goals.
Teachers in Southern Conner rated nearly all perception indicators higher, resulting in a category mean of 4.34 ("Always") versus 4.21 in Northern Conner. This shows a slightly more optimistic and confident attitude in the South, likely due to more training and years of service.
These perceptions mirror findings from Taole (2024), who highlighted that teacher motivation and perception are critical in determining the success of multigrade programs. Teachers who feel unsupported or undertrained are less likely to sustain high-quality instruction.

4.7 Parents’ Perceptions of Multigrade Education

The perceptions of parents showed a marked contrast between districts. Parents in Southern Conner had a category mean of 3.62 ("Agree"), whereas those in Northern Conner had a lower mean of 3.10 ("Undecided").
Southern Conner parents strongly agreed on the need for teacher training and hardship allowance. However, in Northern Conner, many parents were unsure about the benefits and quality of multigrade education, possibly reflecting weaker home-school communication or observed learning outcomes.
Yuliana et al. (2023) emphasized that parental engagement and perception significantly influence the acceptance and effectiveness of multigrade systems, especially in low-resource contexts.

4.8 Budget Allocation (MOOE) and Resource Distribution

MOOE (Maintenance and Other Operating Expenses) per quarter varied significantly across schools and quarters. While both districts received funding, the amount fluctuated depending on enrollment size. Some schools received as little as ₱5,000, which is inadequate to meet the demands of a multigrade setup.
This variation leads to inequity in the availability of instructional materials, classroom maintenance, and teacher support. According to Liu et al. (2021), the underfunding of rural multigrade schools is a chronic issue that must be addressed through policy-level reforms.

4.9 Significant Difference in Implementation Factors

The t-test results indicate no statistically significant difference in the implementation of the Multigrade Program in terms of training, performance, funding, educational qualification, and eligibility between the two districts. However, significant differences were noted in the availability and adequacy of facilities/classrooms, where Southern Conner schools fared better.
This finding implies that while the overall structure and policy implementation are similar, contextual and operational differences, such as teacher experience and classroom environments, can lead to variability in program effectiveness.

4.10 Summary of Key Insights

· Southern Conner schools demonstrated higher teacher experience, better training coverage, and slightly better learner outcomes.
· Northern Conner faced greater implementation difficulties, primarily due to younger and less trained teachers.
· Both districts reported inadequate instructional materials, with a notable lack of consistent funding.
· Teachers and parents in the South showed more positive perceptions, which can foster greater program sustainability.
· Although no significant differences were observed in major implementation areas, contextual disparities still led to different learner performances and teacher stress levels.


5. CONCLUSION

	Based from the findings of the study, the following conclusions were formulated:
1. Majority of teachers are females, young at age and educational equipped.
2. The pupils are majority males in both the two districts.
3. From the result of the study, there was no significant difference in the implementation of multi-grade program between the Southern and Northern Conner District.
4. The academic performance of the multi-grade pupils of Southern Conner District is very satisfactory while Northern Conner District is satisfactory.
5. [bookmark: _Hlk205239861]The more teachers attend training, the more they are updated about the multi-grade program.
6. Problems encountered by multi-grade teachers affected the implementation of multi-grade program.
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