


COLLABORATIVE INSTRUCTIONAL STRATEGY AND STUDENTS’ MOTIVATION IN JUNIOR SCHOOLS IN GARISSA TOWNSHIP SUB-COUNTY, KENYA


ABSTRACT
The purpose of this study was to investigate the collaborative instructional strategy employed by teachers and its relationship with student motivation in public Junior schools in Garissa Township Sub- County. This study was guided by the Howard Gardner's Theory of Multiple Intelligence. It employed a descriptive survey design that uses both quantitative and qualitative approaches. The target population was be 22 Head teachers, 122 teachers and 2324 students from grade 8 and 9. Simple random sampling was used to select 7 Junior schools, 7 Head teachers, 37 teachers and 233 students. Questionnaires were used to collect data from teachers and students while interviews were for the head teachers. Quantitative data from the questionnaires were analyzed using Pearson correlation test while data from interviews was analyzed verbatim. The findings showed that collaborative instructional strategy had a positively strong significant association student motivation in public Junior schools in Garissa Township Sub- County (p<0.01; r = 0.675.). The study concludes collaborative instructional strategy has a positively strong significant effect on student motivation in public Junior schools in Garissa Township Sub- County. The study thus recommends for improvement of collaborative instructional strategies so as to enhance students’ motivation. The findings of this study will provide valuable insights into the effectiveness of collaborative instructional strategy in enhancing student motivation. Policymakers, educators, and stakeholders will benefit from understanding how this strategy can be effectively implemented to improve educational outcomes and students’ motivation.	Comment by Microsoft account: Better word? The process should be better coined.
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INTRODUCTION
BACKGROUND OF THE STUDY
OECD (2020) pointed out that many countries emphasize professional development as an essential part of teacher preparedness. Moreover, teachers who undergo continuous training are better equipped to meet the needs of their students and adapt to changing educational demands. UNESCO (2020) asserts that the rapid advancement of technology in the classroom, particularly the integration of digital literacy, has fundamentally reshaped the global education landscape in recent years. This transformation has brought about both opportunities and challenges for students, teachers, and educational systems around the world.   Innovative instructional strategies, such as collaborative instructional strategy have become a focal point in global education reform efforts. The push towards student-centered learning has led to the adoption of diverse teaching methods that engage students actively. Research indicates that approaches such as cooperative learning, project-based learning, and the use of technology significantly enhance student motivation and performance (Freeman et al., 2014). These strategies empower students by fostering critical thinking, creativity, and collaboration, essential skills for the 21st century.	Comment by Microsoft account: Being first time of mentioning, write in full while subsequent, you can abbreviate.	Comment by Microsoft account: Ditto.
In the flipped classroom model, students learn new content at home through videos or readings and then engage in interactive activities and discussions in class to apply that knowledge. This approach encourages active learning and deeper engagement during face-to-face sessions. Research by Bergmann and Sams (2012) demonstrated that flipped classrooms could improve student achievement and engagement by allowing for more personalized learning. Moreover STEM (Science, Technology, Engineering and Mathematics) education encourages an interdisciplinary approach to teaching that connects these subjects. The integration of the arts into the STEM disciplines aims to foster creativity, innovation, and problem-solving skills. Beers (2011) emphasized that STEM education can bridge the gap between the arts and sciences and help students think critically about complex global challenges.
In Africa, the need for educational reform is underscored by the African Union's Agenda 2063, which emphasizes the importance of quality education and skills development (African Union, 2015). Many African nations are shifting from rote learning to more innovative pedagogical practices to engage students and improve academic outcomes. Studies show that when teachers utilize innovative strategies, student motivation and participation increase, resulting in better academic performance (Okebukola, 2017). In Africa, innovative instructional strategies are becoming increasingly important as educators seek to improve student outcomes amidst challenges such as overcrowded classrooms, teacher shortages, and limited resources. Some strategies adapted to the African context include: Many African educational systems emphasize learner- centered approaches to teaching. Active learning methods, such as group discussions, case studies, role-playing, and problem-solving activities, encourage student participation and critical thinking. The African Union’s (2016) report on education emphasized the need for more student-centered pedagogies to address the skills gap and improve the quality of education across the continent.
[bookmark: _exvg9pisqkpl]In Kenya, the government recognizes the importance of innovative instructional methods such as collaborative instructional strategy in its Education Sector Support Programme (Republic of Kenya, 2018). In the year 2017, Kenya introduced the Competency-Based Curriculum (CBC), which emphasizes the development of learners' competencies rather than focusing solely on content delivery. The CBC encourages personalized learning, critical thinking, creativity, and problem-solving. This shift represents a move towards more learner-centered, innovative instructional strategies. Research by Kenya Institute of Curriculum Development (2018) indicates that CBC has the potential to improve student engagement by focusing on practical skills and the holistic development of learners A study by the Kenya Institute of Curriculum Development [KICD] (2019) found that many teachers lack the skills to implement the CBC, which was introduced to foster 21st-century skills such as critical thinking and problem-solving. In Kenya, continuous professional development is emphasized, but the opportunities are not always widely accessible.  However, challenges such as inadequate training and resources persist. Research indicates that teachers in public secondary schools often default to traditional methods due to these limitations (Mugambi, 2020). In Garissa Township Sub-county, where socio-economic factors further complicate educational delivery, understanding the impact of innovative strategies on student motivation is crucial.
STATEMENT OF THE PROBLEM
Globally, high-performing education systems have increasingly adopted active, learner-centered approaches such as project-based learning, technology integration, and personalized instruction, which have been shown to enhance student motivation and engagement (Hattie, 2009). Since the introduction of the Competency-Based Curriculum (CBC) by the Kenya Institute of Curriculum Development (KICD) in 2017, Garissa Township Sub- County has faced significant challenges in implementing the new curriculum, primarily due to a shortage of teachers. The implementation of CBC requires educators to adopt innovative teaching approaches that empower students to create their own learning environments and build their understanding of new concepts (KICD, 2017). Research indicates that traditional teaching methods frequently fail to capture students' interest and address their diverse learning needs (Sahlberg, 2016). 	Comment by Microsoft account: Not referenced.
In many African countries, including Kenya, educational systems face similar challenges such as large class sizes, limited resources, and an over-reliance on teacher-centered instruction (Miyamoto, 2020). Despite efforts to improve the quality of education, traditional instructional methods continue to dominate, limiting opportunities for student interaction, critical thinking, and intrinsic motivation (Mbithi & Wambugu, 2019). This is particularly evident in Kenya, where Junior school students often struggle with low levels of motivation, compounded by barriers such as high teacher-to-student ratios, heavy teacher workloads, insufficient resources, and inadequate preparation of teachers to implement modern pedagogical techniques (Republic of Kenya, 2016). As a result, traditional teaching methods may not effectively cater to the diverse needs of students, nor align with the CBC's goals of fostering skill development and preparing learners for future career pathways (Kenya Institute of Curriculum Development, 2017). This study aimed to explore how teachers can create more engaging and motivating learning environments, which may contribute to improved student motivation in Junior schools in Garissa Township Sub- County, thus addressing the challenges of CBC implementation.	Comment by Microsoft account: Not referenced	Comment by Microsoft account: Not referenced
RESEARCH OBJECTIVE

To assess use of collaborative instructional strategy and students’ motivation in public Junior schools in Garissa Township Sub- County.

RESEARCH HYPOTHESIS
H0: Collaborative instructional strategy does not have significant effect on student motivation in public Junior schools in Garissa Township Sub- County
THEORETICAL REVIEW
The study was guided by Howard Gardner's Theory of Multiple Intelligences (1983), which posits that individuals possess diverse types of intelligences that influence how they learn, process information, and solve problems. The theory suggests that traditional teaching methods, which often focus on linguistic and logical-mathematical intelligences, may not cater to the diverse needs of all students. Gardner's theory identifies at least eight intelligences: Linguistic Intelligence: Sensitivity to spoken and written language. Logical-Mathematical Intelligence: Ability to analyze problems logically and carry out mathematical operations.  Relation to Innovative Teaching Approaches: Gardner's theory supports innovative teaching methods that tailor instruction to students' unique strengths. Tools such as educational apps, videos, and simulations cater to various intelligences, enhancing engagement and comprehension.  Arts-Integrated Learning: Incorporating music, drama, or art into the curriculum appeals to musical, bodily-kinesthetic, and spatial intelligences.  Applying Gardner's theory in the classroom enhances intrinsic motivation by: Acknowledging Individual Strengths: Students feel valued and confident when their unique abilities are recognized and nurtured. Providing Choice: Offering varied ways to learn and demonstrate understanding empowers students, making them more interested in their education. Creating Relevant Learning Experiences: Real-world applications and interdisciplinary approaches make learning meaningful, motivating students to engage deeply.
EMPIRICAL LITERATURE
Empirical review has explored impact of collaborative instructional strategies on student motivation. Therefore, this review provides evidence from both local and international studies to assess the validity of the null hypothesis that collaborative strategies do not significantly affect student motivation. Ultimately, it sets the foundation for understanding how learner-centered approaches may enhance motivation in this context Johnson, et al. (2014) say collaborative learning strategies involve students working in small groups to solve problems, share knowledge, and reflect on their learning. Additionally, peer feedback should be integrated into the learning process, with teachers providing regular oversight and guidance to ensure high-quality work. Research by Mumo, Kadenyi, and Kiboss (2015) underscores the importance of instructional supervision and peer interactions in enhancing student performance. Collaborative learning promotes deeper engagement, while peer feedback empowers students to take ownership of their learning. Teachers can set up group-based projects, such as research assignments or presentations, where students must work together to share resources, divide tasks, and provide constructive feedback to one another. The teacher's role is to monitor progress, guide discussions, and ensure that all students have access to the necessary resources and learning materials, as highlighted by Mumo et al. (2015). Peer teaching, where students teach one another, can deepen understanding and reinforce the construction of knowledge. Teachers can create group tasks where students are required to collaborate on solving a math problem, conducting a science experiment, or interpreting historical events. By sharing ideas, debating, and reflecting on different viewpoints, students deepen their learning. According to Bergmann (2012) found that the flipped classroom inverts traditional teaching by having students first engage with content outside of class, usually through video lectures or reading, and then use class time for collaborative activities, discussions, or problem-solving. This allows students to learn at their own pace and use classroom time for deeper engagement. In a science class, for example, students might watch a video on Newton's laws at home and come to class ready to solve physics problems, conduct experiments, or discuss the laws' real-world applications. Lage, et al. (2000) say teachers can provide scaffolding and facilitate discussions that promote understanding.	Comment by Microsoft account: Not referenced	Comment by Microsoft account: Not referenced	Comment by Microsoft account: Not referenced
RESEARCH METHODOLOGY
 The study which adopted descriptive survey design, used mixed method approaches involving both quantitative and qualitative approaches within a given time and place. The design allows for the systematic collection of data from a large population, making it easier to gather information on opinions, behaviors, or characteristics, the findings can be generalized to a larger population and yield quantitative data that can be analyzed statistically, allowing researchers to identify trends, patterns, and relationships which is critical in informing decision-making and policy development. The study targeted 22 public Junior schools in Garissa Township Sub- County. There are 22 Head teachers, 122 teachers and 3924 students of grade 8 and 9 in the Junior schools in Garissa Township Sub- County.
The sample size of the study was obtained by use of 30% of the target population. Mugenda and Mugenda (2003) maintained that 10-30% of the population can be used to obtain a sample size for the study. This study adopted the largest 30% so as to get a larger sample for head teachers and teachers. Thus, sample size for the study consisted of 7 head teachers and 37 teachers. For the students, 10% was adopted to select 233 students. Quantitative data was analyzed descriptively using mean and standard deviation and inferentially using Pearson’s Product Moment Correlation Analysis with the help of Statistical Packages for Social Science (SPSS Version 27) and presented using frequency tables and charts. Qualitative data was analyzed verbatim.	Comment by Microsoft account: How? You should mention a specific type of qualitative analysis you used for the interview data, such as, thematic, content, narrative etc.

RESEARCH FINDINGS AND DISCUSSION

[bookmark: _cw17cceu8ujn]The researcher administered 37 questionnaires to the teachers and 233 questionnaires to the students of which, 32 and 181 were filled by teachers and students respectively. This gives a response rate of 86.49% for teachers and 77.68% for students which was considered good. Mugenda and Mugenda (2013) offers that a response rate of at least 70% is good. This study examined the extent to which collaborative instructional strategies are implemented and their influence on student motivation in public junior schools within Garissa Township Sub- County. 

Descriptive statistics

Table 1:Students Satisfaction with the Use of Collaborative Instructional Strategy
	

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Very Low
	3
	1.7
	1.7
	1.7

	
	Low
	11
	6.1
	6.1
	7.8

	
	Moderate
	14
	7.7
	7.7
	15.5

	
	High
	19
	10.5
	10.5
	26.0

	
	Very High
	134
	74.0
	74.0
	100.0

	
	Total
	181
	100.0
	100.0
	



According to the data, results indicate a strong positive reception toward collaborative instruction. A significant majority (74.0%) of the learners reported being very highly satisfied, while an additional 10.5% expressed high satisfaction. This means that nearly 85% of the respondents had a favorable view of the collaborative strategies used by their teachers. On the other hand, 7.7% of students indicated a moderate level of satisfaction, and a small minority of 6.1% low and 1.7% very low reported limited satisfaction. These figures suggest that while most students appreciate collaborative learning, a few may face challenges such as unequal participation in groups, discomfort with peer interaction, or unclear group roles.
Descriptive statistics on the components of collaborative instructional strategy reflect fundamental aspects of collaboration, including engagement in group activities, perceived benefits of teamwork, student leadership within groups, and comfort in sharing ideas. The descriptive statistics for this construct are presented in the Table 2.

[bookmark: _hybargymoizg]
Table 2: Collaborative Instructional Strategy

	

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Learners often engage in group activities or discussions to learn new topics
	32
	1.00
	4.00
	2.4063
	.71208

	Learners feel that working with others enhances their understanding of a topic
	32
	1.00
	4.00
	2.3438
	.82733

	In collaborative settings, learners take on leadership roles and do not prefer to follow others
	32
	1.00
	4.00
	2.6563
	.86544

	Learners are comfortable in sharing ideas and debating with peers in a group learning environment
	32
	1.00
	3.00
	2.4062
	.55992

	Valid N (listwise)
	32
	
	
	
	




The results provide insight into how learners perceive various dimensions of collaborative instruction. The statement that learners often engage in group activities or discussions to learn new topics had a mean score of 2.41 (SD = 0.71). This suggests that while some collaborative learning does occur, it may not be consistently practiced or emphasized in all classrooms. The item that learners feel that working with others enhances their understanding of a topic received a mean of 2.34 (SD = 0.83). This relatively low average indicates that many students are either neutral or not fully convinced about the effectiveness of group work in deepening their understanding.
In terms of student autonomy, the statement that in collaborative settings, learners take on leadership roles and do not prefer to follow others had a mean score of 2.66 (SD = 0.87), the highest among the four items. This suggests that some students show initiative and leadership within group settings, though variation is notable. Finally, the statement that learners are comfortable in sharing ideas and debating with peers in a group learning environment scored a mean of 2.41 (SD = 0.56), indicating moderate levels with peer interaction and communication. Overall, the results reflect a moderate level of implementation of collaborative instructional strategies among students. While there is evidence that students do engage in group-based learning, the mean scores suggest room for improvement in fostering stronger collaboration, building confidence in peer engagement, and emphasizing the academic value of teamwork. 

[bookmark: _3oe41arp3jyu]Correlation Analysis
The study tested the null hypothesis that there is no significant relationship between collaborative instructional strategy and students’ motivation in public Junior schools using correlation analysis, the test being conducted through SPSS software at 95% confidence level. The decision criteria were that a p value >0.05 would be an indicator of evidence in support of the null hypothesis and would thus lead to acceptance of null hypothesis whereas p value <0.05 would be an indicator of lack of evidence in support of the null hypothesis and would thus lead to non- acceptance of null hypothesis. 
[bookmark: _r8sfsxf42v2i]Table 3: Correlation Results on Collaborative Instructional Strategy and Students Motivation Correlation Analysis
	

	
	Collaboration Instructional Strategy
	Student Motivation

	Collaborative Instructional Strategy
	Pearson Correlation
	1
	.675**

	
	Sig. (2-tailed)
	
	.000

	
	N
	32
	32

	Student Motivation
	Pearson Correlation
	.675**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	32
	32

	**. Correlation is significant at the 0.05 level (2-tailed).



The findings showed that collaborative instructional strategy had a positively strong significant association student motivation in public Junior schools in Garissa Township Sub- County (p<0.01; r = 0.675). In the results, the Pearson correlation coefficient (r) of 0.675 was greater than 0.6 to mean strong association. Given that the probability value (p-value) of 0.000 (p<0.01) was less than 0.05, the null hypothesis was rejected to mean that collaborative instructional strategy has a positively strong significant effect on student motivation in public Junior schools in Garissa Township Sub- County These findings suggest that students’ motivation tends to increase when collaborative teaching strategies such as engagement in group activities, teamwork, student leadership within groups, and sharing ideas are used.  From students, again all students surveyed confirmed that their teachers employed a collaborative instructional strategy in the classroom. To further understand their experience, students were asked to rate their level of satisfaction with the use of this method. The results are presented below.
[bookmark: _692jm98qgdj2]Overall, the findings show that collaborative instructional strategies are well-received and effective in enhancing student motivation and engagement in the classroom. The high levels of satisfaction suggest that when well-implemented, collaborative methods can foster a more interactive and student-centered learning environment. However, the small percentage of less satisfied students indicates a need for continued support and refinement in group management and inclusion strategies to ensure that all learners benefit equally.
[bookmark: _66nuyuodit9i]From the interview schedule, headteachers were asked to what extent do teachers utilize innovative teaching methods to motivate students. Three headteachers responded that among other innovative teaching methods in their schools, teachers are encouraged to use group work and project-based learning. Some are very innovative, assigning leadership roles to students and promoting teamwork, which seems to boost student motivation. Also, according to two headteachers, some teachers use collaborative instruction innovatively such as peer teaching and debate circles to motivate learners. However, others lack adequate training or confidence to fully integrate these methods into their teaching. One headteacher offered that "Teachers encourage students to work in pairs or small groups to solve problems or complete tasks. This has helped weaker learners gain support from peers, which motivates them to stay engaged and try harder. It also strengthens social bonds in the classroom." For the other headteacher, the response was that "We’ve noticed that students who are usually quiet tend to participate more when they are part of a group. Teachers use group roles to make sure everyone contributes. This inclusive approach keeps students involved and excited about learning." 	Comment by Microsoft account: Is this what you mean as verbatim? It will be better to separate interview transcript from the body of the manuscript. 

These interpretations are good but should be differentiated and used the extract from transcript to support.
DISCUSSION OF FINDINGS
The study established a positive and statistically significant correlation between cooperative instructional strategies and students' motivation in Garissa Township Sub-County public junior schools (r = 0.675, p < 0.01). The Pearson correlation coefficient (r = 0.675) indicates a strong correlation, and the p-value of 0.000 corroborates statistical significance. The null hypothesis was thus rejected, indicating that cooperative instructional strategies significantly influence students' motivation. This finding aligns with Johnson et al.'s (2014) argument that cooperative learning, through which students learn in small groups, work on problems together, share ideas, and reflect together, is effective for building engagement and motivation. The use of peer review and teacher mentoring, as Johnson et al. advocate, finds resonance in the activities as explained by headteachers and students in this study. such as group work, teaching one another, and shared leadership.	Comment by Microsoft account: Not referenced
All the interviewed students acknowledged that their teachers use cooperative strategies on a regular basis. Furthermore, the majority of them were very satisfied, indicating that these kinds of strategies bring about a sense of belonging, involvement, and ownership of learning. These findings are complemented by Mumo, Kadenyi, and Kiboss (2015), who emphasize that cooperative teaching not only raises academic performance but also interpersonal and social growth. The fewer students in the lower satisfaction speak to the necessity for greater group handling that is more democratic and participatory inclusion methods. This suggests that while collective approaches tend to work overall, their implementation must be carefully planned and facilitated to serve the interests of all learners, especially those most likely to be marginalized or drowned out within groups. Headteacher interviews validated students' experiences. Headteachers indicated that cooperative strategies such as group projects, peer teaching, debating, and assigning leadership roles are being implemented by teachers within their schools. These strategies are noted to promote motivation, particularly for quiet or weaker learners, since they are guided and encouraged by peers. A challenge commonly mentioned, however, is that not all teachers are equally trained or confident in implementing collaborative strategies effectively. This is a critical observation and brings up the need for particular professional development to build teacher capacity in classroom management, differentiation, and group facilitation, which resonates with research conducted by Mumo et al. (2015).
Research by Bergmann (2012) and Lage et al. (2000) adds another layer of applicability to collaborative learning by tying it to flipped classroom models, where content transmission occurs outside of class (e.g., through video), and classroom time is reserved for interactive, collaborative learning. While not directly referenced by participants in this study, the model offers a complementary avenue to increased classroom engagement through guided collaborative activities. Moreover, these models suggest that by appropriate scaffolding and facilitation on the part of instructors, learners can engage more meaningfully with material, corroborating the current study's finding that collaboration enhances cognitive along with motivational results. In this manner, the findings strongly support the argument that cooperative learning techniques are effective tools for enhancing student motivation in junior secondary school classrooms. The supportive student reactions, combined with headteacher perceptions and support from prior empirical studies, carry the implication that when properly implemented, collaborative learning can make the classroom environment more active, student-centered, and inclusive. But successful implementation relies on teacher training, ongoing instructional support, and a deliberate focus on group dynamics and inclusivity to ensure that all students benefit equally from it. Future interventions and policies should thus not only be targeted at encouraging the uptake of collaborative strategies but also at equipping teachers with the skills and confidence to implement them effectively.	Comment by Microsoft account: Not referenced

CONCLUSION
The study concludes collaborative instructional strategy has a positively strong significant effect on student motivation in public Junior schools in Garissa Township Sub- County (p<0.01; r = 0.675). This suggests that when collaborative methods are effectively applied, they contribute positively to students' enthusiasm and engagement in learning. The study revealed that collaborative instructional strategies are moderately implemented in public junior schools within Garissa Township Sub- County.  Survey responses confirmed that collaborative strategies are present in classrooms, with 85% of students viewing them positively. Headteachers further supported these findings, noting the use of innovative group-based techniques such as peer teaching, debate circles, and project-based learning. However, the interviews also highlighted challenges, including insufficient training and a lack of confidence among some teachers in fully implementing collaborative strategies. In conclusion, while collaborative instructional strategies have a measurable and positive influence on student motivation, their implementation in public junior schools within the sub-county remains inconsistent. Strengthening teacher capacity and creating more structured opportunities for student collaboration can significantly enhance motivation and academic outcomes.
. 

RECOMMENDATIONS

Based on the findings regarding the implementation and impact of collaborative instructional strategies on student motivation in public junior schools within Garissa Township Sub-County, the study recommends that the Ministry of Education and school administrators should organize continuous professional development programs focusing on collaborative teaching strategies. Training should cover effective group work facilitation, peer teaching, leadership development, and conflict resolution within teams. Teachers should also be supported to design well-structured collaborative tasks that assign clear roles, promote leadership, and ensure active participation from all students. This can help develop teamwork skills and build learner confidence in peer interactions.
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