


Implementation of the Tauhid-Based Integral 
Curriculum in Shaping Students’ Character


	ABSTRACT 
The purpose of this study was to explore the implementation of the Tauhid-Based Integral Curriculum in shaping students' character. This study used a qualitative approach with a case study design and was conducted at Hidayatullah Integral Junior High School, Depok, West Java, Indonesia, between January and June 2025. Data were collected through in-depth interviews with seven informants, namely three from the management team and four teachers. The interviews aimed to obtain factual information and insights into opinions, attitudes, experiences, processes, behaviors, and predictions. Data analysis was conducted concurrently with data collection, involving data reduction, pattern-based categorization, coding of findings, and presentation of results according to identified patterns. The analysis process was supported by Atlas.ti9, with the final stage consisting of thematic discussions and drawing conclusions. The findings revealed that the implementation of the Tauhid-Based Integral Curriculum was effective in shaping students' independence, discipline, and manners. Key strategies included placing teachers as role models, designing a tauhid-based curriculum, instilling tauhid values through habituation, and strengthening parental and community support. The main challenges faced include maintaining teacher consistency and ensuring students' understanding and application of the values of monotheism in their daily lives. The study concluded that, through the synergy of all stakeholders, the curriculum can produce a generation with Islamic character and resilience, capable of making positive contributions to society.
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1. INTRODUCTION

The rise in juvenile delinquency and bullying among adolescents has become increasingly alarming. In 2020, approximately 2.29 million Indonesian teenagers were involved in drug abuse, with a growing trend in subsequent years (Farhan, 2024). Bullying cases also increased significantly, with the Indonesian Teachers Federation (FSGI) reporting 30 cases in 2023, up from 21 the previous year(Cindy Mutia Annur, 2024). The Indonesian Child Protection Commission (KPAI) recorded over 3,800 bullying cases in 2023, nearly half occurring in educational institutions (Meilita Elaine, 2024). This phenomenon signals a decline in students' character quality, requiring urgent action since strong character forms a foundation for resilience in life.
Education plays a central role in shaping students’ character not only intellectual development but also moral, ethical, and personal growth (Prihatmojo et al., 2019). Character, as defined in the Indonesian Dictionary, encompasses temperament, mental traits, morals, and personality, which distinguish individuals (Kemdikbud, 2025). Good character supports students in facing personal, social, and professional challenges (Santosa & Zuhaery, 2021). In Islamic education, character development grounded in spirituality and tauhid is fundamental and must be embedded in a structured educational system. A well-structured curriculum acts as a strategic medium to achieve these goals (Nurkholis & Santosa, 2022). A properly designed curriculum ensures that all educational activities align with intended outcomes, including character building (Santika et al., 2022). It is not merely a vehicle for knowledge transfer but also a platform for instilling deep moral and spiritual values  (Muhammedi, 2016). Tauhid, the core of Islamic teachings, should be reflected across all aspects of education.
Tauhid-based education aims to nurture students who are faithful, knowledgeable, responsible, and noble in character (Mawardiyanti, 2018). Education is viewed as an integral process, combining intellectual growth with moral and spiritual development. Therefore, it must integrate these dimensions cohesively. The Tauhid-Based Integral Curriculum (KIBT) emerged as a solution to create students who are intellectually competent, spiritually grounded, and possess strong Islamic character. Within this framework, tauhid serves as the foundation for all life activities. Tauhid values emphasize the understanding that everything in this world is God's creation, and humans are obliged to worship Him. Through rational exploration of God and the universe, students are encouraged to develop the belief that everything depends on God. In KIBT, tauhid values are integrated into all educational activities with a holistic approach that encompasses the spiritual (ruhiyah), intellectual (aqliyah), and physical (jisiyah) dimensions. This approach aims to shape students as servants of God (abdullah) and stewards of the earth (khalifatullah), who balance knowledge, morals, and spirituality (Hidayatullah, 2016).
This philosophy aligns with the ideas of Ki Hadjar Dewantara, founder of the Taman Siswa movement, who emphasized character education based on the harmony between human nature and divine will. His educational vision promoted a life guided by religious values toward personal and social harmony (Acetylena, 2018). Integrating tauhid values into education strengthens these principles, shaping individuals who are intelligent, noble, and spiritually aware. This philosophy is reflected in the principle of manunggaling kawula gusti and the noble motto suci tata ngesti tunggal, which teaches that life must be in harmony with the will of God. Religion serves as the primary guide for living a sacred, orderly, and harmonious life, both personally and socially. The integration of tauhid values within the KIBT education model strengthens this principle, ensuring that education not only develops intellectually capable individuals but also cultivates noble character and profound spiritual awareness. Based on this context, this study aims to explore the implementation of the Integral Curriculum Based on Tauhid (KIBT) in character building among students at SMP Integral Hidayatullah Depok. The study focuses on four main aspects: (1) preparing teachers as role models, (2) integrating tauhid values in the teaching process, (3) habituating tauhid-based behavior, and (4) involving parents and the community.
2. LITERATURE REVIEW
Several studies have explored the role of tauhid-based education in shaping students' character, especially within Islamic educational settings. Yusrina (2021), in her study on early childhood education, identified that character formation based on tauhid values can be effectively achieved through modeling, value conceptualization, and integrative learning experiences. Her findings affirm the significant influence of teacher behavior and school culture in nurturing students' spiritual development. Zakiyah (2023) further developed a practical model for implementing the tauhid-based integral curriculum (KIBT) at the primary school level. Her study outlined four strategic steps: (1) preparing teachers as exemplary role models through training and mentoring, (2) integrating tauhid values into classroom instruction, (3) habituating students to tauhid-oriented behavior, and (4) involving parents and the wider community. The results indicated that this model contributed positively to both moral and behavioral development among students. (Muthmainnah, 2024) offered a broader theoretical view, asserting that the tauhid-based curriculum is an ideal paradigm for contemporary Islamic education. She emphasized the necessity of aligning all educational components curriculum design, pedagogy, teacher competency, and stakeholder collaboration with tauhid principles to create a generation that is intellectually competent and spiritually resilient. In addition, other scholars (Nurdyansyah & Lestari, 2020; Sari et al., 2019) have underscored the role of spiritual value integration in enhancing student learning outcomes and motivation. These findings are supported by Nasution (2019), who revealed that tauhid-oriented education increases students’ engagement in learning and promotes the internalization of spiritual values in daily life.
Despite these positive results, the literature also points to challenges such as varying levels of teacher preparedness(Zakiyah, 2023) and inconsistent parental support (Rahman et al., 2024). Therefore, sustainable implementation of KIBT requires not only curriculum innovation but also systemic alignment involving teacher training, family education, and community engagement.
Collectively, these studies provide a strong theoretical and empirical foundation for tauhid-based character education. However, there remains a need for deeper exploration into how these models function in secondary education settings such as at SMP Integral Hidayatullah Depok and how implementation varies across different institutional and socio-cultural contexts.

3. methods 

This study adopted a qualitative research approach with a case study design, aiming to obtain an in-depth and holistic understanding of the implementation of Karakter Islami Berbasis Tahfidz (KIBT) in character development at SMP Integral Hidayatullah, Depok, West Java. The case study design was selected because it enables an intensive exploration of a bounded system within its real-life context, allowing for a comprehensive examination of phenomena that are complex and context-dependent (Creswell & Poth, 2016; Yin, 2018).
Participants were selected using a purposive sampling strategy, ensuring that those involved possessed direct experience and substantive knowledge relevant to the research focus. The study involved seven key informants: three members of the school management team (the principal, vice-principal for curriculum, and head of student affairs) and four teachers directly engaged in the KIBT program. This combination allowed for the triangulation of perspectives across managerial and instructional roles. All participants were informed about the study’s objectives, and their voluntary participation was secured through written informed consent.
Primary data were obtained through semi-structured, in-depth interviews, enabling the researcher to follow a flexible protocol while exploring emergent themes. Each interview lasted between 60 and 90 minutes and was conducted in the school environment to ensure contextual richness. Interviews were audio-recorded with permission and subsequently transcribed verbatim. In addition to interviews, field notes were taken to capture non-verbal cues, situational context, and reflective insights during the data collection process. Supplementary documents such as school policy guidelines, lesson plans, and student activity reports were also reviewed to strengthen data triangulation.
To ensure the credibility of the data, member checking was conducted by returning verbatim transcripts and initial interpretations to each informant for verification, clarification, and correction, if necessary (Guba & Lincoln, 1994). This process minimized the risk of misinterpretation and enhanced the trustworthiness of the findings. Additionally, peer debriefing was conducted with fellow researchers to discuss emerging patterns and challenge potential researcher biases.
Data analysis followed Miles et al., (2014) interactive model, conducted concurrently with data collection to allow iterative refinement. The process involved:
· Data Reduction: identifying, selecting, and simplifying raw data relevant to the research objectives;
· Pattern Coding: grouping similar concepts and experiences into categories;
· Theme Development: synthesizing codes into higher-order themes reflecting the core elements of KIBT implementation; and
· Data Display: presenting organized findings in tables and thematic diagrams to facilitate interpretation.
The analysis was supported by Atlas.ti 9 software, which enabled systematic coding, retrieval, and visualization of data relationships. The iterative process of moving between data, codes, and emerging themes ensured both depth and coherence in the interpretation.
The study adhered to research ethics principles, including informed consent, voluntary participation, and the right to withdraw at any stage. Participants’ identities were anonymized using pseudonyms, and all digital data were stored securely with restricted access to protect confidentiality.

4. results

One of the objectives of this study was to examine the implementation of the tauhid-based integral curriculum (KIBT) in shaping student character at SMP Integral Hidayatullah Depok, West Java. The findings revealed four key stages in the implementation process: (1) preparing teachers as role models, (2) integrating KIBT in the learning process, (3) habituation based on tauhid values, and (4) involvement of parents and the community. The results are explained as follows:
Teachers as Role Models: Teachers underwent intensive preparation through structured training programs such as 40-hour workshops, weekly halaqah, institutional studies, and motivational seminars. These aimed to ensure teachers not only understand but also practice tauhid values. Challenges included inconsistent readiness among teachers, addressed through continuous mentoring.
To prepare teachers as character role models, the school has implemented various intensive programs, including preparatory sessions, training, and continuous reinforcement. These efforts ensure that teachers not only understand but also practice tauhid values in daily life. As P2 stated: 
“We prepare teachers through various training and mentoring programs. There are 40-hour training sessions, weekly halaqah, institutional study forums, and periodic seminars. We also reinforce these values during weekly meetings to help teachers live out tauhid values in their routines.”
P1 reinforced this, highlighting that such trainings on visionary teaching, classroom management, tauhid integration in learning, and achievement motivation offer a deep understanding of the teacher’s role as a role model. The weekly halaqah and institutional study forums help maintain teacher consistency.
However, the research also found that teacher readiness varies, prompting the need for more intensive mentoring. P2 remarked:
“The main challenge is maintaining teachers’ consistency in practicing what they’ve learned. Since each teacher is at a different level of readiness, we continue to offer intensive mentoring.”
Teachers are expected to model exemplary attitudes, speech, and behavior. As P3 shared:
“This program helps us become real examples for our students in behavior, speech, and daily conduct. Character education begins with the teacher.”
According to Hidayat et al. (2020), teachers’ role modeling is vital in character education, as students often emulate their teachers’ attitudes and behaviors. Teachers with integrity and commitment to tauhid values are more effective in shaping students’ character.
Integration of KIBT in the Learning Process : The integration of tauhid-based curriculum into the learning process requires teachers to be not only instructors but also moral and spiritual guides. As P4 explained:
“Teachers here are not just delivering material or writing lesson plans. They are figures who instill tauhid values into students’ daily lives. Teaching is not only about transferring knowledge it’s about imparting adab and character.”
To realize this, all curriculum elements syllabi, lesson plans, and learning activities are embedded with tauhid values. Teachers are trained to relate every subject to tauhid concepts. P1 and P2 described:
“We always connect subject material to tauhid concepts like stories from sirah nabawiyah or the ‘Pancasila Student Profile.’ We begin each lesson with a relevant Quranic verse or hadith.”
Student character is assessed holistically through observation, progress reports, and daily worship logs. P3 elaborated:
“We conduct quarterly reports shared with parents. Character assessment includes adab or attitude, measured via prayer logbooks, peer reviews, and teacher evaluations.”
The goal is not just for students to understand tauhid values theoretically, but to apply them in real life. P5 noted:
“The challenge is ensuring students truly understand and apply tauhid values not just as theory.”
This approach aligns with Fitriani (2022), who emphasizes character development through value-based education. Previous studies (e.g., Nurdyansyah & Lestari, 2020; Nasution, 2019) support that tauhid integration improves learning outcomes and spiritual motivation. Muhammad Zainuddin (2020) affirms that tauhid-oriented education not only enhances academic competence but also shapes noble character and spirituality.
Habituation through Tauhid Values : Character development under KIBT is reinforced through habitual practice rooted in tauhid and ihsan. Students are taught to live with constant awareness of Allah. P4 noted:
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Figure 1. Aspects of KIBT Implementation in Student Character Building
(Source: Atlas.ti9 application)

“Tauhid values greatly influence student behavior. They’re taught to feel that Allah is always watching that’s ihsan. So, whatever they do, they’re aware that Allah sees them.”
This habituation includes daily routines like congregational prayer, Quran reading, greeting 
others, and respectful behavior. The boarding school environment supports the internalization of these values. P1 explained:
“We apply a boarding system that supports student independence through life in the madrasah, dormitory, and school environment.”
Extracurriculars such as archery, entrepreneurship, computing, literacy, karate, and scouting foster creativity while embedding tauhid values. As P6 said:
“There are extra activities like computing, karate, entrepreneurship, literacy, scouting, and culinary arts to keep students engaged and to hone their skills.”
Positive behavioral changes have been observed. Students become more disciplined, polite, and well-mannered. P1 said:
“Alhamdulillah, students have become more disciplined, respectful, and have good adab.”
P2 added:
“We see students becoming more disciplined both at school and home. They rush to worship, speak politely, and compete in doing good.”
These outcomes are consistent with Kurniawan (2022) and Ramdani et al. (2018), who affirm the role of school environments and consistent practice in shaping positive student habitus.
Involvement of Parents and the Community : Implementing KIBT also relies on strong collaboration between the school, parents, and the community to establish a tauhid-based educational culture. P1 shared:
“We frequently communicate with parents via WhatsApp groups and regular meetings. We also advise them to apply tauhid values at home.”
Collaboration with the wider community is carried out through religious gatherings and social programs. P1 elaborated:
“We work with the community through Qur’anic studies and social programs. This helps build an environment that supports tauhid-based education.”
P2 echoed:
“We actively engage parents through meetings and student progress reports. We also involve the community to help create a supportive environment.”
A key challenge is the varied understanding of KIBT among parents. Thus, continuous socialization is needed. As P7 explained:
“Not all parents understand KIBT. That’s why we keep conducting outreach so they can support the program.”
This aligns with research by Khalimah & Prasetyo (2022) and Rahman et al. (2024), who stress the importance of family and community involvement in character education. The findings also support Mulyani et al. (2020) and Santosa & Zuhaery (2021), highlighting the community's vital role in sustaining tauhid-based educational ecosystems.
5. DISCUSSION
The findings of this study emphasize the crucial role of the tauhid-based integral curriculum (KIBT) in fostering holistic character development among students at SMP Integral Hidayatullah Depok. The four stages of implementation teacher role-modelling, integration in the learning process, habituation, and stakeholder involvement reflect a comprehensive approach to character education grounded in Islamic values.
The preparation of teachers as role models is consistent with Hidayat et al. (2020), who argue that educators exert significant influence on student behavior through personal example. In the present study, structured training, mentoring, and consistent reinforcement have been effective in embedding tauhid values among teachers, ensuring these values are demonstrated to students both inside and outside the classroom. This aligns with the assertion of Zakiyah (2023) that teacher readiness and consistency are decisive factors in the successful implementation of KIBT.
Integration of KIBT within the learning process shows the curriculum’s flexibility in accommodating value-based instruction across all subjects. By connecting lesson content to tauhid principles, teachers are able to foster not only cognitive understanding but also moral and spiritual awareness. This practice mirrors findings by Nurdyansyah & Lestari (2020) and Nasution (2019), who report that spiritual value integration increases student engagement, motivation, and moral conduct.
Habituation of tauhid values through daily routines and extracurricular activities has been shown to positively impact discipline, independence, and adab among students. The boarding school environment serves as an enabling factor, offering continuous exposure to positive behaviors and structured activities. This is consistent with Kurniawan (2022) and Ramdani et al. (2018), who highlight that consistent practice in supportive environments leads to the internalization of moral values. 
The involvement of parents and the community has strengthened the effectiveness of KIBT implementation, creating a coherent educational ecosystem that reinforces tauhid values at home and in society. However, the challenge of varying parental understanding requires ongoing socialization and capacity building, as emphasized by Khalimah & Prasetyo (2022) and Rahman et al. (2024).
Overall, the findings indicate that KIBT, when implemented systematically and collaboratively, can produce students who are not only academically competent but also disciplined, respectful, and spiritually aware. Nonetheless, the challenges of maintaining teacher consistency and aligning parental understanding must be addressed to ensure sustainability.

6. Conclusion

This study concludes that the implementation of the tauhid-based integral curriculum (KIBT) at SMP Integral Hidayatullah Depok has successfully shaped students’ character through a holistic approach. Teachers serve as role models, tauhid values are systematically integrated into the learning process, daily routines reinforce spiritual and moral behaviors, and active collaboration with parents and the community strengthens value formation beyond the school environment.
The four main pillars of KIBT implementationteacher role-modelling, value integration in learning, habituation of ihsan practices, and stakeholder involvementcollectively contribute to producing students who are independent, disciplined, well-mannered, and spiritually conscious. These outcomes demonstrate the curriculum’s potential as a model for Islamic-based character education in similar contexts.
However, sustaining these achievements requires addressing key challenges: ensuring consistent teacher commitment, standardizing parental understanding of KIBT, and continuously adapting the curriculum to meet evolving educational needs. With synergy among teachers, school leaders, parents, and the community, KIBT can continue to foster generations of students with strong Islamic character and the capacity to make positive contributions to society.
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