



Availability of Teaching and Learning Facilities that Support Inclusive Education in Public Primary Schools in Morogoro Municipality, Tanzania
Abstract: This study examined the availability of teaching and learning facilities that support inclusive education in selected public primary schools in Morogoro Municipality. The study assessed whether existing resources adequately encounter the requirements for learners with diverse learning abilities. Study done under a Mixed-Methods Approach, using Questionnaires, Interviews and Focus Group Discussion to gaininformationas of a simple size of 30 teachers, 03 headteachers and 50 pupils selected from sampled schools. Data stayed analyzed under descriptively with Statistical Package for the Social Sciences version 20to develop quantitative data, also thematically in developing qualitative data. Study discovered the availability of teaching and learning facilities that support inclusive education in public primary schools. e.g., The findings indicates that while some inclusive facilities such as ramps and special desks are present in a few schools, most lack essential resources including ramps, special desks, assistive devices like teaching aids for learners with disabilities and adequately teachers trained personnel. The study underscores about the accessibility of inclusive teaching and learning resources remains insufficient, thereby hindering the active implementation of inclusive instruction. This study contributes to understanding the requirement for increased investment in inclusive infrastructure, assistive devices like hearing aids, funding, unremitting professional growth for educators to foster genuinely all-encompassing learning environment, and consistent monitoring by education authorities.
Keywords: Inclusive education; Teaching and Learning Facilities; Public primary schools, diverse learning abilities.
INTRODUCTION
Inclusive education is globally documented as ultimate human right, enshrined in policies for example the UN Convention on the Rights of Persons with Disabilities. Inclusive education are strategies to ensure that all children including those with disabilities have access to quality education that meets their diverse learning needs and prepares them for life, work and citizenship. Roy (2023) Inclusive Education as a teaching approach that ensures all students, regardless of background or ability, have equal opportunities for success. That focuses on diversity, equity and inclusion, creating an environment where all learner’s unique strengths are celebrated and utilized. Also, Cerna et al (2021) emphasizes that Inclusive education is the process of responding to the different needs of learners by increasing their participation in education, culture and society by reducing discrimination within the education system. This indicates that providing unbiased access to quality schooling for completely learners, recognizing and valuing diversity and implementing systematic changes to support every pupil’s success regardless of their abilities, into mainstream educational settings. 
In the USA, has evolved through significant legislation on the Individuals with Disabilities Education Act (IDEA) and Every Student Succeeds Act (ESSA) emphasize happening the integration of pupils with debilities into universal education settings. However, has struggle with numerous challenges in recent years including underfunding, teacher shortages and systemic inequities. Various strategies and initiatives was implemented to address those issues and promote a more inclusive educational environment like enhancing teacher keeping fit and professional progress the establishment of “Professional Development Hubs” in Boston Public Schools - Massachusetts has developed an Inclusive education Hub, New School for New Orleans (NSNO) - Louisiana has implemented Professional Development Hubs and Parkview Center School – Roseville offers an inclusive educational program that integrates students with disabilities into general education classrooms. Jung, L. A., & Guskey, T. R (2021) argues that rethinking grading and assessment practices to be more inclusive of diverse learners, provide frameworks for supporting pupils with debilities in universal education while maintaining high expectations also equitable opportunities.
Across Africa countries, Inclusive education is advancing through various national policies and grassroots initiatives, aiming to integrate learners with disabilities into mainstream educational settings. Senegal, efforts are underway include tone-deaf and hard-of-hearing pupils in normal classrooms, popular schools like Apix Guinaw Rails Sud in Pikine, pupils with hearing impairments study alongside their hearing peers. Disdain the absence of national inclusive education strategy, initiatives such as hiring sign language-fluent assistants and support from organizations like Humanity & Inclusion are fostering more inclusive learning environments. Eswatini Policy and Institutional Support for Inclusive Education (2018) such as the 1999 National Education Policy Statement Act. South Africa’s Education White paper 6 (2001) commitment to inclusive education is rooted in its Constitution, which guarantee the right to basic education for completely, as well as learners with debilities. Cameroon has made a noteworthy stride in inclusive education through espousal of the Nationwide Strategy of Inclusive Education (2024-2028). While policies and initiatives are in place, continuous efforts are needed to address resources limitations, systematic early identification of pupils with difficulties in learning, teacher training and African societal attitudes to safeguard all pupils equitable access to superiority learning.
East Africa countries have non remained behind in instigating the inclusive education system, like Rwanda wide-ranging schooling has become an urgency for the government, targeting to ensure unbiased access to quality education for wholly pupils, as well as those with disabilities and other marginalized groups MINEDUC (2018).Burundi has perceived notable progress in recent years, driven by government initiatives and support from international partners, Ratification of International Conventions: Burundi sanctioned the United Nations Convention on the Right of Persons with Disabilities (CRPD 2014).
Tanzania, Inclusive Education in progress actuality expert in 1997 in Temeke Municipality (Kapinga, 2012; Mnyanyi 2014). In 2009 Tanzania formulated a National Inclusive Education Policy planned to end in 2017 (URT, 2009) with a point to improve support resources for pupils with learning diverse. The focus on the National Inclusive Education Plan by MoEST (2024. July 23) remained happening growing effort, also resources in demand to mature schools to convert extra responsive to the requirements of pupils including those with disabilities. There a Gaetan et al (2023) some regions and districts like Dodoma region has demonstrated notable efforts in advancing and promoting wide-ranging education in Tanzania’s public primary schools. Their initiatives encompass active educator training, communal involvement, positive school cultures, and sufficient resources.

However, Tanzania has made significant strides, yet challenges persist particularly in facilities that supportive complete schooling. Here implies that around is insufficient data regarding the teaching and learning facilities that support wide-ranging education in primary schools. This is where for the scholar has absolute conduct the schoolwork on the availability of teaching and learning facilities that support inclusive education in public primary school in Morogoro Municipality. The situation is in the context of this gap that the effectiveness of availability of teaching and learning facilities that support inclusive education in public primary schools in Morogoro Municipality, Tanzania. The victory of inclusive education largely depends on the availability and adequacy of teaching and learning facilities. This study explores the current status of these facilities in selected public primary schools to assess how well they support inclusive education. Inclusive education implies equal opportunities for all student and children to access school education in mainstream schools without any form of discrimination Kwizera, (2021)
Statement of the Problem
Inclusive education aims to safeguard that wholly pupils, unrelated to their physical, intellectual, societal, demonstrative, linguistic, or any other circumstances are provided through equal opportunities to access quality education. However, an actual implementation of wide-ranging education is heavily dependent on the availability and adequacy of teaching and learning facilities that accommodate diverse learning needs. In the context of Morogoro Municipality, Tanzania, there is growing concern that public primary schools may lack sufficient infrastructure, learning materials and trained personnel necessary in supporting inclusive education.

In spite of national policies and worldwide commitments advocating for inclusive education, many schools in the region continue to face challenges related to inadequate classrooms. Lack of specialized teaching aids, inadequate educator training and absence of accessible infrastructure for pupils with disabilities. These limitations may hinder the effective participation and learning of all pupils, particularly those with unusual education requirements. 
This study seeks to investigate the availability and adequacy of teaching and learning facilities that supporting wide-ranging classrooms in public primary schools within Morogoro Municipality. Understanding the current state of these facilities is essential for identifying gaps and recommending strategies for improvement to safeguard that all children can learn to the environment that encounters their varied needs. 
Specific Objectives 

i. To assess the availability of teaching and learning facilities that support inclusive education in Public Primary Schools in Morogoro Municipality.
ii. To recommend the challenges face schools on providing teaching and learning resources to inclusive education.
Research questions
i. What type of teaching and learning facilities that support inclusive education are available in Public Primary Schools in Morogoro Municipality? 
ii. What are the challenges faced by public primary schools in Morogoro municipality in acquiring and using facilities that support inclusive education? 
Theoretical Framework
This study is grounded on Universal Design for Learning (UDL) prepared via CAST (Center for Applied Special Technology) in 1990s the main contributor was Dr. David H. Rose a co-founder of CAST Meyer et al (2014). The approach to education aims to make learning reachable to all pupils, including those with disabilities through audio, visual, tactile, text, video, diagrams, symbols, language and concepts. Therefore, classrooms should be designed with multiple means of representation, expression and engagement, addressing diverse student needs from the outset. The lack of appropriate facilities in schools can significantly limit the participation and success of learners with disabilities. Encourages schools to focus on modifying the environment, ensuring teaching and learning resources are meet the needs to all learners regardless of their learning aptitudes. This model guides this study to assess whether school facilities including seating arrangement, display materials and assistive devices enable teachers to implement flexible inclusive instruction.
The study also drawn on Bronfenbrenner’s Bioecological Systems Theory by Bronfenbrenner, U. (1979), Suggests that a child’s development is influenced by multiple layers of environmental factors, including the microsystem (classroom resources), mesosystem (relationships between school and family), exosystem (government resources funding), chronosystem (historical change) and macrosystem (cultural values/policies) McLinden et al., (2019). This theory indicates inclusive teaching and learning facilities be part of the school’s microsystem, but they are also shaped by broader systems such as government policies, teacher training, cultural values and community support. The study recognized that the availability of inclusive facilities depends not only on the schools themselves but also on the collaboration between these interconnected systems. 
Lastly, Vygotsky’s Socio-cultural Theory underpins this study by highlighting the importance of social interaction and cultural tools in the learning process Vygotsky (1978) inclusive teaching and learning facilities such as ramps, assistive technologies, adapted learning materials and modified classroom environment serve as critical cultural tools that mediated learning for students with disabilities. Vygotsky’s theory suggests that these tools are essential for creating a learning environment that supports diverse learners’ needs.  Consequently, this theoretical framework guides the study in exploring how availability and adequacy of inclusive teaching and learning in Morogoro public primary schools can enhance or hinder meaningful participation in learning for all students.

METHODOLOGY
Study espoused a convergent research design, which is deemed most appropriate approach for examining the availability and adequacy of teaching and learning facilities that support inclusive education. Convergent design enables the scholar to collect both quantitative and qualitative data simultaneously, allowing for more comprehensive understanding of the current state of inclusive education facilities (Creswell & Creswell, 2023). This approach ensures that diverse perspectives such as teachers, headteachers, and pupils are integrated to give a deep understanding about inclusivity in education settings. Research conducted in Morogoro Municipality, Tanzania, location selected based on statistical evidence that indicating a significant number of public primary schools implementing inclusive education. Despite, there is a notable lack of in-depth research evaluating the adequacy and effectiveness of facilities that supporting the initiative. Therefore, Morogoro serves as a relevant and insightful case study for addressing research objectives.
Henceforward, researcher chooses the area to search for deep information where the targeted population comprises 05 headteachers, 121 classroom teachers and 334 pupils. A stratified randomly sampling technique were employed. Therefore, sample size on this study was 83 respondents. The study hired a sampling technique from the group of Special Needs Education (SNE) teachers and normal teachers together with pupils with and without disabilities by using stratified randomly sampling. Furthermore, purposive sampling used to pick the Headteachers (HT).
Data collection involved multiple methods enhance the validity and reliability of findings that is 0.772 through Cronbach's Alpha. Structured questionnaires administered for teachers to obtain quantitative information on the types and adequacy of inclusive facilities. Semi-structured interviews for headteachers and pupils with and without disability provide qualitative insights into policy implementation and challenges faced. 
Data found were analyzed through Statistical Package for the Social Sciences (SPSS)version 20 software. The quantitative data from questionnaires analyzed by means of descriptive statistics (frequency, percentages and means) with the aid of statistical software. Qualitative data from interviews responses undergo thematic content analysis to recognize recurring themes and patterns. Data gathered from different sources were used to triangulate survey results
RESULT AND DISCUSSION
The statistics specifies varied perceptions regarding Inclusive Teaching and Learning resources available to the sampled schools. Materials are insufficient to support inclusive classrooms Such materials as ramps, supportive materials for hearing, low vision and albinism materials like sunglasses, magnifiers, tinted lenses or filters, monocular, colored overlays, sunscreen, and wide-brimmed hats. As per indicated in Table1.
Table 1: Teachers Perception on Teaching and Learning Facilities support

Inclusive education (n = 30)

	STATEMENTS
	Responses in F (%)
	MEAN
	SD

	
	SD
	D
	U
	A
	SA
	
	

	1. My school has adequate teaching and learning materials supporting inclusive instruction.
	12(40)
	10(33.3)
	1(3.3)
	7(23.3)
	0(0.0)
	2.10
	1.185

	2. Do classes and school infrastructure accessible to all students
	10(33.3)

	13(43.3)
	0(0.0)
	7(23.3)
	0(0.0)
	2.13
	1.137

	3. Do you think the current teaching facilities meet the needs of pupils with diverse learning
	5(16.7)
	14(46.7)
	3(10)
	5(16.7)
	3(10)
	2.57
	1.251

	4. There are enough assistive devices e.g., Braille materials, hearing aids.

	10(33.3)
	13(43.3)
	2(6.7)
	5(16.7)
	0(0.0)
	2.7
	1.048

	5. The school has adequate ICT resources to support inclusive teaching.
	13(43.3)
	14(46.7)
	1(3.3)
	1(3.3)
	1(3.3)
	1.77
	.935

	6. Classroom are physically reachable to all pupils as well as those with disabilities.
	11(36.7)
	9(30)
	0(0.0)
	9(30)
	1(3.3)
	2.33
	1.348

	7. The available facilities are effectively used to support all learners.
	10(33.3)
	10(33.3)
	2(6.7)
	8(26.7)
	0(0.0)
	2.27
	1.202

	8. The school maintains and upgrades its inclusive learning facilities regularly.
	5(16.7)
	13(43.3)
	3(10)
	9(30)
	0(0.0)
	2.53
	1.106

	9. Parents are involved in supporting the development of inclusive learning facilities.
	4(13.3)
	9(30)
	1(3.3)
	16(53.3)
	0(0.0)
	2.97
	1.189

	10. More facilities are still needed to fully support inclusive education in this school
	2(6.7)
	1(3.3)
	0(0.0)
	9(30)
	18(60)
	4.33
	1.124


Key: SD = Strongly Disagree, D = Disagree, U = Un decided, A = Agree, SA = Strongly Agree, SD = Standard Deviation
Source: Field Data (2025)
Data in Table 1 indicates 73.3% of teacher’s disagree with the statement “My school has adequate teaching and learning resources to support inclusive education”. This means teaching and learning facilities that support inclusive education are insufficient according to the Tanzania Education policy of 2014 (eds. 2024). The finding line with Braun (2022) who noted that while many countries have established inclusive policies, their practical implementation is inadequate.
These findings are same as the information proved by Headteachers (HTs) through face- to – face interview insisted on: - “I’m sure teaching and learning facilities that supports inclusive education in public primary schools are not enough to support inclusive education as the education policy foster a conducive environment for pupils to acquire knowledge, skills and attitudes towards their studies regardless of their learning ability (HT. A, interview 16thmay, 2025)”. 
This reveals that teaching and learning facilities that support inclusive education is not enough in public primary school in Morogoro Municipality. 
Data in Table 1 implies 33.3% of respondents strong disagreed and 43.3% of respondents disagree with “Are the classrooms and school infrastructure accessible to all students”, This implies that most classrooms and school infrastructures are not accessible to pupils with disabilities. It indicates barriers in physical infrastructure like ramps, wide doors adapted toilets, tactile flooring for the visually impaired and possibly in teaching/learning facilities. Results are line with Gaetan et al. (2023) reported inadequate infrastructure in Tanzanian schools. It supports the implementation gap theory Lipsky (1980), which argues that while polices advocate inclusivity, actual practices in schools often fall short.
Data in Table 1 displays16.7% strong disagreed and 46.7% of respondents disagree about “Do you think the current teaching facilities are enough for pupils with difficulties on learning”. This suggests that facilities are not inclusive many learners with diverse learning are not adequately supported. This aligns with research by Braun (2022), both highlight inadequate resources for inclusive education. Well, explained on the Social Model of Disability, about barriers in the environment including in accessible teaching materials and inadequate adaptations are what truly exclude students with disabilities, as proposed by Mike Oliver (1990) and further discussed by Tom Shakespeare (2006), inclusive education requires removing these barriers and redesigning facilities and materials to meet all learners’ needs.
Data in Table 1 shows that 90% of respondents disagree about “The school has adequate ICT resources to support inclusive teaching”. Reveals a profound challenge in implementing inclusive education effectively. This implies that despite of growing global recognition of the pivotal role of ICT resources play in accommodating diverse learning needs and promoting equity, substantial gaps remain in their availability. Aligning with UNESCO (2020), Global Education Monitoring Report that ICT is critical enabler of inclusive education, but resources gaps persist in many schools. This contrary by the theory Vygotsky’s Social Constructivist Theory (1978), emphasized that learning is socially constructed through interaction and dialogue, rather than depending on materials like ICT.
Data in Table1 indicates 53.3% of teacher’s agree on the statement about Parents are involved in supporting the development of inclusive learning facilities. This indicates that a moderate level of parent’s engagement in development of inclusive learning facilities. Aligns with Epstein’s Framework of Six Types of Involvement (2001) component of collaborating with the community and decision-making (families and communities should be active participating in school improvement including inclusive facilities). Inconsistent with the Social Model of Disability Shakespeare, (2006), emphasizes that full societal transformation – including the active engagement of parents is essential for inclusive education.

Data in Table1 indicates 90% of teacher’s insists on the statement that more facilities still required to fully support inclusive schooling in public primary schools. This implies that despite the policy focus on inclusive education, practical implementation remains significantly it points to critical gaps. Aligns with international perspectives UNESCO’s 1994, inclusive schools must accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or any other conditions. This contrary with the Universal Design for Learning (UDL) in theory supports diverse learners (Meyer et al, 2014), 
These discoveries are similar on the information provided by Headteachers (HTs) on face- to – face interview done, who claimed: - “I’m sure teaching and learning facilities that supports inclusive education in our public primary schools are still needed to fully support inclusive education to foster a conducive environment (HT. C, interview 20thmay, 2025)”. 
Also, these findings are comparable to the data from Pupils through face- to – face interview with supportive of focus group discussion they claimed: - “we need more teaching and learning facilities that will supports inclusive education in our schools to foster a conducive learning environment (Pupils focus group discussion A, C, 20thmay, 2025 also Pupils B, 16th may, 2025)”. 
its misapplication in some education systems has led to a belief that inclusive education can be achieved without significant improvements to facilities or resources.
SUMMARY OF FINDINGS 
Concerning to the teaching and learning facilities, the study approves that while policies supporting inclusive education exist, their implementation is hampered by scarce teaching and learning facilities. Schools experiences a lot of challenges like; lack of adapted infrastructure, limited assistive devices, and insufficient teacher training materials as ramps, supportive materials for hearing, low vision and albinism materials like sunglasses, magnifiers, tinted lenses or filters, monocular, colored overlays, sunscreen, and wide-brimmed hats. Addressing these matters requires a multifaceted approach involving policy improvement, resource allocation, teachers regularly training, and community engagement.

CONCLUSION 
The study concludes that the accessibility teaching and learning facilities to wide-ranging education to the selected municipal primary schools are inadequate to encounter the needs of all pupils. Also conclude that limitations considered to be hindering the implementation of inclusive education, were difficulties to the practice of inclusive education in different schools.
RECOMMENDATIONS
If Ministry of Education need to bridge these gaps, the study recommends that: -Increased government backing for inclusive educational infrastructure and resources, Regular teachers training programs for inclusive education practices, Development of school education policies that prioritize inclusivity, strengthened monitoring and evaluation mechanisms to assess the efficiency of inclusive education implementation, Community sensitization to foster a supportive teaching and learning environment for inclusive education.
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