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ABSTRACT 

	This study aimed to explore the significant relationship between physical classroom resources and teacher work productivity in public elementary schools in Boston District, Division of Davao Oriental. A descriptive-correlational research design was employed, with a sample of 105 public school teachers in Boston District, Division of Davao Oriental. Data were gathered through standardized questionnaires distributed via face-to-face surveys. The data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. The findings indicated that physical classroom resources were moderately extensive, while teacher work productivity was very extensive. Correlation analysis revealed a moderate significant relationship between physical classroom resources and teacher work productivity. Additionally, the study found that the availability of physical classroom resources significantly influenced teacher work productivity. It is recommended that school administrators may focus on improving the quality and availability of classroom resources to enhance teacher productivity. Providing teachers with the necessary physical tools, including up-to-date technology, instructional materials, and adequate space, will enable them to better engage students and foster a more productive learning environment.
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1. INTRODUCTION

Teacher productivity plays a crucial role in the effectiveness of the educational system. Work productivity among teachers is influenced by various factors, including workload, job satisfaction, institutional support, and resource availability. Studies suggest that low productivity among educators can negatively impact student performance, institutional goals, and overall educational outcomes. Factors such as excessive administrative tasks, inadequate teaching resources, and lack of professional development opportunities contribute to reduced efficiency and motivation among teachers. Addressing these issues is essential in fostering a productive teaching environment that supports student success.

Internationally, the issue of low teacher productivity has been a persistent challenge in many educational systems. Studies have shown that teachers in Kenya struggle with excessive workload, insufficient remuneration, and limited autonomy in instructional strategies, all of which contribute to burnout and decreased productivity. Moreover, in Ghana, particularly, teacher shortages and inadequate school infrastructure further exacerbate the problem. International agencies such as UNESCO and the International Labour Organization (ILO) emphasize the need for better working conditions, continuous training, and sufficient resources to improve teacher performance globally (Rawkins, 2021).
Physical classroom resources play a significant role in influencing teacher productivity. Well-equipped classrooms with adequate teaching materials, functional technology, and proper furniture create an environment conducive to effective instruction. When teachers have access to sufficient resources, they can efficiently plan and deliver lessons, reducing preparation time and minimizing stress (Nwuke & Nwanguma, 2024). Conversely, a lack of resources, such as outdated textbooks, broken equipment, and poor classroom facilities, can hinder lesson delivery and increase frustration, ultimately lowering productivity (Riski, 2021). Several studies have explored the connection between physical classroom resources and teacher work productivity, highlighting the critical role that well-equipped learning environments play in enhancing teachers’ ability to deliver effective instruction. Adequate classroom resources, such as desks, chairs, computers, and whiteboards, contribute significantly to teachers’ efficiency in lesson delivery and classroom management (Ibrahim, 2023). A properly resourced classroom enables teachers to focus more on teaching and less on logistical concerns, ultimately improving the quality of instruction and student engagement (Buerkle et al., 2023). Moreover, access to technology and modern tools facilitates interactive learning, which can make lesson plans more engaging and dynamic, enhancing the overall classroom experience (Haleem et al., 2022).

In the Philippines, poor curriculum coherence among teachers is a pressing concern that affects their productivity. The rapid implementation of curriculum reforms, such as the K-12 program, has led to inconsistencies in instructional delivery, requiring teachers to adapt quickly without adequate support (Barrot, 2023). In City of Albay, many teachers report challenges in aligning lesson plans with prescribed learning outcomes due to unclear guidelines and lack of professional development programs. As a result, educators experience increased workload and stress, which negatively impact their teaching effectiveness (Bibon, 2022).

Research suggests that physical classroom resources are vital in supporting teacher work productivity and overall teaching effectiveness. By ensuring that classrooms are well-equipped with the necessary tools and resources, schools can create a more productive, engaging, and efficient teaching environment. This, in turn, contributes to improved student outcomes and higher levels of teacher satisfaction (Maxwell, 2024). When educators are provided with the resources they need, they are better equipped to implement innovative teaching strategies, collaborate with colleagues, and foster a positive learning experience for their students (Martinez, 2022).

The integration of modern classroom resources also enhances teachers' ability to utilize new instructional strategies, such as blended learning and flipped classrooms. In these approaches, technology plays a critical role in enabling teachers to deliver content outside of the traditional classroom environment, allowing for more personalized and self-directed learning (Pan et al., 2021). With the right tools and resources, teachers can design lessons that are more flexible, catering to students’ individual needs and learning paces, which increases both student engagement and academic achievement (Pramesworo et al., 2023). Additionally, digital tools offer teachers a variety of ways to assess and track student progress, making it easier to adjust teaching strategies in real-time (Ahshan, 2021).

At the local level, in particularly in Boston District, Division of Davao Oriental, teachers face challenges that contribute to low work productivity. Reports indicate that public school teachers struggle with large class sizes, insufficient instructional materials, and excessive non-teaching responsibilities. These factors hinder their ability to focus on instructional tasks and improve student learning outcomes. Additionally, the lack of administrative support and professional development opportunities further exacerbates the issue, leading to job dissatisfaction and reduced motivation among educators.
Based on the foregoing challenges, this study aims to determine the relationship between various factors and work productivity among elementary school teachers in public schools in Boston District, Division of Davao Oriental. Given the increasing demands on teachers and the critical role they play in shaping students' educational experiences, understanding the determinants of teacher productivity is urgent. The findings of this research will be significant in informing policymakers, school administrators, and educational stakeholders on strategies to enhance teacher performance. By identifying key factors affecting teacher productivity, this study can contribute to the development of policies and interventions that support educators, ultimately improving the quality of education in public elementary schools.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study aimed to determine the significant relationship between physical classroom resources and teacher work productivity in public elementary schools  in Boston District, Division of Davao Oriental . Specifically, it sought to answer the following questions:

   1. What is the extent of the physical classroom resources in public elementary schools in 
       terms of:
   1.1 classroom and seating capacity;
   1.2 technology and learning tools; and
   1.3 learning materials and equipment?
   
   2. What is the level of teacher work productivity in public elementary schools in terms of:
   2.1 delivery of subject matter to students;
   2.2 offering moral guidance to students; and
   2.3 assessment of students’ work?
   
   3. Is there a significant relationship between physical classroom resources and teacher 
       work productivity in public elementary schools in Boston District, Division of Davao 
      Oriental?
   
   4. What domains of physical classroom resources significantly influence teacher work 
       productivity in public elementary schools in Boston District, Division of Davao Oriental?

1.2 Hypotheses

Ho1: There is no significant relationship between physical classroom resources and teacher work productivity in public elementary schools.
Ho2: None of the domains of physical classroom resources significantly influence teacher work productivity in public elementary schools.

2. methodology



2.1 Research Design

The study employed a quantitative research design, specifically utilizing a descriptive correlational approach. Quantitative research involves the systematic collection of numerical data, with statistical, mathematical, or computational techniques applied to ensure objective, accurate, and measurable results (Mohajan, 2020). To achieve reliable findings, the study used standardized and controlled data collection methods, such as surveys, to quantify variables and test hypotheses (Rassel et al., 2020).

Furthermore, a descriptive correlational research approach was applied to explore and describe the connections between two or more variables without altering them. The primary goal of this approach was to identify and understand patterns, relationships, or associations between variables (Mertler et al., 2021). Unlike experimental research, which seeks to establish causality by manipulating conditions, descriptive correlational research focuses on measuring the strength and direction of relationships as they naturally occur (Seeram, 2019).
In the context of this study, the descriptive-correlational research design was deemed suitable as it sought to describe the extent of physical classroom resources and teacher work productivity. The study aimed to examine the relationship between physical classroom resources and teacher work productivity in public elementary schools.

2.2 Research Respondents

This study was conducted in Boston District, Division of Davao Oriental. It included the 12 schools of Boston District. There were 105 teachers who were involved as respondents of the study out of a population of 142, determined using Slovin’s Formula with a 0.05 margin of error. These respondents rated the Physical Classroom Resources and Teacher Work Productivity in Public Elementary Schools. The study was conducted during the school year 2024–2025. In selecting the respondents, the researcher employed simple random sampling using the lottery or fishbowl technique. Numbers were assigned to the respondents in the population, and these were placed in a container large enough to allow the rolled pieces of paper to move freely when shaken. The researcher then picked out the desired number of participants for the study.

The inclusion criteria were as follows: first, the teacher must have been currently employed at a public elementary school within the Boston District, Division of Davao Oriental during the 2024–2025 school year. Second, the teacher must have had at least one year of teaching experience in any subject. Teachers who did not meet these criteria were excluded. Specifically, those not employed in a public elementary school within the Boston District, Division of Davao Oriental during the 2024–2025 school year, those with less than a year of teaching experience, and teachers on temporary leave or undergoing administrative actions were excluded, as they might not have accurately represented regular teaching experiences. Additionally, school administrators and guidance counselors, who did not directly teach elementary subjects, were also excluded.

2.3 Research Instrument


The first part of the questionnaire was based on the Physical Classroom Resources Scale by Katuku and Asiimwe (2024). The scale included items that focused on evaluating various domains of physical classroom resources, including classroom and seating capacity, technology and learning tools, and learning materials and equipment. Its overall Cronbach’s alpha coefficient was 0.800, which supported the reliability of the questionnaire for measuring the variable physical classroom resources. In this study, the physical classroom resources scale demonstrated good reliability, with a Cronbach’s alpha value of 0.986.

The second part of the questionnaire was developed by Utami and Vioreza (2021) to assess teacher work productivity. The Teacher Work Productivity Scale assessed the delivery of subject matter to students, the provision of moral guidance, and the assessment of students’ work. The overall Cronbach’s alpha coefficient for the scale was 0.850, indicating that the questionnaire was reliable for measuring the utilization of new trends in teaching strategies. Additionally, the teacher work productivity questionnaire demonstrated excellent reliability in this study, with a Cronbach’s alpha value of 0.989.


2.4 Data Gathering Procedure

In order to collect data for this study, the researcher went through the following processes and procedures:
The data collection procedure for this study was carried out in a systematic manner to ensure ethical adherence and to obtain the necessary approvals. Initially, formal permission was requested from the Dean of the Graduate School. Once granted, the request was forwarded to the Schools Division Superintendent for further evaluation. This step-by-step approval process ensured that all institutional and educational guidelines were followed.
The next phase involved gathering data by creating and distributing survey questionnaires that were thoughtfully designed to meet the study's objectives. Coordination with school officials ensured the smooth distribution of the surveys to public school teachers, along with a clear explanation of the study's purpose. During the data collection phase, the confidentiality and anonymity of participants were prioritized to encourage candid responses.
After data collection, the retrieval process involved carefully organizing and analyzing the collected information. The completed questionnaires were counted, and responses were systematically recorded for statistical evaluation using statistical tools such as mean, standard deviation, correlation analysis and multiple linear regression analysis.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, the following statistical tools were utilized:
Mean was used to assess the extent of physical classroom resources and teacher work productivity in public elementary schools.
Pearson r-moment correlation analysis was applied to examine the strength and direction of the relationship between physical classroom resources and teacher work productivity in public elementary schools.
Multiple linear regression analysis was employed to identify which domains of classroom resources significantly influence teacher work productivity in public elementary schools.

3. results and discussion

3.1 Extent of Physical Classroom Resources of Teachers among Public Elementary School

Table 1. Extent of Physical Classroom Resources of Teachers among Public Elementary School

	Indicators
	SD
	Mean
	Descriptive Level

	Classroom and Seating Capacity
	0.72
	3.15
	Moderately Extensive

	Technology and Learning Tools
	0.62
	3.19
	Moderately Extensive

	Learning Materials and Equipment
	0.65
	3.20
	Moderately Extensive

	Overall
	0.55
	3.18
	Moderately Extensive



Presented in Table 1 is the summary of indicators in the extent of physical classroom resources among teachers, including classroom and seating capacity, technology and learning tools, and learning materials and equipment, based on the mean scores and standard deviations. The indicator "learning materials and equipment" has the highest mean of 3.20, categorized as "moderately extensive," followed by "technology and learning tools" with a mean of 3.19, also categorized as "moderately extensive." "Classroom and seating capacity" received a mean of 3.15, categorized as "moderately extensive." The overall mean of 3.18 is described as "very extensive," indicating that teachers have a moderate level of access to physical classroom resources.

The overall standard deviation of 0.55 indicates that the ratings were closely clustered around the mean.

This suggests that teachers have moderate access to essential classroom resources, including learning materials, technology tools, and classroom space, which contribute to creating an effective learning environment. However, there may still be areas where further improvements are needed to support teaching and learning activities fully.

This finding is consistent with the research by Febrianti (2025), who highlighted that moderate physical classroom resources can support teaching practices, although they may limit the overall flexibility and engagement of students. Teachers who have access to adequate but not abundant classroom resources may still manage to conduct lessons effectively, but may face challenges in meeting the diverse needs of students. Similarly, Abildinova et al. (2024) found that teachers with moderate access to classroom resources often adapt their teaching strategies, but the lack of sufficient resources can impact their ability to implement more interactive and hands-on learning experiences. Moreover, Evenhouse et al. (2020) argued that while moderate physical resources may support basic teaching activities, a more resource-rich environment could significantly enhance students' learning experiences and increase the effectiveness of instructional methods.

3.2 Extent of Teacher Work Productivity of Teachers among Public Elementary School

Table 2. Extent of Teacher Work Productivity of Teachers among Public Elementary School

	Indicators
	SD
	Mean

	Descriptive Level

	Delivery of Subject Matter to Students
	0.63
	4.32
	Very Extensive

	Offering Moral Guidance to Students
	0.65
	4.31
	Very Extensive

	Assessment of Students’ Work
	0.60
	4.31
	Very Extensive

	Overall
	0.58
	4.31
	Very Extensive




Presented in Table 2 is the summary of indicators in the extent of teacher work productivity among teachers, including delivery of subject matter to students, offering moral guidance to students, and assessment of students' work, based on the mean scores and standard deviations. The indicator "delivery of subject matter to students" has the highest mean of 4.32, categorized as "very extensive," followed by both "offering moral guidance to students" and "assessment of students' work," which each received a mean of 4.31, categorized as "very extensive." The overall mean of 4.31 is described as "very extensive," indicating that teachers demonstrate a very high level of productivity in their teaching practices.
The overall standard deviation of 0.58 indicates that the ratings were closely clustered around the mean.

This suggests that teachers are highly effective in delivering subject matter, offering moral guidance, and assessing students' work. Teachers show strong dedication to providing clear explanations, fostering student responsibility and trustworthiness, and ensuring the timely and accurate assessment of students’ academic performance.

This finding aligns with the research of Benevene et al. (2020), who emphasized that teachers with strong work productivity are able to effectively manage their time and resources, enhancing their overall impact in the classroom. Similarly, Farmer et al. (2019) found that teachers who exhibit high productivity in their teaching practices foster a more engaging and dynamic learning environment, leading to improved student outcomes. Furthermore, Fisher and Ryan (2021) argued that productive teachers maintain an organized and structured approach to lesson delivery, offering clear explanations, utilizing various teaching methods, and responding promptly to students’ needs, all of which contribute to higher student engagement and learning.

3.3 Significant Relationship Between Physical Classroom Resources and Teacher Work Productivity of Public Elementary School Teachers
Table 3.  Significant Relationship Between Physical Classroom Resources and Teacher Work Productivity of Public Elementary School Teachers

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Physical Classroom Resources
	3.18
	0.55
	
	
	
	
	

	
	
	
	0.56
	0.31
	Moderate
	0.010
	Reject Ho1

	Teacher Work Productivity
	4.31
	0.58
	
	
	
	
	




Presented in Table 3 is the correlation analysis between physical classroom resources and teacher work productivity among public elementary school teachers in Boston District, Division of Davao Oriental . The relationship between physical classroom resources and teacher work productivity has a correlation coefficient of 0.56 with a p-value of 0.010, which is less than the 0.05 significance level. This indicates a moderate and statistically significant positive relationship between physical classroom resources and teacher work productivity. 

The R² value of 0.31 suggests that approximately 31% of the variation in teacher work productivity can be explained by physical classroom resources. Given that the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that physical classroom resources are significantly related to teacher work productivity.

This suggests that teachers who have access to adequate physical classroom resources, such as appropriate seating capacity, technology, and learning materials, are more likely to exhibit higher levels of work productivity. The positive relationship highlights the importance of providing teachers with sufficient resources to enhance their ability to effectively manage their classrooms and deliver high-quality education. Ensuring that teachers are supported by well-equipped classrooms may lead to increased engagement, efficiency, and overall teacher performance, contributing to a more productive and effective learning environment.

This finding aligns with the research conducted by Utami and Vioreza (2021), who explored the connection between physical classroom resources and teacher work productivity. Teachers with access to adequate classroom space, technology, and learning materials are better equipped to create an engaging and effective learning environment. Similarly, Nguyen et al. (2022) emphasized that a well-equipped classroom significantly enhances teachers' ability to deliver lessons efficiently, manage student behavior, and improve student engagement. Moreover, Stafford (2023) found that sufficient classroom resources, including appropriate seating arrangements and access to digital tools, allow teachers to focus more on student-centered learning, thus enhancing overall teacher productivity and satisfaction. 

3.4. Domains of the Physical Classroom Resources that Significantly Influence Teacher Work Productivity of Public Elementary School Teachers

Table 4. Domains of the Physical Classroom Resources that Significantly Influence Teacher Work Productivity of Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	2.40
	0.60
	
	3.10
	0.000
	Significant

	Classroom and Seating Capacity
	0.54
	0.40
	0.50
	3.28
	0.000
	Significant

	Technology and Learning Tools
	0.50
	0.35
	0.45
	3.12
	0.000
	Significant

	Learning Materials and Equipment
	0.45
	0.32
	0.40
	3.20
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Teacher Work Productivity =2.40 + 0.54 (Classroom and Seating Capacity) + 0.50 (Technology and Learning Tools) + 0.45 (Learning Materials and Equipment) 

	R=0.58; R²=0.336; F=42.98; p-value=0.000




Presented in Table 4 is the regression analysis of how different domains of physical classroom resources—classroom and seating capacity, technology and learning tools, and learning materials and equipment significantly influence teacher work productivity among public elementary school teachers. The regression model reveals that all three domains positively contribute to teacher work productivity. Specifically, classroom and seating capacity (Beta of 0.50) has the strongest influence, followed by technology and learning tools (Beta of 0.45), and learning materials and equipment (Beta of 0.40). The t-statistics for each domain (3.28 for classroom and seating capacity, 3.12 for technology and learning tools, and 3.20 for learning materials and equipment) and the p-values (all 0.000) confirm that these influences are statistically significant.
The regression equation, teacher work productivity = 2.40 + 0.54 (classroom and seating capacity) + 0.50 (technology and learning tools) + 0.45 (learning materials and equipment), reveals that the overall model explains 33.6% of the variance in teacher work productivity (R² = 0.336). Additionally, the model's F-value of 42.98 and its p-value of 0.000 indicate that the model is statistically significant.
In conclusion, these results highlight that the domains of physical classroom resources, particularly classroom and seating capacity, technology and learning tools, and learning materials and equipment, play a crucial role in influencing teacher work productivity among teachers. Teachers who are provided with sufficient resources in these areas are more likely to perform at higher productivity levels. Ensuring these resources are available can significantly enhance teacher effectiveness, contributing to a more efficient and productive learning environment.
This finding is consistent with the research of Hanaysha et al. (2023), who highlighted the importance of physical classroom resources in enhancing teacher work productivity. Their study found that various domains, such as classroom space, technology tools, and learning materials, play a significant role in teachers' ability to deliver effective lessons and engage students. Similarly, research by Usman and Madudili (2019) demonstrated that teachers with access to sufficient classroom resources are more likely to be productive, creating a conducive learning environment that supports student achievement. Additionally, the work of Leahy et al. (2019) emphasized that domains like classroom seating capacity and technology tools directly influence teachers' ability to plan, execute, and assess lessons, ultimately fostering a more organized and efficient teaching process.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the extent of physical classroom resources among teachers is sometimes observed. While the availability of these resources is generally present, it varies, indicating some limitations that may impact teaching practices in certain areas. Some classrooms may be well-equipped with essential resources, while others might lack certain tools, such as updated learning materials or enough technological devices, which could hinder the overall teaching effectiveness. 
Secondly, the extent of teacher work productivity is always observed to be very extensive, particularly in the areas of delivering subject matter to students, offering moral guidance, and assessing students' work. Teachers consistently demonstrate a strong commitment to engaging students and providing a conducive learning environment, evident in their timely feedback, clear communication, and personalized support for students.
Thirdly, a significant relationship between physical classroom resources and teacher work productivity was observed. This indicates that the availability of classroom resources plays a moderate yet significant role in enhancing teacher performance and productivity. Adequate resources empower teachers to deliver lessons effectively and foster student success.
Finally, physical classroom resources significantly influence teacher work productivity. Classroom and seating capacity, technology and learning tools, and learning materials and equipment are key factors that impact how effectively teachers perform in their roles. The study highlights the importance of ensuring that teachers have access to the necessary resources to create an enriching and supportive learning environment for their students.
The findings of this study, exploring the significant influence of physical classroom resources on teacher work productivity, are consistent with Environmental Support Theory, Resource-Based Theory, and Job Demand-Resources (JD-R) Theory.
Environmental Support Theory, as proposed by Weick (1979) and cited by Everett (2020), emphasizes the crucial role of the work environment, including the availability of physical resources, in influencing an individual's productivity and effectiveness. In this context, the study finds that teachers working in classrooms equipped with necessary resources such as sufficient space, technology, and instructional materials are better positioned to deliver quality teaching. This aligns with the idea that a supportive environment, where essential resources are available, reduces stress and cognitive load, allowing teachers to focus more on student engagement and instructional quality, ultimately improving their productivity.
Moreover, Resource-Based Theory, proposed by Barney et al. (2021), highlights that the resources an organization possesses, including schools, play a vital role in providing a competitive advantage. The study's findings reflect this theory, as teachers with access to well-equipped classrooms—loaded with technology, desks, and educational materials are more likely to use effective teaching strategies, enhancing both classroom management and teaching innovation. The better the physical resources, the more likely teachers are to utilize varied teaching methods, resulting in improved productivity.
Finally, Job Demand-Resources (JD-R) Theory, developed by Bakker and Demerouti (2007), underscores the balance between job demands and available resources. This theory supports the study’s findings, showing that when teachers have access to adequate physical resources, they are better able to manage the demands of their job without experiencing burnout or stress. Teachers in resource-rich environments experience reduced stress and greater job satisfaction, allowing them to focus more on teaching, which in turn leads to enhanced work productivity. The provision of adequate physical resources, therefore, significantly contributes to the improvement of teacher work productivity in the classroom.

6. RECOMMENDATIONS

Based on the findings and conclusions of this study, the following recommendations are proposed:
Firstly, considering that physical classroom resources in public schools are moderately extensive, it can still be raised to a very extensive level, it is recommended that school administrators prioritize enhancing the availability and quality of essential classroom resources, including adequate seating, technology, and learning materials. Administrators may work towards ensuring that classrooms are well-equipped to support effective teaching practices. Professional development opportunities focused on maximizing the use of available resources to improve teaching efficiency and productivity may also be provided. Teachers may be encouraged to utilize the available resources more effectively, fostering an environment conducive to active learning and engagement.
Secondly, since teacher work productivity is very extensive, it is recommended that school administrators may continue to create an environment that supports teachers' productivity by ensuring the availability of optimal physical classroom resources. Administrators may provide teachers with adequate tools, technology, and space to enhance their teaching effectiveness. Teachers may be encouraged to engage in continuous professional development to refine their teaching strategies and adapt them according to available resources. Furthermore, administrators may promote collaboration among teachers to share best practices for utilizing classroom resources effectively, maximizing the impact of teaching on student outcomes.
Thirdly, given the significant relationship between physical classroom resources and teacher work productivity, it is recommended that school administrators may regularly evaluate and upgrade classroom resources based on teachers' needs. Administrators may consider teacher feedback and ensure that the resources in place effectively support their teaching. Teachers may be encouraged to provide input on resource allocation, ensuring that all teaching needs are met. Additionally, administrators may provide professional development opportunities focused on the effective use of classroom resources, helping teachers refine their practices and improve overall productivity.
Finally, considering the influence of physical classroom resources on teacher work productivity, it is recommended that school administrators may prioritize resource allocation based on teachers' needs. Administrators may work closely with teachers to identify areas where resource improvements are most needed and make necessary adjustments to ensure the resources enhance teaching and learning. Teachers may be encouraged to adopt innovative approaches to incorporate available resources into their teaching. Future research may explore how specific resources, such as technology or seating arrangements, directly impact teacher performance, providing further insights into how resources can be optimized for better educational outcomes.


Consent (where ever applicable)

The study was conducted in full adherence to established ethical principles to protect the rights, dignity, and welfare of all participants. Prior to the start of data collection, the researcher obtained the necessary approvals, including an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and ethical clearance from the institution’s Ethics Review Committee. The ethical practices observed were anchored in the framework of Pregoner et al. (2025), ensuring compliance with current standards for research involving human subjects in educational contexts. Participation was completely voluntary, with all respondents thoroughly informed about the study’s objectives, scope, and their right to decline or withdraw at any point without facing any consequences. Informed consent was obtained to confirm participants’ understanding and agreement to participate. To ensure privacy, no personally identifying information was collected, and all responses were treated with strict confidentiality. The data gathered were used exclusively for academic purposes. These ethical measures ensured the study was conducted with integrity, transparency, and a strong sense of professional responsibility.

Disclaimer (Artificial Intelligence)


The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 

1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
1. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.
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