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ABSTRACT 

	[bookmark: _GoBack]This study aimed to examine the significant relationship between vibrant learning settings in the classroom and the driven leadership attributes of public elementary school teachers in Tarragona District, Division of Davao Oriental. A descriptive-correlational research design was utilized, involving 143 public elementary school teachers as respondents. Data were collected using a validated and pilot-tested survey questionnaire. Statistical tools such as mean, standard deviation, Pearson product-moment correlation, and multiple linear regression analyses were used to analyze the data. Findings revealed that the levels of vibrant learning settings and driven leadership attributes among the respondents were both rated as very high. Correlation analysis showed a significant and high positive relationship between vibrant learning settings and driven leadership attributes. Further, regression analysis identified engaging and interactive teaching methods, stimulating physical environment, and encouragement of creativity and critical thinking as the strongest predictors of driven leadership. Conversely, positive and supportive classroom culture and use of technology and multimedia resources were found to be non-significant predictors. These results emphasize the importance of dynamic instructional practices and creative learning environments in fostering teacher leadership, while also highlighting the need to reassess the effectiveness of technology use and classroom culture initiatives in current educational contexts.
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1. INTRODUCTION

A vibrant learning setting in the classroom, while fostering creativity and engagement, also presents several challenges for teachers and students. One of the most significant problems is classroom management. A lively, dynamic environment can sometimes lead to a lack of focus, as students may become distracted by the energy around them. This can make it difficult for teachers to maintain a structured and organized classroom where all students are able to stay on task and absorb the lesson content. 

In the global studies, the diversity of student needs presents a challenge. While some students thrive in an interactive and energetic environment, others may struggle with the noise and chaos. These students might find it harder to concentrate or participate, leading to unequal learning experiences and engagement levels in the classroom  (Abacioglu et al., 2023).

Similarly, teachers with driven leadership attributes those who are passionate, motivated, and goal-oriented may face their own set of challenges. While their enthusiasm can inspire and push students to succeed, the pressure to constantly perform at a high level can lead to teacher burnout. Driven leaders often take on more responsibilities, which can result in physical and emotional exhaustion. Without proper support or resources, teachers may feel overwhelmed by the expectations placed on them, which can negatively affect their mental well-being and their ability to sustain the high-energy classroom environment. Moreover, the intense drive to succeed can sometimes lead to overemphasis on achievement, neglecting the emotional and social aspects of teaching that are crucial for student development. This focus on results can inadvertently create a stressful atmosphere for both the teacher and the students, as the pursuit of excellence might overshadow the importance of fostering a positive, supportive learning culture (Coleman & LaRocque, 2020).

Consequently, while both a vibrant learning setting and driven leadership attributes bring many benefits to the classroom, they also create challenges that need to be managed. A high-energy environment can lead to issues with focus and inclusivity, while driven leadership attributes, if not carefully balanced, can result in burnout and a stressful atmosphere. To ensure a productive and supportive learning environment, it is crucial for teachers to find a balance that maintains energy and motivation without compromising their own well-being or the well-being of their students (Henrietta, 2023). 

In the Philippines, a vibrant learning setting in the classroom, while fostering engagement and creativity, can also lead to several additional challenges. One of the key issues is the difficulty in maintaining consistency. In an environment full of energy and excitement, teachers may struggle to maintain a consistent routine or structure. This inconsistency can affect students’ ability to predict and understand the flow of the lesson, leading to confusion and frustration (Chen et al., 2024).

Moreover, the diverse engagement levels of students can create an imbalance in how much each student benefits from the vibrant atmosphere. Some students, especially those who are shy or introverted, may feel overwhelmed by the constant activity and may find it hard to engage with the lesson, which can create inequality in participation and learning outcomes. Additionally, creating and maintaining a vibrant classroom often requires a lot of energy and preparation from the teacher, which can be taxing. Teachers might spend significant time planning interactive activities, managing various learning tools, and ensuring that the classroom remains engaging, which can divert attention away from other important aspects of teaching, such as individualized student support or content mastery (Hassan et al., 2020).  

Similarly, driven leadership attributes of teachers, while often seen as motivating and inspiring, can present their own set of complications. Teachers who exhibit strong leadership qualities are often highly ambitious, but this drive can lead to unrealistic expectations. Driven teachers may place too much pressure on themselves or their students, expecting high levels of performance without always considering the individual needs and limitations of their students (Jarl et al., 2021).

In Tarragona District, Division of Davao Oriental, driven teachers might also struggle with work-life balance, as they tend to take on extra duties and responsibilities, sometimes at the cost of their personal time and well-being. Their strong commitment to their work can blur the lines between professional and personal life, leading to fatigue and burnout. Furthermore, teachers with highly driven leadership attributes may unintentionally foster a rigid classroom environment, where there is little room for flexibility or adaptability. The drive to achieve set goals might limit the opportunity for students to explore topics or interests outside of the prescribed curriculum, reducing the chances for creative exploration and critical thinking.

In the above scene, the researcher is motivated to conduct this study both a vibrant learning setting and driven leadership attributes can be double-edged swords. They contribute significantly to an engaging, dynamic classroom environment, they also pose challenges related to consistency, student inclusivity, and teacher well-being . To navigate these complexities, it is essential for teachers to strike a balance maintaining enthusiasm and energy in the classroom while being mindful of student diverse needs and their own personal limits. This requires thoughtful planning, emotional intelligence, and support from the school community to ensure that both teachers and students can thrive.

It is in this premise that the researcher conducted the study to find out if the driven leadership attributes of teachers in public elementary schools in tarragona district, division of davao oriental is being affected by vibrant learning setting in the classroom. Furthermore, the study aims to identify which specific elements of vibrant learning setting in the classroom  have the most substantial impact on driven leadership attributes of teachers in Public Elementary Schools. Given these, no study has been conducted in the schools of  Tarragona District, Division of Davao Oriental.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study was conducted to determine the vibrant learning setting in the classroom and driven leadership attributes of teachers’ in public elementary schools in Tarragona District, Division of Davao Oriental. Specifically, it sought answers to the following sub-problems:

1.What is the level of vibrant learning setting in the classroom of teachers’ in public elementary schools in terms of:
1.1 engaging and interactive teaching methods;
1.2 positive and supportive classroom culture;
1.3 stimulating physical environment;
1.4 use of technology and multimedia resources; and 
1.5 encouragement of creativity and critical thinking?

2. What is the level driven leadership attributes of teachers’ in public elementary school teachers in terms of:
2.1 vision and goal-setting;
2.2 commitment to continuous learning;
2.3 strong communication skills;
2.4 resilience and adaptability; and 
2.5 collaboration and teamwork?
	
3. Is there significant relationship between vibrant learning setting in the classroom and driven leadership attributes  of teachers in public elementary school teachers?

4. Which domains of vibrant learning setting in the classroom significantly influence driven leadership attributes  of teachers?

1.2 Hypotheses

Ho1. There is a significant relationship between vibrant learning setting in the classroom  and driven leadership attributes  of teachers in public elementary school teachers.
Ho2. The domains of vibrant learning setting in the classroom do not significantly influence driven leadership attributes of teachers of public elementary school.

2. methodology


2.1 Research Design

This study employed a quantitative research design using a correlational method leading to regression analysis. This approach measured the association between two variables with different levels of measurement. In some cases, two variables appeared related because they were both influenced by a third variable or set of variables (Andersson et al., 2020). The correlational method was used to determine the relationship between a vibrant learning setting in the classroom and the driven leadership attributes of teachers in public elementary schools in the Tarragona District, Division of Davao Oriental.

Quantitative research was a systematic investigation of phenomena through the collection of numerical data and the application of statistical, mathematical, or computational techniques. This research approach gathered measurable information using structured data collection methods such as surveys, questionnaires, and online polls. The results were analyzed numerically to identify patterns, trends, and relationships, which were then used to make informed decisions and predictions.

In correlational research, a comparison between two entities was fundamental. This research method was used to establish whether a relationship existed between two closely linked variables, how one variable influenced the other, and what changes occurred as a result. The purpose of correlation research was to assess naturally occurring relationships between variables without manipulating them. At least two different groups were required to conduct this research effectively.

The researcher used a quantitative correlation design to analyze relationships between variables through mathematical methods. The goal was to identify patterns, relationships, and trends as they existed in their natural context. In some cases, the researcher manipulated one variable to observe its impact on another. Overall, quantitative research allowed for the collection and analysis of numerical data to uncover patterns, test causal relationships, and generalize findings to broader populations.

2.2 Research Respondents

The study was conducted in the Tarragona District, Division of Davao Oriental, and included the 17 schools of the district. A total of 143 teachers were involved as respondents out of a population of 222, determined using Slovin’s Formula. These teachers rated the Vibrant Learning Setting in the Classroom and the Driven Leadership Attributes of Teachers in Public Elementary Schools. The study was conducted during the school year 2024–2025. In selecting the respondents, the researcher employed simple random sampling using the lottery method or fishbowl technique. Numbers were assigned to the population and placed in a container large enough to allow free movement when shaken. The researcher picked out the desired number of participants for the study. Teachers with at least three years of service were chosen as respondents.

The inclusion criteria were as follows: first, the teacher was currently employed at a public elementary school within the Tarragona District during the 2024–2025 school year; second, the teacher had at least three years of teaching experience in any subject; and lastly, the teacher had attended the MATATAG Training/seminar. Teachers who did not meet these criteria were excluded.

2.3 Research Instrument

The first part of the questionnaire was based on the Vibrant Learning Setting in the Classroom Scale by Gurdal (2024). The scale measured levels of engaging and interactive teaching methods, positive and supportive classroom culture, stimulating physical environment, use of technology and multimedia resources, and encouragement of creativity and critical thinking. Its overall Cronbach’s alpha coefficient was 0.720, supporting the reliability of the questionnaire for measuring the variable workplace cohesion. In this study, the Vibrant Learning Setting in the Classroom scale demonstrated excellent reliability, with a Cronbach’s alpha value of 0.960.

The second part of the questionnaire is developed by Yadav et al. (2023), as cited in Chen et al. (2021), to assess the driven leadership attributes. The Driven Leadership Attributes assesses the effectiveness, self-regulation, active methodologies and care on activities. The overall Cronbach’s alpha coefficient for the scale is 0.850, indicating that the questionnaire was reliable for measuring the quality of educational practices. Additionally, the driven leadership attributes questionnaire demonstrated excellent reliability in this study, with a Cronbach’s alpha value of 0.972.

2.4 Data Gathering Procedure

In order to collect data for this study, the researcher went through the following processes and procedures:
The data collection procedure for this study was carried out in a systematic manner to ensure ethical adherence and to obtain the necessary approvals. Initially, formal permission was requested from the Dean of the Graduate School. Once granted, the request was forwarded to the School's Division Superintendent for further evaluation. This step-by-step approval process ensured that all institutional and educational guidelines were followed.
The next phase involved gathering data by creating and distributing survey questionnaires that were thoughtfully designed to meet the study's objectives. Coordination with school officials ensured the smooth distribution of the surveys to public school teachers, along with a clear explanation of the study's purpose. During the data collection phase, the confidentiality and anonymity of participants were prioritized to encourage candid responses. Out of the 150 distributed questionnaires, 143 were completed and returned, yielding an effective response rate of 95.3%. Returned questionnaires were reviewed for completeness; forms with substantial missing data were excluded, while minor omissions were addressed using pairwise deletion during analysis to preserve the integrity of the dataset. The retrieval process involved organizing and encoding the valid responses for statistical evaluation using tools such as mean, standard deviation, correlation, and regression analysis.
2.5 Data Analysis

The statistical tools that were used in this study were the following:
Mean was utilized to assess the level of the vibrant learning setting in the classroom and the driven leadership attributes of teachers in public elementary schools.
Product Moment Correlation Coefficient (Pearson r) was applied to examine the relationship between the vibrant learning setting in the classroom and the driven leadership attributes of teachers in public elementary schools.
Regression Analysis was conducted to determine the influence of the vibrant learning setting in the classroom on the driven leadership attributes of teachers in public elementary schools in the Tarragona District, Division of Davao Oriental.

3. results and discussion

3.1 Level of Vibrant Learning Settings in the Classrooms among Public Elementary School Teachers

Table 1. Level of Vibrant Learning Settings in the Classrooms among Public Elementary School Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Engaging and Interactive Teaching Methods
	0.58
	4.55
	Very High

	Positive and Supportive Classroom Culture
	0.54
	4.28
	Very High

	Stimulating Physical Environment
	0.61
	4.47
	Very High

	Use of Technology and Multimedia Resources
	0.69
	4.36
	Very High

	Encouragement of Creativity and Critical Thinking
	0.67
	4.42
	Very High

	Overall
	0.42
	4.42
	Very High



Presented in Table 1 is the summary of the domains in the level of vibrant learning settings in the classrooms among public elementary school teachers, based on the mean scores and standard deviations. The domain engaging and interactive teaching methods received the highest mean of 4.55, categorized as very high, followed by stimulating physical environment with a mean of 4.47. encouragement of creativity and critical thinking ranked third with a mean of 4.42, also categorized as very high. The lowest mean, though still categorized as very high, was observed in the domain positive and supportive classroom culture with 4.28. The overall mean of 4.42 indicates a very high level of vibrant learning settings, which means that classroom environments were highly engaging, supportive, and conducive to fostering student participation, creativity, and active learning, with a standard deviation of 0.42, suggesting that responses were fairly consistent, with values moderately clustered around the mean.

This finding implies that public elementary school teachers actively cultivate engaging, technology-enhanced, and intellectually stimulating classroom environments. While positive and supportive classroom culture received the lowest mean among the domains, its rating remains very high, showing that teachers still uphold a strong emphasis on creating nurturing spaces. Strengthening this area further, alongside maintaining high levels in the other domains, can lead to even more vibrant and effective learning settings in public elementary classrooms.

This finding validates the research of Levin (2024), who emphasized that maintaining vibrant learning settings in the classroom is crucial for enhancing student engagement and academic achievement. Their study demonstrated that educators who create dynamic and stimulating environments foster active participation and positive attitudes toward learning. Likewise, Al-Barakat et al.  (2025), found that classrooms characterized by interactive teaching methods and supportive cultures contribute significantly to students' motivation and social development. Furthermore, Mastul (2024) highlighted that vibrant learning settings encourage creativity and critical thinking, which are essential for both teacher effectiveness and student success. Therefore, a strong level of vibrant learning settings in the classrooms plays a vital role in promoting an enriching educational experience.

3.2 Level of Driven Leadership Attributes among Public Elementary School Teachers

Table 2. Level of Driven Leadership Attributes among Public Elementary School Teachers

	Domains
	SD
	Mean
	Descriptive Level


	Vision and Goal-Setting
	0.52
	4.61
	Very High

	Commitment to Continuous Learning
	0.65
	4.45
	Very High

	Strong Communication Skills
	0.62
	4.63
	Very High

	Resilience and Adaptability
	0.65
	4.36
	Very High

	Collaboration and Teamwork
	0.65
	4.35
	Very High

	Overall
	0.40
	4.48
	Very High



Presented in Table 2 is the summary of the domains in the level of driven leadership attributes among public elementary school teachers, based on the mean scores and standard deviations. The domain communication skills garnered the highest mean of 4.63, categorized as very high, closely followed by vision and goal-setting with a mean of 4.61. commitment to continuous learning ranked third with a mean of 4.45, while resilience and adaptability and collaboration and teamwork had slightly lower means of 4.36 and 4.35, respectively, yet all still fell under the very high descriptive level. The overall mean of 4.48 signifies a very high level of driven leadership attributes among the respondents, with a standard deviation of 0.40, suggests that the responses were highly consistent, with values closely clustered around the mean.

This finding implies that public elementary school teachers consistently demonstrate strong leadership traits, especially in the areas of communication and goal-setting. Although resilience and adaptability and collaboration and teamwork recorded comparatively lower means, their very high ratings still reflect commendable levels of these attributes. Sustaining strengths in communication and vision, while further developing adaptability and teamwork, can further enhance the leadership capacities of educators in creating more effective and dynamic learning environments.

This finding validates the study of Wang’ombe (2023), who emphasized that strong leadership attributes among teachers are vital for fostering effective school management and positive educational outcomes. Their research showed that educators exhibiting driven leadership qualities, such as vision, communication, and resilience, significantly influence school climate and student achievement. Similarly, Yaqoob et al. (2021) found that teachers with well-developed leadership skills are better equipped to inspire colleagues, lead initiatives, and navigate challenges in the educational setting. Moreover, Jusoh et al. (2024) argued that driven leadership attributes promote continuous professional growth and collaboration, which ultimately enhance overall school performance. Thus, a strong level of driven leadership attributes is essential in empowering public elementary school teachers to excel in their roles.

[bookmark: _Hlk200879086]3.3 Significant Relationship Between the Vibrant Learning Setting in the Classroom and the Driven Leadership Attributes of Public Elementary School Teachers

Table 3.  Significant Relationship Between the Vibrant Learning Setting in the Classroom and the Driven Leadership Attributes of Public Elementary School Teachers


	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Vibrant Learning Setting in the Classroom
	4.42
	0.42
	
	
	
	
	

	
	
	
	0.665
	0.442
	High
	0.000
	Reject Ho1

	Driven Leadership Attributes
	4.48
	0.40
	
	
	
	
	



Presented in Table 3 is the correlation analysis between the level of vibrant learning setting in the classroom and driven leadership attributes among public elementary school teachers. The relationship between these two variables shows a correlation coefficient (r) of 0.665 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between vibrant learning settings and driven leadership attributes. The coefficient of determination (R²) of 0.442 suggests that approximately 44.2% of the variation in Driven Leadership Attributes can be explained by the level of vibrant learning setting in the classroom. Since the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that there is a significant relationship between the level of vibrant learning setting in the classroom and driven leadership attributes.

This finding suggests that teachers who create vibrant, engaging, and supportive learning environments are more likely to exhibit strong leadership attributes. The significant positive relationship highlights the impact of classroom environment on a teacher's leadership capabilities. Promoting a vibrant learning setting may contribute to the development of essential leadership traits among teachers, ultimately enhancing both instructional quality and student learning outcomes.

This finding echoes the study of Ariyani and Zuhaery (2021), who highlighted a significant relationship between a vibrant learning environment and the development of leadership attributes among teachers. Their research demonstrated that classrooms characterized by dynamic interactions, supportive culture, and stimulating environments foster the growth of leadership qualities such as communication, resilience, and collaboration. Similarly, Jusoh et al. (2024) emphasized that vibrant learning settings enhance teachers’ motivation and ability to lead effectively, promoting a culture of continuous improvement and innovation. Additionally, Warren (2021), found that the quality of the classroom environment is closely linked to teachers’ driven leadership attributes, which ultimately contributes to improved instructional practices and student engagement.

3.4. Domains of Vibrant Learning Setting on Driven Leadership Attributes of Public Elementary School Teachers

Table 4. Domains of Vibrant Learning Setting on Driven Leadership Attributes of Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	1.637
	0.258
	
	6.347
	0.000
	Significant

	Engaging and Interactive Teaching Methods
	0.193
	0.045
	0.279
	4.249
	0.000
	Significant

	Positive and Supportive Classroom Culture
	0.016
	0.047
	0.021
	0.332
	0.741
	Not
Significant

	Stimulating Physical Environment
	0.156
	0.044
	0.240
	3.530
	0.001
	Significant

	Use of Technology and Multimedia Resources
	-0.028
	0.043
	-0.048
	-0.645
	0.520
	Not
Significant

	Encouragement of Creativity and Critical Thinking
	0.299
	0.040
	0.501
	7.400
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Driven Leadership Attributes =1.637+ 0.193 (Engaging and Interactive Teaching Methods) + 0.156 (Stimulating Physical Environment) + 0.299 (Encouragement of Creativity and Critical Thinking)

	R=0.736; R²=0.542; F=32.473; p-value=0.000



Presented in Table 4 is the regression analysis examining the significant influence of the domains in the level of vibrant learning setting on the driven leadership attributes of public elementary school teachers. The regression model reveals that three domains—engaging and interactive teaching methods, stimulating physical environment, and encouragement of creativity and critical thinking significantly contribute to driven leadership attributes, while the other two domains, positive and supportive classroom culture and use of technology and multimedia resources, do not show a significant effect.
Among the significant predictors, encouragement of creativity and critical thinking has the strongest impact on driven leadership attributes (B = 0.299, Beta = 0.501, t = 7.400, p = 0.000), indicating that fostering creativity and critical thinking in the classroom greatly enhances teachers’ leadership traits. Engaging and interactive teaching methods also show a significant positive influence (B = 0.193, Beta = 0.279, t = 4.249, p = 0.000), suggesting that dynamic teaching strategies contribute to stronger leadership skills. Similarly, the stimulating physical environment has a notable effect (B = 0.156, Beta = 0.240, t = 3.530, p = 0.001), emphasizing the role of physical classroom elements in supporting leadership development. On the other hand, positive and supportive classroom culture (B = 0.016, Beta = 0.021, t = 0.332, p = 0.741) and use of technology and multimedia resources (B = -0.028, Beta = -0.048, t = -0.645, p = 0.520) were found to have no significant influence on driven leadership attributes in this model. The regression equation is as follows: Driven Leadership Attributes = 1.637 + 0.193 (Teaching Methods) + 0.156 (Physical Environment) + 0.299 (Creativity & Critical Thinking).
This finding highlights that creativity, interactivity, and an engaging physical classroom environment are key elements in shaping effective teacher leadership. While technology and classroom culture are still important educational components, their direct influence on leadership attributes may require further exploration or enhancement to realize their full potential in this context.
This finding corresponds with the research of Afza et al. (2023), who emphasized the pivotal role of creativity and critical thinking in enhancing teachers’ leadership qualities. Their study revealed that fostering these skills significantly strengthens leadership attributes, empowering educators to lead with innovation and adaptability. Likewise, Lasaiba (2024) found that engaging and interactive teaching methods contribute positively to the development of leadership skills by promoting active participation and dynamic classroom management. Furthermore, Chan-Anteza (2020) highlighted the importance of a stimulating physical environment, showing that well-designed classroom settings support teachers’ leadership growth by creating an atmosphere conducive to collaboration and motivation. Conversely, Peng et al. (2025) noted that while positive classroom culture and technology use are important, their direct impact on leadership attributes may be less pronounced or influenced by other contextual factors, which aligns with the non-significant effects observed in this study.

5. CONCLUSIONS
Based on the findings of the study, the following conclusions were drawn:
Firstly, the level of vibrant learning settings in the classrooms among public elementary school teachers was always manifested. This indicates that teachers consistently create engaging, stimulating, and supportive classroom environments that promote student participation, creativity, and critical thinking. The very high levels observed in engaging and interactive teaching methods, stimulating physical environment, and encouragement of creativity and critical thinking demonstrate a strong commitment to providing dynamic and effective learning experiences.
Secondly, the level of driven leadership attributes among public elementary school teachers was always exhibited. This reflects a strong dedication to vision and goal-setting, continuous professional growth, effective communication, resilience, and collaboration. Such high levels of leadership attributes indicate that teachers are not only focused on their instructional roles but also actively engage in leadership behaviors that foster professional development and teamwork.
Thirdly, a significant and high positive relationship exists between vibrant learning settings in the classroom and driven leadership attributes. This suggests that more vibrant and effective classroom environments are associated with stronger leadership behaviors among teachers. The connection highlights the importance of a positive learning setting in cultivating leadership qualities.
Finally, among the domains of vibrant learning settings, engaging and interactive teaching methods, stimulating physical environment, and encouragement of creativity and critical thinking significantly influence driven leadership attributes. In contrast, positive and supportive classroom culture and use of technology and multimedia resources did not show a significant direct effect in this study. These findings emphasize the critical role of active teaching strategies and creative stimulation in enhancing teacher leadership, while also suggesting areas for further exploration regarding the impact of classroom culture and technology integration.
The result of this study was based on the idea that a vibrant learning setting in the classroom is closely connected to Lev Vygotsky’s Sociocultural Theory of Learning. Vygotsky emphasized that learning happens through social interaction and the environment. He believed students learn best when they work with peers and teachers in a supportive setting, called the Zone of Proximal Development (ZPD). A vibrant classroom supports this by encouraging teamwork, active participation, and guidance from teachers, helping students grow step by step. Public elementary schools benefit from these ideas by creating dynamic classrooms where students share ideas and learn together.
Another important theory is John Dewey’s Experiential Learning Theory, which stresses learning through hands-on, real-life experiences. Dewey believed education should be interactive, and students learn better when lessons relate to real situations. Vibrant classrooms in public elementary schools reflect this by including projects and activities that encourage critical thinking, problem-solving, and creativity—skills important for lifelong learning.
For teacher leadership, Transformational Leadership Theory by James MacGregor Burns and Bernard Bass is relevant. This theory says that great leaders inspire and motivate others. In public elementary schools, teachers with these leadership qualities create clear goals, encourage excellence, and build a positive classroom culture. They adapt to challenges and work with others to improve learning.
Moreover, Daniel Goleman’s Emotional Intelligence Theory is also important. It highlights skills like self-awareness, empathy, and good communication. Teachers with strong emotional intelligence handle classroom challenges better and connect well with students, which is especially helpful in diverse classrooms. Finally, Marzano’s Effective Teaching Framework focuses on leadership that improves student success. Marzano points out that clear goals, high expectations, and strong teacher-student relationships are key. Teachers with good leadership skills use these strategies to create structured and engaging classrooms.


6. RECOMMENDATIONS

Based on the findings and conclusions of this study, the following recommendations are proposed:
Firstly, given the very high level of vibrant learning settings observed among public elementary school teachers, school administrations are encouraged to design targeted professional development modules that focus on interactive pedagogy, such as engaging teaching methods, student-centered learning, and collaborative instructional design. These modules may include workshops on gamified instruction, differentiated learning strategies, and the integration of creativity and critical thinking in everyday lessons. In parallel, investments in upgrading classroom facilities, such as flexible seating, visual learning tools, and stimulating materials, can further enhance the physical environment to support active learning. Teachers are encouraged to actively participate in these training sessions and apply innovative strategies to foster more dynamic and inclusive classroom settings.
Secondly, given the very high level of driven leadership attributes among teachers, school administrators may institutionalize structured leadership development programs. These could include mentoring systems, coaching on instructional leadership, and vision-building workshops. Administrators might also offer micro-credentials or short courses on educational leadership, resilience building, and strategic collaboration. Creating more opportunities for teacher leadership, such as roles in curriculum teams, school improvement committees, and peer mentoring, can further strengthen teacher engagement and growth. Teachers, in turn, may take initiative in leading projects, sharing expertise, and modeling leadership behaviors within their teams and professional learning communities.
Thirdly, recognizing the significant positive relationship between vibrant learning settings and driven leadership attributes, schools may adopt integrated initiatives such as teacher-led professional learning communities, action research, and co-facilitated classroom innovation labs that align instructional excellence with leadership development. This approach encourages teachers to refine their pedagogy while cultivating leadership roles through shared reflection and collaboration.
Lastly, since engaging and interactive teaching methods, stimulating physical environment, and encouragement of creativity and critical thinking emerged as significant predictors of leadership attributes, strategic planning and resource allocation should prioritize these domains. This includes embedding them into school improvement plans and monitoring their implementation. Schools may also develop rubrics or feedback tools to track teacher growth in these areas. Although positive classroom culture and technology use were not significant predictors in this study, these areas still warrant support. Future researchers may explore their potential indirect effects and investigate other contextual factors influencing the connection between classroom environments and teacher leadership.

Consent (where ever applicable)

This study was conducted in strict adherence to established ethical standards to ensure the protection, dignity, and well-being of all participants. Prior to collecting data, the researcher obtained all necessary approvals, including authorization from the Dean of the Graduate School of Rizal Memorial Colleges and ethical clearance from the institution’s Ethics Review Committee. The ethical procedures followed were based on the guidelines set by Pregoner et al. (2025), ensuring compliance with current research protocols for human participants in educational settings. Participation was voluntary, and all participants were fully informed about the study’s purpose, scope, and their right to withdraw at any time without consequence. Informed consent was obtained to confirm their understanding and agreement to participate. To maintain confidentiality, no personally identifiable information was collected, and all responses were handled with the utmost care. The data gathered were used exclusively for academic purposes, ensuring that the study was conducted with transparency, ethical integrity, and professional accountability.

Disclaimer (Artificial Intelligence)


The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 

1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
1. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.


References


Abacioglu, C. S., Epskamp, S., Fischer, A. H., & Volman, M. (2023). Effects of multicultural education on student engagement in low-and high-concentration classrooms: the mediating role of student relationships. Learning Environments Research, 26(3), 951-975. https://link.springer.com/content/pdf/10.1007/s10984-023-09462-0.pdf
Afzal, A., Kamran, F., & Naseem, A. (2023). The role of teachers in fostering critical thinking skills at the university level. Qlantic Journal of Social Sciences and Humanities, 4(3), 202-214. https://qjssh.com.pk/index.php/qjssh/article/download/111/95
Al-Barakat, A. A., Al-Hassan, O. M., AlAli, R. M., Bataineh, R. F., Aboud, Y. Z., & Ibrahim, N. A. (2025). Shaping Young Minds: How Teachers Foster Social Interaction, Psychological Security and Motivational Support in the Primary Language Classroom. International Journal of Learning, Teaching and Educational Research, 24(1), 359-378. http://ijlter.myres.net/index.php/ijlter/article/download/2185/2218
Andersson, U., Cuervo-Cazurra, A., & Nielsen, B. B. (2020). Explaining interaction effects within and across levels of analysis. Research methods in international business, 331-349. https://link.springer.com/content/pdf/10.1057/jibs.2014.50.pdf
Ariyani, D., & Zuhaery, M. (2021). Principal's Innovation and Entrepreneurial Leadership to Establish a Positive Learning Environment. European Journal of Educational Research, 10(1), 63-74. https://files.eric.ed.gov/fulltext/EJ1284336.pdf
Chan-Anteza, T. K. (2020). Management of a conducive classroom environment: A meta-synthesis. Management, 11(26), 54-70. https://www.researchgate.net/profile/Toni-Karla-Anteza/publication/363762924_Management_of_a_Conducive_Classroom_Environment_A_Meta-synthesis/links/632cea8b8a308c7400964c0b/Management-of-a-Conducive-Classroom-Environment-A-Meta-synthesis.pdf
Chen, S., Zhang, Y., Liang, L., & Shen, T. (2021). Does paradoxical leadership facilitate leaders’ task performance? A perspective of self-regulation theory. International journal of environmental research and public health, 18(7), 3505. https://www.mdpi.com/1660-4601/18/7/3505/pdf
Chen, Y. C., Jordan, M., Park, J., & Starrett, E. (2024). Navigating student uncertainty for productive struggle: Establishing the importance for and distinguishing types, sources, and desirability of scientific uncertainties. Science Education, 108(4), 1099-1133. https://www.researchgate.net/profile/Ying-Chih-Chen-3/publication/379507057_Navigating_student_uncertainty_for_productive_struggle_Establishing_the_importance_for_and_distinguishing_types_sources_and_desirability_of_scientific_uncertainties/links/660c54b1b839e05a20b82f74/Navigating-student-uncertainty-for-productive-struggle-Establishing-the-importance-for-and-distinguishing-types-sources-and-desirability-of-scientific-uncertainties.pdf
Coleman & LaRocque, (2020). Assessing and Improving Your Organization: Symptoms, Diagnosis and Cures.   Retrieved March 14, 2010 from http://www.organizationalhealth.com/assessment.what.php.
Gurdal, A. N. (2024). Vibrant Schools: Its Measure, Antecedents, And Correlates. https://scholarworks.wm.edu/cgi/viewcontent.cgi?article=7632&context=etd
Hassan, M. M., Mirza, T., & Hussain, M. W. (2020). A critical review by teachers on the online teaching-learning during the COVID-19. International Journal of Education and Management Engineering, 10(5), 17. https://www.researchgate.net/profile/Malik-Hassan-10/publication/344553947_Education_and_Management_Engineering/links/5f800415458515b7cf71dce1/Education-and-Management-Engineering.pdf
Henrietta, H. M. (2023). A Comprehensive Review on Human Health, Promoting the Well-Being of Teaching Professionals. International Journal of Environment, Engineering and Education, 5(2), 79-86. https://www.researchgate.net/profile/H-Mary-Henrietta/publication/373110523_A_Comprehensive_Review_on_Human_Health_Promoting_the_Well-Being_of_Teaching_Professionals/links/64f2b1f9827074313ff02678/A-Comprehensive-Review-on-Human-Health-Promoting-the-Well-Being-of-Teaching-Professionals.pdf
Jarl, M., Andersson, K., & Blossing, U. (2021). Organizational characteristics of successful and failing schools: A theoretical framework for explaining variation in student achievement. School effectiveness and school improvement, 32(3), 448-464. https://www.tandfonline.com/doi/pdf/10.1080/09243453.2021.1903941
Jusoh, R., Dasuki, N. M., Shu, Q., & Amram, A. (2024). Sustainable Leadership: Encouraging Teacher Performance and Classroom Excellence. International Journal of Academic Research in Business and Social Sciences, 14(11), 2350-2359. https://kwpublications.com/papers_submitted/13386/sustainable-leadership-encouraging-teacher-performance-and-classroom-excellence.pdf
Jusoh, R., Dasuki, N. M., Shu, Q., & Amram, A. (2024). Sustainable Leadership: Encouraging Teacher Performance and Classroom Excellence. International Journal of Academic Research in Business and Social Sciences, 14(11), 2350-2359. https://kwpublications.com/papers_submitted/13386/sustainable-leadership-encouraging-teacher-performance-and-classroom-excellence.pdf
Lasaiba, D. (2024). Classroom management strategies in the transformation of education in the digital era: Integration of technology and teaching methodologies. Jendela Pengetahuan, 17(1), 77-95. https://ojs3.unpatti.ac.id/index.php/jp/article/download/12439/7446
Levin, S. M. (2024). Review on the influence of student engagement and interaction in online learning communities on academic achievement. Векторы благополучия: экономика и социум, (2 (53)), 72-85. https://cyberleninka.ru/article/n/review-on-the-influence-of-student-engagement-and-interaction-in-online-learning-communities-on-academic-achievement
Mastul, A. R. H. (2024). The Crucial Role of Teachers in Fostering Creativity, Critical Thinking, and Motivation in Students. Jurnal Praktik Baik Pembelajaran Sekolah dan Pesantren, 3(02), 54-59. http://journal.iistr.org/index.php/PBPSP/article/download/563/473
Peng, M. Y. P., Cai, T., & Yue, X. (2025). Exploring the effect of transformation leadership on student generic skills: a moderated mediation model. Humanities and Social Sciences Communications, 12(1), 1-14. https://www.nature.com/articles/s41599-025-04406-w.pdf
Pregoner, J. D., Leopardas, R., Ganancial, I. J., Baguhin, M., & Sedo, F. (2025). Ethical Issues in Conducting Research Using Human Participants in the Post-COVID Era. IMCC Journal of Science, 5(1), 1-9. https://hal.science/hal-05073466/
Wang’ombe, T. (2023). The Role of Educational Leadership in Fostering a Positive School Culture and Enhancing Teacher Retention. European Journal of Education, 1(1), 31-43. https://forthworthjournals.org/journals/index.php/EJE/article/download/29/26
Warren, L. L. (2021). The importance of teacher leadership skills in the classroom. Education Journal, 10(1), 8-15. https://www.researchgate.net/profile/Louis-Warren-2/publication/350764114_The_Importance_of_Teacher_Leadership_Skills_in_the_Classroom/links/6330ba4e694dbe4bf4be6ef7/The-Importance-of-Teacher-Leadership-Skills-in-the-Classroom.pdf
Yadav, N., Yadav, K., Khare, A., Goel, O., & Goel, P. (2023). Dynamic self-regulation: A key to effective time management. International Journal of Novel Research and Development, 8(11), d854-d876. https://www.researchgate.net/profile/Punit-Goel-2/publication/380727585_Dynamic_Self-Regulation_A_Key_to_Effective_Time_Management/links/66603f62b769e7691918f6ca/Dynamic-Self-Regulation-A-Key-to-Effective-Time-Management.pdf
Yaqoob, N., Ali, Z., Ahmed, I., Saba, F., & Ikhlaq, M. (2023). Narratives of school leadership to support the Well-Being of teachers in Karachi Pakistan. Voyage Journal of Educational Studies, 3(4), 135-154. https://www.researchgate.net/profile/Zahid-Ali-34/publication/375906414_Narratives_of_School_Leadership_to_Support_the_Well-Being_of_Teachers_in_Karachi_Pakistan/links/6581af916f6e450f19884935/Narratives-of-School-Leadership-to-Support-the-Well-Being-of-Teachers-in-Karachi-Pakistan.pdf

image1.png
Independent Variable

Vibrant Learning Setting

®  engaging and interactive
teaching methods,

P positive and supportive
classroom culture,

®  stimulating physical
environment,

P use of technology and
multimedia resources and

®  encouragement of creativity
and critical thinking

Source: Bush & Middlewood
(2020)

Dependent Variable

Driven Leadership
Attributes

vision and goal-setting,

commitment to continuous
learning,

strong communication skills,

resilience and adaptability
and

collaboration and teamwork

Source: Bossert (2020)





