



The Impact of Professional Sharing Activities on Teachers' Professional Development: A Practice-Based Perspective

ABSTRACT

	In the context of ongoing curriculum reforms and increasing demands for teacher professionalism, professional sharing activities have emerged as a promising model for supporting teacher professional development (TPD). This practice-based study explores how such activities contribute to the enhancement of teachers’ professional competence. Drawing on the experiences of a school-based professional learning community in Hong Kong, the researcher organized a series of professional sharing activities—including lectures, training workshops, and academic conference presentations—in which teachers assumed active roles as presenters and facilitators. The study adopts a qualitative approach, analyzing teachers’ reflective narratives to examine the multidimensional impact of professional sharing. Findings indicate that participation in these activities fosters critical self-reflection, deepens the integration of theory and practice, strengthens teachers’ sense of professional identity and mission, and cultivates professional confidence. Furthermore, the planning and implementation of these activities—anchored in authentic teaching experiences and collaborative discourse—promote sustained pedagogical innovation and knowledge co-construction within teacher communities. While the study provides valuable insights into the professional benefits of sharing practices, it is limited by its practice-based nature and lack of empirical generalizability. The paper concludes with practical recommendations for educational authorities and school leaders to institutionalize and support professional sharing as a core element of teacher development systems. Future research is encouraged to adopt mixed-methods approaches to further investigate the impact of professional sharing activities on both teacher growth and student learning outcomes.
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1. INTRODUCTION 

In today's rapidly evolving society, educational development is advancing at an unprecedented pace. Teachers are no longer solely responsible for classroom instruction; rather, they are expected to serve as learning facilitators, curriculum designers, and agents of school reform (Karim et al., 2021). In order to fulfill these multifaceted roles, it has become imperative to address the core educational question: How can we effectively promote the professional growth of teachers? This is especially crucial in light of ongoing curriculum reforms (Pham et al., 2023), increasing integration of technology into teaching and learning (Celik et al., 2022), and the growing diversity in student learning needs (Qorib, 2024). Without a commitment to lifelong learning and a sustained habit of reflective teaching, educators will struggle to meet the complex demands of contemporary educational contexts (Han & Wang, 2021). As such, establishing a culture that supports continuous teacher learning has emerged as a critical issue in the field of education.

Among various models of teacher professional development, professional sharing activities have gained increasing attention. These activities emphasize peer-to-peer exchange of teaching experiences and the collaborative construction of professional knowledge. Most significantly, such sharing provides a platform for teachers to present their instructional practices, allowing their efforts to be recognized and validated, while also enabling them to receive feedback that can inform and enhance their teaching design (Hontvedt et al., 2021; van Houten, 2023). In this way, teachers are no longer positioned as passive recipients of knowledge, but rather as active agents in knowledge production, engaging in professional discourse that supports the development of their pedagogical expertise (Harvey & Kamvounias, 2008).

In recent years, the researcher have facilitated multiple opportunities for in-service teachers to participate in a variety of professional sharing activities—such as international conferences, teacher training courses, and school-based professional learning communities. These engagements have enabled teachers to systematically reflect on and refine their instructional experiences. Through dialogues with fellow practitioners and education experts, teachers have been able to enhance their capacities in instructional design and curriculum development. This paper aims to explore the functional role of professional sharing activities in fostering teacher professional growth, and to analyze, through practical case studies, how such activities contribute meaningfully to the development of teachers’ professional competencies.

2. The Concept of Teacher Professional Development 

Teacher Professional Development (TPD) refers to a range of continuous, profession-related learning and growth activities that teachers engage in during their careers, with the aim of enhancing their pedagogical knowledge, instructional skills, educational beliefs, and reflective capacity (Avalos, 2011). TPD is a systematic and sustained process that is closely integrated with classroom practice, and it particularly emphasizes the importance of teacher reflection and knowledge construction in authentic teaching contexts (Postholm, 2012). Moreover, effective professional development should cultivate teachers’ educational beliefs and inspire them to modify their instructional behaviors in ways that improve student learning outcomes (Borko et al., 2010). In this sense, TPD plays a vital role in promoting teachers' professional competence, enabling them to become reflective practitioners who are knowledgeable, passionate, and committed to the values of education, thereby contributing to the overall quality of schooling.

Effective teacher professional development activities are generally characterized by several essential features. First, they should be content-focused, meaning that the learning content is directly relevant to teachers’ instructional practice (Buczynski & Hansen, 2010). Second, they should promote active learning, allowing teachers to engage in hands-on activities and meaningful professional dialogue (Kennedy, 2016). Third, the development should be sustained over time, rather than consisting of one-off sessions (Mohamed & Rotich, 2024). Fourth, it should foster collective participation among teachers and maintain coherence with school policies and teaching realities (Postholm, 2012). From this perspective, professional development should not rely solely on the transmission of knowledge by external experts. Instead, it ought to be embedded in collaborative relationships and mutual support among teacher communities. In this regard, professional sharing activities offer an effective avenue for realizing this vision of practice-based, community-oriented teacher development.

3. The Definition of Professional Sharing

Professional sharing refers to the process in which individuals publicly present their practical experience, research findings, or innovative practices, and engage in mutual exchange with others through interactive platforms. This form of sharing aims to enhance the professional competence of the presenter through bi-directional communication with participants (Azeem et al., 2021). It may be viewed as a practice-based mode of knowledge construction, where educators reflect upon and articulate their pedagogical knowledge and classroom experiences, thereby facilitating the exchange of perspectives, collaborative reflection, and the reconstruction of educational knowledge (Shi et al., 2023). Based on the researcher’ observations, professional sharing can take many forms, including academic conferences, teacher training workshops, school-based or inter-school symposiums, and live teaching demonstrations.

A successful professional sharing activity typically exhibits several key characteristics. First, it is practice-oriented; most of the content shared by teachers originates from authentic classroom experiences, often involving the application of specific strategies to address instructional challenges (Ross & Regan, 1993) Second, professional sharing facilitates the dissemination of diverse experiences and knowledge, On one hand, it enhances individual work performance; on the other hand, it promotes the process of professional learning (Farahian & Parhamnia, 2022). Third, it emphasizes pedagogical reflection; during the preparation process, presenters must organize and review their teaching practices, reflect on both strengths and weaknesses, and deepen their understanding of pedagogical knowledge (Rismark & Sølvberg, 2011). Fourth, professional sharing is highly interactive; presenters benefit from audience feedback—such as questions and suggestions—which helps broaden their perspectives and refine their instructional designs (Hou et al., 2009; Lin et al., 2009). Fifth, professional sharing fosters peer-based knowledge co-construction and contributes to the development of professional learning communities (Marshall, 2008). Through such collective engagement, teachers are able to move beyond isolated practice and enhance their professional competence within a context of shared inquiry and mutual support (Lin et al., 2008; Shim & Roth, 2009).

4. Practical Implementation: Utilizing Professional Sharing Activities to Enhance Teachers’ Professional Competence

The researcher have organized various professional sharing activities involving teachers in a range of roles, including keynote speakers at conferences, course instructors, workshop facilitators, and presenters in school-based meetings. At the outset of these initiatives, a professional learning community (PLC) for teachers was established to serve as a platform for collaborative discussion and planning. Within this community, members engaged in in-depth conversations about potential topics and content for professional sharing. Once these discussions had yielded concrete plans and proposals, the researcher sought opportunities for the participating teachers to share their educational experiences with other educators in diverse professional contexts.

The following sections outline the researcher’ practical experiences in leveraging professional sharing activities to foster the development of teachers’ professional competence, focusing on key dimensions including theme selection, presentation design, and strategic alignment with audience needs.

4.1 Topic Selection in Professional Sharing

From the audience’s perspective, the topic and content of a professional sharing session must be both practical and innovative in order to resonate with participants and provide transferable insights. From the presenter’s perspective, the topic should be closely connected to their everyday teaching practices, creating opportunities for reflective inquiry and pedagogical refinement. In this context, the topics selected by the researcher were grounded in actual challenges and innovations encountered in classroom settings. These topics provided high levels of transferability and relevance for the audience, while simultaneously offering the presenters a chance to critically examine the strengths and limitations of their practices. Consequently, these experiences contributed to the ongoing improvement of instructional effectiveness.

When selecting sharing topics, the researcher considered the backgrounds and needs of the intended audience. For instance, when the target audience consisted of novice teachers, the sharing content focused on core instructional techniques and classroom management strategies. Conversely, when addressing experienced educators, the emphasis shifted toward curriculum integration, instructional design, and educational research methodologies. The appropriateness of the topic not only influenced the effectiveness of the sharing activity but also reflected the presenter’s sensitivity and responsiveness to the evolving dynamics of the educational landscape.

Importantly, the professional learning communities formed for these initiatives included both novice and experienced teachers. This diversity enabled discussions to be approached from multiple perspectives, enriching the dialogue and analysis of educational issues. As a result, participants were able to develop a more comprehensive understanding of the topics presented, while the presenters gained valuable feedback and insights that informed their future practice. This inclusive approach contributed meaningfully to both individual and collective professional growth.

Table 1.	Themes, Formats, and Content of Professional Learning Community (PLC) Sharing Activities
	Title
	Format
	Description

	Exemplary Teaching Practices: Educational Leadership in Focus
	Lecture
	This session presented the speaker’s experiences as the Head of the Chinese Language Department, highlighting leadership strategies for guiding subject team members in the pursuit of excellence and the continuous improvement of educational quality.

	Our Journey Through the “Outstanding Teacher Award” Selection
	Sharing Session
	This session focused on the speaker’s experiences participating in a teaching competition, including the selection of instructional themes, lesson design, implementation of teaching plans, assessment of learning outcomes, and the preparation of final reports.

	Establishing a School-Based Professional Learning Community
	Teacher Development Course
	This session shared the experience of establishing a professional learning community (PLC) within a school setting. It covered implementation models, administrative arrangements, and how the community contributed to the professional growth of its members.

	Practical Reflections on Implementing Values Education through Picture Book
	Online Lecture
	This session presented the design and implementation of picture book-based instruction aimed at promoting values education. Topics included principles for selecting picture books, instructional activity design, assessment strategies, and curriculum development planning.

	Our Journey in Creative Teaching Evaluation
	Online Lecture
	This session shared the experiences of school teachers participating in creative teaching evaluation activities, highlighting the process and the resulting professional growth.

	A Self-Study Perspective on Curriculum Development: Challenges and Strategies in Implementing Picture Book Instruction in Secondary Chinese Language Education
	International Conference Presentation (Full Paper Published in Proceedings)
	This presentation shared the experiences and processes of a Chinese Language teaching team in developing a picture book-based instructional curriculum. It analyzed the challenges encountered during curriculum development and proposed corresponding strategies to address them.

	Integrating Chinese Language, Life Planning, and Affective Education: Insights from Caritas Yuen Long Chan Chun Ha Secondary School
	Teacher Development Course
	This session shared how Chinese Language teachers integrated elements of life planning education into their curriculum, enabling students to explore their strengths and abilities through language learning and to gradually develop their own career goals.

	Exploring Poetry, Picture Books, and Lyrics: A School-Based Approach to Promoting Filial Piety
	Seminar
	This session shared the practical experiences of Chinese Language teachers in designing filial piety education through the use of diverse instructional materials, including poetry, picture books, and song lyrics. It also discussed the analysis of implementation effectiveness using various sources of data.

	Practical Reflections on Designing Picture Book-Based Instruction
	Lecture
	This session shared how teachers utilized picture books to teach various core values, guiding students to reflect on the significance and meaning of these values through structured instructional activities.

	An Action Research on the Application of Creative Teaching Strategies in Chinese Reading Instruction
	Sharing Session
	This session presented the design and implementation of a school-based action research project aimed at addressing students’ low motivation and proficiency in reading. It focused on how creative teaching strategies were employed to enhance engagement and improve learning outcomes.



4.2 Planning of Professional Sharing Activities

To ensure that professional sharing activities effectively promote teachers’ professional growth, the researcher adopted a systematic and multi-faceted approach grounded in the framework of a professional learning community (PLC). The planning process comprised the following stages:

1. Preliminary Planning: Identifying members’ interests and willingness to share specific teaching experiences or expertise.
2. External Liaison: Establishing contact with various educational institutions and universities to explore opportunities for professional sharing.
3. Preparation for Sharing: Community members collaboratively set clear objectives for the sharing session, discussed the content, and then divided responsibilities, with each member preparing the part assigned to them.
4. On-site Presentation: Community members jointly delivered presentations at designated venues to diverse groups of education professionals.
5. Reflective Review: Members collectively examined the strengths and weaknesses of the sharing process to inform future improvement.

The content of sharing activities was grounded in authentic classroom practices, supplemented with relevant pedagogical theories. These were illustrated through classroom video clips, student work samples, data presentations, teaching document analysis, and explanations of the pedagogical rationale behind specific strategies. Furthermore, the researcher emphasized the importance of post-event resource sharing, which included the creation of a digital resource repository. Presentation materials were uploaded to this database, allowing members to revisit and utilize them for future collaboration and continuous professional learning.

4.3 Reflecting on the Impact

To investigate how professional sharing activities contributed to teachers’ professional development, the researcher invited various community members to write individual reflective accounts. After collecting reflections from various teachers, the researcher sought to analyze content with potential research value in order to illustrate how serving as speakers or facilitators in professional sharing activities can contribute to teachers’ professional growth. As the focus of this paper lies in practical sharing rather than empirically validating effectiveness through educational research, no systematic research instruments were employed for data collection or analysis. Nevertheless, the perspectives and analytical approach presented in this paper may still serve as a useful reference for researchers interested in teacher professional development.

The reflections of four teachers (Teachers A, B, C, and D) revealed that professional sharing supported professional growth in several dimensions: enhancing reflective teaching practice, fostering the identity of “teacher as researcher,” strengthening one’s educational mission, and cultivating professional confidence.

Teacher A emphasized that professional sharing activities constitute a process of self-organization and re-learning. During the preparation of their presentation, the teacher was required to systematize everyday professional practices, which not only prompted a retrospective examination of their educational experience but also deepened their understanding of the relationship between personal practice and educational theory. This process of theorizing experience is, in itself, a critical form of professional development.

“As a speaker in a professional sharing activity, I regard the experience as a process of ‘self-organization and re-learning.’ While preparing for the lecture entitled ‘Educational Leadership in Excellent Teaching Practices,’ I had to revisit the strategies I have employed over the years to balance instructional leadership and administrative responsibilities. This involved systematizing my daily practices and transforming them into experiences that could be shared with and learned by others. The process not only deepened my understanding of the nature of educational leadership but also led me to reflect on how to establish mechanisms and cultivate a school culture that supports teacher growth while advancing instructional innovation. Furthermore, through my participation in the course on ‘Professional Learning Communities for Teachers,’ I came to realize that professional sharing is not a one-way dissemination of knowledge but a multi-directional exchange. Through interactions with fellow teachers, I gained insights into how professional learning communities can be better aligned with teachers’ actual learning needs. Most importantly, the experience of serving as a speaker significantly contributed to my professional growth. It enabled me to evaluate my teaching practices from a broader perspective and strengthened my confidence in taking on the role of a professional leader within the school.” (Teacher A)

Teacher B emphasized a paradigm shift toward the notion of “teaching as research.” Through participation in professional sharing activities, they learned how to transform teaching experiences into theoretically grounded research outputs. This process not only broadened their understanding of the multifaceted role of teachers but also enhanced their ability to integrate academic inquiry with instructional practice, allowing them to embrace the identity of a "teacher-researcher."

“I believe that being a speaker in professional sharing activities enabled me to transition from a classroom practitioner to a reflective educator. In preparing for professional sharing, I reviewed my pedagogical beliefs and the progression of my instructional innovations, recognizing that I had already evolved from a classroom manager to a transmitter of educational values. Furthermore, presenting at an international academic conference allowed me to systematically organize the challenges and strategies related to picture book curriculum design, and to engage with various educational theories. For the first time, I truly experienced the meaning of ‘teaching as research.’ This process gave me the opportunity to reconceptualize the role of teachers—not only as deliverers of knowledge, but also as innovators and contributors to educational knowledge. By interacting with scholars from different regions, I was able to broaden both my teaching and research perspectives, ultimately becoming a more reflective educator.” (Teacher B)

Teacher C believed that publicly sharing instructional outcomes enabled them to systematically reflect on the underlying values of their curriculum design, thereby strengthening their sense of mission and professional conviction as an educator.

“I consider my role as a speaker in multiple professional sharing events as a process of actualizing my teaching beliefs. When presenting my curriculum designs, I shared student feedback and their personal growth, which deeply moved fellow educators. In fact, these sharing opportunities allowed me not only to convey teaching experiences but also to advocate for educational values I wholeheartedly believe in. Such advocacy inspired other educators to devote themselves more fully to the care and development of students. Additionally, through my role as a speaker, I learned to think more systematically about the deeper meanings embedded in curriculum design and to reflect on how instructional activities can bring about authentic and positive changes in students’ learning and development.” (Teacher C)

Teacher D expressed that the affirmation received from peers served as a powerful source of motivation, encouraging greater engagement in educational research and innovative practice. This suggests that professional sharing can foster a strong sense of professional confidence, facilitating the transformation from a practitioner to a knowledge builder—an essential indicator of professional growth.

“As a professional sharing speaker, the greatest growth I experienced came from the process of ‘being seen’ and ‘seeing others.’ These sharing experiences not only enhanced my professional confidence but also inspired me to continuously participate in educational research and curriculum innovation. I hope that in the future, I will have the opportunity to transform my teaching achievements into academic papers and submit them to educational journals, so that I can share the results of my research with educators from around the world.” (Teacher D)

5. discussion

The sharing of professional knowledge holds significant value for teachers' professional development. Teacher growth should not be limited to the acquisition of theoretical knowledge; rather, it should also encompass the sharing of practical experiences. This is because the enhancement of teaching effectiveness necessarily involves frontline teachers who possess the experiential knowledge required for evaluation and analysis (Chazan et al., 1998). Moreover, for teachers to accept and apply educational theories, researchers must demonstrate how such knowledge can be practically implemented in real classroom contexts. From the perspective of frontline teachers, theories that cannot be translated into actionable teaching practices are perceived as largely irrelevant (Howell & Saye, 2016). In addition, professional sharing among teachers not only fosters pedagogical innovation but also contributes to the refinement of instructional processes, thereby improving teaching effectiveness (Talbert & McLaughlin, 2002). A substantial body of research has indicated that authentic teaching narratives and school-based experience sharing benefit both the presenters—through reflection on their own experiences—and the audience—through understanding and learning from others’ practices (Avalos, 2011). These findings suggest that when teachers take on the roles of presenters or facilitators in professional sharing activities, they are provided with valuable opportunities to revisit real teaching scenarios, reflect on their practices, and critically consider how theoretical knowledge can be effectively integrated into everyday classroom instruction. Furthermore, through interaction with the audience and expert scholars, teachers can receive constructive feedback and suggestions, which in turn help to optimize their instructional design. The researcher firmly believes that such processes are integral to facilitating meaningful professional growth for educators.

6. Conclusion

Professional sharing activities have increasingly become a powerful platform for enhancing teacher professionalism within the broader landscape of professional development. This study found that when teachers serve as speakers or facilitators in professional sharing activities, the process of preparation and conceptualization enables them to systematically organize and reflect on their instructional practices. Moreover, through sharing their teaching experiences and outcomes with others, teachers receive feedback and inspiration that further enhance their instructional performance. In essence, professional sharing activities represent a critical component of continuous teacher learning, integrating practice, theory, and feedback to drive sustained pedagogical innovation and professional growth.

To encourage broader teacher participation in professional sharing and to further promote professional development, the researcher offers the following recommendations:

1. Policy Support: Educational authorities are encouraged to provide administrative support for teacher-led professional sharing. This could include recognizing sharing hours as part of professional development credits, establishing teacher professional portfolios, organizing academic conferences for sharing instructional achievements, encouraging cross-school collaboration, and launching practice-oriented academic journals for teachers to publish their work.
2. School Leadership: School leaders should foster a learning-oriented organizational culture that values innovation, collaboration, and mutual sharing. A supportive environment can empower teachers to share experiences, accept constructive feedback, and strive for continuous improvement.

It is important to note that this study was based on practical experience and did not constitute a systematic educational research project. Therefore, it does not provide sufficient empirical evidence to conclusively determine whether serving as a speaker or facilitator in professional sharing activities directly contributes to teacher professional development. Future research could explore the impact of such activities on teachers of varying seniority levels and subject backgrounds. In addition, mixed-methods research designs could be employed to examine the effects of professional sharing activities on student learning and school development. Through more robust empirical investigations, researcher may help educational authorities establish more effective and sustainable systems for teacher professional development.
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