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Abstract 
The psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms is a growing concern, particularly as inclusive education expands across the Philippines. This study aimed to examine the influence of teacher burnout and instructional adaptations on the psychological well-being of general education teachers in inclusive classrooms. A non-experimental, descriptive-correlational design was employed, involving 142 teachers selected through total enumeration. Data were collected using validated questionnaires on teacher burnout, instructional adaptations, and psychological well-being. Statistical analyses included descriptive statistics, Pearson correlation, and regression analysis. Findings revealed that teacher burnout was generally low, instructional adaptations were oftentimes observed, and psychological well-being was high. Both teacher burnout and instructional adaptations showed significant relationships with psychological well-being. Regression analysis confirmed that these variables significantly influenced teacher well-being, with burnout being the stronger predictor. The results suggest that emotional resilience and adaptive teaching strategies are essential in sustaining the mental health of teachers in inclusive settings. Institutions are encouraged to implement mental health support and continuous training in inclusive pedagogy to promote well-being and professional effectiveness.
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Introduction
The psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms has emerged as a growing concern in the field of education (Gupta, 2020; Murphy et al., 2021; Nuñez & Tantiado, 2025). As the implementation of inclusive education continues to expand globally, researchers have begun to highlight the mental health challenges faced by general education teachers who are expected to support students with diverse learning needs (Zakaria et al., 2021; Salinas-Falquez et al., 2022; Khoboko et al., 2024). Gainey (2020) emphasized that many teachers in inclusive classrooms report psychological strain.

Globally, research has increasingly highlighted the psychological well-being challenges experienced by general education teachers in inclusive classrooms. A scoping review by Bidi et al. (2024) revealed that approximately 60% of teachers worldwide reported experiencing stress, with organizational factors such as workload and classroom management issues significantly impacting their psychological well-being. In Africa, particularly in Samoa, Tufue (2024) reported that teachers working in inclusive education experienced negative mental health outcomes. Similarly, in Australia, Chung et al. (2023) noted that teachers reported ongoing challenges to their psychological well-being.

In the Philippine context, the psychological well-being of general education teachers in inclusive classrooms has become an increasing concern. In the province of Rizal in Luzon, Fernandez-Bernabe and Fabella (2020) reported that teachers experienced moderate to high stress levels. In the Visayas, specifically in Cebu, Macapaz et al. (2024) found that teachers reported moderate to severe burnout. In Davao de Oro, Mindanao, Clarion and Palarisan (2023) noted signs of psychological strain among teachers. These findings reflect a nationwide pattern of psychological well-being challenges faced by teachers in inclusive settings.

The psychological well-being of general education teachers, especially those handling learners with disabilities in inclusive classrooms, is a growing concern with significant implications for both teachers and students. Teachers experiencing stress and burnout are more likely to disengage, which can negatively affect student outcomes (Antoniou et al., 2024). While much research focuses on teachers' well-being, there is a limited focus on general education teachers in inclusive settings, particularly in Mindanao, Philippines. This gap, especially in Davao del Norte, highlights the urgency of this study, which is crucial for informing local policymakers and promoting a healthy teaching environment. Thus, this study was undertaken.  

The purpose of this study is to determine the influence of teacher burnout and instructional adaptations to the psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms for school year 2024-2025. The following hypotheses were tested at the 0.05 level of significance: (Ho1) There is no significant relationship between teacher burnout and instructional adaptations, and the psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms; and (Ho2) There is no significant influence of teacher burnout and instructional adaptations on their psychological well-being.

This study is anchored on Ryff Scales of Psychological Well-Being (PWB) Theory by Carol Ryff (1989). Ryff’s PWB Theory suggests that psychological well-being is achieved through the development of six core dimensions: autonomy (living in accordance to own convictions), environmental mastery (management of life situations), personal growth (the use of talents and potentials), positive relations with others (quality relationships with others), purpose in life (meaning, purpose, and directions), and self-acceptance (acceptance and awareness of limitations). These dimensions collectively represent a holistic view of mental wellness and personal fulfillment, especially relevant in the emotionally demanding profession of teaching.

In the context of this study, teacher burnout, comprising emotional exhaustion, depersonalization, and personal achievement (Macapaz et al. 2024), undermines multiple dimensions of Ryff’s Psychological Well-Being (PWB) Theory. Emotional exhaustion and depersonalization weaken positive relations and self-acceptance, as burnout fosters emotional detachment and diminished self-worth (Kumari & Prajapati, 2024). In contrast, a strong sense of personal achievement enhances personal growth and purpose in life, promoting professional fulfillment and a clear sense of direction (Freire et al., 2020). Meanwhile, instructional adaptations, such as classroom management, grouping strategies, activity adjustment, and formative assessment (Vlachou et al., 2009), support environmental mastery by enabling teachers to effectively respond to diverse student needs (Bentea, 2017). These adaptive practices also reflect autonomy, as they often arise from the teacher’s independent decision-making (Sharma & Sokal, 2015). Together, these dimensions contribute to a holistic view of teacher well-being through the lens of Ryff’s PWB Theory. The conceptual framework of the study is shown in Figure 1. 
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Figure 1 The Conceptual Framework of the Study
 
Methods
This study adopted a non-experimental quantitative research design, specifically employing a descriptive-correlational approach to examine the relationships between teacher burnout, instructional adaptations, and psychological well-being. This design is suitable for identifying patterns and associations among variables without establishing causality, allowing for the exploration of how burnout and instructional strategies influence well-being (Clarete et al., 2023; Lim, 2024). The descriptive aspect highlighted general trends and levels of the variables, while the correlational component determined the strength and direction of their relationships. To deepen the analysis, multiple regression was used to assess the individual and combined predictive power of the independent variables on psychological well-being, offering insights into their unique and collective contributions within inclusive education settings (Bangoy & Tan, 2024).
This study was conducted among 142 general secondary education teachers or receiving teachers handling learners with disabilities in inclusive classrooms in Kapalong National High School (KNHS), Division of Davao del Norte, which is known for being an inclusive and supportive environment for students with special needs. The respondents were selected through total enumeration sampling, in which according to Creswell and Creswell (2017), when the target population is accessible and relatively small, total population sampling can provide a more complete understanding of the research variables and their relationships. In this approach, all qualified individuals within the identified population are included as respondents, eliminating the need for sampling since the entire population is studied. 
The research instrument consisted of 64 items divided into three parts: 22 items for teacher burnout, 24 items for instructional adaptations, and 18 items for psychological well-being. The teacher burnout scale was adapted from Macapaz et al. (2024), the instructional adaptations scale was adapted from Vlachou et al. (2009), and the psychological well-being scale was adapted from Violagoa and Fabella (2023). These instruments have previously demonstrated strong construct validity through empirical methods, including factor analysis and internal consistency testing. Although no new factor analysis was conducted in this study, the use of these established instruments, each previously validated through factor loading and psychometric evaluation, supports the construct validity of the overall tool. Additionally, expert validation was conducted to ensure content relevance and alignment to the study’s objectives. A pilot test was also carried out with 30 general education teachers not included in the main study to assess its reliability. Using Cronbach’s alpha, the results showed acceptable reliability for teacher burnout (α = 0.771), good internal consistency for instructional adaptations (α = 0.791), and very good reliability for psychological well-being (α = 0.822). The overall Cronbach’s alpha of 0.830 confirmed that the instrument had high internal consistency and was a reliable tool for measuring the variables in inclusive classroom settings. Future replications of the study may expand on construct validation through exploratory or confirmatory factor analysis.
To gather data for the study, the researchers secured approval from the school head of Kapalong National High School and obtained informed consent from the participating general education teachers handling learners with disabilities in inclusive classrooms. Surveys were administered online via Google Forms, with clear instructions and researcher availability for clarification. With the endorsement of the school head, teachers were encouraged to respond honestly. Collected data were securely retrieved, tabulated, and analyzed using the Statistical Package for the Social Sciences (SPSS).
Several statistical tools were applied to interpret the data. Mean and standard deviation were used to determine the levels and variability of teacher burnout, instructional adaptations, and psychological well-being. Pearson correlation was employed to examine the relationships among these variables, while multiple regression analysis identified which factors significantly influenced psychological well-being.
Results
Table 1. Descriptive Table Teacher Burnout and Instructional Adaptations on the Psychological Well-Being of General Education Teachers Handling Learners with Disabilities in Inclusive Classrooms
	Variables and Their Indicators
	Standard Deviation
	Mean
	Description 

	Teacher Burnout
	0.378
	2.49
	Low

	Emotional Exhaustion
	0.506
	2.44
	Low

	Depersonalization
	0.525
	2.37
	Low

	Personal Achievement
	0.595
	2.68
	High

	Instructional Adaptations
	0.462
	2.71
	High

	Classroom Management Strategies 
	0.506
	2.64
	High

	Grouping Strategies
	0.614
	2.74
	High

	Additional Teaching 
	0.703
	2.67
	High

	Activity Adjustment
	0.547
	2.72
	High

	Formative Assessment
	0.669
	2.76
	High

	Psychological Well-Being
	0.396
	3.03
	High

	Self-Acceptance 
	0.577
	3.04
	High

	Autonomy  
	0.596
	3.15
	High

	Environmental Mastery
	0.626
	3.13
	High

	Personal Growth
	0.627
	2.98
	High

	Positive Relations
	0.670
	2.97
	High

	Purpose in Life
	0.678
	2.92
	High



Presented in Table 1 is the descriptive statistics of the three major variables in the study: teacher burnout, instructional adaptations, and psychological well-being, along with their respective indicators. The overall level of teacher burnout was low, with a mean of 2.49 and a standard deviation of 0.378, indicating that burnout was rarely observed among general education teachers. Among its indicators, personal achievement had the highest mean of 2.68 and standard deviation of 0.595, followed by emotional exhaustion with a mean of 2.44 and standard deviation of 0.506. Depersonalization had the lowest mean of 2.37 and a standard deviation of 0.525. 
In contrast, instructional adaptations were rated high overall, with a mean of 2.71 and standard deviation of 0.462, suggesting that these practices were oftentimes observed. The highest-rated indicator was formative assessment with a mean of 2.76 and standard deviation of 0.669, followed by grouping strategies with a mean of 2.74 and standard deviation of 0.614, and activity adjustment with a mean of 2.72 and standard deviation of 0.547. Additional teaching also had a mean of 2.72 and standard deviation of 0.547, while classroom management strategies had the lowest mean of 2.64 and standard deviation of 0.506. All indicators in instructional adaptations were rated high. 
Furthermore, the psychological well-being of general education teachers was also rated high overall, with a mean of 3.03 and standard deviation of 0.396, indicating that the teachers demonstrated good psychological well-being. Among its indicators, autonomy had the highest mean of 3.15 and standard deviation of 0.596, followed by environmental mastery with a mean of 3.13 and standard deviation of 0.626, and self-acceptance with a mean of 3.04 and standard deviation of 0.577. This was followed by personal growth with a mean of 2.98 and standard deviation of 0.627, positive relations with a mean of 2.97 and standard deviation of 0.670, and purpose in life, which had the lowest mean of 2.92 and standard deviation of 0.678.
Table 2. Test of Relationship of Teacher Burnout and Instructional Adaptations on the Psychological Well-Being of General Education Teachers Handling Learners with Disabilities in Inclusive Classrooms
	
	Psychological Well-Being

	
	r-value
	p-value
	Decision on Ho
	Interpretation

	Teacher Burnout
	0.427
	.000
	Reject
	Significant

	Instructional Adaptations
	0.337 
	.000
	Reject
	Significant


Presented in Table 2 are the results of the relationship between the independent variables, teacher burnout and instructional adaptations, and the dependent variable, which is the psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms. The analysis revealed an r-value of 0.427, which indicates a moderate positive correlation between teacher burnout and psychological well-being. Moreover, its p-value of 0.000 is lower than the 0.05 threshold for significance. This finding leads to the rejection of the null hypothesis and confirms a significant relationship between teacher burnout and psychological well-being. Likewise, an r-value of 0.337, which indicates a low positive correlation, was found between instructional adaptations and psychological well-being. Furthermore, its p-value of 0.000 is also below the 0.05 level of significance. This also results in the rejection of the null hypothesis, indicating that instructional adaptations have a significant relationship with the psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms.
Table 3. Test of Influence of Teacher Burnout and Instructional Adaptations on the Psychological Well-Being of General Education Teachers Handling Learners with Disabilities in Inclusive Classrooms
	
	Psychological Well-Being

	Variables
	R2-value
	F-value
	p-value
	Decision on Ho
	Interpretation

	[bookmark: _1fob9te]
	20.80%
	18.305
	.000
	Reject
	Significant

	Teacher Burnout
	
	
	.000
	Reject
	Significant

	Instructional Adaptations
	
	
	.035
	Reject
	Significant



Presented in Table 3 are the results of the regression analysis conducted to determine the influence of teacher burnout and instructional adaptations on the psychological well-being of general education teachers handling learners with disabilities in inclusive classrooms. The model yielded an R2 value of 20.80%, indicating that the two predictors, teacher burnout and instructional adaptations, explain approximately 21% of the variance in psychological well-being. The F-value of 18.305 and a p-value of 0.000 confirm that the overall model is statistically significant. Individually, teacher burnout and instructional adaptations also showed significant influence, with p-values of 0.000 and 0.035 respectively, leading to the rejection of the null hypotheses. These results imply that both variables are significant predictors of psychological well-being among teachers in inclusive settings.


Discussion 
The findings show that general education teachers handling learners with disabilities in inclusive classrooms experience low levels of burnout, particularly in emotional exhaustion and depersonalization, while maintaining a high sense of personal achievement. Their frequent use of instructional adaptations reflects a strong commitment to inclusive teaching, supporting the view of Candeias et al. (2021) that adaptive strategies reduce stress and improve classroom effectiveness. High psychological well-being across all dimensions indicates that teachers have a strong sense of autonomy and emotional resilience. This supports Dreer’s (2024) findings on the role of supportive environments and Kozlova and Ryabichenko’s (2024) emphasis on professional autonomy in mental wellness. Overall, teachers who actively implement inclusive strategies and feel professionally fulfilled are more likely to sustain their psychological well-being, highlighting the need for ongoing support and professional development in inclusive education.
The significant relationship indicates that both teacher burnout and instructional adaptations are significantly related to psychological well-being. The moderate positive correlation between burnout and well-being suggests that teachers may develop resilience or coping strategies that help maintain their mental health despite stress, as noted by Bagdžiūnienė et al. (2023). The positive link between instructional adaptations and well-being highlights the value of responsive teaching, with teachers who adjust to diverse learner needs often experiencing greater job satisfaction and emotional resilience (Woodcock et al., 2022). Moreso, teachers with higher confidence in their instructional abilities consistently reported lower levels of depression, stress, and emotional exhaustion (Jeon et al., 2018), a manifestation of having a good psychological well-being.  Calandri et al. (2025) further support this, noting that inclusive practices enhance both teacher competence and psychological fulfillment. Overall, reducing burnout and promoting adaptive teaching are key to sustaining teacher well-being in inclusive classrooms.
The regression analysis showed that both teacher burnout and instructional adaptations significantly influence general education teachers’ psychological well-being, with burnout having a stronger impact. While burnout is often linked to negative effects, its influence may reflect a more nuanced process where manageable stress, combined with support and purpose, fosters resilience, as noted by Martel and Santana (2021). Instructional adaptations also play a vital role, as responsive teaching promotes emotional fulfillment and well-being, supported by findings from Avramidis and Norwich (2020). Kozlova and Ryabichenko (2024) further emphasized that autonomy in adapting instruction strengthens mental well-being. These results suggest that teachers’ psychological well-being is shaped not just by emotional strain, but also by professional agency and adaptive capacity in inclusive classrooms.

Conclusion
The study reveals that general education teachers in inclusive classrooms report low levels of burnout, particularly in emotional exhaustion and depersonalization, while maintaining a strong sense of personal achievement. Their consistent use of instructional adaptations reflects high pedagogical responsiveness to diverse learners. High psychological well-being across all six dimensions of Ryff’s model indicates personal and professional stability despite the demands of inclusive teaching. These findings support Ryff’s Psychological Well-Being Theory, showing that well-being is shaped by both internal perceptions and external factors such as burnout and instructional practices.
In line with the United Nations Sustainable Development Goals, particularly Goal 4: Quality Education and Goal 3: Good Health and Well-Being, it is essential for educational institutions to institutionalize programs that support teacher mental health and instructional competence, especially in inclusive settings. These may include professional development on differentiated instruction, training in inclusive pedagogies, and mental health support such as stress management workshops and counseling. With an R² value of 20.80%, findings suggest that teacher burnout and instructional adaptations significantly influence psychological well-being; however, the remaining 79.20% indicates that other factors also contribute. Therefore, school administrators, policymakers, and teacher education institutions must adopt a holistic approach by prioritizing strategies that not only address burnout and instructional demands but also explore the broader 79.20% of influencing factors to sustain the well-being and effectiveness of general education teachers in inclusive classrooms.
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