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ABSTRACT 

	This study investigated the relationship between reading anxiety and reading comprehension among intermediate pupils at William Joyce Sr. Elementary School during the 2023–2024 school year. Utilizing a descriptive correlational research design, 109 pupils were selected through stratified random sampling. Data were analyzed using percentage, mean, and Pearson r. Results showed that the pupils experienced a high level of reading anxiety, particularly in top-down, bottom-up, and classroom reading contexts. In terms of reading comprehension, most pupils were at the frustration level, indicating difficulty in independently understanding texts. Correlation analysis revealed a slight positive relationship between reading anxiety and reading comprehension. However, this correlation was not statistically significant, leading to the acceptance of the null hypothesis. The findings suggest that while anxiety is present, it does not significantly affect the reading comprehension of intermediate pupils. This highlights the need for targeted interventions to reduce reading anxiety and support reading development.
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1. INTRODUCTION 
 
Reading comprehension is the primary goal of this crucial language skill. Visible symbols must be seen and understood by the brain to read. After understanding, the ability to read can be used as a tool to obtain, evaluate, and comprehend information (Kusdemir and Bulut 2018). However, Tomas et al. (2021) highlights that poor reading skills are influenced by phonological knowledge, alphabet ignorance, pronunciation, poor vocabulary, competency skills, and comprehension of what is being read. 
According to research, the Philippines received the lowest mean score of 340 out of 487 points on the reading comprehension exam, making it the least successful country overall (Conoza, 2022). Additionally, Slavin (2018) highlights the lack of information on cognitive and environmental factors influencing reading comprehension. According to the study of Nurjanah (2018) reading comprehension issues are rooted in poor reading habits and less engaging classroom courses. Additionally, reading comprehension is essential for everyone to avoid misunderstanding what is being read and to be able to convey relevant information to one another (Rambuyon et al., 2022

Additionally, Abubakar et al. (2020) reading anxiety affects pupils’ comprehension and ability to compare to peers, highlighting individual differences and suggesting classroom tension can trigger awareness of reading areas for improvement hence, reading anxiety might be a source of motivation for the students to perform better in reading and overcome their difficulties. In addition to that, Sun et al. (2018) suggests that teachers should provide interactive learning activities like games and audio-visual media to reduce student reading anxiety. It has been shown that using techniques for reading improves comprehension levels, particularly for readers with little prior information.
In William Joyce Sr. Elementary School, it is highly noticed that intermediate pupils sincerely experience reading anxiety that blocks their reading comprehension, and it was found that almost half of the number of the intermediate pupils belong to the category of non-readers. According to the teachers/advisers of the intermediate levels, some pupils still struggle with reading comprehension. Based on their PHIL-IRI result as of 2024, 39% of the intermediate pupils are in the frustration level which indicates that they can read the passage, but they cannot understand it fully as well as they find some difficulties in answering given questions.

Thus, this study is conducted to determine the relationship between the reading anxiety and reading comprehension of the intermediate pupils in William Joyce Sr. Elementary School. By examining this relationship, the study seeks to provide insights that may influence reading comprehension level in this context.


2. OBJECTIVES 

This study was conducted to determine the reading anxiety and reading comprehension of intermediate pupils enrolled in William Joyce Sr. Elementary School, Lapuan Don Marcelino Davao Occidental.
Specifically, it answered the following objectives:
1. Determine the level of reading anxiety of the respondents in terms of:
1.1 top-down reading anxiety; 
1.2 bottom-up reading anxiety; and
  1.3 classroom reading anxiety 
2. Determine the level of reading comprehension of the respondents; and
3.Determine the relationship between the reading anxiety and reading comprehension of the respondents.
.

3. MATERIALS AND METHODS 

Research Design

This study used quantitative research design particularly descriptive-correlational research approach. A descriptive and correlational study is a study in which the researcher is primarily interested in describing relationships among variables. In particular the descriptive method was used to describe the level of reading anxiety and reading comprehension while correlational method was used to determine the relationship of the mentioned variables.
.

Research Instrument

The study used a survey questionnaire which was divided into two (2) parts. The first part was adapted from Mardianti et al. (2021) in his study “The Correlation between Students’ Reading Anxiety and Their Reading Comprehension in ESP Context. It is composed of three domains; thus, the total of questions is 27 items. In addition, respondents were rate item by using 5-point Likert scale; (5) indicates strongly agree, (4) indicates agree, (3) indicates neutral, (2) indicates disagree, and (1) indicates strongly disagree. The second part of the questionnaire was adapted from Soeharto (2022) in his study “The Students’ Anxiety, Vocabulary Knowledge and Reading Comprehension of Descriptive Text”. This used to get the reading comprehension of the respondents. It is composed of 40 questions in which the respondents will encircle only the letter of the correct answer.
 

Respondents of the Study

The study focused on intermediate pupils (Grades 4 to 6) at William Joyce Sr. Elementary School during the 2023–2024 school year. It involved six sections of pupils identified as struggling with reading comprehension based on their Phil-IRI test results. These pupils were assessed using a one-part survey questionnaire. The study excluded Grades 1 to 3 pupils. Data collection was conducted face-to-face by the researchers. The sample distribution of intermediate pupils is presented in Table 1. The research aimed to evaluate and understand the reading comprehension challenges among the targeted grade levels within the school.
 The distribution of respondents is detailed in Table 1 below.


Table 1. Distribution of Respondents
	Year Level
	Population (N)
	Sample Size (n)
	Section

	GRADE 4
	29
29
	21
21
	Lapu-lapu
Escoda

	GRADE 5
	25
22
	18
15
	Aquino
Jacinto

	GRADE 6
	23
17
	17
17
	Aguinaldo
Del Pilar

	
	
	
	

	Total:
	150
	109
	100.00



Data Gathering

Relevant data were gathered through the following process: First, the researcher wrote a letter to the Dean of Institute of Teacher Education and Information Technology (ITEIT) to asked permission to conduct this research. Second, approval was obtained from William Joyce Sr. Elementary School Principal and Grades 4, 5, and 6 advisers prior to conducting the study. The distributed questionnaires serve as a tool in evaluating the reading comprehension of the pupils within the school campus.
Third, upon the approval of the school principal, the researchers were personally distributed the questionnaires to the intermediate pupils. Then, asked the pupils to gather in a specific area or classroom. Each pupil receives a questionnaire. Before collecting the data, the researchers gave the respondents an orientation explaining the goal of the survey and how they should react to it. Following a brief orientation, the intermediate pupils completed the survey, and the researchers collected the completed questionnaires by translating the statements into mother tongue.

4. RESULTS AND DISCUSSION 

Level of Reading Anxiety

Table 2 presents the level of reading anxiety among intermediate pupils in terms of three categories: top-down, bottom-up, and classroom reading anxiety. The findings show a high overall reading anxiety level, with a grand mean of 3.55. Pupils reported feelings of tension, worry, and frustration when reading English texts. Among the three indicators, bottom-up reading anxiety recorded the highest mean (3.67), suggesting difficulty with decoding words and vocabulary. Top-down anxiety followed with a mean of 3.51, indicating struggles in understanding main ideas. Classroom reading anxiety had the lowest mean (3.46) but still indicated high anxiety, especially when reading aloud. These findings align with previous studies by Guimba and Alico (2015), Faruq (2019), and Mardianti et al. (2021), which confirm that reading anxiety is common and often stems from vocabulary issues, limited resources, and classroom pressures. Pupils' anxiety was evident both emotionally and physically, requiring targeted support in classroom instruction.

4.1 Bottom-up Reading Anxiety

Table 3 revealed that among the three indicators of reading anxiety, bottom-up reading anxiety scored the highest mean of 3.67, indicating a high level of anxiety among intermediate pupils when reading English texts. This type of anxiety affects pupils' ability to concentrate, comprehend, and retain information, resulting in slower reading and increased stress. Within the bottom-up domain, vocabulary anxiety had a mean of 3.63. The statement “I feel anxious finding unfamiliar idioms” had the highest mean (4.03), highlighting the difficulty pupils face in interpreting idiomatic expressions due to their figurative nature and cultural complexity. This aligns with Asri and Rochmawati (2017), who emphasized idioms as a challenge for language learners.
Another concern was unfamiliar multi-syllabic words, with a mean of 3.27, still rated as high. Kearns et al. (2019) support this, noting such words can be intimidating without knowledge of syllable patterns. In the grammar domain, pupils also showed high anxiety (mean = 3.67), particularly with unfamiliar grammatical forms (mean = 3.96). Anxiety was also evident in identifying passive voice (mean = 3.52), which affects comprehension. Batubara et al. (2020) found similar struggles with voice transformation. These findings underscore the need for effective teaching strategies to address vocabulary and grammar challenges.


4.2 Top-down Reading Anxiety

Table 4,the top-down reading anxiety indicator ranked second-highest among the anxiety categories, with a mean of 3.51, indicating a high level of anxiety among intermediate pupils when reading English texts. This type of anxiety relates to difficulties in understanding the main ideas and context of a passage, particularly when background knowledge or cultural familiarity is lacking. The background and cultural knowledge domain, with a mean of 3.46, highlighted anxiety about unfamiliar text titles and culturally unclear ideas, with the highest mean being 3.57 for the statement “I am anxious with some unfamiliar text title.” Pupils often struggle with content rooted in unfamiliar cultures, which contributes to their reading anxiety, as supported by Ayuningsih et al. (2021) and Alharbi (2019).
In the general reading ability domain (mean = 3.51), pupils expressed the highest anxiety (mean = 3.78) when unable to identify the main idea of a paragraph, aligning with studies by Guimba and Alico (2015) and Fitri (2022). This difficulty can reduce comprehension and retention. Pupils also reported anxiety (mean = 3.31) when failing to grasp the point of a text despite familiar vocabulary and grammar. These findings emphasize the importance of teaching top-down reading strategies and building cultural and contextual understanding to reduce anxiety and improve comprehension.
.

4.3 Classroom Reading Anxiety

Table 5 illustrates Classroom reading anxiety, though the lowest among the three indicators, still had a high mean score of 3.64, indicating that intermediate pupils experience significant anxiety during classroom reading activities. Within this category, the teaching method subdomain recorded a mean of 3.55. The highest anxiety was associated with the statement, “I feel anxious when the teacher dominantly used English in delivering the material” (mean = 3.78), suggesting that pupils feel overwhelmed when English is solely used as the medium of instruction. This aligns with Rivers (2011), who noted that students may feel the content is beyond their understanding, increasing anxiety. Similarly, Mardianti et al. (2021) highlighted several anxiety-inducing classroom practices, including reading aloud and correcting pronunciation. Conversely, the lowest anxiety was recorded for “I am afraid being called by the teacher to read aloud” (mean = 3.12, moderate), supported by Chandran et al. (2015), who found fear of mistakes and public speaking increased pupil anxiety.
  
Table 2: Level of Reading Anxiety
	INDICATORS
	Mean
	
	DESCRIPTION

	Top-down Reading Anxiety
	3.51
	
	High

	Bottom-up Reading Anxiety	
	3.67
	
	High

	Classroom Reading Anxiety
	3.46
	
	High

	Grand Mean
	3.55
	
	High
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Bottom-up Reading anxiety

Intermediate pupils exhibit high levels of reading anxiety, particularly stemming from bottom-up reading anxiety indicators. This anxiety significantly hinders their ability to concentrate, comprehend, and retain information, leading to slower reading speeds, difficulty understanding text, and increased stress.
The vocabulary domain is a major source of anxiety, with a high mean of 3.63. Pupils particularly struggle with unfamiliar idioms, evidenced by the highest mean of 4.03 for the statement "I feel anxious finding unfamiliar idioms." This difficulty is attributed to the figurative nature of idioms, cultural differences, and potential lack of prior exposure. This finding aligns with research suggesting that understanding idiomatic expressions is problematic for foreign language learners and that unclear vocabulary meaning is a potent source of reading anxiety. While unfamiliar multi-syllabic words also cause anxiety, they are slightly less impactful than idioms.
The grammar domain also contributes significantly to reading anxiety, with a mean of 3.67. Pupils express strong anxiety regarding unfamiliar grammatical forms, as indicated by the highest mean of 3.96 for the statement "I feel anxious with unfamiliar grammatical form of the sentence." This concern about unexpected grammatical errors can heighten overall reading anxiety. While finding passive voice also causes anxiety, it registers as the lowest in this domain, yet still remains high. This suggests that students may struggle with passive voice, which can impair their comprehension.
.

Table 3: Bottom-up Reading Anxiety
	RANGE OF 
MEANS
	DESCRIPTIVE
 LEVEL
	Mean
	

	Vocabulary
	High
	3.63
	

	Grammar 
	High
	3.67
	

	
	
	
	

	Category Mean
	High
	3.67
	

	
	
	
	



4.8	Top-down Reading Anxiety

Table 4 presents the results of the correlation analysis between students’ metacognitive knowledge Intermediate pupils also demonstrate high levels of top-down reading anxiety, with a category mean of 3.51. This suggests that their existing knowledge and broader comprehension skills are a significant source of apprehension when reading English texts.
Background and cultural knowledge contribute to this anxiety, showing a high mean of 3.46. Specifically, pupils are most anxious about unfamiliar text titles, scoring the highest mean of 3.57. This aligns with findings that anxiety can stem from worries about the text's content, unfamiliar cultural contexts, and unknown vocabulary. While culturally unclear ideas also cause anxiety, they are slightly less impactful than unfamiliar titles.
The general reading ability domain under top-down anxiety has a mean of 3.51. A primary concern for pupils is the inability to spot the main idea of paragraphs, with a high mean of 3.78. This difficulty in identifying key themes is a common source of top-down reading discomfort, potentially lowering comprehension due to fear. Conversely, pupils show anxiety even when they understand the vocabulary and grammar but still cannot grasp the overall point of the text, though this is the lowest concern in this domain. This emphasizes the importance of vocabulary development for overall text comprehension. However, it's worth noting that some research contradicts this, suggesting top-down reading anxiety may not always negatively impact reading comprehension, furthermore, enhancing social environment Franca, 2019). 

[bookmark: _Hlk199253936]Table 4. Top-down Reading Anxiety
	Indicators
	Mean
	Description
	
	

	A. Background and 
Cultural knowledge
	3.46
	High
	
	

	
	
	
	
	

	B. General Reading Ability
	3.51
	High
	
	

	Category Mean
	3.51
	High
	
	


 

Classroom Reading Anxiety

	The study revealed that intermediate pupils exhibit high levels of classroom reading anxiety, with a category mean of 3.64. This suggests that pupils strongly feel anxious when reading English texts. Among the factors contributing to this anxiety, teaching methods under the classroom reading anxiety domain received a mean score of 3.55, also categorized as high. This indicates that the instructional approach plays a significant role in heightening students’ anxiety during English reading activities.
The highest mean score of 3.78 was noted for the statement, “I feel anxious when the teacher dominantly used English in delivering the material,” implying that the exclusive use of English as the medium of instruction intensifies pupils' anxiety. This finding aligns with Rivers (2011), who noted that English-only instruction may cause learners to feel that lessons are beyond their comprehension. Similarly, Mardianti et al. (2021) identified specific classroom scenarios that heighten reading anxiety, such as reading aloud, interpreting complex texts, and immediate correction of pronunciation errors.
Conversely, the statement “I am afraid being called by the teacher to read aloud” had the lowest mean of 3.12, categorized as moderate. Although still anxiety-inducing, pupils felt less anxious about this compared to other factors. This supports Chandran et al. (2015), who reported that students often fear reading aloud due to concerns over making mistakes, lack of confidence, or vocabulary limitations. Moneva et al. (2020) also noted that performing in front of others contributes to anxiety, as students fear judgment and being the center of attention.
To address this, the study suggests gradually increasing exposure to public reading by practicing in small groups or peer settings before transitioning to larger audiences, helping pupils build confidence and reduce reading anxiety.

[bookmark: _Hlk199255582]Table 5. Classroom Reading Anxiety
	Indicators
	Mean
	Description
	
	

	Teaching Method
	3.55
	High
	
	

	
	
	
	
	

	
	
	
	
	

	Category Mean
	3.46
	High
	
	


 


Level of Reading Comprehension
	
	Table 6 presents the reading comprehension levels of intermediate pupils at William Joyce Sr. Elementary School (WJSES) for the school year 2023–2024. The findings reveal a grand mean score of 41.65, indicating that the majority of pupils fall within the frustration level. This means most students cannot independently read or understand passages, highlighting a serious literacy issue that calls for immediate intervention. Only 1.83% of the 109 pupils reached the independent level, demonstrating the ability to comprehend texts without assistance, while 16.51% were at the instructional level, able to read with teacher support. Alarmingly, 81.65% of students were at the frustration level, unable to comprehend reading materials on their own.
These results support earlier findings by Abejo et al. (2023), who noted that only a small portion of students are independent readers. Luciano (2019) also emphasized that poor reading comprehension remains a central concern in Philippine schools. As a result, teachers continuously search for effective methods to help pupils gain knowledge, particularly through reading (Tavera et al., 2020), also, well-being of the students (Franca, et. Al., 2024).
The Department of Education's “Bawat Bata Bumabasa” (3Bs) initiative, as stated in Memorandum No. 173, s. 2019, aims to address this gap. However, Miñoza (2017) revealed that a third of elementary graduates are still classified as frustration readers. According to scholars such as William (2019), Astuti (2020), and Zagoto (2020), reading comprehension is foundational to all learning, requiring strong cognitive skills and context understanding. Prihatini (2022) defines it as the ability to derive meaning from texts, while Dilla et al. (2021) emphasize that reading a variety of texts helps improve comprehension skills.
In summary, the findings highlight the urgent need for targeted reading interventions to promote literacy and comprehension among intermediate learners.

[bookmark: _Hlk199330422]Table 6. Level of Reading Comprehension
	Range of Scores
	Descriptive Level
	Frequency
	
	Percentage

	80% -100% 
	Independent
	       2
	1.83
	

	59% - 79%
	Instructional 
	      18
	16.51
	

	0% - 58%
	      Frustration 
	      89
	81.65
	

	
	Total 
	      109            
	100
	






Relationship between Readding Anxiety and Reading Comprehension
	
	The study aimed to determine the relationship between reading anxiety and reading comprehension among intermediate pupils. Table 7 reveals a slight positive correlation between the two variables, with an r-value of 0.10. However, the p-value of 0.29 exceeds the 0.05 level of significance, indicating that the correlation is not statistically significant. Thus, the null hypothesis is accepted, suggesting no significant relationship between reading anxiety and reading comprehension.
Further analysis of specific domains shows consistent results. The bottom-up reading anxiety domain had an r-value of 0.09 (p = 0.37), top-down anxiety had an r-value of 0.16 (p = 0.09), and classroom reading anxiety had an r-value of 0.02 (p = 0.82). All three domains exhibit slight positive correlations but are statistically insignificant.
Some prior studies suggest conflicting interpretations. Zarei et al. (2019) reported a positive impact of reading anxiety on comprehension, while Minahan (2017) emphasized the role of teacher support in enhancing students' self-confidence and performance. On the contrary, Abejo et al. (2023) and Mardianti et al. (2021) argue that reading anxiety may negatively affect comprehension, aligning with the idea that higher anxiety can impair students’ understanding of texts. Similarly, Jafarigohar and Behrooznia (2012) found a negative correlation, concluding that anxiety could hinder reading ability.
Astuti et al. (2018) emphasized that anxiety causes pupils to miss key ideas, while Abubakar (2020) classified it as an emotional factor that affects comprehension. Ayuningsih et al. (2021) noted various anxiety triggers, including fear of mistakes and unfamiliar content. Additionally, Xenia and Anjani (2022) stressed the importance of tailored extensive reading programs to accommodate different EFL learning strategies (Limeranto et al., 2021). Overall, while the study found no significant link, literature suggests anxiety's potential influence varies across contexts.



[bookmark: _GoBack]Table 7. Relationship Between Reading Anxiety and Reading    Comprehension of intermediate pupils
	Particular
	r-Value
	Description
	
	P-Value              Interpretation

	Top-down Reading Anxiety

Bottom-up Reading      Anxiety    

Classroom Reading Anxiety                    
	0.16


0.09


0.02
	Positive Slight Correlation

Positive Slight Correlation                   

Positive Slight Correlation
	
	0.09             Not Significant 


0.37             Not Significant


0.82             Not significant

	
	
	
	
	

	
	
	
	
	

	Over-all Anxiety
	0.10
	Positive Slight Correlation
	
	0.29              Not Significant




5. CONCLUSIONS AND RECOMMENDATIONS


Conclusion

The study found that intermediate pupils at William Joyce Sr. Elementary School exhibit high levels of reading anxiety across three domains: top-down, bottom-up, and classroom reading anxiety. This indicates that pupils often feel anxious when reading written texts. Although the study revealed that reading anxiety does not significantly hinder reading comprehension, the high anxiety levels still warrant attention, as reducing anxiety could potentially support improved reading performance.
In terms of reading comprehension, the pupils were assessed at a frustration level, indicating that they struggle to read and understand texts independently. With support from peers and teachers, however, they can gain foundational reading skills and improve their comprehension. The statistical findings of the study further confirm that there is no significant relationship between reading anxiety and reading comprehension, thus supporting the acceptance of the null hypothesis—reading anxiety does not significantly affect the pupils' ability to comprehend texts.

Recommendation

1. Since pupils experience difficulty with unfamiliar idioms and high anxiety levels, it is recommended they be exposed to English-language media such as books and podcasts. Teachers can implement reading interventions like KWL charts (Know, Want to know, Learned), vocabulary-building through dictionary use, and re-reading strategies to deepen understanding and reduce anxiety.
2. To address the frustration level in reading comprehension, daily reading remediation, the DEAR (Drop Everything and Read) program each afternoon, and quarterly reading evaluations are recommended to monitor and improve pupil progress.
3. Despite the slight correlation between reading anxiety and comprehension across the three domains, it is advised that teachers and pupils focus on setting reading priorities. Utilizing the “Reading Progress Tool” developed by the Department of Education (DepEd) can enhance reading skills and promote a love for reading, which may in turn help reduce anxiety.
4. Lastly, future researchers are encouraged to explore additional factors or domains of reading anxiety that might affect or correlate with reading comprehension among pupils..
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