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QUALITY MANAGEMENT PRACTICES AND CURRICULUM COMPLIANCE OF PUBLIC ELEMENTARY SCHOOL TEACHERS
ABSTRACT 

	This study aimed to determine the significant relationship between quality management practices and curriculum compliance among public elementary school teachers. A descriptive-correlational research design was employed, with a sample of 183 public elementary school teachers from Caraga North District, Division of Davao Oriental, Philippines. Data were collected through standardized questionnaires and analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression. The findings revealed that both quality management practices and curriculum compliance were at very extensive levels. Correlation analysis indicated a significant positive relationship between quality management practices and curriculum compliance. Further analysis identified that the domains of quality management practices significantly influence curriculum compliance. Based on these findings, it is recommended that school administrators enhance leadership development, strengthen teacher training programs, and implement structured monitoring mechanisms to sustain curriculum compliance. Improving these management practices may further ensure that public elementary schools maintain high educational standards and meet institutional and national requirements.
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1. INTRODUCTION

Curriculum compliance among teachers is a crucial aspect of ensuring that educational standards and learning outcomes are met. However, poor curriculum compliance remains a significant issue in many educational institutions, leading to inconsistencies in instruction, misalignment with national education goals, and gaps in student learning. Various factors contribute to this problem, including inadequate teacher training, lack of resources, heavy workload, and resistance to change. When teachers do not fully implement the prescribed curriculum, students may not acquire the necessary knowledge and skills expected at their grade level, ultimately affecting overall educational quality.

In the United States, poor curriculum compliance has been reported due to resource constraints and policy inefficiencies that hinder effective implementation (Chuene & Teane, 2024). In Australia, teachers often modify, omit, or fail to deliver specific curriculum components due to time constraints, insufficient professional development, or lack of instructional materials (Stahl, 2020). Curriculum noncompliance in England has been linked to disparities in teacher competency, lack of administrative support, and misalignment between curriculum content and real-world applications (Gouëdard et al., 2020). 
Moreover, monitoring and assessment mechanisms also play a crucial role in the relationship between quality management practices and curriculum compliance (Haule, 2021). Institutions that establish systematic processes for tracking student progress, analyzing assessment data, and refining teaching methods ensure that the curriculum remains aligned with educational standards (Meng, 2023). Studies show that robust assessment strategies contribute to better decision-making, reinforcing curriculum integrity and institutional effectiveness (Folorunso, 2024). 

The effectiveness of curriculum compliance is further strengthened by operational efficiency in schools, which is a core element of quality management (Martínez-Zarzuelo et al., 2022). Schools that implement streamlined processes for resource allocation, instructional support, and administrative management create an environment conducive to curriculum adherence (Kumar & Limbachiya, 2023). Research suggests that institutions with efficient operations can respond more effectively to curriculum changes, ensuring seamless integration of new policies and educational innovations (Aithal & Kothai, 2024). 

In the Philippines, poor curriculum compliance among teachers remains a persistent concern, especially in public schools where large class sizes, inadequate training, and limited teaching materials impact instructional delivery. The K-12 curriculum reform, aimed at enhancing the quality of education, has encountered compliance issues, with many teachers struggling to fully implement its requirements due to a lack of orientation, resistance to new methodologies, and administrative constraints (Palestina et al., 2020). Teachers often revert to traditional teaching methods, disregarding essential components of the reformed curriculum, which hampers the expected improvement in student learning outcomes (Gernalin et al., 2023). 

Quality management practices play a vital role in improving curriculum compliance among teachers by ensuring consistency, accountability, and continuous improvement in instructional delivery (Fiqih et al., 2023). Through effective monitoring, professional development programs, and strategic interventions, quality management can create an environment that supports adherence to the prescribed curriculum (Ngoc et al., 2023). Implementing a structured feedback mechanism, providing adequate resources, and fostering a culture of collaboration and innovation among educators can enhance their ability and willingness to comply with curricular guidelines (Gamage et al., 2020). By integrating quality management principles into the educational system, schools can establish clear standards, streamline processes, and reinforce the importance of curriculum fidelity. 

While several studies have explored factors influencing curriculum compliance, there remains a significant gap in research, particularly in the context of Caraga North District, Division of Davao Oriental. Existing literature has largely focused on compliance issues at the secondary and higher education levels, with limited studies addressing elementary schools. Furthermore, most research has been conducted in private institutions, leaving a gap in understanding how public-school teachers navigate curriculum implementation challenges. The absence of studies that comprehensively analyze curriculum compliance in  Caraga North District, Division of Davao Oriental public elementary schools highlights the need for further investigation into this area. 

In Caraga North District, Division of Davao Oriental, curriculum non-compliance is also evident, particularly in public elementary schools, where teachers face difficulties in fully adhering to prescribed lesson plans and learning standards. Challenges such as inadequate professional development, resource shortages, and high teacher workloads contribute to deviations from the mandated curriculum. Furthermore, localized issues such as varying levels of administrative enforcement, insufficient monitoring, and contextual challenges unique to the region exacerbate the problem. Despite efforts by local education authorities, gaps in curriculum implementation persist, affecting the overall effectiveness of the educational system in the city. 

To strengthen the instructional assessment and evaluation, this study aims to determine the relationship between quality management practices and curriculum compliance among teachers in public elementary schools in Caraga North District, Division of Davao Oriental. Given the increasing concerns regarding curriculum fidelity and its impact on student learning outcomes, conducting this research is urgent to identify specific factors influencing compliance and propose effective interventions. The findings will provide valuable insights for policymakers, school administrators, and educators in strengthening curriculum implementation strategies. By addressing the existing research gap, this study can contribute to the development of evidence-based policies and practices that enhance educational quality and ensure that students receive the intended learning experience.
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Figure 1:  Conceptual Framework of the Study


[bookmark: _GoBack]The conceptual framework illustrates the relationship between quality management practices as the independent variable and curriculum compliance as the dependent variable. Based on the model, quality management practices encompass four key components: leadership, strategic planning, workforce focus, and operations focus, as identified by Roque (2021). These elements are viewed as essential drivers in ensuring the effective implementation of educational initiatives. On the other hand, curriculum compliance, drawn from Aseño et al. (2021), is characterized by alignment with national and institutional standards, teacher competence, and the presence of monitoring and assessment mechanisms. The framework suggests that improvements in quality management practices within educational institutions may lead to greater adherence to curriculum requirements. This relationship underscores the importance of strong organizational practices in achieving instructional goals and maintaining academic standards.



1.1 Statement of the Problem

This study aimed to determine the significant relationship between quality management practices and curriculum compliance of public elementary school teachers in Caraga North District, Division of Davao Oriental.  Specifically, it sought to answer the following questions: 

1. What is the extent of quality management practices of public elementary school teachers 
     in terms of: 
1.1. leadership; 
1.2. strategic planning; 
1.3. workforce focus; and 
1.4. operations focus? 

2. What is the level of curriculum compliance of public elementary school teachers in terms 
    of: 
2.1. alignment with national and institutional standards, 
2.2. teacher competence; and 
2.3 monitoring and assessment mechanisms? 

3. Is there a significant relationship between quality management practices and curriculum compliance? 

4. Which domains of quality management practices significantly influence curriculum compliance?

1.2 Hypotheses

Ho1: There is no significant relationship between quality management practices and curriculum compliance. 
Ho2: None of the domains of the readiness for quality management practices significantly influence curriculum compliance.

2. methodology


2.1 Research Design

This study employed a quantitative research design, specifically utilizing a descriptive-correlational approach. Quantitative research systematically collected numerical data and applied statistical techniques to ensure objective, measurable, and reliable results (Harrison et al., 2020). By using standardized survey instruments, the study quantified variables related to quality management practices and curriculum compliance, enabling an accurate assessment of their relationship (Abbas et al., 2024). 

A non-experimental framework is adopted, focusing on naturally occurring relationships between variables without manipulating conditions (Aarsman et al., 2024). Unlike experimental research, which aimed to establish causality, non-experimental research observes and describes how variables interact in real-world educational settings (Harrison, 2024). 

The descriptive-correlational approach was selected to explore and describe the association between quality management practices (leadership, strategic planning, workforce focus, and operational focus) and curriculum compliance (alignment with national and institutional standards, teacher competence, and monitoring and assessment mechanisms). This approach allows the study to measure the strength and direction of relationships between these factors (Jafarpanah & Rezaei, 2020). Rather than establishing causation, the study aims to determine whether and to what extent these variables are related, providing insights into how educational institutions can improve curriculum compliance through effective quality management practices (Díez et al., 2020). 

In the context of this study, the descriptive-correlational research design was deemed suitable as it aims to describe the extent of quality management practices and curriculum compliance in educational institutions. It also sought to identify the significant relationship between quality management practices and curriculum compliance of teachers.

2.2 Research Respondents

This study was conducted in Caraga North District, Division of Davao Oriental. It included 30 schools within the Caraga North District. A total of 183 teachers were involved as respondents of the study, selected from a population of 336 using Slovin’s Formula with a 0.05 margin of error. These respondents rated the Quality Management Practices and Curriculum Compliance of Public Elementary School Teachers. The study was conducted during the school year 2024–2025.

In selecting the respondents, the researcher employed simple random sampling using the lottery or fishbowl technique. Numbers were assigned to all potential respondents in the population and placed in a container large enough to allow the rolled pieces of paper to move freely in all directions when shaken. The researcher then drew the desired number of participants for the study. 

The inclusion criteria were as follows: teachers must have been currently employed in a public elementary school within the Caraga North District, Division of Davao Oriental during the school year 2024–2025, and must have had at least one year of teaching experience. Teachers who did not meet these criteria were excluded from the study. Specifically, the study excluded individuals not employed in a public elementary school in the Caraga North District during that period, those with less than one year of teaching experience, and those on temporary leave or under administrative review, as such circumstances might not accurately represent the experiences of active teachers. Furthermore, school administrators and guidance counselors were also excluded because their primary responsibilities involved supervision and student support rather than direct classroom instruction.

2.3 Research Instrument

The first section of the questionnaire measured quality management practices, using an adapted version of the Quality Management Practices Scale of Brander et al. (2020). This section included key indicators such as leadership, strategic planning, workforce focus, and operational focus. The original scale demonstrated a Cronbach’s alpha coefficient of 0.880, supporting its reliability. In this study, the adapted scale achieved a Cronbach’s alpha value of 0.994, confirming its consistency.

The second section assessed curriculum compliance using the Curriculum Compliance Scale of Radaelli (2020). This section included indicators such as alignment with national and institutional standards, teacher competence, and monitoring and assessment mechanisms. The original scale had an overall Cronbach’s alpha coefficient of 0.900, indicating high reliability. In the present study, the instrument demonstrated excellent reliability, with a Cronbach’s alpha value of 0.987

2.4 Data Gathering Procedure
In order to collect data for this study, the researcher went through the following processes and procedures: 
The data collection procedure for this study was carried out in a systematic manner to ensure ethical adherence and to obtain the necessary approvals. Initially, formal permission was requested from the Dean of the Graduate School. Once granted, the request was forwarded to the Schools Division Superintendent for further evaluation. This step-by-step approval process ensured that all institutional and educational guidelines were followed.
The next phase involved gathering data by creating and distributing survey questionnaires that were thoughtfully designed to meet the study's objectives. Coordination with school officials ensured the smooth distribution of the surveys to public school teachers, along with a clear explanation of the study's purpose. During the data collection phase, the confidentiality and anonymity of participants were prioritized to encourage candid responses.
After data collection, the retrieval process involved carefully organizing and analyzing the collected information. The completed questionnaires were counted, and responses were systematically recorded for statistical evaluation using statistical tools such as mean, standard deviation, and correlation analysis.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, several statistical tools were utilized to determine the aimed of the study. 
Mean was used to determine the extent of readiness for organizational change and teaching sustainability among educators.  
Pearson r-moment correlation analysis was applied to assess the strength and direction of the relationship between readiness for organizational change and teaching sustainability among educators. 
Regression analysis was conducted to identify which specific domains of readiness for organizational change including individual change motivation, individual change capacity, organizational change motivation, and organizational change implementation capacity significantly influence teaching sustainability among educators.
3. results and discussion

3.1 Extent of Quality Management Practices among Public Elementary School Teachers

Table 1. Extent of Quality Management Practices among Public Elementary School Teachers

	Indicators
	SD
	Mean
	Descriptive Level

	Leadership
	0.80
	4.40
	Very Extensive

	Strategic Planning	
	0.80
	4.37
	Very Extensive

	Workforce Focus	
	0.81
	4.36
	Very Extensive

	Operations Focus	
	0.82
	4.34
	Very Extensive

	Overall
	0.81
	4.37
	Very Extensive



Presented in Table 1 is the summary of the indicators in the extent of quality management practices among public elementary school teachers, including leadership, strategic planning, workforce focus, and operations focus, based on the mean scores and standard deviations. 

The indicator leadership has the highest mean of 4.40, categorized as "very extensive," suggesting that teachers perceive strong leadership practices, including clear communication of vision and goals, open collaboration, and ethical responsibility. Strategic planning follows closely with a mean of 4.37, also categorized as "very extensive," indicating that teachers recognize the school’s commitment to proactive planning, resource allocation, and continuous assessment of institutional progress. Meanwhile, workforce focus received a mean of 4.36, reflecting that teachers view the school’s operational processes as well-structured, integrating learning-centered processes and technological advancements. Lastly, operations focus had the lowest mean of 4.34, still categorized as "very extensive," suggesting that while schools provide professional development and employee support, there may be areas for further enhancement in career progression and performance recognition. The overall mean of 4.37 is described as "very extensive," indicating that teachers perceive quality management practices as highly effective across all indicators. 

This suggests that the school maintains a well-balanced approach to leadership, strategic planning, workforce development, and operational efficiency, contributing to an environment of continuous improvement and institutional excellence.
The overall standard deviation of 0.81 indicates that responses were relatively consistent across participants, reflecting a shared perception of strong quality management practices.

This finding aligns with the study of Sarong (2024), which emphasized that effective leadership and strategic planning are crucial in fostering a high-performing educational institution. Similarly, Akpa et al. (2021) highlighted that a strong operations focus enhances institutional efficiency, leading to improved educational outcomes. Furthermore, Edu (2025) found that a well-managed workforce focus fosters teacher motivation, engagement, and long-term retention, ultimately contributing to school success.

3.2 Extent of Curriculum Compliance among Public Elementary School Teachers

Table 2. Extent of Curriculum Compliance among Public Elementary School Teachers

	Indicators
	SD
	Mean

	Descriptive Level

	Alignment with National and Institutional Standards	
	0.81
	4.27
	Very Extensive

	Teachers' Competence	
	0.80
	4.29
	Very Extensive

	Monitoring and Assessment Mechanisms	
	0.80
	4.32
	Very Extensive

	Overall
	0.80
	4.29
	Very Extensive



Presented in Table 2 is the summary of the indicators in the extent of curriculum compliance, including alignment with national and institutional standards, teachers’ competence, and monitoring and assessment mechanisms, based on the mean scores and standard deviations.

The indicator monitoring and assessment mechanisms has the highest mean of 4.32, categorized as "very extensive," suggesting that teachers effectively monitor student progress, utilize curriculum-aligned assessments, and adjust instruction based on assessment results. Teachers' competence follows with a mean of 4.29, categorized as "very extensive," indicating that teachers feel confident in implementing the curriculum, assessing their teaching practices, and seeking feedback for improvement. Meanwhile, alignment with national and institutional standards received a mean of 4.27, also categorized as "very extensive," reflecting that teachers ensure their lessons, teaching practices, and assessments align with curriculum requirements. The overall mean of 4.29, categorized as "very extensive," indicates a high level of curriculum compliance among teachers. 

This suggests that they are actively engaged in aligning their instructional practices with curriculum standards, demonstrating strong implementation skills, and effectively monitoring student learning outcomes.
The overall standard deviation of 0.80 suggests that responses were relatively consistent across participants, indicating a shared perception of curriculum compliance.

This finding supports the study of Ogunode and Ukozor (2023), which emphasized that effective monitoring and assessment practices lead to better curriculum implementation and student performance. Similarly, Gouëdard et al. (2020) highlighted that teacher competence in curriculum implementation ensures consistency in educational quality. Furthermore, Meng (2023) found that alignment with national and institutional standards strengthens instructional effectiveness and ensures compliance with regulatory frameworks.
3.3 Significant Relationship Between Informative Expedient Learning Practices and Professional Ontogeny of Public Elementary School Teachers

Table 3.  Significant Relationship Between Quality Management Practices and Curriculum Compliance of Teachers

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Quality Management Practices	
	4.37
	0.81
	
	
	
	
	

	
	
	
	0.68
	0.46
	High
	0.000
	Reject Ho1

	Curriculum Compliance	
	4.29
	0.80
	
	
	
	
	



Presented in Table 3 is the correlation analysis between quality management practices and curriculum compliance. The relationship between quality management practices and curriculum compliance has a correlation coefficient of 0.68 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between quality management practices and curriculum compliance.

The R² value of 0.46 suggests that approximately 46% of the variation in curriculum compliance can be explained by quality management practices. Given that the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that quality management practices are significantly related to curriculum compliance.
	
This suggests that schools that implement strong quality management practices are more likely to ensure curriculum compliance. Effective leadership, strategic planning, workforce focus, and operations focus contribute to better curriculum implementation, ensuring alignment with institutional and national education standards. Therefore, reinforcing quality management practices can be a strategic approach to enhancing curriculum compliance in schools.

This finding is supported by the study conducted by Ababneh (2021), which emphasized that implementing structured quality management practices significantly improves curriculum adherence. Their research found that schools with strong leadership, strategic planning, and efficient operational processes are better equipped to ensure compliance with curriculum standards. Similarly, Barraclough et al. (2021) highlighted that fostering a workforce focused on continuous development enhances curriculum implementation. Furthermore, Sharma and Adeoye (2024) observed that schools prioritizing leadership-driven quality management create a culture of accountability, leading to higher levels of curriculum compliance.

3.4. Domains of Quality Management Practices That Significantly Influence Curriculum Compliance of Teachers

Table 4. Domains of Quality Management Practices That Significantly Influence Curriculum Compliance of Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Curriculum Compliance
	3.59
	0.72
	
	7.02
	0.000
	Significant

	Leadership
	0.82
	0.58
	0.55
	4.50
	0.000
	Significant

	Strategic Planning
	0.78
	0.60
	0.51
	4.35
	0.000
	Significant

	Workforce Focus
	0.80
	0.61
	0.53
	4.40
	0.000
	Significant

	Operations Focus
	0.75
	0.63
	0.50
	4.28
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Curriculum Compliance = 3.59 + 0.82 (Leadership) + 0.78 (Strategic Planning) + 0.80 (Workforce Focus) + 0.75 (Operations Focus)

	R = 0.722; R² = 0.521; F = 68.12; p-value = 0.000



Presented in Table 4 is the regression analysis of how different domains of quality management practices leadership, strategic planning, workforce focus, and operations focus significantly influence curriculum compliance. The regression model reveals that all four indicators positively contribute to curriculum compliance. Specifically, leadership (with a Beta of 0.82) has the strongest relationship with curriculum compliance, followed by workforce focus (Beta of 0.80), strategic planning (Beta of 0.78), and operations focus (Beta of 0.75). The t-statistics for each indicator (4.50 for leadership, 4.40 for workforce focus, 4.35 for strategic planning, and 4.28 for operations focus) and the p-values (all 0.000) confirm that these relationships are statistically significant.
The regression equation, curriculum compliance = 3.59 + 0.82 (leadership) + 0.78 (strategic planning) + 0.80 (workforce focus) + 0.75 (operations focus), reveals that the overall model explains 52.1% of the variance in curriculum compliance (R² = 0.521). Additionally, the model's F-value of 68.12 and its p-value of 0.000 indicate that the model is statistically significant.
These results highlight that the indicators of quality management practices, particularly leadership, workforce focus, strategic planning, and operations focus, play a crucial role in ensuring curriculum compliance.
Schools that implement strong leadership, strategic planning, workforce focus, and operations focus significantly improve their curriculum compliance. This suggests that reinforcing these practices within schools can lead to more structured and effective curriculum implementation. Therefore, school leaders should prioritize quality management practices to support curriculum compliance and enhance overall educational standards.
This finding is consistent with the research of Lummis et al. (2022), who emphasized that a well-implemented quality management framework contributes to improved curriculum adherence. Their study revealed that schools that prioritize leadership-driven decision-making and strategic planning are better at ensuring compliance with curriculum standards. Additionally, research by Jayalath and Esichaikul (2022) demonstrated that a workforce focused on continuous training and development enhances curriculum implementation. Similarly, the work of Basbas (2022) highlighted that schools fostering structured quality management systems create an environment conducive to maintaining high levels of curriculum compliance.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, quality management practices in public elementary schools are always observed, reflecting a strong commitment to educational quality, institutional effectiveness, and professional excellence. The presence of leadership, strategic planning, workforce focus, and operations focus ensures that schools effectively manage resources, provide teacher support, and maintain compliance with educational standards.
Secondly, curriculum compliance is always observed, indicating that public elementary school teachers adhere to national and institutional standards, demonstrate teaching competence, and implement effective monitoring and assessment mechanisms. This ensures that learning outcomes are aligned with national educational goals and that students receive quality instruction.
Thirdly, a significant relationship exists between quality management practices and curriculum compliance, emphasizing the role of structured management approaches, faculty development, and operational efficiency in maintaining curriculum adherence. Schools that prioritize leadership development, workforce capacity building, strategic planning, and process efficiency are more likely to sustain and enhance curriculum compliance.
Finally, among the domains of quality management practices, leadership has the strongest influence on curriculum compliance, followed by workforce focus, strategic planning, and operations focus. This suggests that schools with effective leadership, well-trained teachers, and clear strategic direction are more capable of implementing and sustaining curriculum compliance in public elementary education.
This study is anchored in the Total Quality Management (TQM) Theory, Institutional Theory, and Curriculum Implementation Theory to explain the relationship between quality management practices and curriculum compliance:
Total Quality Management (TQM) Theory  of Kaiseroglou & Sfakianaki (2020) emphasizes continuous improvement, systematic quality control, and institutional accountability in education. In this study, TQM explains how structured quality management practices, such as leadership and workforce focus, enhance curriculum compliance by fostering teacher competence, monitoring learning outcomes, and ensuring alignment with educational standards.
Moreover, the Institutional Theory of Robertson et al. (2021) highlights how institutions conform to regulatory frameworks, cultural expectations, and accreditation requirements. In this study, this theory explains how public elementary schools adopt and sustain quality management practices to comply with national and institutional curriculum standards, ensuring adherence to mandated policies and assessment mechanisms.
Furthermore, Curriculum Implementation Theory of Coskun Yasar & Aslan (2021) focuses on how leadership, teacher engagement, and institutional policies affect curriculum execution. This theory underscores the importance of strong leadership, professional development, and operational strategies in ensuring that curriculum standards are effectively implemented and continuously improved in public elementary schools.

6. RECOMMENDATIONS
Based on the findings and conclusions of the study, the following recommendations were proposed:
Firstly, given the very extensive implementation of quality management practices, school administrators may further strengthen leadership, strategic planning, workforce focus, and operational efficiency by providing targeted professional development programs. Administrators may implement capacity-building initiatives for school leaders and teachers, focusing on educational leadership, strategic curriculum planning, and evidence-based instructional methods. Teachers may actively participate in these professional development programs, applying new strategies to improve classroom management, instructional delivery, and student engagement. They may also engage in continuous reflection and feedback, adapting their teaching practices based on the skills and knowledge gained from such programs.
Secondly, since curriculum compliance is very extensive, school administrators may continue enhancing compliance by adopting innovative assessment frameworks, technology-driven monitoring tools, and structured teacher training programs. Additionally, collaborations with educational agencies and accreditation bodies may be encouraged to ensure continued adherence to evolving national and institutional standards. Teachers may familiarize themselves with these new assessment frameworks and technologies, integrating them into their daily teaching practices. They may ensure their lesson plans align with national and institutional standards while providing constructive feedback to students through innovative, data-driven approaches.
Thirdly, recognizing the significant relationship between quality management practices and curriculum compliance, school administrators may integrate quality management principles into institutional policies and performance evaluation systems. This may include establishing internal quality assurance mechanisms, conducting regular curriculum audits, and using data-driven approaches to evaluate teacher competence and student performance. Teachers may contribute to this process by actively participating in curriculum audits, using feedback to improve instructional practices, and ensuring that their teaching methods align with the school's quality management standards. Additionally, they may engage with performance evaluations as an opportunity for growth, using them to enhance their pedagogical skills and contribute to the overall success of the institution.
Given that leadership has the strongest influence on curriculum compliance, school heads and administrators may receive continuous training in educational leadership and curriculum management. Schools may implement peer mentoring programs, leadership coaching sessions, and participatory decision-making structures to equip educational leaders with the skills necessary for sustaining curriculum compliance. Since teacher competence plays a crucial role in curriculum compliance, schools may also invest in faculty development programs, certification incentives, and collaborative learning initiatives. Providing scholarships for further studies, research grants, and professional learning communities may further enhance teacher expertise and instructional effectiveness. Recognizing the importance of monitoring and assessment mechanisms in ensuring curriculum compliance, schools may enhance their evaluation systems by incorporating real-time feedback mechanisms, digital assessment tools, and performance tracking dashboards. Additionally, regular curriculum reviews, stakeholder consultations, and teacher self-assessments may be implemented to promote continuous improvement in curriculum delivery and compliance.
Future researchers may explore the long-term impact of quality management practices on curriculum compliance in different educational settings, including private institutions and higher education. Further studies may also examine how leadership styles, institutional support mechanisms, and government policies shape curriculum compliance in public elementary schools. Moreover, research may investigate the effects of digital transformation, technology adoption, and competency-based education models on sustaining curriculum compliance and improving student outcomes.
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