Examining the Effects of Language Assessment Literacy, Self-Efficacy, and Work-Task Motivation on Pedagogical Competence: A Structural Equation Model of Filipino Language Teachers
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ABSTRACT

This study, conducted in Eastern Visayas, Philippines, investigated the influence of language assessment literacy, self-efficacy, and work-task motivation on the pedagogical competence of Filipino language teachers using structural equation modeling (SEM) as the primary analytical approach. A non-experimental quantitative causal design was employed, utilizing stratified random sampling to select 186 teachers from State Universities and Colleges in the region. Findings revealed very high levels of language assessment literacy and pedagogical competence, alongside high levels of self-efficacy and work-task motivation. Significant correlations emerged between all exogenous variables and the endogenous variable, pedagogical competence. Initial analyses showed poor fit, with Model 1 lacking structural strength and Model 2 lacking stability, making both inadequate for explaining the data. Among the tested models, Model 3 achieved strong fit statistics (CMIN/DF = 1.276, RMSEA = 0.039, CFI = 0.993, GFI = 0.948), establishing it as the best-fit structural model. This model demonstrated that language assessment literacy, with indicators of knowledge and skills; self-efficacy, with self-engagement and self-oriented decision-making; and work-task motivation, with indicators of class preparation, teaching, student evaluation, and administrative tasks, were strong predictors of pedagogical competence. Pedagogical competence, in turn, was best represented by observation, participation, visioning, and reflection. These findings underscore the vital role of language assessment literacy, self-efficacy, and work-task motivation in enhancing the pedagogical competence of Filipino language teachers and offer valuable insights for professional development programs in higher education.
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1. INTRODUCTION 

Pedagogical competence is vital for effective teaching, yet many teachers struggle with planning, implementation, and assessment, affecting education quality. Smith and Johnson (2021) found gaps in teachers' ability to evaluate language proficiency, while Lee and Kim (2022) linked low self-efficacy to reduced confidence. Garcia and Santos (2023) noted that insufficient support and recognition lowers motivation. The shift to digital tools, especially during the pandemic, exposed many teachers' unpreparedness (Smith, 2023; Thompson, 2022), a challenge further highlighted by the MATATAG K to 10 curriculum (Garcia & Lopez, 2023). Johnson (2023) also stressed the need for collaborative, coaching-based approaches to meet the needs of digital-native learners.

Moreover, teacher pedagogical competence is pivotal in forming students’ knowledge and skills. Bacus et al. (2024) found that strong instructional and subject mastery boosts student performance, especially among first-year teachers. De la Cruz et al. (2023) emphasized the creative use of diverse methods while returning to face-to-face learning in the “new normal.” Melchor and Parcutilo (2025) also noted that teacher preparedness directly affects education quality, particularly in meeting the needs of Generation Alpha.

Language assessment literacy (LAL) is a key component of pedagogical competence and enables teachers to create effective assessments that inform instruction and improve learning (Coombe, Vafadar, & Mohebbi, 2020). It also enhances self-efficacy, boosting confidence in assessment design and encouraging innovation. It supports professional growth, job satisfaction, and a positive classroom environment (Weng & Shen, 2022).

Likewise, teachers’ motivation from educational activities is also related to their pedagogical competence. Collaboration, training, and workshops boost their knowledge, skills, and confidence, fostering a positive outlook. When integrated with LAL and self-efficacy, motivation significantly enhances pedagogical competence essential for student success and quality education (Coombe & Davidson, 2021).  

Language Assessment Literacy empowers teachers to accurately identify and address students’ learning needs, with strong LAL closely linked to a deeper understanding of learning gaps (Smith, 2020). In the Philippines, low LAL has contributed to poor student language proficiency (Rivera, 2021). In contrast, innovations like automated scoring in Shanghai and formative assessments in the Philippines have boosted assessment quality and literacy outcomes (Zhou, 2022; De Guzman, 2023). Teachers with solid LAL can design fair, reliable assessments for diverse learners, avoiding misjudgments and poor decisions (Inbar-Lourie, 2020; Giraldo, 2021; Purnawarman, 2021). Collaboration around assessment results also enhances language learning (Giraldo, 2020).

Research shows that teacher self-efficacy is crucial to effective instruction and student success. In Texas, teachers with high self-efficacy demonstrated more positive attitudes and contributed to improved student outcomes (Bandura & Marquez, 2020). Studies in the Philippines and South Korea found that training, mentoring, and institutional support boost teacher confidence and innovation (Santos, 2021; Lee, 2022), while the lack of support in Mindanao undermines it (Hernandez, 2024). Self-efficacy enhances decision-making, student engagement, and classroom relationships (Bray-Clark & Bates, 2021; Zee & Koomen, 2021; Soutter, 2020; Klassen et al., 2020). Strong support and ongoing development are key to sustaining it.

Work-task motivation is essential to educational quality, with clear goals, professional growth, and supportive environments boosting teacher performance (Johnson, 2020; Cruz, 2021). In Japan and at Bicol University, gamification and reward systems raised morale and creativity (Nakamura, 2022; Reyes, 2023). Motivated teachers show stronger pedagogical skills, from planning to assessment and classroom management (Backfisch et al., 2021; Herman et al., 2023; Agbot & Baguio, 2025). Motivation also drives innovation, such as tech integration, enhancing student engagement and learning (Trowler, 2020; Weng et al., 2023; Smith et al., 2022).

Teachers’ pedagogical competence is key to teaching quality and student success. In Sweden, it supports inclusive practices (Andersson, 2020), while at De La Salle University, regular training improves student performance (Villanueva, 2021). In India, interactive methods like project-based learning boost engagement (Patel, 2022), and at Cebu Normal University, training in innovative approaches enhances inclusive and effective instruction (Morante, 2024).

This study examines the relationship between exogenous and endogenous variables: language assessment literacy, self-efficacy, work-task motivation, and teachers’ pedagogical competence. Using structural equation modeling, the study systematically analyzes how each factor influences teachers’ instructional effectiveness, ranging from language assessment literacy and self-efficacy to work-task motivation and pedagogical competence.

Language assessment literacy is composed of the following key indicators: first, knowledge, which refers to awareness of applied linguistics, awareness of theory and concepts, and awareness of own language assessment context; second, skills, which pertain to instructional skills, design skills for language assessments, educational measurement skills, and technological skills; and third or lastly, principles, which involve awareness of and actions towards critical issues in language assessment (Puspawati, 2019).

Self-efficacy encompasses the following key indicators: self-engagement, which refers to the process of a teacher’s active involvement in their own professional and personal development; self-oriented decision-making, which refers to the process by which a teacher makes decisions based on their perspectives, experiences, and personal values; empathic evaluation, which refers to a problem-solving approach focused on the welfare of others, especially students; and interpersonal climate, which refers to the state of relationships and interactions between the teacher and students, as well as other school staff (Sagoni and De Caroli, 2014).

Work-task motivation comprises the following key indicators: class preparation, which refers to the process of preparing for a class or lesson to make teaching and learning more effective; teaching, which refers to the process of sharing knowledge, skills, or information from a teacher to students; evaluation of students, which refers to the process of assessing and measuring students’ abilities, learning, and performance in their studies; administrative tasks, which refer to management and organizational duties necessary to maintain the smooth operation of the school; and complementary tasks, which refer to additional duties and responsibilities that support teachers’ primary teaching roles (Fernet et al., 2008).

Pedagogical competence consists of the following core indicators: teacher observation, which refers to the process of monitoring and analyzing activities, interactions, and learning occurring within the classroom or in student activities; participation, which refers to teachers’ active involvement in various aspects of education and the school community; visioning, which refers to the process of shaping a clear and inspiring outlook on the future of their students and their profession; reflection, which refers to a teacher’s thoughtful consideration of their experiences, teaching methods, and other aspects of their profession; and dialogue, which refers to conversations or exchanges of ideas between teachers and students, among teachers themselves, or with others in the community (Migliorini and Lieblein, 2016).

The schematic diagram illustrates the relationship among language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence.
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Figure 1: Conceptual Model Illustrating the Direct Relationship of Latent Exogenous
    Variables
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Albert Bandura’s Social Cognitive Theory provides a valuable lens for understanding how language assessment literacy, self-efficacy, and work-task motivation collectively influence teachers’ pedagogical competence. The theory highlights learning as a product of continuous interaction between personal, behavioral, and environmental factors. Strong LAL enhances self-efficacy, fostering greater confidence and effectiveness in teaching. In turn, high self-efficacy and motivation encourage the adoption of innovative assessment and instructional strategies, ultimately strengthening pedagogical competence (Magtagnob & Monje, 2020; Sim, 2018; Smith et al., 2022).

To deepen this understanding, the study also draws on three complementary theories.Self-determination theory (Deci & Ryan) highlights that autonomy-driven motivation and self-efficacy promote innovative teaching (Gagné et al., 2020). The JD-R Model (Bakker & Demerouti) shows that resources like LAL and support increase motivation and effectiveness, while their absence leads to stress (Bakker et al., 2020). Transformational Leadership Theory emphasizes that strong leadership enhances teacher motivation, self-efficacy, and the development of LAL and competence (Sun et al., 2023).

Although previous studies have been cited, few local studies examine the relationship between language assessment literacy, self-efficacy, work-task motivation, and teachers' pedagogical competence. Given their crucial role in effective teaching, these factors and their interconnection warrant further investigation, as their direct impact remains unclear despite existing educational programs and policies.

Language assessment literacy, self-efficacy, and work-task motivation among Filipino language teachers remain underexplored. Santos and Alonzo (2023) noted gaps in instructional knowledge and called for more research on teaching challenges and interventions. Although some studies have explored self-efficacy, further research is needed to understand how teachers evaluate their capabilities and develop confidence in their instructional roles (Castillo & Montenegro, 2019; Garcia & Santos, 2021). Motivation has also received limited focus, with Perez and Reyes (2020) urging a deeper inquiry into strategies that boost teacher engagement.

This study addresses gaps in research on teachers’ pedagogical competence by identifying areas for improvement and offering recommendations for professional development. It specifically aims to assess the levels of language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence; explore their interrelationships and collective impact; and determine the best-fit model for enhancing pedagogical competence.

The following null hypotheses were formulated for this study: (1) There is no significant indirect relationship between language assessment literacy and teachers’ pedagogical competence; (2) there is no significant relationship between teachers’ self-efficacy and their ability to plan and implement effective teaching strategies; (3) work-task motivation has no significant effect on their teaching performance and professional commitment; and (4) language assessment literacy, self-efficacy, and work-task motivation are not significantly associated with the pedagogical competence of Filipino language teachers.

This study supports Sustainable Development Goal 4 on quality education by identifying practical ways to improve teaching practices and educational equity. It provides valuable insights for policymakers, and teacher-training programs to address systemic gaps, improve teacher performance, and promote inclusive, skill-based learning. In doing so, the study contributes to the broader discourse on effective education reform and sustainable community development.

2. material and methods 

This section outlines the study's implementation, including the research design, participants, instruments or materials used, and the methods employed, where applicable.

Research Respondents

Eastern Visayas had 7,693 tertiary-level teachers; however, only 186 Filipino language teachers from Leyte, Samar, and Biliran participated in the study. Although the Raosoft calculator suggested 366 respondents, this was limited by CHED Memorandum Order No. 20, s. 2013, which removed Filipinos from the tertiary curriculum under K–12. Participants included college-level instructors with Filipino teaching experience, even handling other subjects. Research supports that a sample of 50–200 can be valid in quantitative studies with sound tools and design (Memon et al., 2020; Gunawan et al., 2021) and that participant selection and sampling methods are more critical than size alone (Martinez-Mesa et al., 2020; Rahman, 2023).

Stratified random sampling was applied to ensure fair representation of teachers from various institutions, considering differences in age, teaching experience, and course assignments. This method, suited to a diverse population, helps minimize bias and improve accuracy, as supported by Bautista and Alcaraz (2021) and Cruz and Navarro (2022). It ensures equal subgroup inclusion, effectuating more balanced, representative, and meaningful data.

Participation in this study was voluntary, with each teacher fully informed of the objectives and providing written consent. The researcher ensured freedom from coercion and guaranteed that participants could withdraw at any time without negative consequences. The study strictly followed ethical standards, safeguarding participants' rights, dignity, and well-being.

Research Instrument

This study employed a survey questionnaire divided into four categories. First, language assessment literacy includes 66 items across knowledge, skills, and principles (Puspawati, 2019). The second covers self-efficacy with 28 items under self-engagement, self-oriented problem-solving, empathic evaluation, and interpersonal climate (Sagone & De Caroli, 2014). The third, work-task motivation, comprises 70 items across five areas: class preparation, teaching, student evaluation, administrative tasks, and complementary tasks (Fernet et al., 2008). The fourth category is teachers' pedagogical competence—consisting of 16 items covering observation, participation, visioning, reflection, and dialogue (Migliorini & Lieblein, 2016).

Responses were rated using a five-point scale with corresponding descriptive levels: 4.20–5.00 (highest – consistently demonstrated), 3.40–4.19 (high – frequently demonstrated), 2.60–3.39 (moderate – occasionally demonstrated), 1.80–2.59 (low –rarely demonstrated), and 1.00–1.79 (lowest – never demonstrated) in terms of language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence. The questionnaire underwent pilot testing, and reliability was validated using Cronbach’s Alpha, with results of .963 (language assessment literacy), .865 (self-efficacy), .967 (work-task motivation), and .893 (pedagogical competence), indicating strong internal consistency. According to Tavakol and Dennick (2021), alpha values above .9 are excellent, above .8 are good, and above .7 are acceptable; thus, the instrument used was reliable and suitable for analysis based on total scale scores.

As proof, six experts who performed the validation rated the survey questionnaire a score of 4.55, demonstrating its applicability. This indicates that the study's survey instrument possesses a high level of quality.

Research Design and Methodology

This study employed a quantitative causal design using Structural Equation Modeling (SEM) to examine the direct and indirect relationships among language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence. SEM offers a robust framework for testing theoretical models and informing effective educational strategies (Bong et al., 2021; Hu & Bentler, 2021).

Data collection began with formal requests to university and college presidents in Region VIII, including validated instruments. Upon approval, the questionnaires were distributed and collected, with the data systematically organized, analyzed, and interpreted through structural equation modeling. Responses were kept confidential and stored for five years, following ethical standards.

This study adhered to strict research and ethical guidelines, ensuring informed consent, data confidentiality, and proper documentation. Following a thorough review, the researcher received a Certificate of Approval under UMERC Protocol No. UMERC-2025-028. Every aspect of the study met established standards, with advanced tools protecting respondent privacy and maintaining data integrity, accountability, and ethical responsibility.

3. results and discussion

This section presents the findings and results of the structural model examining the exogenous and endogenous variables related to Filipino language teachers. The data were systematically analyzed and interpreted to ensure alignment with the previously stated objectives.

Level of Language Assessment Literacy

Table 1 presents the Level of LAL. The overall mean is 4.46, corresponding to the highest descriptive level and a standard deviation of 0.42. The indicator of knowledge has a mean of 4.39 with a standard deviation of 0.47, classified at the highest descriptive level. The respondents’ skill level is likewise rated highest, with a mean of 4.40 and a standard deviation of 0.45. Meanwhile, the principles component registers a mean of 4.57 with a standard deviation of 0.45, indicating the highest descriptive level.

[bookmark: _Hlk199697881]Table 1. Level of Language Assessment Literacy
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	Indicators
	SD
	Mean
	Descriptive
 Level

	Knowledge
	0.47
	4.39
	Very High

	Skills
	0.45
	4.40
	Very High

	Principles
	0.45
	4.57
	Very High

	Total
	0.42
	4.46
	Very High



Table 1 indicates that teachers possess high language assessment literacy, demonstrating strong knowledge, skills, and principles in designing fair assessments and using scoring rubrics effectively. It aligns with studies showing elevated LAL levels among educators at institutions like the University of California, Shanghai Normal University, and the University of the Philippines due to their use of technology and formative tools (Smith, 2020; Zhou, 2022; De Guzman, 2023). While Rivera (2021) noted low LAL among some Filipino teachers, others (Inbar-Lourie, 2020; Giraldo, 2021; Purnawarman, 2021) stressed LAL’s role in ensuring fair and reliable assessments with recent research underscoring the value of structured LAL training (Alcazaren, 2024; Salaguinto, 2024). Also, the high LAL aligns with the Social Cognitive Theory, Self-Determination Theory, and the JD-R Model, all of which emphasize the role of knowledge and personal resources in enhancing teaching competence and motivation.

Level of Self-Efficacy

Table 2 presents the level of self-efficacy, which has an overall mean of 4.16 and a standard deviation of 0.47, corresponding to a descriptive level of "high." Two indicators in this table attained the highest level: self-engagement, with a mean of 4.47 and a standard deviation of 0.45, and interpersonal climate, with a mean of 4.21 and a standard deviation of 0.55. Meanwhile, two indicators registered a "high" level: self-oriented decision-making, with a mean of 4.16 and a standard deviation of 0.63, and empathic evaluation, with a mean of 3.80 and a standard deviation of 0.75.

Table 2. Level of Self-Efficacy

	Indicators
	SD
	Mean
	Descriptive 
Level

	Self-Engagement
	0.45
	4.47
	Very High

	Self-Oriented Problem-Solving
	0.63
	4.16
	High

	Empathic Evaluation
	0.75
	3.80
	High

	Interpersonal Climate
	0.55
	4.21
	Very High

	Total
	0.47
	4.16
	High



Table 2 reflects a high level of teacher self-efficacy, with strong agreement on self-engagement, decision-making, empathy, and interpersonal climate. Studies show self-efficacy varies by context, with higher levels in Texas, the Philippines, and South Korea due to mentoring and institutional support (Ancheta & Napil, 2022; Lee, 2022; Santos, 2021; Bandura & Marquez, 2020;), while low levels in Mindanao are related to weak administrative backing (Hernandez, 2024). High self-efficacy enhances teaching effectiveness, empathy, and classroom relationships (Bray-Clark & Bates, 2021; Zee & Koomen, 2021; Soutter, 2020; Klassen et al., 2020).

Level of Work-Task Motivation

Table 3 presents the level of work-task motivation, with an overall mean of 4.16 and a standard deviation of 0.59. Class preparation had a mean of 4.16 with a standard deviation of 0.58, while teaching obtained a mean of 4.17 and a standard deviation of 0.62. Similarly, student evaluation recorded a mean of 4.17 with a standard deviation of 0.66. Administrative tasks had a mean of 4.14 with a standard deviation of 0.68, and complementary tasks had a mean of 4.13 with a standard deviation of 0.69.

Table 3. Level of Work-Task Motivation
 
	Indicators
	SD
	Mean
	Descriptive
 Lebel

	Class Preparation
	0.58
	4.16
	High

	Teaching
	0.62
	4.17
	High

	Evaluation of Students
	0.66
	4.17
	High

	Administrative Tasks
	0.68
	4.14
	High

	Complementary Tasks
	0.69
	4.13
	High

	Total
	0.59
	4.16
	High



Table 3 shows high teacher motivation and strongly agreed on class preparation, teaching, evaluation, and related tasks. It aligns with studies at the University of London, Metro Manila, Japan, and Bicol University, where clear goals, development opportunities, and recognition drive motivation (Johnson, 2020; Cruz, 2021; Nakamura, 2022; Reyes, 2023). High motivation supports effective teaching, innovation, and student success (Backfisch, 2021; Herman, 2023; Agbot & Baguio, 2025; Trowler, 2020; Weng, 2023; Smith, 2021).

Level of Pedagogical Competence

Table 4 presents the level of pedagogical competence, with an overall mean score of 4.49 and a standard deviation of 0.49, indicating the highest descriptive level. The items under each indicator also fall within the highest score range: observation has a mean of 4.58 with a standard deviation of 0.56; visioning has a mean of 4.31 and a standard deviation of 0.65; reflection has a mean of 4.48 with a standard deviation of 0.55; and dialogue, a mean of 4.59 with a standard deviation of 0.48.

Table 4. Level of Pedagogical Competence
 
	Indicators
	SD
	Mean
	Descriptive 
Level

	Observation
	0.56
	4.58
	Very High

	Participation
	0.60
	4.47
	Very High

	Visioning
	0.65
	4.31
	Very High

	Reflection
	0.55
	4.48
	Very High

	Dialogue
	0.48
	4.59
	Very High

	Total
	0.49
	4.49
	Very High



Table 4 shows that teachers demonstrate high pedagogical competence, with strengths in observation, participation, visioning, reflection, and dialogue. It supports findings from diverse contexts—such as inclusive teaching in Sweden (Andersson, 2020), innovation in the Philippines (Villanueva, 2021; Morante, 2024), and project-based learning in India (Patel, 2022)—emphasizing the impact of continuous training. 

Relationship Between Language Assessment Literacy and the Pedagogical Competence of Filipino Language Teachers

Table 5 shows a significant correlation (r = 0.728, P < .05), indicating a strong relationship between language assessment literacy and pedagogical competence. All indices of language assessment literacy are significantly associated with pedagogical competence, as reflected by P-values below .05.

[bookmark: _Hlk199277686]Table 5: Significant Relationship Between Language Assessment Literacy and the Pedagogical Competence of Filipino Language Teachers

	Language Assessment Literacy 
	Pedagogical Competence

	
	Observation
	Participation
	Visioning
	Reflection
	Dialogue
	Total

	Knowledge
	.588**
.000
	.550**
.000
	.531**
.000
	.669**
.000
	.509**
.000
	.666**
.000

	Skills
	.576**
.000
	.562**
.000
	.533**
.000
	.635**
.000
	.538**
.000
	.664**
.000

	Principles
	.616**
.000
	.569**
.000
	.505**
.000
	.601**
.000
	.605**
.000
	.673**
.000

	Total
	.647**
.000
	.611**
.000
	.571**
.000
	.693**
.000
	.600**
.000
	.728**
.000



Table 5. shows a significant relationship between language assessment literacy and the pedagogical competence of Filipino language teachers, indicating that higher literacy levels correspond to greater competence, especially in knowledge, skills, and principles. In connection with this, Farhady and Tavassoli (2021) emphasized that strong language assessment literacy is crucial for effective language teaching. It involves technical proficiency and a deep understanding of assessment purposes, task design, and result interpretation to enhance language learning.

Relationship Between Self-Efficacy and the Pedagogical Competence of Filipino Language Teachers

Table 6 shows a significant correlation (r = 0.621, P < .05), indicating a strong relationship between self-efficacy and pedagogical competence. All self-efficacy indicators also show significant associations, with P-values below .05.

[bookmark: _Hlk199279618]Table 6: Significant Relationship Between Self-Efficacy and the Pedagogical Competence of Filipino Language Teachers
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	Observation
	Participation
	Visioning
	Reflection
	Dialogue
	Total

	Self-Engagement
	.534**
.000
	.516**
.000
	.499**
.000
	.556**
.000
	.617**
.000
	.631**
.000

	Self-Oriented Problem-Solving
	.491**
.000
	.545**
.000
	.523**
.000
	.578**
.000
	.554**
.000
	.628**
.000

	Empathic Evaluation
	.208**
.004
	.234**
.001
	.303**
.000
	.274**
.000
	.320**
.000
	.312**
.000

	Interpersonal Climate
	.390**
.000
	.455**
.000
	.435**
.000
	.308**
.000
	.472**
.000
	.481**
.000

	Total
	.485**
.000
	.528**
.000
	.539**
.000
	.521**
.000
	.594**
.000
	.621**
.000



The findings (Table 6) revealed a significant relationship between self-efficacy and the pedagogical competence of Filipino language teachers, highlighting the importance of self-engagement, decision-making, empathic evaluation, and interpersonal climate. Recent studies support this, showing that high academic self-efficacy and dispositional empathy enhance teachers’ participation in pedagogical tasks and foster positive classroom relationships (Aparicio-Flores et al., 2020; Martinsone & Žydžiūnaite, 2023), ultimately improving instructional effectiveness and overall teaching quality.

Relationship Between Work-Task and the Pedagogical Competence of Filipino Language Teachers

Table 7 shows a strong, significant correlation (r = .812, P < .05) between work-task motivation and pedagogical competence. All motivation indices are significantly related to competence, with P-values below .05.

Table 7: Significant Relationship Between Work-Task and the Pedagogical Competence of Filipino Language Teachers

	Work-Task Motivation
	[bookmark: OLE_LINK5][bookmark: OLE_LINK4]Pedagogical Competence

	
	Observation
	Participation
	Visioning
	Reflection
	Dialogue
	Total

	Class Preparation
	.490**
.000
	.471**
.000
	.407**
.000
	.501**
.000
	.484**
.000
	.546**
.000

	Teaching
	.490**
.000
	.501**
.000
	.422**
.000
	.507**
.000
	.487**
.000
	.560**
.000

	Evaluation of Students
	.477**
.000
	.493**
.000
	.391**
.000
	.479**
.000
	.498**
.000
	.542**
.000

	Administrative Tasks
	.353**
.000
	.370**
.000
	.384**
.000
	.418**
.000
	.402**
.000
	.449**
.000

	Complementary Tasks
	.424**
.000
	.464**
.000
	.415**
.000
	.485**
.000
	.444**
.000
	.520**
.000

	Total
	.497**
.000
	.513**
.000
	.452**
.000
	.534**
.000
	.517**
.000
	.584**
.000



Table 7 confirms a significant relationship between work-task motivation and the pedagogical competence of Filipino language teachers, highlighting the importance of motivation in tasks such as class preparation, teaching, student evaluation, and administrative duties. Supporting studies show that motivation enhances teachers’ knowledge, skills, and professional growth (Obispo et al., 2023), strengthens instructional planning and delivery (Hermoso & Brobo, 2023), and is closely linked to overall teaching effectiveness and competence (Manuel et al., 2023).

Influence of Language Assessment Literacy, Self-Efficacy, and Work-Task Motivation on the Pedagogical Competence of Filipino Language Teachers

Table 8 shows that language assessment literacy, self-efficacy, and work-task motivation significantly influence the teacher's pedagogical competence in tertiary institutions in Region VIII. The regression model is statistically significant (R² = .596, F = 89.435, P = .000), leading to the rejection of the null hypothesis and confirming that these variables meaningfully predict variations in pedagogical competence.

Table 8: Significant Influence of Language Assessment Literacy, Self-Efficacy, and Work-Task Motivation on the Pedagogical Competence of Filipino Language Teachers

	Pedagogical Competence

	Exogenous Variables
	B
	β
	t
	Sig.

	Constant
	
	.434
	
	1.725
	.086

	Language Assessment Literacy
	
	.572
	.493
	7.666
	.000

	Self-Efficacy
	
	.197
	.192
	2.958
	.004

	Work-Task Motivation 
	
	.165
	.201
	3.347
	.001

	
	
	
	
	
	

	R
	.772
	
	
	
	

	R2
	.596
	
	
	
	

	∆R
	.589
	
	
	
	

	F
	89.435
	
	
	
	

	ρ
	.000
	
	
	
	



Overall, language assessment literacy, self-efficacy, and work-task motivation significantly influence the pedagogical competence of Filipino language teachers, contributing meaningfully to their teaching effectiveness. Studies support this, showing that strong pedagogical competence improves teaching quality and student learning (William, Olamide, & Dami, 2025), while high language assessment literacy boosts confidence, decision-making, self-efficacy, and motivation (Zhang & Burry-Stock, 2023). To sustain these outcomes, ongoing professional development, assessment training, and in-class mentoring are recommended.

Best-Fit Model for Pedagogical Competence

This section analyzes the relationships among language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence tested in three structural models. Structural Models 1 and 2, while outlining the direct effects of the exogenous variables on pedagogical competence, did not meet the required fit indices and were therefore considered inadequate. In contrast, Structural Model 3 achieved strong fit statistics (CMIN/DF = 1.276, RMSEA = 0.039, CFI = 0.993, GFI = 0.948), establishing it as the most appropriate model. Therefore, it leads to the rejection of the null hypothesis.

Table 9-Summary of the Goodness of Fit Measures of the Three Generated Models

	
Model
	P-value

(>0.05)

	CMIN / DF

(0<value<2)
	GFI

(>0.95)
	CFI

(>0.95)
	NFI

(>0.95)
	TLI

(>0.95)
	RMSEA

(<0.05)
	P-close

(>0.05)

	
1
	
.000

	
5.025
	
.744
	
.821
	
.787
	
.790
	
.148
	
.000

	
2
	
.000

	
3.203
	
.814
	
.904
	
.868
	
.885
	
.109
	
.000

	
3

	
.097
	
1.276
	
.948
	
.993
	
.967
	
.990
	
.039
	
.732



Legend:
	
CMIN/DF-Chi Square/Degrees of Freedom		NFI-Normed Fit Index
GFI-Goodness of Fit Index			  	TLI-Tucker-Lewis Index
RMSEA-Root Mean Square of Error Approximation	CFI-Comparative Fit Index

To determine the best-fit model, all fit indices must meet accepted standards: a chi-square/df ratio below 5 with a P-value above 0.05; RMSEA under 0.05 with a p-close value over 0.05; and NFI, TLI, CFI, and GFI values all exceeding 0.95 to indicate strong model fit.
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Figure 2: Best-Fit Model for Pedagogical Competence

Legend:

SKI-Skills				ADT-Administrative Tasks	OBS-Observation
KNO-Knowledge			EVS-Evaluation of Students	PAR-Participation
SOP-Self-Oriented Problem-Solving	TEA-Teaching			VIS-Visioning
SEE-Self-Engagement			CLP-Class Preparation		REF-Reflection

4. Conclusion

Structural equation modeling confirmed that tertiary teachers in Region VIII exhibited high levels of language assessment literacy, self-efficacy, work-task motivation, and pedagogical competence. The significant relationships among the variables warranted the rejection of the null hypothesis, with Model 3 emerging as the most robust and best-fitting model.
Bandura’s Social Cognitive Theory study highlights how self-efficacy, support, and behavior interact to enhance teaching. Language assessment literacy improves confidence and classroom performance (Magtagnob & Monje, 2020; Sim, 2018). Self-determination theory stresses that motivation rooted in autonomy and competence strengthens teaching and assessment skills (Gagné et al., 2020). The JD-R Model and Transformational Leadership Theory further affirm that professional support and leadership boost motivation, self-efficacy, and pedagogical competence (Bakker et al., 2020; Sun et al., 2023).

Based on the study’s findings, the researcher recommends the following actions to strengthen and enhance teachers’ pedagogical competence:
Higher education institutions and CHED should regularly conduct in-service training on language assessment and statistics to improve teachers’ pedagogical competence, emphasizing practical applications such as PPMC, descriptive statistics, and washback analysis. Teachers should be encouraged to conduct action research to refine their assessment practices. Fostering autonomy and critical thinking through mentoring, reflective workshops, and open forums can enhance teachers’ self-efficacy and deepen empathetic reflection.
Sustaining teacher motivation requires institutions to define clear objectives, provide prompt and constructive feedback, and consistently acknowledge and celebrate their contributions. Encouraging reflection on the meaning of their work can deepen motivation. Establishing Professional Learning Communities (PLCs) for collaboration, peer observation, and dialogue is vital. Academic leaders should promote a shared instructional vision to drive innovation.
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