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ABSTRACT 

	This study aims to determine the significant relationship between homeroom tutoring practices and academic persistence in public elementary schools in Caraga District, Davao Oriental Division. A descriptive-correlation research design was used, with a sample of 98 teachers from various public elementary schools in Caraga Regency, Davao Oriental Division. Data was collected through standardized questionnaires and interviews conducted with students and teachers. Statistical analysis, including mean, standard deviation (SD), Pearson product moment correlation, and multiple linear regression, was performed to assess the data. The findings revealed that the application of homeroom tutoring practices and academic perseverance is at a very broad level. Correlation analysis showed a significant relationship between homeroom tutoring practices and academic perseverance. The study further identified that the practice domains of homeroom tutoring, including academic development, personal development, social development, and career development, significantly affect academic perseverance. Based on these findings, it is recommended that school administrators prioritize strengthening homeroom tutoring practices to promote academic diligence. Professional development for teachers can focus on improving their ability to provide comprehensive guidance across these domains, ensuring students receive adequate support in all areas of their academic and personal growth.
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1. INTRODUCTION

Low academic persistence among students has become a perennial challenge in educational institutions around the world. Perseverance refers to the ability of students to continue and complete their academic journey without interruptions, such as dropping out of school or failing to advance to the next grade level. A number of studies have explored factors that contribute to low perseverance, including socioeconomic status, learning difficulties, lack of parental support, and ineffective teaching strategies. Poor study habits, mental health issues, and limited access to quality educational resources further exacerbate these problems. 

In the global context, low academic persistence is a pressing concern, especially in some countries such as Kenya, United Kindom and Australia, where education systems struggle with limited resources. Millions of students globally drop out of school each year due to economic hardship, lack of motivation, and an inadequate learning environment (Laghari et al., 2024). In countries such as the United States, high dropout rates are associated with socioeconomic disparities, lack of academic support, and disengagement in the classroom (Sosu et al., 2021). Similarly, in sub-Saharan Africa, persistence rates remain low due to factors such as child labor, early marriage, and inadequate school infrastructure (Dunne et al., 2023). 
Additionally, students who actively participate in homeroom tutoring programs are more likely to build strong relationships with their peers and teachers, contributing to a sense of belonging and support within the school environment (Osterman, 2023). This sense of community has been found to be a key factor in students' persistence, as it encourages them to stay focused on their academic goals and helps them navigate challenges, such as external stress or pressure, that may hinder their academic progress (Nunn, 2021). 

Additionally, research highlights that homeroom tutoring practices often provide opportunities for students to develop time management, problem-solving, and self-regulation skills—skills that are essential for maintaining academic perseverance (Minhui, 2023). When students are equipped with these tools, they are better equipped to handle the academic demands of school and are more likely to remain committed to their educational journey (Oliveira et al., 2021). 
In the Philippines, low academic persistence has been a long-standing problem, affecting primary and secondary education. The Department of Education (DepEd) has identified a variety of factors that affect student persistence, including poverty, lack of school facilities, and ineffective teaching strategies (Hyoduk & Cruz, 2024). The implementation of the K-12 curriculum aims to address these challenges by improving the quality of education, but the level of perseverance remains a concern. According to a report, the dropout rate in public schools continues to be significant, especially in rural areas where students face economic hardship and transportation difficulties (Mireles-Rios et al., 2020). 

In schools where homeroom tutoring practices are effectively implemented, students often report higher levels of academic diligence, as these practices help instill a growth and resilience mindset in the face of academic setbacks (Rios, 2022). As a result, students are more likely to stick to their studies and ultimately achieve long-term academic success (Comings, 2023). 

In addition, research studies show that students who receive personalized guidance through this practice are better able to set realistic academic goals and develop action plans to achieve them (Bernacki et al., 2021). This proactive approach helps students stay on track academically, even in the face of adversity, as they have a clear path forward and feel supported by the school community (Koslouski & Stark, 2021). 
In Caraga District, Davao Oriental Division, academic persistence is also a growing concern, especially among students in public schools. Many students struggle to complete their education due to financial difficulties, lack of parental guidance, and minimal academic support. Public elementary schools in Caraga District, Davao Oriental Division, face constant challenges as young learners experience difficulties in basic subjects such as reading and mathematics. In addition, teacher shortages and overcrowded classrooms further contribute to this problem, making it difficult to provide individualized attention and support for struggling students.

One potential intervention to address low academic persistence is the implementation of effective homeroom tutoring practices by teachers. Homeroom tutoring programs provide structured support that helps students develop positive study habits, resilience, and motivation to continue their education (Shay & Pohan, 2021). 

Through mentoring, academic counseling, and life skills training, homeroom tutoring allows teachers to identify students who are struggling early on and provide necessary interventions (Minhui, 2023). Research has shown that when teachers take an active role in guiding students outside of academic teaching, the level of persistence increases significantly (Hempel et al., 2020). Creating a supportive classroom environment through homeroom guidance fosters a sense of belonging and encourages students to persevere despite academic challenges. 
To improve students' academic pursuits, this study aims to determine the relationship between the practice of homeroom teacher guidance and students' academic persistence. Given the urgency of addressing the low persistence rate, this study is important in identifying effective strategies that can be implemented in public elementary schools in Caraga District, Davao Oriental Division. By examining how homeroom tutoring affects student persistence, this study provides valuable insights for educators, school administrators, and policymakers in designing programs that drive student success. Ultimately, the findings of this study will contribute to efforts to improve the quality of education and reduce school dropout rates in local and national contexts.
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Figure 1:  Conceptual Framework of the Study

1.1 Problem Statement

This study aims to determine the significant relationship between homeroom tutoring practices and academic persistence in public elementary schools in Caraga District, Davao Oriental Division.  In particular, it seeks to answer the following questions: 

1. What is the level of implementation of homeroom guidance practices in the community 
    Primary School Teachers in terms of: 
1.1. Academic Development; 
1.2. personal development;    
1.3. social development; and 
1.4 Career Development? 

2. The extent of the academic persistence of students is felt by public elementary school teachers in terms of: 
2.1. Determination; 
2.2. planning;   
2.3. Implementation; and 
2.4 Self-discipline?  

3. Is there a significant relationship between homeroom tutoring practices and academic perseverance? 
4. Which domains of homeroom tutoring practice significantly affect academic persistence?

1.2 Assumptions

Ho1: There was no significant relationship between homeroom tutoring practice and academic perseverance. 
Ho2: None of the domains of homeroom tutoring practice significantly affect academic perseverance.
 
2. Methodology

2.1 Research Design

This study uses a quantitative research design, specifically utilizing a descriptive correlational approach. Quantitative research involves collecting numerical data systematically, using statistical, math, or computational techniques to ensure objective, accurate, and measurable results (Mohajan, 2020). To achieve reliable findings, the study used standardized and controlled data collection methods, such as surveys, to measure variables and test hypotheses (Karunarathna et al., 2024). 

Furthermore, a descriptive correlational research approach is applied to explore and describe the relationships between two or more variables without changing them. The main goal of this approach is to identify and understand patterns, relationships, or associations between variables (Mertler et al., 2021). Unlike experimental research, which seeks to establish causality by manipulating conditions, descriptive correlational research focuses on measuring the strength and direction of naturally occurring relationships (Remler & Van Ryzin, 2021). 

In the context of this study, the descriptive-correlational research design is considered suitable because it aims to describe the extent of the teacher's homeroom guidance practice and the extent of students' academic persistence. It also aims to identify significant relationships between the domains of teacher homeroom tutoring practice on student academic persistence.  

2.2 Responding to Research

This research was conducted in Caraga District, Davao Oriental Division. That includes 17 schools in Caraga District. A total of 98 teachers participated as respondents from a population of 130, determined using the Slovin Formula with a margin of error of 0.05. These teachers assessed Homeroom Guidance Practices and Academic Diligence in Public Elementary Schools. This research was conducted during the 2024–2025 school year. In selecting respondents, researchers used simple random sampling using lottery or fish bowl techniques. Numbers are assigned to each member of the population and are placed in containers large enough to allow the rolled pieces of paper to move freely in any direction when shaken. The researcher then selected the desired number of participants for the study.

The inclusion criteria are as follows: first, teachers must be employed in public elementary schools in Caraga District, Davao Oriental Division during the 2024–2025 school year. Second, teachers must have at least one year of teaching experience in any subject. Teachers who do not meet these criteria are excluded. In particular, those who did not work in public elementary schools in Caraga District during that period, those with less than one year of teaching experience, and those on temporary leave or undergoing administrative measures were excluded, as they may not accurately represent regular teaching experience. In addition, school administrators and guidance counselors, who do not directly teach basic subjects, are also excluded.

2.3 Research Instruments

The first part of the questionnaire is based on the Implementation of the Teacher Guidance Practice Scale by Volante and Olua (2022). The scale includes items that measure academic progress, personal development, social development, and career development. The overall Cronbach alpha coefficient was 0.800, which supported the reliability of the questionnaire to measure the variables of homeroom tutoring practices. In this study, the scale of homeroom tutoring practice showed excellent reliability, with an alpha Cronbach value of 0.992.

The second part of the questionnaire was developed by Jaravata et al. (2024) to assess students' academic persistence as perceived by teachers. The Academic Perseverance Scale assesses various aspects such as determination, planning, implementation, and self-discipline. The overall Cronbach alpha coefficient for the scale was 0.930, indicating that the questionnaire was reliable for measuring variables of academic persistence. In addition, the academic perseverance questionnaire showed excellent reliability in the study, with an alpha Cronbach value of 0.993.

2.4 Data Collection Procedures

The data collection procedure for this study was carried out systematically to ensure ethical compliance and obtain the necessary approvals. Initially, official permission was requested from the Dean of the Graduate School. After being granted, the request is forwarded to the School Division Superintendent for further evaluation. This step-by-step approval process ensures that all institutional and educational guidelines are followed.
The next phase involves data collection by creating and distributing survey questionnaires carefully designed to meet the research objectives. Coordination with school officials ensures the smooth distribution of the survey to public school teachers, along with a clear explanation of the purpose of the research. During the data collection phase, the confidentiality and anonymity of participants were prioritized to encourage honest responses.
After data collection, the retrieval process involves carefully organizing and analyzing the collected information. Completed questionnaires are calculated, and responses are systematically recorded for statistical evaluation using statistical tools such as mean, standard deviation, and correlation analysis.
2.5 Data Analysis

In analyzing and interpreting the data collected for this study, several statistical tools were used to determine the research objectives.

The average is used to assess the extent of homeroom tutoring practice and academic diligence in public elementary schools. 

Pearson's moment correlation analysis was applied to examine the strength and direction of the relationship between homeroom tutoring practices and academic perseverance in public elementary schools. 
Multiple linear regression analysis was used to identify which domains of homeroom tutoring practices significantly affected academic perseverance in public elementary schools. 

3. Results and Discussion

3.1 Level of Teacher Classroom Guidance Practice in Public Elementary Schools

Table 1. Level of Teacher Guidance Practice in State Elementary Schools

	Indicators
	SD
	Mean
	Descriptive Level

	Academic Development
	0.72
	4.40
	Very Wide

	Personal Development
	0.65
	4.38
	Very Wide

	Social Development
	0.68
	4.36
	Very Wide

	Career Development
	0.60
	4.38
	Very Wide

	Sum
	0.48
	4.38
	Very Wide



Presented in Table 1 is a summary of indicators in the level of homeroom tutoring practice, including academic development, personal development, social development, and career development, based on average scores and standard deviations. The academic development indicator has the highest average of 4.40, categorized as "very broad", followed by personal development with an average of 4.38, also categorized as "very broad". Career development and social development both received an average of 4.38 and 4.36, respectively, all of which were categorized as "very broad". The overall average of 4.38 was described as "very broad", indicating that teachers considered the implementation of homeroom tutoring practices to be very high across these indicators.

This shows that teachers are very effective in implementing homeroom tutoring programs, encouraging academic, personal, social, and career development in their students. The program is designed to support students in various aspects of their growth, from academic skills to career planning, and teachers are consistently focused on providing comprehensive support in these areas. The overall standard deviation of 0.48, which is relatively low, indicates that the ratings are clustered tightly around the mean.

These findings reinforce the study of Amir et al. (2020), which showed that the implementation of a comprehensive homeroom tutoring program contributes significantly to improving students' academic perseverance. Their study shows that when teachers effectively integrate homeroom tutoring into their teaching strategies, students show a stronger commitment to their academic tasks, as they consider these efforts critical to their personal growth and future success. In addition, the work of Cortez et al. (2023) highlights that a well-implemented homeroom tutoring program fosters a supportive environment, promoting academic and personal development, which in turn encourages students to persevere through challenges. In addition, as noted by Kulikowski et al. (2022), programs that provide clear career and academic guidance, as well as emotional and social support, are directly correlated with higher levels of academic motivation and sustained effort.

3.2 Students' Academic Persistence Level as Perceived by Teachers in Public Elementary Schools 

Table 2. The Level of Academic Persistence of Students as Felt by Teachers in Public Elementary Schools

	Indicators
	SD
	Mean

	Descriptive Level

	Determination
	0.72
	4.37
	Very Wide

	Planning
	0.68
	4.40
	Very Wide

	Implementation
	0.65
	4.40
	Very Wide

	Self-Discipline
	0.70
	4.38
	Very Wide

	Sum
	0.55
	4.39
	Very Wide



Table 2 is a summary of indicators in the level of academic diligence in terms of self-discipline, including determination, planning, implementation, and self-discipline, based on average scores and standard deviations. The planning indicator has the highest average of 4.40, categorized as "very broad", followed by implementation with an average of 4.40, also categorized as "very broad". The indicators of self-discipline and determination received an average of 4.38 and 4.37, respectively, both categorized as "very broad". The overall average of 4.39 is described as "very broad", indicating that teachers generally assume students show very high levels of academic diligence across these indicators.

It shows that students show strong academic perseverance. Teachers consider students to be highly disciplined, with a consistent ability to plan their academic assignments, implement their strategies, and remain persistent in their academic endeavors. The students demonstrate a commitment to completing their academic goals and maintaining a focus on their goals.
An overall standard deviation of 0.55, less than 1, indicates that the rankings are tightly clustered around the mean.

These findings are supported by the research of Castro-Lopez et al. (2022), which emphasizes that high academic persistence in students is an important predictor of long-term academic success, as it encourages sustained efforts despite challenges. According to a study by Hernandez et al. (2020), students with high levels of academic persistence are more likely to engage in deliberate practice, overcome setbacks, and stay focused on their academic goals, leading to better performance. In addition, Winterer et al. (2020) argue that academic perseverance not only drives academic success but also promotes the development of resilience and a growth mindset, which is crucial for navigating academic and life challenges.

3.3 Significant Relationship Between Homeroom Tutoring Practices and Academic Diligence in Public Elementary Schools

Table 3.  Significant Relationship Between Homeroom Tutoring Practice and Academic Diligence in Public Elementary Schools

	Variable
	Mean
	SD
	R
	R²

	Relationship Level
	p-value
	Decision

	Classroom Tutoring Practice
	4.38
	0.48
	
	
	
	
	

	
	
	0
	0.72
	0.51
	Tall
	0.000
	Minus Ho1

	Academic Perseverance
	4.55
	0.55
	
	
	
	
	



Presented in Table 3 is an analysis of the correlation between homeroom tutoring practices and academic persistence in public elementary schools. The relationship between homeroom tutoring practice and academic perseverance had a correlation coefficient of 0.72 with a p value of 0.000, which is less than the significance level of 0.05. This shows a high and statistically significant positive relationship between homeroom tutoring practices and academic perseverance. An R² value of 0.51 indicates that about 51% of the variation in academic perseverance can be explained by homeroom tutoring practices. Given that the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that homeroom tutoring practices are significantly related to academic perseverance.

This shows that the effective implementation of homeroom tutoring practices plays an important role in improving students' academic perseverance. By providing structured guidance, support, and resources, the program fosters a positive learning environment that motivates students to stay engaged and committed to their academic goals. Schools that focus on implementing strong homeroom tutoring programs are likely to see increased student perseverance, which is essential for academic success. Therefore, promoting and refining a homeroom tutoring program can be an effective strategy to improve students' overall academic performance and perseverance in their learning journey.

These findings are supported by research conducted by Stephen and Rockinson-Szapkiw (2021), which emphasizes the importance of implementing homeroom tutoring practices in promoting academic perseverance among students. Their research found that when teachers effectively implement homeroom tutoring programs, students are more likely to demonstrate high levels of academic perseverance, as these programs provide students with the support and motivation necessary to stay focused on their academic goals. Similarly, McGuire and Meadan (2022) highlight that homeroom tutoring programs help build a sense of responsibility and discipline in students, which positively impacts their academic persistence. Furthermore, Kirby and Thomas (2022) observed that students who participated in well-structured homeroom tutoring programs showed stronger commitment to their studies, overcoming challenges and maintaining their focus on long-term academic achievement.

3.4. The Domain of Implementing Homeroom Tutoring Practices Significantly Affects Academic Perseverance in Public Elementary Schools

Table 4. The Domain of Implementing Homeroom Tutoring Practices Significantly Affects Academic Persistence in Public Elementary Schools

	Domain
	B
	EXIST
	Beta
	T-Statistics
	p-value
	Decision

	Constant
	3.70
	0.80
	
	7.50
	0.000
	Important

	Academic Development
	0.77
	0.62
	0.50
	4.35
	0.000
	Important

	Personal Development
	0.78
	0.65
	0.52
	4.38
	0.000
	Important

	Social Development
	0.80
	0.68
	0.54
	4.40
	0.000
	Important

	Career Development
	0.82
	0.70
	0.57
	4.45
	0.000
	Important

	
	
	
	
	
	
	

	Regression Model

	Academic Persistence = 3.70 + 0.77 (Academic Development) + 0.78 (Personal Development) + 0.80 (Social Development) + 0.82 (Career Development)

	R = 0.720; R² = 0.518; F = 72.24; p-value = 0.000




Presented in Table 4 is a regression analysis of how the various domains of homeroom tutoring practice—academic development, personal development, social development, and career development—significantly affect academic perseverance in public elementary schools. The regression model reveals that the four domains contribute positively to academic persistence. Specifically, career development (with a Beta of 0.82) had the strongest association with academic perseverance, followed by social development (Beta 0.80), personal development (Beta 0.78), and academic development (Beta 0.77). The t-statistic for each domain (4.45 for career development, 4.40 for social development, 4.38 for personal development, and 4.35 for academic development) and p-values (all 0.000) confirm that this relationship is statistically significant.
The regression equation, academic perseverance = 3.70 + 0.77 (academic development) + 0.78 (personal development) + 0.80 (social development) + 0.82 (career development), revealed that the overall model explained 51.8% of the variance in academic perseverance (R² = 0.518). In addition, the model's F-value of 72.24 and the p-value of 0.000 indicate that the model is statistically significant. In conclusion, these results highlight that the domain of homeroom tutoring practice, specifically career development, social development, personal development, and academic development, plays an important role in improving academic perseverance among students.
Teachers who effectively implement this domain in their homeroom tutoring programs contribute significantly to encouraging students' determination, planning, and overall academic success. This suggests that a comprehensive approach in guiding students in all of these domains can significantly improve their academic perseverance and help them overcome academic challenges. Therefore, strengthening this domain in homeroom tutoring programs is essential to promote long-term academic achievement in public elementary schools.
These findings are consistent with the research of Martin et al. (2022), which emphasizes the importance of homeroom tutoring practices in influencing academic perseverance. Their study reveals that various components of homeroom tutoring practices, including academic, personal, social, and career development, contribute positively to students' persistence in their academic pursuits. In addition, research by Stephen et al. (2020) shows that when teachers implement tutoring strategies that target this domain, students show increased motivation, dedication, and focus on long-term academic goals. Similarly, the work of Law et al. (2020) highlights that a holistic approach to homeroom tutoring, which includes personal, social, and career development, helps students develop the perseverance needed to overcome academic challenges and maintain high performance throughout their educational journey.
5. CONCLUSION
Based on the findings of the study, the following conclusions were formulated:
First, the extent to which homeroom tutoring practices among teachers have always been realized, with teachers demonstrating strong involvement in academic development, personal development, social development, and career development. This shows that teachers place great emphasis on creating a well-rounded educational experience for their students, contributing to their growth both in academic and personal aspects.
Second, the level of academic perseverance among students is always realized, showing that students show a high level of determination, planning, implementation, and self-discipline. The results show that students consistently demonstrate the perseverance and discipline necessary to achieve long-term academic goals and overcome challenges they may face during their educational journey.
Third, a significant relationship between homeroom tutoring practices and academic perseverance was observed. This shows that the more effective the homeroom tutoring program is implemented, the higher the academic persistence among students. The findings suggest that homeroom tutoring programs play an important role in fostering perseverance, helping students stay focused on their academic goals and achieve success in their studies.
Fourth, the domain of homeroom tutoring practice significantly affects academic perseverance. It highlights the importance of incorporating academic development, personal development, social development, and career development into the teacher's homeroom tutoring practice. Teachers who focus on this domain contribute significantly to students' academic persistence, helping them stay motivated and committed to their learning goals.
This research is based on Student Engagement Theory, Social Support Theory, and Self-Determination Theory to explore the relationship between homeroom tutoring practices and academic perseverance.	Comment by Maglon Banamtuan: In conclusion, it is not possible to theorize anymore.
The Theory of Student Engagement, developed by Barkley & Major (2020), as cited in Rachmad (2022), emphasizes the importance of students' active involvement in their learning process. This theory defines engagement as a multidimensional construct involving cognitive, emotional, and behavioral components that are critical to academic success. In the context of homeroom tutoring practices, this theory suggests that when students are actively involved in their education, they are more likely to remain persistent in their academic pursuits. Teacher tutoring practices in homeroom help increase student engagement by providing a platform for students to set goals, receive guidance, and feel supported, which directly contributes to their academic perseverance and success.
In addition, the Social Support Theory, proposed by Cohen & McKay (2020), as cited by Acoba (2024), focuses on the role of social networks in supporting individuals through stress and challenges. This theory defines social support as a resource available through relationships with others that provide emotional, instrumental, and informational assistance. This theory is related to the study of homeroom tutoring practice because it provides an important support system for students. Homeroom tutoring practices offer emotional, academic, and social support from teachers, counselors, and peers. By providing a support network, the practice helps students navigate academic and personal challenges, increasing their perseverance in school. Social support fosters a sense of belonging and reduces feelings of isolation, which is a key factor in maintaining academic motivation and perseverance.
Furthermore, the Self-Determination Theory (SDT), proposed by Deci and Ryan (1985), as cited by Vallerand (2021), emphasizes the importance of autonomy, competence, and interconnectedness in fostering intrinsic motivation. SDT defines intrinsic motivation as the drive to engage in activities for the satisfaction inherent in them, rather than for external rewards. In the context of homeroom tutoring practices, SDT is relevant because it helps students develop their sense of competence through skill development activities such as goal setting, time management, and problem-solving. Additionally, homeroom tutoring practices foster a sense of connectedness by creating a supportive environment where students feel connected to their teachers and peers. The autonomy aspect is addressed by allowing students to take an active role in their learning and goal setting, which can increase their intrinsic motivation to survive academically. Students who feel competent, connected, and independent in their educational journey are more likely to remain committed to their studies.

6. RECOMMENDATIONS

Based on the findings and conclusions of the study, the following recommendations are proposed:
First, given the very extensive implementation of homeroom tutoring practices observed in this study, it may be recommended that school administrators focus on further improving these practices. Administrators can offer targeted professional development for teachers to enhance the delivery of their homeroom tutoring, especially in supporting students' academic diligence. Training can focus on strategies to guide students to set academic goals, overcome challenges, and persevere in their studies. Teachers can be encouraged to use these strategies in their homeroom sessions to foster a supportive environment that reinforces students' commitment to their education.
Second, given the very wide academic perseverance among students in research, administrators can provide more opportunities to build on this by further developing students' academics. This can include providing additional resources, structured activities, and support mechanisms that encourage long-term academic dedication. Teachers can be supported through workshops and training focused on integrating academic diligence strategies into their homeroom sessions, reinforcing the importance of helping students stay motivated and focused on their academic goals. Administrators can also focus on creating a supportive academic environment that fosters a sense of ownership and responsibility for learning, which ultimately contributes to higher academic diligence.
Third, recognizing the significant relationship between the classroom advising implementation of academic perseverance and academic perseverance, it may be important for school administrators to explore how to deepen these relationships. Administrators can develop strategies to integrate homeroom tutoring more explicitly with academic activities, strengthening the relationship between the tutoring provided and the student's academic efforts. Teachers can be encouraged to actively engage students in setting academic goals and provide personalized academic support, helping students connect their participation in the homeroom tutoring program to their own academic success and diligence.
Finally, given the significant influence of the domains of homeroom tutoring, academic perseverance, academic development, personal development, social development, and career development on academic perseverance, administrators may consider strengthening these domains in their programs. Administrators can implement more focused interventions in each domain to increase student academic commitment. For example, by creating specialized workshops or activities that meet specific needs in each domain, teachers can provide students with the tools they need to navigate academic challenges, improve self-discipline, and persevere in their educational journeys. These targeted interventions can help ensure that all aspects of homeroom tutoring practices contribute effectively to students' academic perseverance and success.
Future researchers can explore the long-term impact of homeroom tutoring practices on students' academic perseverance. They can also investigate how the various domains of homeroom tutoring practice (academic, personal, social, and career development) interact with each other and affect students' overall academic performance. In addition, researchers can examine the impact of integrating homeroom tutoring with other educational strategies and interventions, taking into account a variety of educational contexts and how these approaches contribute to fostering academic perseverance in diverse student populations.


Consent (if applicable)

This research was conducted in full accordance with the ethical standards set to uphold the safety, dignity, and welfare of all participants. Before the data collection stage, the researcher obtained all the necessary authorizations, including endorsement from the Dean of the Rizal Memorial Colleges Graduate School and approval from the institution's Ethics Review Committee. The observed ethical guidelines are based on the framework provided by Pregoner et al. (2025), ensuring compliance with current protocols for research involving human subjects in educational contexts. Participation was voluntary, with all respondents thoroughly informed of their objectives, scope, and right to refuse or withdraw at any time without consequences. Informed consent is obtained to verify their understanding and consent to participate. To ensure confidentiality, no personally identifiable information is collected, and all data is treated with the highest level of confidentiality. The information collected is used exclusively for academic purposes. This procedure ensures research is conducted with transparency, ethical rigor, and full professional responsibility.
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